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K-5 Color/Value Unit_1_ UNIT ORGANIZER 

 
 

Grade/Subject K-5/Art 

Unit Title Color Theory/ Value 

Overview of 
Unit 

This unit explores the usage of color and value with regard to how colors 
affect each other, the students’ work, the mood of the artwork, and the 
impact on the viewer. Students will learn how to mix colors, understand 
color relationships and how to expressively convey emotions and moods 
through color. At the end of this unit, students in grades K-5 will be able to 
successfully choose colors which will express the artist’s intent for their 
individual projects. Students will learn to express colors with different 
values. 

Pacing/Duration 2-4 Weeks 

 

Background Information for the Teacher 

Unit Rationale: 
 

 Key Learning/Big Ideas: Students will be developing problem solving skills by using 
non-verbal communication through artistic expression, or using art to develop the 
ability to think creatively and outside-the-box when faced with challenges. 

 

 

Why is this learning relevant/important (including connections to previous topics/units, 
etc.)? 

 

 Pre-Unit Connections: Students after Kindergarten will build upon prior knowledge of 
color theory. Kindergarten students will be introduced to the color basics. Knowledge 
of color manipulation enables the art student to create art with purpose and 
forethought. 
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Essential Questions  

See excerpt: http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-
Question-Essential%A2.aspx  

 How does color affect a work of art? 
 How does an artist express emotions through color? 
 Why would an artist need to know how to mix colors? 

 

 

Applicable Content Standards: National Core Arts Standards/Connecticut Arts Standards 

Artistic Process Anchor Standard(s) 
 

Creating 1: Generate and 
conceptualize artistic 
ideas and work. 
2: Organize and 
develop artistic ideas 
and work. 
3: Refine and complete 
artistic work. 

Performance Standard(s) Grade 

Level(s) 

VA:Cr1.2.Ka     Engage collaboratively in creative art-making in 
response to an artistic problem. 

K 

VA:Cr1.2.1a     Use observation and investigation in preparation for 
making a work of art. 

1 

VA:Cr1.1.2a     Brainstorm collaboratively multiple approaches to 
an art or design problem. 
VA:Cr1.2.2a     Make art or design with various materials and tools 
to explore personal interests, questions, and curiosity.  

2 

VA:Cr1.2.3a     Apply knowledge of available resources, tools, and 
technologies to investigate personal ideas through the art-making 
process. 

3 

VA:Cr1.1.4a     Brainstorm multiple approaches to a creative art or 
design problem. 

4 

http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-Question-Essential%A2.aspx
http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-Question-Essential%A2.aspx
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VA:Cr1.1.5a     Combine ideas to generate an innovative idea for 
art-making. 
VA:Cr1.2.5a     Identify and demonstrate diverse methods of artistic 
investigation to choose an approach for beginning a work of art. 

5 

Artistic Process Anchor Standard(s) 
 

Responding 7: Perceive and analyze 
artistic work. 
8: Interpret intent and 
meaning in artistic 
work. 
9: Apply criteria to 
evaluate artistic work.  

Performance Standard(s) Grade 

Level(s) 

VA:Re.7.2.Ka      Describe what an image represents. K 

VA:Re.7.1.1a     Select and describe works of art that illustrate daily 
life experiences of one’s self and others. 

1 

VA:Re8.1.2a     Interpret art by identifying the mood suggested by a 
work of art and describing relevant subject matter and 
characteristics of form. 
VA:Re9.1.2a      Use learned art vocabulary to express preferences 
about artwork. 

2 

VA:Re.7.2.3a     Determine messages communicated by an image. 3 

VA:Re.7.1.4a     Compare responses to a work of art before and 
after working in similar media. 

4 

VA:Re8.1.5a     Interpret art by analyzing characteristics of form and 
structure, contextual information, subject matter, visual elements, 
and use of media to identify ideas and mood conveyed. 

5 
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Artistic Process Anchor Standard(s) 
 

Connecting 
 

10: Synthesize and relate knowledge 
and personal experiences to make 
are. 
11: Relate artistic ideas and works 
with societal, cultural, and historical 
context to deepen understanding.  
 

Performance Standard(s) Grade 

Level(s) 

VA:Cn10.1.Ka      Create art that tells a story about a 
life experience.  

K 

VA:Cn11.1.1a      Understand that people from 
different places and times have made art for a variety 
of reasons.  

1 

VA:Cn10.1.2a      Create works of art about events in 
home, school, or community life.  

2 

VA:Cn10.1.3a     Develop a work of art based on 
observations of surroundings. 

3 

VA:Cn10.1.4a      Through observation, infer 
information about time, place, and culture in which a 
work of art was created.  

4 

VA:Cn10.1.5a     Apply formal and conceptual 
vocabularies of art and design to view surroundings in 
new ways through artmaking.  

5 

 

Academic Vocabulary 

 Value - tints/shades (4-5) 
 Color (K-5) 
 Primary (K-5) 
 Secondary (1-5) 
 Intermediate/Tertiary Colors (4-5) 
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 Monochromatic (4-5) 
 Neutral (2-5) 
 Complementary (2-5) 
 Analogous (4-5) 

 

21st Century Competencies 

 

*Delete the ones not in unit  
 

 Problem Solving and Critical Thinking 
 Accessing and Analyzing Information 
 Communication and Collaboration 
 Creativity and Innovation 
 Initiative, Self-Direction and Accountability 
 Citizenship and Responsibility 

 

 

UNDERSTAND 

Big ideas, generalizations, principles, concepts, ideas that transfer across situations and 
throughout the unit 

 

Students will understand that: usage of colors, color mixing, and how colors affect each 
other. It is important for students to make connections between the colors they see/use in 
their work in order to evoke a response from the viewer.  

 Learning color theory helps students to create successful artwork through color 
manipulation.  

 Colors affect our perceptions of art and our responses to them. 

 

 

 

Possible Student Misconceptions for this Unit - (If needed) 

Students may believe that: 

 Colors cannot be made from the three primary colors. 
 Colors do not affect feelings of the viewer. 
 All color is the same - i.e. light versus pigment. 
 Students don’t realize that there should be stopping point when color blending. Over 

mixing produces “muddy” colors. 
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Possible Lessons/Suggested Learning Activities 

Input at least three lessons/learning activities that are current and applicable to this unit 

In order to learn/understand 
how to...: 
(Identified in previous section 
titled “Understand”) 

Students might: 
(List learning activities below) 

Mix colors K - Given primary colors, students will explore color mixing 
and their results. 
1 -  Given primary colors, students will be able to mix the 
three secondary colors. 
2 - Given primary colors with the addition of black and 
white, students will be able to mix various hues to create 
light and dark values. 
3 - Given primary colors, students will be able to mix 
secondary color with a primary color to make an 
intermediate color. 
4 - Create a color wheel by only using primary colors.  
5 - Given primary colors plus black and white, students will 
be able to mix an infinite variety of tints, shades, and colors. 
Be given a palette of colors and asked to create new colors 
with the supplied colors. 

How art affects emotions K - 2: Expose students to various works of art that portray 
abstract and realistic subjects, which express emotion 
through the use of color. 

3-5: Create and compare works of art to their own work and 
discuss similarities and differences as they relate to feelings 
and emotions. 

Art Critique K-2: Have students collaboratively view and discuss their 
work. 
3-5: When looking at their own work of art, they will critique 
how colors affect the mood of the work and feelings of the 
observer. 
 

Presenting K-5:  Students should be able to discuss their work in terms of 
success or what they would change or do differently. 
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Interdisciplinary Connections 

 

Subject: 
 

Summary of the Connection: 

Science Color mixing, light spectrum, how the eye perceives color 

Health 

 

Mood and emotional awareness 

 

 

Anchor Texts & Suggested Texts 

Painting Artist Brief Synopsis 

Composition Series Piet 
Mondrian 

Mondrian uses primary colors to create contemporary 
works of art. 

Painting Artist Brief Synopsis 

The Old Guitarist Pablo 
Picasso 

Picasso uses shades of blue to express a solemn mood  

Painting Artist Brief Synopsis 

Monet’s Water Lilies 
Series 

Claude 
Monet 

Monet paints his garden during many times of day, 
many seasons and many types of light 

 

Additional Resources & Supplemental Texts 

 

 Museum websites available through internet  (www.getty.edu/art/, 
www.marmottan.fr/uk/Claude_Monet_-musee-2517, https://www.vangoghmuseum.nl/en ) 

 Prints and electronic media 
 Books  

  

 

 

 

http://www.getty.edu/art/
http://www.marmottan.fr/uk/Claude_Monet_-musee-2517
https://www.vangoghmuseum.nl/en
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Unit Assessment(s): 

 

List and describe the ways in which you assess student understanding throughout the Unit: 
 Visual assessment of student work  
 Self Reflection 
 Peer Assessment 
 Rubric of Expected Elements within the Artwork 

  
 

 

Grade K - Performance Task Description: 

 

Painting with the primaries: Teacher may first read a book about colors such as “Mouse 
Paint”. 

 Teacher will demonstrate use of tools, paint and ways students may decide to mix 
colors. 

 Students will be given red, yellow and blue paint.  
 They will be asked to paint a picture with these colors.  
 Students will be instructed on proper clean up procedure so as to promote 

independent cleanup during future lessons. 
 Students may have time at the end of the period to talk about the colors they made 

and how they made them. Teacher can encourage students to tell about colors they 
made which may have been a surprise or had an unexpected result. 

 

 

Grade 1 - Performance Task Description: 

Creating secondary colors: teacher may show artwork and lead discussion of what colors are 
observed and how the artist may have created those colors  

 Students will review where to get their supplies as well as proper use and care of 
materials 

 Students will be given the three primary colors 
 They will be asked to paint a picture that will need some secondary colors such as a 

still life or landscape. 
 Using only the primary colors, students will complete their painting, mixing colors 

together to get the desired secondary colors. 
 Students will be given an opportunity to talk about their work. They should be 

encouraged to talk about what they think worked well or what they might do 
differently next time. 
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Grade 2 - Performance Task: Each Unit Must Contain a Performance Task Assessment, 

Please refer to Jay McTighe’s “Designing Authentic Performance Tasks” Resource  to Guide your 
Performance Task Development.  Key Design Questions Summarized Below: 

 

Constructing the PT Scenario Using G.R.A.S.P.S. 
Use the following prompts to design the PT:  

 

Goal:   

   Your task is to create a painting using red, yellow, blue, green, orange, violet, white and 
black. 
   The goal is to show that the student can mix colors without making “mud” and create tints 
and hues with the addition of black and white to their colors in order to create a newly 
discovered world. 
 

Role:  

   You are an artist/explorer. 
   

Audience: 

   Your target audience is the company you work for that pays you to find new parts of the 
world. 
  

Situation: 

  You need to convince your company that this discovered new world is worth investing in 
based on its colorful landscape. 
 

Product/Performance and Purpose:       

   You need to have a completed painting which shows one or more things found in this 
newly discovered place. The work should demonstrate the student’s ability to mix colors 
from a limited palette. Student should make use of entire paper while arranging subject 
matter into a composition. 
Subject matter should show understanding of needs of the “client” as well as use of 
materials.  
 

Standard and Criteria for Success 

   Your work will be judged on… completeness, neatness and overall subject matter. Colors 
should be fresh and not muddy from over mixing. 
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Key questions to consider when designing the PT: 
 

What goal will be assessed through this performance task? The goal is to show that the 
student can mix colors without making “mud” and create tints and hues with the addition of 
black and white to their colors. 
 

What important qualities must a student demonstrate to show attainment of the identified 
goal(s)? Students were able to consistently mix the colors that the lesson required. 
 

Is the task incorporating the 21st century competencies? yes 

 

How will the task involved “higher order thinking?”, as defined by Webb’s Depth of 
Knowledge. Ask yourself, does the task demand thoughtful application of knowledge and 
skill, not just recall. This lesson is requiring students to demonstrate their ability to create 
colors based on prior experience and knowledge.  
 

How will students demonstrate their understanding? Students will demonstrate 
understanding by creating art which meets the guidelines of the lesson. In the case of art 
critiques, students will demonstrate understanding through group response or individual 
response. 
 

Is there a tangible product and/or performance that will serve as evidence of learning? The 
completed artwork is the tangible product used in most instances. When critiquing art, 
students’ responses will indicate a grasp and understanding of the subject. 
 

How will the task establish an authentic context for student performance? Use G.R.A.S.P.S 
format. 
  
How will student performance be evaluated? In most cases, students will be evaluated by 
comparing their completed work against the rubric used for the lesson. 
 

How will the task be differentiated? Tasks are modified to accommodate students and meet 
them where they are both developmentally and academically. 
 

 

 

 

 

 

 

 

 

 



Page 13 of 27 

Grade 3 - Performance Task Description: 

 

 Students will be mixing secondary and intermediate colors in a purposeful way which 
will achieve predictable results, i.e. blue plus violet will result in blue-violet. Students 
should understand that certain color combinations  will result in the same/similar 
color result each time. 

  
 

 

Grade 4 - Performance Task Description: 

 

 Students will build on prior experience with color mixing to create a color wheel with 
all twelve colors. They will use only the three primary colors, red, yellow and blue to 
create the twelve colors needed to complete the wheel. 

  
 

 

Grade 5 - Performance Task: Each Unit Must Contain a Performance Task Assessment, 

Please refer to Jay McTighe’s “Designing Authentic Performance Tasks” Resource  to Guide your 
Performance Task Development.  Key Design Questions Summarized Below: 

 

Constructing the PT Scenario Using G.R.A.S.P.S. 
Use the following prompts to design the PT:  

Goal:   

   Your task is to design a functional item for everyday use. 
 

Role: 

   Your job as an artist/designer is to create a presentation which showcases the utilitarian 
item you have chosen. 
 

Audience: 

   Your client is the company which will be manufacturing your new item. 
 

Situation: 

   You need to convince your client that this is latest cutting edge idea for a new product. 
 

Product/Performance and Purpose: 

   You will create a poster which shows your new design in order to convince the client that 
they should manufacture your item.  
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Standard and Criteria for Success 

   Your poster needs to… 

                Convey a specific mood or emotion as specified by the client. 
                Be neatly crafted and contain a variety of color mixing elements. 
                Students should be able to self-critique and explain how they made or chose a    
specific color for the poster. 
    

Key questions to consider when designing the PT: 
 

What goal will be assessed through this performance task? The students goal is to design a 
functional item for everyday use. 
 

What important qualities must a student demonstrate to show attainment of the identified 
goal(s)? Students must demonstrate the ability to draw as well as the knowledge of how to 
create colors using the primaries plus black and white. 
 

Is the task incorporating the 21st century competencies? yes 

 

How will the task involved “higher order thinking?”, as defined by Webb’s Depth of 
Knowledge. Ask yourself, does the task demand thoughtful application of knowledge and 
skill, not just recall.  Students will be required to build upon their color mixing knowledge 
through prior experiences in order to create a presentation that fulfills the requirements of 
the rubric. 
 

How will students demonstrate their understanding? Understanding will be demonstrated 
by the completion of their design and their use of mixed colors.  
 

Is there a tangible product and/or performance that will serve as evidence of learning? Yes. 
Students are creating a poster showcasing a new product. 
 

How will the task establish an authentic context for student performance? Use G.R.A.S.P.S 
format. 
  
How will student performance be evaluated? In most cases, students will be evaluated by 
comparing their completed work against the rubric used for the lesson. In most cases, 
students will be evaluated by comparing their completed work against the rubric used for the 
lesson. 
 

How will the task be differentiated? Tasks are modified to accommodate students and meet 
them where they are both developmentally and academically. 
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Revision History 

 

Revision Date 

 

Explanation of the change(s) made to the document 
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K-5 Shape/Form Unit_2_ UNIT ORGANIZER 
 

Grade/Subject K-5/Art 

Unit Title Shape/Form unit  

Overview of 
Unit 

This unit explores the difference between the two-dimensionality and 
three-dimensionality of shapes/forms. Students will learn how to create 2-D 
and 3-D works of art utilizing available materials. At the end of this unit, 
students in grades K-5 will be able to distinguish between 2-dimensional 
and 3-dimensional shapes/forms. 

Pacing/Duration 2-4 weeks 

 

Background Information for the Teacher 

Unit Rationale: 
 

 Key Learning/Big Ideas:  
Students will be developing problem solving skills by using non-verbal communication 
through artistic expression, or using art to develop the ability to think creatively and outside-
the-box when faced with challenges. Special problem solving skills are needed when creating 
3-dimensional forms. 
 

Why is this learning relevant/important (including connections to previous topics/units, 
etc.)? 

 

 Pre-Unit Connections: Students after Kindergarten will build upon prior knowledge of 
shapes and forms. Kindergarten students will be introduced to the basic shapes and 
simple forms. Knowledge of shapes and forms helps students to view their world with 
greater understanding. 

 

 

Essential Questions  

See excerpt: http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-
Question-Essential%A2.aspx  

 How do shapes come together to create more complex drawings? 
 How do forms come together to create sculptures that can support themselves? 
 Is artwork only something to look at or can it serve a function? 

 

http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-Question-Essential%A2.aspx
http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-Question-Essential%A2.aspx
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Applicable Content Standards: National Core Arts Standards/Connecticut Arts Standards 

Artistic Process Anchor Standard(s) 
 

Creating 1: Generate and 
conceptualize artistic 
ideas and work. 
2: Organize and 
develop artistic ideas 
and work. 
3: Refine and complete 
artistic work. 

Performance Standard(s) Grade 

Level(s) 

VA:Cr1.2.Ka     Engage collaboratively in creative art-making in 
response to an artistic problem. 

K 

VA:Cr1.2.1a     Use observation and investigation in preparation for 
making a work of art. 

1 

VA:Cr1.1.2a     Brainstorm collaboratively multiple approaches to 
an art or design problem. 
VA:Cr1.2.2a     Make art or design with various materials and tools 
to explore personal interests, questions, and curiosity.  

2 

VA:Cr1.2.3a     Apply knowledge of available resources, tools, and 
technologies to investigate personal ideas through the art-making 
process. 

3 

VA:Cr1.1.4a     Brainstorm multiple approaches to a creative art or 
design problem. 

4 

VA:Cr1.1.5a     Combine ideas to generate an innovative idea for 
art-making. 
VA:Cr1.2.5a     Identify and demonstrate diverse methods of artistic 
investigation to choose an approach for beginning a work of art. 

5 
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Artistic Process Anchor Standard(s) 
 

Responding 7: Perceive and analyze 
artistic work. 
8: Interpret intent and 
meaning in artistic 
work. 
9: Apply criteria to 
evaluate artistic work.  

Performance Standard(s) Grade 

Level(s) 

VA:Re.7.2.Ka      Describe what an image represents. K 

VA:Re.7.1.1a     Select and describe works of art that illustrate daily 
life experiences of one’s self and others. 

1 

VA:Re8.1.2a     Interpret art by identifying the mood suggested by a 
work of art and describing relevant subject matter and 
characteristics of form. 
VA:Re9.1.2a      Use learned art vocabulary to express preferences 
about artwork. 

2 

VA:Re.7.2.3a     Determine messages communicated by an image. 3 

VA:Re.7.1.4a     Compare responses to a work of art before and 
after working in similar media. 

4 

VA:Re8.1.5a     Interpret art by analyzing characteristics of form and 
structure, contextual information, subject matter, visual elements, 
and use of media to identify ideas and mood conveyed. 

5 
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Artistic Process Anchor Standard(s) 
 

Connecting 10: Synthesize and relate knowledge 
and personal experiences to make 
are. 
11: Relate artistic ideas and works 
with societal, cultural, and historical 
context to deepen understanding.  

Performance Standard(s) Grade 

Level(s) 

VA:Cn10.1.Ka      Create art that tells a story about a 
life experience.  

K 

VA:Cn11.1.1a      Understand that people from 
different places and times have made art for a variety 
of reasons.  

1 

VA:Cn10.1.2a      Create works of art about events in 
home, school, or community life.  

2 

VA:Cn10.1.3a     Develop a work of art based on 
observations of surroundings. 

3 

VA:Cn10.1.4a      Through observation, infer 
information about time, place, and culture in which a 
work of art was created.  

4 

VA:Cn10.1.5a     Apply formal and conceptual 
vocabularies of art and design to view surroundings in 
new ways through artmaking.  

5 

 

Academic Vocabulary 

 Shape: Geometric and Organic (K-5) 
 Form (K-5) 
 Construction (K-5) 
 Overlapping (K-5) 
 Assemblage (K-5) 
 Tracing (K-5) 
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 Collage (K-5) 
 Clay vocab (pertinent to only Frisbie) - slab, glaze, score, slip, carve, fire, kiln, join (K-5) 
 Form vocab - armature, assemblage, tabs, bending, folding, scoring, manipulation, 

cutting, gluing, joining, paper mache, foil, plaster, wire (K-5) 

 

21st Century Competencies 

 

*Delete the ones not in unit  
 

 Problem Solving and Critical Thinking 
 Accessing and Analyzing Information 
 Communication and Collaboration 
 Creativity and Innovation 
 Initiative, Self-Direction and Accountability 
 Citizenship and Responsibility 

 

 

UNDERSTAND 

Big ideas, generalizations, principles, concepts, ideas that transfer across situations and 
throughout the unit 

 

Students will understand that: 
 Students will be learning how shapes combine together to create desired designs in 

an abstract or realistic manner.  
 

 Students will problem solve when building three dimensional artwork which will be 
self supporting and hold together. 

 Students will be able to distinguish between two and three dimensional works of art. 
 

 

Possible Student Misconceptions for this Unit - (If needed) 

Students may believe that: 

 All artwork is flat and two dimensional, such as a drawing. 
 Artwork must be made from a limited number of materials, i.e. paper and crayons 
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Possible Lessons/Suggested Learning Activities 

Input at least three lessons/learning activities that are current and applicable to this unit 

In order to 
learn/understand how 
to...: 
(Identified in previous 
section titled 
“Understand”) 

Students might: 
(List learning activities below) 

Create art using shapes K - Using geometric tracers, students will develop fine motor 
skills needed to create art using the shapes provided. 
1 - Create geometric shapes without the use of tracers and be 
able to put the shapes together to create either real or abstract 
images. 
2 - Understand and create shapes that are geometric and 
organic/free-form.  
3 - be introduced to creating drawings that show depth on a flat 
surface. 
4 - Introductory one-point perspective 

5 - Continue one-point perspective with a focus on the use of a 
vanishing point 

How to create self-
supporting sculpture  

K - Using two-dimensional materials to create three-
dimensional work with the use of various construction 
techniques. *Where clay is available, students would create a 
simple pinch pot. 
1 - Using two-dimensional materials, students would need to 
follow directed parameters in creating their sculpture. *Where 
clay is available, student would create a sculpture using slab 
construction. 
2 - Given paper materials, students will create a figural 
sculpture. *Where clay is available, student would create a 
container that makes use of subtraction and addition of clay 
elements.  
3 - Create a paper relief sculpture. *Where clay is available, 
student can create a clay tile using slab construction. 
4 - Use foil to create an armature for paper mache or plaster. 
*Where clay is available, students may create a figural 
sculpture. 
5 - Create paper mache/plaster sculptures. *Where clay is 
available students will create a utilitarian vessel.  

Art Critique Shape: 
K-2 Have students collaboratively view and discuss their work. 
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3-5 When looking at their own work of art, they will critique if 
they were able to create a desired image using shapes. 
Form: 
K-5 Did the sculpture remain self-supporting 

Presenting K-5 Students should be able to discuss their work in terms of 
success or what they would change or do differently. 

 

Interdisciplinary Connections 

 

Subject: 
 

Summary of the Connection: 
 

Science 

Materials have physical limitations which present specific problems in creating a 
work of art 

 

History 

Humans have created two and three dimensional art throughout time - how and 
why has this art endured? 

 

Anchor Texts & Suggested Texts 

Collage Artist Brief Synopsis 

Royal Tide I 

Goldfish 

Louise 
Nevelson 

Henri Matisse 

Either assemblage or collage in the style of these or 
similar artists. 

Sculpture Artist Brief Synopsis 

Mobiles/Stablies 

Spoonbridge and 

Cherry 

Love 

Alexander 
Calder 

Claes 
Oldenburg 

Robert Indiana 

These or similar sculptors working with a variety of 
materials. 

 

Additional Resources & Supplemental Texts 

 

 Museum websites available through internet  (age appropriate YouTube videos) 
 Prints and electronic media 

 

  

 



Page 23 of 27 

 

Unit Assessment(s): 

 

List and describe the ways in which you assess student understanding throughout the Unit: 
 Visual assessment of student work  
 Self Reflection 
 Peer Assessment 
 Rubric of Expected Elements within the Artwork 

  
 

 

Grade K - Performance Task Description: 

Creating with Shapes: Teacher may introduce tracers while discussing the names of shapes. 
 Teacher will demonstrate use of tracers to create shapes 
 Students will given pencils, tracers, and paper 
 They will be asked to create a structure using provided tracers. 
 Students will be instructed on proper clean up of supplies such as scraps of paper, 

glue, and scissors. 
 Students may have time at the end of the period to talk about their work. Teacher can 

encourage students to talk about the shapes they used to create their structure. 
Sculpting with paper/clay: Teacher may introduce relative artists and discuss how students 
might be able to turn two-dimensional materials into a sculpture. 

 Teacher will demonstrate how a two-dimensional shape can be manipulated into a 
three-dimensional form. 

 Students will understand the proper ways to clean up materials and themselves. 
 

 

Grade 1 - Performance Task Description: 

Creating with Shapes: Teacher will discuss shapes and drawing them free-hand. 
 Teacher will demonstrate how to put shapes together to create an image. 
 Students will asked what shapes are necessary to create an image. 
 Students would create their drawing based on the parameters of the provided rubric. 
 Students will be instructed on proper clean up of supplies such as scraps of paper, 

glue, and scissors. 
 Students may have time at the end of the period to talk about their work. Teacher can 

encourage students to talk about the shapes they used to create their image. 
Sculpting with paper/clay: Teacher may introduce relative artists and discuss how students 
might be able to turn two-dimensional materials into a sculpture. 

 Teacher will demonstrate how a two-dimensional shape can be manipulated into a 
three-dimensional form. 
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 Teacher will discuss the different ways of attaching elements to their sculptures. 
 Students will understand the proper ways to clean up materials and themselves. 

 

Grade 2 - Performance Task: Each Unit Must Contain a Performance Task Assessment, 

Please refer to Jay McTighe’s “Designing Authentic Performance Tasks” Resource  to Guide your 
Performance Task Development.  Key Design Questions Summarized Below: 

 

Constructing the PT Scenario Using G.R.A.S.P.S. 
Use the following prompts to design the PT:  

Goal:   

The goal is to create an abstract collage using cut paper and glue. 
 

Role: 

You are an employee of a greeting card company. 
  

Audience: 

The target audience will be the consumers that purchase your greeting card. 
 

Situation: 

You need to create an abstract design which uses symmetrically cut shapes that are 
geometric either/or organic. 
 

Product/Performance and Purpose: 

You are creating a greeting card which could be used for a variety of occasions. Your card 
must include symmetrically cut shapes. 
      

Standard and Criteria for Success: 

Students will demonstrate symmetrically cut shapes in both positive and negative space. 
Pieces should adhered properly. 
 

   

Key questions to consider when designing the PT: 
 

What goal will be assessed through this performance task? The goal of this PT is to create 
an abstract collage using cut paper and glue. 
 

What important qualities must a student demonstrate to show attainment of the identified 
goal(s)? Student must demonstrate the ability to create and cut out various shapes and piece 
them together to create a cohesive design. 
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Is the task incorporating the 21st century competencies? Yes 

 

How will the task involved “higher order thinking?”, as defined by Webb’s Depth of 
Knowledge. Ask yourself, does the task demand thoughtful application of knowledge and 
skill, not just recall. How could your card be utilized for a variety of occasions?   
 

How will students demonstrate their understanding? Understanding will be shown if the 
greeting card shows overlapping design and symmetrical shapes.  
 

Is there a tangible product and/or performance that will serve as evidence of learning? Yes. 
The card is the tangible product. 
 

How will student performance be evaluated? In most cases, students will be evaluated by 
comparing their completed work against the rubric used for the lesson. 
 

How will the task be differentiated? Tasks are modified to accommodate students and meet 
them where they are both developmentally and academically. 
 

 

 

 

Grade 3 - Performance Task Description: 

Showing depth: Teacher will show students artwork that shows implied three-dimension 
(such as Wayne Thiebaud). 

 Students will be asked to name ways the artists shows depth (i.e. placement on page, 
shading, overlapping, showing more than one side). 

 Student will be asked to create a birthday cake that they would like to have.  
 Teacher will demonstrate the drawing of a cylinder and how to make it look like a 

slice is taken out. 
 Students may have time at the end of the period to talk about their work. Teacher can 

encourage students to talk about the shapes they used to create their image.  
 

  
 

 

Grade 4 - Performance Task Description: 

 

 Foil armature: Students will create an armature out of foil and use either paper mache or 
plaster wrap to create a figural sculpture.  

 Teacher will demonstrate the creation of an armature and how to join pieces. 
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 Students will create their armature and then cover their form in paper mache or 
plaster wrap. 

 Students will complete their project by painting and adding extra elements with glue. 
 Students may have time at the end of the period to talk about their work. Teacher can 

encourage students to talk about the shapes they used to create their image. 
 

 

Grade 5 - Performance Task: Each Unit Must Contain a Performance Task Assessment, 

Please refer to Jay McTighe’s “Designing Authentic Performance Tasks” Resource  to Guide your 
Performance Task Development.  Key Design Questions Summarized Below: 

 

Constructing the PT Scenario Using G.R.A.S.P.S. 
Use the following prompts to design the PT:  

Goal:   

The goal is to create a utilitarian vessel. 
   

Role: 

You are a designer. 
 

Audience:  

The target audience is made up of consumers. 
  

Situation: 

You need to convince the local boutique to carry your line of containers. 
 

Product/Performance and Purpose: 

You need to create a vessel that serves a purpose and that will be for sale in a local boutique. 
   

Standard and Criteria for Success: 

Your vessel needs to…. 
 Hold something. 
 Serve a function 
 Be structurally sound. 

    
 

Key questions to consider when designing the PT: 
 

What goal will be assessed through this performance task? The goal of PT is for students to 
create a vessel. 
 

What important qualities must a student demonstrate to show attainment of the identified 
goal(s)? The vessel should be well-crafted and should stay together. 
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Is the task incorporating the 21st century competencies? yes 

 

How will the task involved “higher order thinking?”, as defined by Webb’s Depth of 
Knowledge. Ask yourself, does the task demand thoughtful application of knowledge and 
skill, not just recall. What makes the vessel effective and useful? What purpose does the 
vessel serve? 

 

How will students demonstrate their understanding? Understanding will be observed upon 
completion of the vessel.  
 

Is there a tangible product and/or performance that will serve as evidence of learning? The 
students can show their vessel being used for its intended purpose.  
 

How will the task establish an authentic context for student performance? Use G.R.A.S.P.S 
format. 
  
How will student performance be evaluated? In most cases, students will be evaluated by 
comparing their completed work against the rubric used for the lesson. In most cases, 
students will be evaluated by comparing their completed work against the rubric used for the 
lesson. 
 

How will the task be differentiated? Tasks are modified to accommodate students and meet 
them where they are both developmentally and academically. 
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