
   

2019-20 Combined World’s Best Workforce (WBWF) Summary and 

Achievement and Integration (A&I) Progress Report   

 

 
Did you have an MDE approved Achievement and Integration plan implemented in the 2019-20 school year?   
 

 
List of districts with a Minnesota Department of Education (MDE) approved Achievement and Integration plan  
during the 2019-20 school year.   

This report has three parts:  
● WBWF: Required for all districts/charters. 
● Achievement and Integration: Required for districts that were implementing an MDE approved 

Achievement and Integration plan during the 2019-20 school year. No charter schools should complete this 
section. 

● Racially Isolated School: Required for districts that were implementing an MDE approved 
Achievement and Integration plan for Racially Identifiable Schools during the 2019-20 school year. No 
charter schools should complete this section.  

Please ensure the World’s Best Workforce leadership and the Achievement and Integration leadership  
collaborate within your district when completing this report.  
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District or Charter Name: Kelliher School District #36  

Grades Served: VPK - 12  

WBWF Contact: Paul Grams A and I Contact:
  

Paul Grams  

Title:  Superintendent  Title:  Superintendent  

Phone: 218-647-8286 Phone: 21-647-8286 

Email: pgram@kelliher.k12.mn.us Email: pgrams@kelliher.k12.mn.us 

X Yes  No 



World’s Best Workforce  
Annual Report  
MDE understands this past school year (2019-20) ended under unique circumstances due to the COVID-19 
pandemic. Therefore, we are providing reporting options that reflect this disruption in your ability to  
appropriately report annual progress.   
 
WBWF Requirement: For each school year, the school board must publish a report in the local newspaper, by  
mail or by electronic means on the district website.   
 
A&I Requirement: Districts must post a copy of their A&I plan, a preliminary analysis on goal progress, and  
related data on student achievement on their website 30 days prior to the annual public meeting.  

● Provide the direct website link to the district’s WBWF annual report. If a link is not available, 
 describe how the district disseminates the report to stakeholders. 

● Provide the direct website link to the A&I materials  
 

Annual Public Meeting  
These annual public meetings were to be held in the fall of each school year. Report on this measure for the 
2019-20 school year.  

 

 
WBWF Requirement: School boards are to hold an annual public meeting to communicate plans for the  
upcoming school year based on a review of goals, outcomes and strategies from the previous year. Stakeholders
  should be meaningfully involved, and this meeting is to occur separately from a regularly scheduled school 
board meeting.   
 

  
A&I Requirement: The public meeting for A&I is to be held at the same time as the WBWF annual public meeting.   

● Provide the date of the school board annual public meeting to review progress on the WBWF plan an
d Achievement and Integration plan for the 2019-20 school year.  
 

 
District Advisory Committee  
The District Advisory Committee should be in place at the start of the school year. Report on your membership 
list.  
WBWF Requirement: The district advisory committee must reflect the diversity of the district and its school  
sites. It must include teachers, parents, support staff, students, and other community residents. Parents and  
other community residents are to comprise at least two-thirds of advisory committee members, when possible.  
The district advisory committee makes recommendations to the school board.   
 
Complete the list of your district advisory committee members for the 2019-20 school year. Expand the table to
  include all committee members. Ensure roles are clear (teachers, parents, support staff, students, and other  
community residents).  
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Open House - September 2, 2020 

Annual Meeting - December 10, 2020  

Annual Meeting - December 10, 2020  



 

 

Equitable Access to Excellent and Diverse Educators 
Staffing should be in place by the start of the 2019-20 school year. Report on your equitable access to 
excellent and diverse educators for the start of the 2019-20 school year.  
 
WBWF Requirement: WBWF requires districts and charters to have a process in place to ensure students from  
low income families, students of color, and American Indian students are not taught at disproportionate rates by
  
inexperienced, out-of-field, and ineffective teachers. The legislation also requires that districts have strategies to
  increase access to teachers who reflect the racial and ethnic diversity of students.    
 
While districts/charters may have their own local definitions, please note the definitions developed by  
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District Advisory Committee 
Members 

Role in District  Are they part of the Achievement 
and Integration leadership team? 
(Mark X if Yes) 

Paul Grams  Superintendent  X 

Sherri Dahl  Principal  X  

Cynthia Celander  School Counselor  X  

Carly Amsden  American Indian Liaison  

Dawn Jensen  School Board Member   

Kevin Waldo  School Board Member/Parent  X 

Calvin Mayers  Support Staff  

Shana Dreher  Special Education Staff/Parent   

Chase Pink  Technology/District Assessment 
Coordinator  

 

Carol Barrett Parent  X 

Myron Barrett Parent  X  

Tessie Barrett Parent  X  

Holly Nelson  Consultant from Northern Sky 
Center of Excellence  

 

Janelle Johnson  Consultant from Northern Sky 
Center of Excellence  

 

Kari Ross  Consultant from Northern Sky 
Center of Excellence  

 



Minnesota stakeholders during the Every Student Succeeds Act (ESSA) state plan development process:
   

● An ineffective teacher 
is defined as a teacher who is not meeting professional teaching standards, as 
defined in local teacher development and evaluation (TDE) systems.  

● An inexperienced teacher is defined as a licensed teacher who has taught for three or fewer years.  
● An out-of-field teacher is defined as a licensed teacher who is providing instruction in an area which 

he or she is not licensed.  
 
The term “equitable access gap” refers to the difference between the rate(s) at which students from low income  
families, students of color, and American Indian students are taught by inexperienced, out-of-field, or ineffective  
teachers and the rate at which other students are taught by the same teacher types. This is not to be confused with
 the “achievement gap” (how groups of students perform academically); rather, “equitable access gap” is  
about which student groups have privileged or limited access to experienced, in-field, and effective teachers.   
 
Districts/charters are encouraged to monitor the distribution of teachers and identify equitable access gaps  
between and within schools, but they may also make comparisons to the state averages or to similar schools. It
  
is important to note that some of the most significant equitable access gaps occur at the school and classroom
  level.   
 
Districts/charters may also use other indicators of “effectiveness” such as teachers receiving stronger evaluations  
overall, teachers with strengths in particular dimensions of practice (e.g., culturally responsive practices), teachers  
certified by the National Board for Professional Teaching Standards, or teachers with demonstrated student growth
 and achievement results.   
 
Respond to the questions below. 

● Describe your process for ensuring students of color, American Indian students and students from low 
income families have equitable access to experienced, in-field, and effective teachers. 

○ How did the district examine equitable access data? What data did you look at? How frequently do 
you review the data?  

○ Who was included in conversations to review equitable access data? Limit response to 200 words.  
○ What strategies has the district initiated to improve student equitable access to experienced, in 

field, and effective teachers? 
○ What goal(s) do you have to reduce and eventually eliminate equitable access gaps? Limit response 

to 200 words.  
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Kelliher Public School is a small rural school district with 324 students in grades (K-12). All 
elementary classes are self-contained in grades K-6. The district utilizes a Teacher Leadership Team and 
PLCs to assist in making decisions on improving student achievement, including reading scores and 
identifying achievement gaps in classes and curriculum. Teachers are formally evaluated by the 
principal on a yearly basis (3 times a year for probationary teachers).  Kelliher Public School offers many 
extended day learning opportunities for our low-income students to explore a variety of activities that cover 
academic and social emotional learning. During the school day we offer certified teachers 
during Intervention time, and assist struggling students during the advisory period, and study hall. 
 



WBWF also requires districts and charters to examine student access to licensed teachers who reflect the racial  
and ethnic diversity of students. A growing body of research has demonstrated that all students benefit when  
they are taught by racially and ethnically diverse staff throughout their career, and students of color and 
indigenous students benefit even more.  Consequently, working to increase teacher racial diversity is beneficial 
to all schools.   

● Describe your efforts to increase the racial and ethnic diversity of teachers in your district. 
○ Which racial and ethnic student groups are present in your district that are not yet represented in 

your licensed teacher staff?  How many additional teachers of color and American Indian teachers 
would you need in order to reflect your student population? Limit response to 200 words. 

○ What strategies has the district initiated to increase and retain teachers of color and American 
Indian teachers in the district? What goal(s) are you pursuing? Limit response to 200 words.  

 

 

 
Local Reporting of Teacher Equitable Access to Excellent and Diverse Educators Data  
 
Districts are required to publicly report data on an annual basis related to student equitable access to teachers,  
including data on access for low-income students, students of color, and American Indian students to  
experienced, in-field, and effective teachers and data on all student access to racially and ethnically diverse  
teachers.   
 
For this 2019-20 WBWF summary report submission, please check the boxes to confirm that your district 
publicly reported this data.   
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We have not been able to hire Native American teachers to represent our student group.  We continue to 
recruit for American Indian teachers when open positions are available.  We work with cultural liaisons to 
ensure that our students and their families are supported in their educational needs.  The district advertises 
job openings through edpost, MASSP, and social media.  Our goal is to provide an appropriate, culturally 
sensitive experience for all of our students by educating our staff and advertising job postings in areas with 
more diverse populations.  

X District/charter publicly reports data on an annual basis related to equitable teacher distribution, includin
g data on access for low-income students, students of color, and American Indian students to effective, 
experienced, and in-field teachers.  

X 
 

District/charter publicly reports data on an annual basis related to student access to racially and  
ethnically  diverse teachers.   



Goals and Results  
 
SMART goals are: specific and strategic, measurable, attainable (yet rigorous), results-based and time-based.  
Districts may choose to use the data profiles provided by MDE in reporting goals and results or other locally  
determined measures.   

 
All Students Ready for School  
 

 
Narrative is required; 200-word limit. 
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Goal Result Goal Status 

 Achievement will continue at 100% 
of students entering kindergarten in 
2019 being at grade readiness in 
academics, language, and motor 
skills by the end of their school 
readiness years as determined by 
the Brigance assessment. 

“Unable to report”(2019-2020) 
Check one of the following: 

 

 On Track (multi-year goal) 

 Not On Track (multi-year goal) 

 Goal Met (one-year goal) 

 Goal Not Met (one-year goal) 

 Met All (multiple goals)  

 Met Some (multiple goals) 

 Met None (multiple goals) 

 District/charter does not enroll 
students in kindergarten 

X Unable to report 

• In a normal year, we have used our district domain scores and compared them to the county domain scores. 
 • We have continued the expansion of our school readiness (preschool) programs to include programs for 
3-year-olds and 4-year-olds. We have a licensed early childhood teacher as well as a licensed early childhood 
special education teacher through a cooperation with BRIC.  
• The majority of our future kindergarten students are attending our school readiness programs.  
• Our domain scores were not able to be calculated this year due to COVID-19. 
•We also opened a Daycare Facility to provide for further transitioning between programs  

What data have you used to identify needs in this goal area? How is this data disaggregated by student groups?  

Teaching Strategies Gold, attendance 

What strategies are in place to support this goal area? 



 

 

 
All Students in Third Grade Achieving Grade-Level Literacy 
 

 
Narrative is required; 200-word limit. 
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The information is shared with classroom teachers to discuss results in classroom meetings and PLCs. As a part of 
their PLC work, teacher teams determine appropriate instructional interventions, administer them, and bring the 
data back to the PLC to discuss results. 

 

Goal Result Goal Status 

The percentage of all students 
enrolled in Grade 3 who met the 
Third Grade Literacy proficiency 
benchmark as measured by the 
Minnesota Accountability 
Assessments (MCA-III, MTAS) will 
increase from 38.5% in 2019 to 40% 
in 2021 as reported by the 
Minnesota Data Reports and Analytics 
(Test Summary). 

“Unable to report” (2019-2020)  
Check one of the following: 

 

 On Track (multi-year goal) 

 Not On Track (multi-year goal) 

 Goal Met (one-year goal) 

 Goal Not Met (one-year goal) 

 Met All (multiple goals)  

 Met Some (multiple goals) 

 Met None (multiple goals) 

 District/charter does not enroll 
students in kindergarten 

X Unable to report 

•We use Fountas and Pinnell text level scores, FAST assessment scores, and MCA data. 
•In primary grades, we use the Fountas and Pinnell Leveled Literacy Intervention program to boost students as 
needed. We are also using FAST data more efficiently to identify students that need more help. We have also 
added a Math Interventionist for our primary grades.  

What data have you used to identify needs in this goal area? How is this data disaggregated by student groups?  

Fountas and Pinnell, FAST assessment, MCA data  

What strategies are in place to support this goal area? 

●  We discuss the effectiveness of our strategies at weekly PLC and Title I meetings.  
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• We look at our data and check for growth throughout the year. 
• Students identified for needing additional help are provided strategies through interventions. 



Close the Achievement Gap(s) Between Student Groups 
 

 
Narrative is required; 200-word limit. 
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Goal Result Goal Status 

The percent of students receiving 
free and reduced lunch that meet or 
exceed state standards in reading 
will increase from 40.5 in 2018 to 
45% in 2019 as determined by the 
MCA III assessment. The percent of 
students receiving free and reduced 
lunch that meet or exceed state 
standards in math will increase from 
33% in 2018 to 40% in 2019 as 
determined by the MCA III 
assessment.  

“Unable to report” (2019-2020) 
Check one of the following: 

 

 On Track (multi-year goal) 

 Not On Track (multi-year goal) 

 Goal Met (one-year goal) 

 Goal Not Met (one-year goal) 

 Met All (multiple goals)  

 Met Some (multiple goals) 

 Met None (multiple goals) 

 District/charter does not enroll 
students in kindergarten 

x Unable to report 

We have used MCA data in previous years to identify needs in this goal area. This data includes only those 
students who took the MCA tests and who are also receiving free or reduced lunch. 
 • We have recently expanded our Academic Support services to include a full-time licensed teacher to provide 
extra support. Kelliher teachers are also learning to use our frequent FAST data to help keep all of our students 
on track as we have found FAST data is quite representational to MCA data. 
 • Our licensed Academic Support teacher has contact with students in grades 7-12 every day. She works closely 
with the classroom teachers monitoring FAST data and providing support to students in need.  
• We  fully support our Academic Support Program and believe it will make a difference as we get more details 
worked out. We will continue to keep an eye on FAST data and MCA data to evaluate the effectiveness of the 
program. 

What data have you used to identify needs in this goal area? How is this data disaggregated by student groups?  

FAST data, MCA data 

What strategies are in place to support this goal area? 

•Academic Support Program  
•Learning how to interpret FAST data to help increase student achievement 



All Students Career- and College-Ready by Graduation  
 
 

 
Narrative is required; 200-word limit. 
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Goal Result Goal Status 

Of the students who take the ACT, 
the school district’s average 
composite score will meet or exceed 
the state’s average composite score 

“Unable to report”(2019-2020)  
Check one of the following: 

 

 On Track (multi-year goal) 

 Not On Track (multi-year goal) 

 Goal Met (one-year goal) 

 Goal Not Met (one-year goal) 

 Met All (multiple goals)  

 Met Some (multiple goals) 

 Met None (multiple goals) 

 District/charter does not enroll 
students in kindergarten 

X Unable to report 

We looked at our ACT report sent to the district and noticed that we were falling  short of the state average 
when we originally set this goal. This data only includes those students who have taken the ACT test. 
 • Our high school math teacher hosts ACT prep study sessions as students request them. They can take a 
practice test and study content to be as prepared as possible. The more time we have to spiral and enforce 
concepts, the better they will be retained.  
 • We are learning how to best use our interventionist programs to be as effective as possible. The longer we 
continue these interventions, the more efficiently they will benefit our students. 
 • This is a new goal for us this year. We are looking into our ACT data and providing extra support to our 
students through homework help, ACT prep study sessions, and expanded Title services. We will continue to 
monitor this goal to ensure we are taking steps in the right direction. 

What data have you used to identify needs in this goal area? How is this data disaggregated by student groups?  

ACT, College and Career post secondary enrollment  

What strategies are in place to support this goal area? 

ACT Prep, providing intervention support 



All Students Graduate  
 

 
Narrative is required; 200-word limit. 
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Goal Result Goal Status 

All students will graduate on time 
with their class. 

100% of the class of 2020 
graduated on schedule. 

Check one of the following: 

 

 On Track (multi-year goal) 

 Not On Track (multi-year goal) 

X Goal Met (one-year goal) 

 Goal Not Met (one-year goal) 

 Met All (multiple goals)  

 Met Some (multiple goals) 

 Met None (multiple goals) 

 District/charter does not enroll 
students in kindergarten 

 Unable to report 

• Our counselor tracks credits for graduation for each student in grades 9-12. We look at previous graduation 
rates.  
• We have various means of credit recovery that happens as needed. 
 • We track to make sure our graduation rate stays as close to one hundred percent as possible. 

What data have you used to identify needs in this goal area? How is this data disaggregated by student groups?  

Graduation Rates, credits for graduation  

What strategies are in place to support this goal area? 

• We provide Academic support for students who need credit recovery. 
• College and Career Counselor who meets with students to provide support in their career choices 



Achievement and Integration  
 
This portion is only required for districts with an approved A&I plan during the 2019-20 school year. Use pages 
10-15 if you are reporting on Year 3 of your 3-year plan (years 2017-20). If you are reporting on year 1 of your 
3-year plan (years 2019-22), please use pages 16-22 of this document.  

View list of participating districts required to report progress of goals during the 2019-20 school year.   

Once they are approved by MDE, Achievement and Integration (A&I) plans are in effect for three years. At the  
end of the third year, the commissioner must determine if districts met each goal in their approved plans 
(Minn.  Stat. § 124D.862, subd. 8).   

In order to do this, each district is asked to provide information in this A&I progress report indicating whether or
  not each of their plan goals has been met. The information you submit will also be used to provide ongoing  
support for your A&I efforts. You will be able to indicate where disruptions from COVID-19 required you to  
change how you implemented your A&I strategies or made collecting data to document progress toward your 
goals complicated or impossible   

Districts with one or more racially identifiable schools will also submit progress reports to verify whether 2019
- 20 A&I plan goals for each of those schools were met.   

Districts that don’t meet plan goals after three years are to consult with the commissioner on improvement  
plans and use up to 20% of their annual A&I revenue to fund improvement strategies—strategies that will make  
it more likely for a district to meet their new A&I goals (Minn. Stat. § 124D.862, subd. 8).  
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Achievement and Integration Goal 1 
 

 
Narrative is required; 200-word limit. 
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Goal Statement Achievement or 
Integration Goal? 

Baseline Year 3 (2019-20) 
Actual 

On Track? 

Increase the 
percentage of 
Native American 
11th and 12th 
graders 
participating in 
career focused 
field trips 
designed to 
explore 
post-secondary 
options and 
career awareness 
increasing their 
employability in 
job markets from 
60% in 2019 to 
85% by 2022.  

Check one of the 
following: 
 

 

60% “Unable to report” Check one of the 
following: 
 

 

 Achievement Goal 

X Integration Goal 

 Goal met 

 Goal not met 

X Unable to report 

Kelliher high school students will partner with Lake of the Woods and Northome students to visit area career 
fairs and diverse businesses that employ a talented labor force that supports a variety of job skills and training. 
We will increase the number of Native American Students (averaging approximately 33%) the last two years that 
participate in these visits through making home phone calls encouraging student participation and family 
support and using our after school activity buses providing transportation home on these late day return field 
trips.  By fostering interaction between students of the three Districts, we hope to encourage positive 
relationships and building knowledge of racial, ethnic and socioeconomic backgrounds other than their own 

What data have you used to identify needs in this goal area? How is this data disaggregated by student groups?  

Graduation rates, college and career coursework 

What strategies are in place to support this goal area? 

Career/college readiness and rigorous coursework for underserved students.  Use a collaboratively designed 
student survey, pre and post visit surveys 



Achievement and Integration Goal 2 
 

 
Narrative is required; 200-word limit. 

 
 

 
 
 
 
 
 
 
 

14 

Goal Statement Achievement or 
Integration Goal? 

Baseline Year 3 (2019-20) 
Actual 

On Track? 

Increase the 
number of Native 
American Pre-K 
students ready 
for academic 
success with 
enrollment of at 
least three years 
of pre through K 
school 
programming 
from 33% in 2019 
to 50% in 2022.  

Check one of the 
following: 
 

 

50%  “Unable to report” Check one of the 
following: 
 

 

X Achievement Goal 

 Integration Goal 

 Goal met 

 Goal not met 

X Unable to report 

We want to increase the number of Native American students enrolled in multiple years of pre through K 
programming that support latent and differentiated cognitive, physical and social development represented in 
Kelliher School’s population influenced by poverty and cultural diversity.  We want to have more Native 
American students access our Head Start and other Pre-K programs that have teachers with Native American 
heritage, successfully raised and graduated Native American children and have positive/active connections to 
our Red Lake community.  By analyzing the achievement of our Native American students over the past 14 years, 
we find that there is marked success to graduation by those students that open enroll in our District by Pre-K to 
First Grade (approximately 75% success) than the higher grade levels (approximately 50% success).  Based on the 
annual needs of our 3 through 5 age pre-K population and increasing the capacity of our programming, this 
strategy may support an additional 4-5 pre-K and/or two-stage 5-6 kindergarten setting(s).  

What data have you used to identify needs in this goal area? How is this data disaggregated by student groups?  

Enrollment, graduation date, MCA dara, FAST assessments  

What strategies are in place to support this goal area? 

Increasing cognitive, social and physical development of enrolled students in Pre-K.  Supporting families.  



 

Achievement and Integration Goal 3 
 

 
Narrative is required; 200-word limit. 
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Goal Statement Achievement or 
Integration Goal? 

Baseline Year 3 (2019-20) 
Actual 

On Track? 

Increase the 
number of 
contacts with our 
Open-enrolled 
and Indian 
students by our 
Family Liaison to 
decrease the 
number of our 
at-risk students 
and monitor 
more students to 
improve their 
school 
attendance from 
an aggregate 
average of 75% in 
2019 to 90% in 
2022.  

Check one of the 
following: 
 

 

50%  “Unable to report” Check one of the 
following: 
 

 

X Achievement Goal 

 Integration Goal 

 Goal met 

 Goal not met 

X Unable to report 

We want to increase the number of contacts and scheduling of visits and/or communications of our Red Lake 
open-enrolled families by our family liaison.  These interventions and connections support or at-risk students, 
keep students on track to graduation, and help students who struggle with their home lives.  Right now we have 
a half-time liaison position (that averages 2-3 yearly connections per family and we want to increase the position 
to full-time increasing up to 8 yearly connections with our at-risk students and families 

What data have you used to identify needs in this goal area? How is this data disaggregated by student groups?  

Attendance rates, number of contacts or communications  

What strategies are in place to support this goal area? 

Family liaison who makes connections with students and families, strategies and interventions for at-risk 
students, provides support for increasing attendance and on-track for graduation. 



Integration  
Narrative is required; 200-word limit.  
Please summarize the impact of the integration strategies you implemented with the A&I districts you partnered  
with during the 2019-20 school year. Also, consider ways that your A&I plan strategies have increased integration  
within your district.   
 

 

Impacts from Distance Learning  
Narrative is required; 200-word limit.  
Briefly explain how you modified your strategies this spring because of distance learning. List the strategies you  
weren’t able to implement. What A&I-related data were you unable to collect to document progress toward your  
goals? How did those adjustments or lack of data inform your A&I planning for the 2020-21 school year?   
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We were able to partner with  neighboring districts to provide opportunities for our students to increase 
awareness of career and post-secondary education until COVID-19 happened.   Our Academic Support  program 
allowed us to integrate more learning opportunities for students in need. We were able to have extra daily 
learning opportunities in some cases.  

All of our programs were transitioned to online. The teachers involved in the program opened up google meets 
meetings for students to attend when they needed help on their distance learning assignments. We were not 
able to implement Career Exploration through visits to Post-Secondary education and area business programs 
due to COVID-19. MCA tests were not given, so we were unable to track the progress of our three goals 
pertaining to MCA scores. It was also recommended that none of our students receive failing grades in the spring 
while they were distant learning. This data shows that we met our goal, but it is actually unfairly skewed due to 
the circumstances surrounding distance learning during the COVID-19 pandemic. All school lunches are free this 
year, so parents aren’t sending in their free and reduced paperwork. This lack of information has made it more 
challenging to identify students in need, and the logistics around COVID-19 restrictions has been another barrier.  
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