WEEK 10

Passages

• “Hippopotamus” (from Massachusetts passages)

• “Bringing Back Salmon” (from Massachusetts passages) and two pages of questions
• “The Market Place” (from Massachusetts passages) and two pages of questions  

• “Buses Leaving Mobile” (Item Specifications for the Alabama Graduation Exam, 1999 Bulletin) and two pages of 
questions

Outcomes Emphasized

• Students will use text features to help locate and remember important information.

• Students will differentiate between the topic (important information) and interesting details.

• Students will write in response to a passage and use a rubric that they have created to evaluate the response.

• Students will monitor their comprehension of a text.

• Students will practice using a variety of strategies to answer questions in response to a text.

Teacher Notes for the Week

• This week, the teacher will be guiding the reading giving special attention to text features. Students will be doing all of 
the reading themselves, and monitoring their own comprehension.

• Students practice the use of a variety of strategies previously introduced.

NOTE: The pictures are one of the text features that we will be discussing.  If possible, try to lighten the pictures before copying the passages.

	Day
	Text Material
	Other Materials
	

	M
	
	
	Students will learn to use text features to help them pick out important information.

Students will differentiate between the topic (important information) and interesting details.

	
	“Hippopotamus”

	Copies of text for students
	· Distribute copies of “Hippopotamus” to students.

· Tell them that we will be reading a non-fiction passage. Remind students that when they read nonfiction, they are usually reading to learn something. Non-fiction material often has important information and very many interesting details. Remind students that there are usually just too many details to remember them all, so it is very important to learn how to separate the interesting details from the important information.

· Sometimes, a non-fiction passage will have some text features that help us pick out the important information. “Hippopotamus” is one such text.

· Ask students to notice the bold print in this passage. This is one of the features sometimes used to call attention to important information in a passage. The title is often printed in bold because it is important in helping us know what the passage is about. The first word in the passage, Hippopotamus, is also printed in bold to remind us again that this is the main topic of the passage. In this passage, the subtitles are also printed in bold. Subtitles are another feature to help us pick out important information. Subtitles often tell us the main topic for a section of a passage so that we don’t have to figure out the topic. When we read “Homes of the Early Settlers,” we practiced stating the topic –or big idea(of each paragraph.

· Ask students to underline the bold print in this passage. Ask, “What are the subtitles? (Allow students to respond.) So, the main topics of this passage will be (reread the subtitles). When we read each of these sections we will be reading many interesting details about these topics.”

· Ask students to read paragraphs 1 and 2 silently. Tell students, “This section has another text feature that helps us pick out important information. Some of the important words are written in italics like the way to pronounce the word hippopotamus. Why would the words “river horse” be written in italics? Why would river hippopotamus? Pygmy hippopotamus? It is easy to pick out the important information in this section because of the way it is printed.

· Tell students, “The subtitle for the next section is The body of a river hippopotamus. How many paragraphs are in this section? (four paragraphs) Each of the four paragraphs should tell us something about the body of a hippopotamus. Read paragraph 3 silently, and then talk with your partner about the important information in this paragraph.” Allow time for reading and partner discussion. Tell students, “I read many different numbers about the size of a hippo in this paragraph. I know that I cannot remember all of them, but the big idea seems to be that a hippopotamus is very large.”

· Ask students to read paragraph 4 and then talk with their partner about the important information.

Allow time for reading and discussion. Invite a few students to share, clarifying whether the response is important information or an interesting detail.

· Continue this procedure with paragraph 5.

· Continue with paragraph 6. Point out that the picture is another text feature that helps the reader better understand about the teeth of a hippopotamus.

· Review with students. “We knew from the subtitle that this section of the passage would be about the body of a river hippopotamus. We stopped at the end of each paragraph to think about the most important information about the body. Talk to your partner about what you learned about a hippo’s body.”

· Tell students, “The subtitle for the next section is The life of a river hippopotamus. How many paragraphs are in this section? (4) As you read each of these four paragraphs silently, think about what you are learning about the life of a river hippo.”

· Allow time for students to finish the passage. Ask them to talk with their partner about the important information in each of the paragraphs. Invite a few students to share, clarifying whether the response is important information or an interesting detail.

· • Review with students. Some non-fiction passages use text features to help the reader pick out the important information. This passage had two main sections with subtitles, The body of a river hippopotamus and The life of a river hippopotamus. The subtitles should help you remember some important information about hippos.

	T
	
	
	Students will respond to text by writing and creating a rubric to evaluate written responses to text.

	
	“Hippopotamus”
	Copies of text for students
Writing prompt

Transparency of questions
	· Continue with “Hippopotamus.” 

Review the questions
· Read through the questions.  

· Display a transparency of questions. Underline key words and phrases in the questions that we think we might find in the passage. Use these key words and phrases to determine which section of the text might help us answer the question.

· Scan the selected section(s) looking for the words or phrases.

· Reread the section and choose the appropriate answer for the question item.
· Work through remaining questions in this manner.
· Display the following writing prompt:

· Write a paragraph telling the important information you learned about the hippopotamus.

· Help students create a rubric for writing this response. The prompt asks for a paragraph – not a list. This would be #1 in the rubric. The prompt asks for the important information you learned – not just interesting details. This would be #2 in the rubric. Remind them of the 2 subtitles (topics) in the passage. Some of the “important information” would be in these topics.

· Allow students time to respond to the prompt. Circulate to look for examples of good paragraphs to share with the class.

· Choose one or two paragraphs to evaluate using the rubric. Transfer these to the board, a chart, or the overhead. Ask the questions, “Is this in paragraph form rather than a listing? Does it include important information from both of the subtitled sections?”

· Ask students to evaluate their own responses, using the rubric. Have them discuss with their partners how they might improve their responses. Invite a few students to share their thinking.

	W
	
	
	Students will use text features to identify important information in a passage. 
Students will differentiate between the topic (important information) and interesting details. 

	
	“Bringing Back

Salmon”

	Copies of text and questions

for students
	· Distribute copies of “Bringing Back Salmon.” Ask students to scan through the passage for any of the text features that we used in “Hippopotamus.” They should identify bold print, subtitles, italics, and pictures.

Remind students that these text features usually call attention to the important information in a passage and help the reader remember this information.

· Tell students, “Sometimes the introduction is also helpful in explaining the main idea in a passage.” Read the introduction to students.

· Ask students to read the subtitles. Discuss the difference between these subtitles and the ones for “Hippopotamus.” With “Hippopotamus,” the reader knew what each section would be about before reading. These subtitles do not clearly state the topic. They may help the reader remember important information after the reading.

· Ask students to read the first section (paragraphs 1-4) silently. After reading, ask students to talk with their partners about the important information in this section. Circulate to listen to the conversations to help assess whether students are able to distinguish between important information and interesting details. Invite a few students to share. Do some teacher modeling if necessary.

· Ask students to read the next section (paragraphs 5-6) silently. After reading, ask students to talk with their partners about the meaning of the subtitle. Invite students to tell how the subtitle explains the topic of this section. Discuss how the picture is helpful in this section.
· Ask students to read the next section (paragraphs 7-8) silently. After reading, have partners talk about the meaning of the subtitle and how it helps to explain the topic of this section. Discuss how the pictures and the captions are helpful.

· Ask students to read the last section (paragraphs 9-10) and discuss the same ideas as before.

· Display (or distribute to students) the questions 1-8. Ask students to locate clues for the answer in the text. Discuss why a particular answer is the best choice based on the clues.

	TH
	
	
	Students will monitor their comprehension of a text.

	
	“The

Marketplace”

	Copies of text for

Students
Prompt

Scaffold


	· Tell students, “We know that we usually read non-fiction passages to learn something. As we have been reading non-fiction passages this week, we have been stopping during the reading to think about the important information that we have learned and to sort it out from the interesting details.”

· Today’s passage is fiction. “The Marketplace” is a story that is taken from a book called Mrs. Frisby and the Rats of NIMH. When we are reading fiction, it is also helpful to stop at some points during the reading to check on our comprehension. The reader should have a picture (or a movie) in his mind about what is happening in the story. This picture should include who is in the story, when and where the story is taking place, and what is happening.”

· Tell students, “Today as we read, we will be stopping to think about and talk about the pictures in our minds. Read paragraphs 1-4 silently.” Allow time for reading. Then ask students to talk with their partners. They should discuss the mental picture they have of the story so far. Display the following prompt for this discussion:

· Who is the main character (s)?

· Where is this character? (Setting)

· What is happening so far?


If the partners are not seeing similar pictures, they should go back, reread, and compare again.


Invite a few students to share with the group. Model if necessary.

· Ask students to read paragraphs 5-8 silently. Allow time for reading and ask partners to compare their mental pictures once again. Refer to the prompt and ask, “Have any of these parts of the picture changed? How?” Remind students to reread if necessary to clarify. Circulate and listen to the conversations to assess comprehension. Continue to model if necessary.

· Ask students to finish reading the passage silently and compare their mental pictures with their partner’s. Discuss how their pictures have changed as they read more or as they talked with their partner.

· Tell students, “Whether you are reading fiction or non-fiction, it is important to stop at a few points during the reading just to check on your comprehension. (Do I have a clear picture in my head? Is this making sense? Do I know what the author is trying to tell me? Have I learned the important information?)”

· Have students work with their partners to summarize the story using the fiction scaffold from Week 8. (Somebody, Wanted, But, So) Invite a few students to share with the group, calling attention to the fact that an accurate summary can be expressed in several different ways.

NOTE: If students have not read the entire book, Mrs. Frisby and the Rats of NIMH, this is a good time for a “commercial” for the book..

	F
	
	
	Students will practice using a variety of strategies to answer questions in response to a text.

	
	“Buses Leaving Mobile”
	Copies of text and questions

for students
Transparency
of text and questions
	· Tell students that today we will be looking at a special kind of text called functional text. It is called functional text because it helps you function in day-to-day life. We will be using a bus schedule.
· Place the bus schedule where all students can see it clearly.  
· Ask students to look and silently notice some things about the text.
· Ask students to read the heading of the bus schedule.  Tell students that today we will read the functional text to locate important information that will help the user plan a trip. Share the information above the bus schedule to illustrate the purpose of using the schedule. 
· Orient students to the bus schedule by pointing out the columns and rows. Direct students to the headings for the different columns. Explain that the columns and rows help you to find the answers to questions easily.
· Model for students how to read the first row of the bus schedule.

· Ask students to turn and talk through the next two rows on the bus schedule. 

· Guide students through the last two rows; thinking aloud as you infer what the departure and arrival time means. 
· Display the questions on an overhead.  Remind students that they will encounter questions like these on Stanford 10 and ARMT.  Remind students that sometimes in order to answer questions about a text we have to merge something we already know (K) with clues in the text (C) to make an inference (I).   

· Model for students how to find important information in the question that we need to know in order to answer the question correctly using question 4. Underline the key information.  Refer back to the text to find the answer.  Use the K, C, I mapping strategy (as seen in Week 5) when necessary.  Have students work in pairs following the same procedure for answering the remaining questions. 
· Wrap up the day by reminding students that the text we read today is functional text. “Functional text helps you function in day-to-day life.” Remind them of the importance of the headings and the layout of this type of functional text.
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