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WHITE PINE COUNTY SCHOOL DISTRICT
SPECIAL EDUCATION

| - ADMINISTRATIVE GUIDE
INTRODUCTION "

The White Pine County School District has developed a- Spec1a1 Education .
Administrative Guide to acquaint admlnlstrators and special‘ education
-staff of policies and procedures for students with disabilities. These
policies and procedures concern the 1dent1flcat10n, squalification,
development and implementation of individualized education programs for
students with disabilities. The White Pine County School . District.
Special Education Administrative Guide is divided into short sections
under specific headlngs that will allow administrators and the Special
Education Staff of the White Pine County School District to quuﬂiy.
find answers to questlons concerning pollcy and the correct proceduresv
to follow.

TRAINING

yTo insure understandlnc and 1mnlementatlon‘ of the .policies and
)procedures in this guide, training workshops will be offered to White
” Pine County School District principals, regular educatlon teachers, and
the spec1al educatlon staff.

- REGULAR REVIEW AND UPDATING

A regular review and updating will be needed of these policies and
procedures to.refiect'changes in laws and their legal interpretations.
Reviews and revisions will be conducted by the White Pine County School
District Special Education Department. The White Pine County School
Digtrict Special Education Administrative Guide will be recorded on
computer for easy . update and Wlll be avallable on computer disk on.
Microsoft Word : _ .

WHILE USING THE ADMINISTRATHVE GUIDE

To the administrators and special education staff, and others, who use
or review this Special Education Administrative Guide, it -is hoped that.
notes, comments and suggestions will be written about any parts which
may seem unclear or which may requlre amending. These notes, comments
and suggestions will be useful in making future changes in this guide.
Already, as a result of such comments, it has been reformatted several
rtimes. The latest revision date will be written on the bottom of the
/flrst page. . :
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FORWARD

In orxder for the Special Education Administrative Guide to gain
official acceptance, endorsement by the Board of Trustees is required.
A required part of the endorsement must include statements that the
board subscribes to a free and appropriate ‘education for all students -
regardless of religion, geéender, race, nationality or. disability. The
following policies are affirmed: : '

1.  The Board of Trustees, along with the administration and staff of
' the White Pine County School District, are committed to prov1d1ng )
all students with <free appropriate educational opportunitles ’
‘regardless of their ability, race, color, nationality, religion oxr

gender.
2. The'Board of Trustees, along with the‘administration and staff off;-
: the White Pine County School District are concerned with the total
needs of students, ages three through twenty-one. It .is

recognized that every student can learn, and as a result of

.individual differences, not all students learn the same way or at

the same rate. Some students find it very difficult to make full.
use of their educational experience.

- 3. The Board of Trustees, along with the administration and staff of

the White Pine County School District realizes the 1mportance of

the influence of the student’s

‘student’s education, and invites_parent and community involvement.

4, _The'Speoial Education Administrative Guide has been prepared to
assist the staff of the White Pine County School District, parents
and related service nrov;ders in meeting the -needs of Students

with disabilities. -

- 5. Programs for students who qualify for special education services

are developed by a team of professional educators with the
student’s parents to integrate the student into the least
restrictive learning environment. :

€. The Special Education Administrative Guide is designed to help
) educational professionals and parents understand. the range of
services that are available to students with disabilities in the
White Pine County School District, and understand the state and
federal.laws governing the provision of these services.

7. The White Pine County School Board of Trustees, as signed below,

have reviewed and approved this guide on ‘ - , 19897 in

Ely, Nevada. B
Signatures of Board of Trustees

11



W_;RESPONSiBiLiTiES'OF DISTRICT PERSONNEL

Classroom Teacher

The classroqm teacher has the following respons1b111t1es regarding the

identification, -evaluation, quallflcatlon, plannlng and placement for a-.

student who may need special education services; and for modlflcatlons
and implementation of accommodatlons in the classroom for all. students.
The teacher w111- :

1.‘

'Partlclpate in the intervention, pre—referral .referral processesf

A. Attend and participate at conferences to dlscuss studentl
- problems, needs, and possible solutions. S

B. Develop indlviduallzed 'modifications and . intervention
~.strategles for all students. : ' C

c. Initiate and part:.c:.pate in the .intervention, ..pr,'e-,referra'l’»
and referral processes. : : :

‘D. Monitor the results oF specific interventions and .

modifications on an 1nd1v1dual student's attitude, behavior,
and performance.

" Contact and ccmmunicate"w*th the student'smparent:u seeking parent

support and cooperation, gathering -~ information, . prov1d1ng.'

~ opportunity for discussion with the student’s parents/guardlans,

and suggestlng solutions for problem resolution.

Provide observations throuch checkllsts and anecdotal reccrds, and
provide student progress reports. C

Participate on the Multi-Disciplinary Team (MDT) following - the™ -

-completlon of formal evaluatlons of a student in thelr classroom.

Part1c1pate_-on the Ind1v1duallzed Educatlon Planning (IEP)
committee for a student in their_classroom. : '

Communicate with the prlnclpal, special education teacher and
other support personnel concernlng the needs of students in' their

classroom.

Implement speclal 1nterventlons, modifications and accommodations
-within the classroom. ' '

12



Building Principal

" The bulldlng principal has the followlng respons1b111t1es regardlng the
identification, ‘evaluatlon, qualification, = planning, placement_ and . -
services for students who may need special education services; and for
modifications and accommodatlons 1n classrooms for all students. - The

principal will:

1.

Participate in the intervention, pre-referral and referra1?

processes.

A. . Attend, participate and facilitate conferences to discuss
’ student problems, needs, and possible solutions.

B. Develop 1nd1v1duallzed 1ntervent10ns and modlflcatlons for

students.

C. Review assessment reports and evaluate ‘the results of the
‘individualized 1ntervent10ns.

D., Slgn the referral form to indicate approval or acknowledgment
~  of the referral, to indicate that several interventions were

attempted, but were not successful, and to indicate that more.

extensive evaluation is needed.

‘Review Multi-Disciplinary Team (MDT) reports, - psychological

reports and other assessment reports.

Participate on the Individualized Eduoationalb Planning (IEP)
committee meetlng as. the Local Education Agency (LEA)
representatlve or de51gnate an . LEA representatlve. ‘ ;

Slgn the approprlate. documents as. a participant. in the . . ..

Individualized Education Planning (IEP) Committee 'meetingvs‘and
commit, delay committing or refuse to commit personnel, district
finances, and building resources. : '

Provide site-based administration of special education laws and
services, supervise the development of appropriate IEP goals,
objectives, and placement, and carry out corrective action~plans
concernlng compliance 1ssues. ' ' :

Insure an IEP meetlng is held when there is a proposed change in
the student’s placement, and when an MDT has determined a student
is no longer ellglble and special education services are no to be
prov1ded. . :

See that modifications, accommodations and services that are

written in the IEP are carried out.

Consult with regular education teachers; special education staff
and related service prov1ders regardlng the needs of students with

disabilities.

13
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i 2. Insure a free and approprlate cdhCaLlOn in tne least restrictive
? - environment after consideration of a continuum of placemanz

~ options. Insure consideration of extended school year servuws,-
harmful effects and transition services (if approprlate)

Speéial Education Teacher

The special education ‘teacher has the following responsibilities:
regarding the identification, evaluation, qualification, placement-andf-
planning for a student who may need special education. services; and for’
modification and accommodations in the classroom for all students. The
spe01a1 education teacher will:

1. Consultrw1th regular education teachers during the pre-referral,
referral, MDT and IEP, modifications, ' accommodation - and
intervention processes. h :

2. Act as. a case manager in facilitating_ the gathering of
information for the referral packet, and - sending the
completed packet to the spec1al education department.

3. Oversee the obtalnlng of a wrltten parent . permlss1on for an
initial evaluation and for an initial placement.

4. Observe students at tasks that are relevant to the reason they
: were»referred, and assess students academic achievement skills.

L —

5. Schedule, send_out notices to all participants, and participate
'~ din, the Multi-Disciplinary Team (MDT) meeting after receiving
written.evaluations of the student.referred..

& Al aAsT A
Ve b W ek TN ke S

o e d o F .
(=2 LTy
Individualized Educational Planning (IEP) meeting fol
report of the qualiiication of a student._,,;?~:;f: Ll

|_|
O

g

. Ha

{n]
(Q .
A1) I
Bt

H

7. uocument attempts to imvite parents/guardians participation in the
' IEP. Log dates of phomne calls, home visits, and discussions.
8. Confer with  the = student’s teacher(s), - counselor,. . and.

parents/guardians (all regquired participants) in sche dd111 an IEP
meeting,  and in developing an IEP. _ : o -

9. Provide a written copy of the rights of parents/guardians and .

: explain the rights to them before obtaining written parental
permission for an initial evaluation or placement.iInclude a copy'
of parental rlghts with all notices, and at IEP meetings.

i0. Schedule annual IEP meetlngs maklng gure that they are within, and

‘ not beyond, 365 days of the previous IEP date. Review the

student’s - progress toward accomplishing: prev1ous goals and-
~objectives before determining new ones.

- 14



Diagnosticians have the following respons1b111ties ‘regarding the

Oversee the completion ' of referral packets, and refer students for

11,
three year re-evaluations 45 school days before their last MDT_,
date. Refer to page 28. .
12, Schedule MDT meetings to review changes, and to again determine
eligibility following  significant <changes @ in a student’s
abilities, achievement, behavior, social skill or emotional
status. ‘ . : ' o
13. Maintain confidential records. Train aides and tutors; introduce,

' demonstrate, and model effective teaching methods for students who
learn differently. Suggest accommodations and learning
1nterventlon strategles. :

14. Co-teach; consult, and parallel teach with classroom teachers.

’ Team with other educators, and spec1allst to provide a support

system for classroom teachers.
Diagn ostlcians

identification, evaluation, qualification, plannzng and placement of a

1.

2 L] .

,student who may need ‘special education services. A diagnostician will: .

Indlcate‘,the date the referral was received, and review the

information provided for completeness.

Obtain, or request, additional information that may be essential
in the assessment, evaluation and d1agnos1s,_ placement -and

:recommendatlons of: the student referred.

Contact the student's school, teacher, spec1a1 education teacher,

.ox the student's parent to schedule a date for an, assessment.,,_g

:Dlscuss the assesgsment with the Darent/quardlan, or provide an

outllne of the act1v1t1es that are ant1c1nated in the assessment

Make the ‘necessary assessments using approprlate standardized
tests and practices. :

Take notes of the 1mpress1ons created by the student durlng _

assessments. concerning performance, self-disclosures, attitudes,
emotional qualltles, learning potential and behavzors. A

Score and 1nterpret results, make a prellmlnary evaluation w1th a’
~diagnosis of the student’s strengths and deficiencies.in the areas

a ad anamadeaa 48 Wt : : .
aBScSS=u, and uctc;m;uc if the seudeut Wlll gqualify for services.

Convey' prellmlnary ‘findings to the student’s parent/guardlan -

_dlscuss tne resurts, make recommencatlons and prcv1ce Sug?ethUnﬁ.

dicate the student's performance, surengtnS~ana deficiencies.

15
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10. Prepare a written report which includes comparison of the
j student’s skills and abilities to others of the same age. Report

test results in standard scores  and standard ‘deviations,'and-,f

include observations, diagnosis, recommendations, and suggestions.A

11. Provide copies of. the report for the student’s spec1a1 educatunl_
teacher and for the special education department.

12. Conduct or participate in a Mhltl-DlSClpllnary“TEém meeting to
determine if the student met the criteria set forth in the Nevada
Administrative Code for Special education. : :

13. Base determinations on assessment results and written evaluations
made by Nevada licensed professionals who 'are certified in the
areas they have assessed. Assessments and written xeports made by
prlvate agencies suspected of a bogus dlagn051s may be rejected.

14, A simple :majorlty is requlred to establish eligibility and ‘a
) ~m1nor1ty report should be wrltten by a dlssentlng member. =

School Counselor

The school counselor has the followmng responslbxlltles regardlng the
identification, evaluation, qualification, planning and placement for a
student who may need special education services.. .The counselor will:

+ 1. Identify, and alert principals, teachers special educators and
) - . parents to students who may be disabled.

2. Participate in discussions of an'individual’student's problems,
consult and counsel with the student’s parent/guardian, teacher, .

'y‘_i“v_hpall cthar cv\eninl education staff and gervice nrnvlderﬂ
"3%~ Develop goals and objectlves, tlmellnes fbr expected completion,
and measures for determining success in 1nd1v1dua11zed Treatment

Plans for student’s who qualify and are in need of emotional,
nehav1cral,_ transition or vocatlcna* K idance and Ch"nse11ng

services.

4 Provide individual personal or group counseling services and
vocational guidance to. students who have IEP’s which indicate
»ellglblllty due to emotlonal problems or need for counseling as
- related services to resolve a specific social, familial,
behavioral or vocational problem. :

5. Provide direct treatment or. crisis intervention £for students.
Provide crisis intervention tralnlng for teachers, students,
parents or guardlans. : :

6. Adapt District education programs for - prevention of drug and
alcohol, sexual or  physical abuse for student w1th special
i learning needs. '

7. 8Serve on student actien teams.

16 .




11,
12,

13.

14.

Assess social maturity, social behavior, and vocational interests.

Participate as a member of the IEP COmmittee.

Maintain case notes, and a log of all student, parent/gugmﬁan

contacts, and services prov1ded.'

Provide training and support services to classroom teachers,
special education classroom teachers, other counselors, other

. specialists, students, parents/guardians.

Contact other professions, outside the school district, tevlink
services, to confer or consult, and to maintain high gquality
professional skills and serv1ces offered to students who have or

-may have dlsabllltles.

Listen to, learn from, help, team with and lead, other counselors.

Provide written reports of assessments and evaluations, and
progress notes concerning brief therapies conducted with students
referred for assessment and counseling. :

Special Education Administrator

The special education administrator has the followiﬁg responsibiliﬁies

regarding the identification, evaluation, qualification, planning and

placement for students who may need special education services; and for

- modifications and implementation of accommodations in the classroom. for
students. The special education administrator will: -

2ll

1.

Provide and ‘update .a spe01a1 educatlon admlnlstratlve guide . ..
“containing policy and. procedures in accord with state and federal
-laws regarding students with dlsabllltles. :

Prov1de reports requlred by state and federél laws.
Write grant proposals for speeial'education programs.

Oversee all 1nd1v1dua11zed spec1a1 education. programs.

‘Provide for professmonal development of all spec1a1 educatlon'

staff.

' Consult with Princ cipa ls when he/she hires, trains and supervises

special education 'staf

M-

te the prov1s1on of speel al education services throughout
- _ _

17
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1 9. Insure a free and appropriate education in the least restrictive
environment for each and every student who has a disability.

10. Coordinate, and facilitate the cooperation of special educatian

personnel, actiVities and resources.

11. Insure. the identification,- evaluation, planning and placement,
accommodations and modifications, and monitoring of seérvices for_
students who qualify for speCial education serVices.,

Schooi Nurse

The school nurse has the following responSibilities regarding the
identification, evaluation, qualification, planning_and -placement ﬁo:

" students who may need special education services: The school nurse
Wlll‘ '
1. Provide a health screening assessment for a student who may have a
developmental delay or a disability.
2. Provide a vision and hearing screening for .a. student who may be
developmentally delayed or who may have a disability.
3. Obtain and review medical records of a student who has a. diagnosed.
- medical condition, and make recommendations for special school and
- classroom modifications, attummodations and interventions.

4., Refer a student suspected of a medical. condition which may require
' medical treatment or special school and classroom modifications,
accommodations and interventions., » :

5. Educate teachers about speCial precautions that may be needed for
i _.a_student "who ‘has _seizures, limited physical energy, .or-some- othexr -

speCial medical condition which may interfere with learning
6. Participate om an MDT. ‘and IEP in which a student has a health

impairm nt or orthopedic disability.
Communicative Bisoruers Spec jalist

The speech/laanage therapist has the following responSibilities
regarding the identification, evaluation, qualification, planning_and
placement for a student who may need speCial education services. The

therapist will:

w referrals that indicate a student may have a speech,

earing or language deficit and follow policies and procedures
1ined under the heading of responSibilities of diagnostiCians.>

, 2. Assess speech and language skills of a student who may have a
speech/language delay or disability  using standardized
individualized tests and practices. ' :

£
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3.. Assess hearing through screening tests of a student who may have a
hearing impairment using a callbrated audiometer in a quiet room.

4, }Admlnlster, score and interpret -the results of

‘ speech/language/hearlng assessments. Provide an evaluation in a

- written report with observations, standard scores, diagnosis,
recommendatlons based on standard dev1atlons,‘and suggestlons.

5. Explain the testing results and the evaluatlon to a principal,
parent/guardian, teacher, and . other specialists, and provide
recommendations and suggestlons. - :

6. Send out written notlces to required part1c1pants, and schedule an
'MDT meeting. Determine eligibility for special education services
in. accord with the eligibility criteria indicated in the Nevada
Administrative Code for Special Education Services. Provide a
written report of the determination made by the MDT to

’ parents/guardlans and to the Special Educatlon Department. f

7. Send out wrltten notlces and schedule an IEP meetlng with requlred
part1c1pants. Develop placement, goals and objectlves if a student
is. qualified to recelve spec1a1 education services. - :

8. Provmde therapy for a student who has artlculatlon, stutterlng, or
~language problems who qualifies for special education services as-
a student with a speech/language disability, and who has an IEP.

9} Consult with parents, teachers, and specialists.

10. Provide -recommendations and suggestions to a parent/guardian, -
teacher or other spec1allst for 1ntervent10ns for students who do .
not qua.:.:.::‘y as u:.san.l.ec.. :

. 11;l‘PartiCi§ate ‘on. Student Action Teams.. - 77 LI Simiatnl o T T L
Speciai Education Teacher's Aide

The role of a special education teacher’s aide will be determined by a
certified regular education teacher, special education teacher or an
administrator ~who is qualified to implement or supervise the
implementation of a. spec1al education student’s IEP. The special’
education teacher’s aide is to recelve training. Supervision is to be
~in line of sight and within close proximity to the certified teacher
who is responsible for the 1mp1ementat10n of the IEP. Close supervision
may not be required when an aid is undertaking an established routine
for which training has been provided and competency has been
demonstratc . The special education teacher’s aide will: : ‘
1. Work with an individual student or a group of students on tasks
' assigned by a certified teacher.’

2. Carry out tasks assigned to them by an adm1n1Strator or certlrled
.teacher. : , .
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_’ﬁ;}GENERAL POLICIES REGARUiN(s SPECiAL I:DUCATION SERVICES
7 :
1. The general educatlonal objectlve of the White Pine County School
District is to develop each student’s education program so that it
- is prroprlate to each student's particular learnlng strengths and
- needs. :

2. ' Adequate educatlonal opportunltles are to be prov1ded to every
student, regardless of disability, race, color, or- .gender. - -

3. Students-with disabilities, ages three through “twenty one, are to -
. be admitted to a special education -program .only  -after all
requirements for eligibility and placement have been met, :and only
after the written consent of a parent -or: -guardian-has- been given

for an 1n1t1a1 evaluatlon and for the initial placement

4, Before an effectlve solution can be found for a student with n
spec1a1 ‘problems, an accurate assessment of the basic problem(s)
affecting a student’s performance must be made and reported to a
‘team.

-5, ‘A Student Action Team in each school will aid the -classroom

teacher in identifying and resolving a .student’s problems in

~learning and performance by develop:.ng intervention strategles,
accommodatlons, and modlflcatlons 1n the' classroom. '

f_s. When interventions have failed to accompllsh the resolution .
‘ . desired, and a more comprehensive evaluation has been recommended
' . by the Student Action Team, a referral packet will be gathered and
sent to the administrative office of Special Education for review.

7. Written parent/guardian permission for an initial evaluation must
be obtained and parent rights explained and prov1ded in ertlng.l

.~ - before: an- evaluatlon may be undertaken." ;.;»_T?:edw,” i

8. . Parents/guardlans are to be notlfled of the results of an initial,
or trzennlal evaluation; and must be given the opportunity to
part1c1pate in the development of an Individualized Educational
Plan if the Multi- Dlsc1p11nary Team has found ‘the student eligible
for special educatlon services.

9. A Multi- -Disciplinary Team (MDT) 4is. to determine a student’s
elzgxblllty for special education services in accordance with the
Nevada Administrative Code, and based on the results of a
,comprehen51ve evaluatlon._ . :

10. All the student’s deficits and needs are to be con51dered. in
determining an appropriate Individual Education Program (IEP) and

placement in the least restrlctiVe environment in addition to the
digsabilityv for which m1a'l-|'F1 cation -Fn'r‘ services was egtablished.

e PR L s B - ———— T -

3 ' :
1. Parent/guardian participation an 81gﬂatLrns ‘are required for an
P initial TIEP  and £for imitial p1acement. For subsequent IEP

meetings, special education teachers must log contacts with the

'’
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parents/guardlans who do not w1sh to attend before proceedlng w1th

» the IEP Meetmng as scheduled.

12. Referral to a physical or occupatlonal theraplst, phy81c1an or

other professional specialist requires administrative reéview and

coordination of ‘scheduling through  the special education

department. Entering into a contract with a therapist or clinician

for assessment or therapy is to' be conducted by the 'spec1a1
' educatlon department. :

~ 13. Review of the written justification for placement in an extended
school year program, a self-contained special education class,

homebound instruction, or a residential treatment fac111ty must be

made by the special education administrative staff, in accord with

the White Pine County School District Special Education

Administrative Guide, before an agreement for placement outside of
the regular education classroom can be accepted by the Whlte Pine
County School Dlstrlct. ’ :

14. .Accpmmodatlons-for group achievement test taking and proficiency

test taking as well as an adjusted diploma are other options that
are - to Dbe ' considered by the IEP committee, and these
considerations must be indicated in writing in the IEP.

15. Tobfacilltate transition from school to work individual careexr

preparation and work- study programs are to be planned to a551st,

the student who has disabilities in developing vocatlonaL
competencies to locate, secure and retain employment; and to
become a self sustaining citizen in community.

i Ratienale: T T

A Student Action Team can assist and support classroom teachers to find

and attempt a variety of solutions for special problems in the
classroom. These solutions can be tried and documented by the classroom
teacher, Successful classroom intervention strategies can then be
recommended by the classroom teacher as she or he becomes a member of

other Student Action Teams. Unsuccessful 1nterventlons form the basis

for further aSsessments, and consideration of a need for spe01al
education services or placement outside the classroom.

The teacher may request and receive ass;stance with students who have
- academic, emotional and behavior problems. The Student Action Team
generates ideas. The teacher decides which of the ideas to accept and
~try 4in the classroom. The team views the teacher as a peer:
professionally trained, and capable ‘and Tresponsible for creating
-meaningful . and appropriate educational activities and learning
experiences for their students. :

21
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The Student Action Team consists of teachers helping and supporting
;other teachers. It capitalizes on poollng and sharing professional
skills and years of practical experiences. A Student Action Team at
each school can enhance teaching skills by generatlng a variety of
strategies to 1mprove each students’ 1earn1ng potential.

Program Descnptlon

A Student Action Team is a resource within each school ‘building. The
team works directly with a classroom teacher to provide assistance and
support. - The team reviews a presenting problem and-with: the' classroom
. teacher looks for - innovative solutions, strategles ‘and.:.accommodations
within the c¢lassroom. The team 1looks at -ways .of: modlfylng and
adjusting curriculum and instruction within the..classroomto. prOV1de a
meaningful and appropriate education to - students - with ~-varying
emotional, social, and educational needs; and varying abilities. The
interventions are based on tallorlng 1nstruct10n to each student to
increase learning. : : :

Throngh the Student Action Team (SAT), eaéh'schooi.is:prOMided:with:

1. A professional peer problem-solving team.approach :for:. assisting
and supporting every teacher in developing strategies: to .cope and
interventions that are effective for students ~—experiencing
continued academic, learning, emotional,  social, or behavior

hY problems in the classroom. ’ :

)2. An . effective professional support eystem~'responsive to the
immediate needs of an individual teacher, and .an individual

_student.'
3. A vehicle for providing in-serviﬁe training for . customized
‘modification and adjustments in curriculum and instruction.

4. An identified network of an additional resource of specialists to
facilitate better utilization of the experlences and talents of
_the professional staff W1th1n each scheol.

SA T Pro cess

Assistance and support from the Student Action Team are prov1ded when
~ requested by a teacher. .A time is scheduled each week to review

- specific problems and.a notice is posted so that interested teachers
‘may volunteer to participate on the Student Action Team.

Team membership is usually voluntary and may include from one to four
regular classroom teachers from varving grade levels. It includes an
administrator to facilitate the free flow of ideas and solutions.
Participants may ;nclude a teacher from another school another'
:ﬂmlnlstratgr, ' ::"s'-r'\z:i'c# al educaticon i-aacher, a n'cni-\s'b'l'o'r' ) nﬂ'hon'l 'nn-r';:n’
: »peech pathologist, or school psychologist. Anyone may be invited to
' jerve as a team consultant. A team member may be =rv1 ed to serve ae a

=1 S —

Jmodel in demonstrating interventions.

/
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Documentation. should be. kept including: a written statement of the
identified problem, observations, anecdotal records, attempted

‘strategiles, interventions, modifications, successes and failures of the.

interventions attempted, communication log with parent, teacher, and
teamvmembers, final outcomes and recommendations of the team.

THE TEAM PROCESS

l. When the classroom teacher encounters a student with a recurring
academlc, soc1al 1earn1ng, or behav1oral problem. The teacher:.

A. Consults with the team and requests a581stance.

B.- Attempts prevmously learned successful strategies to handle
the problem in class. : :

o, Attempts new strategles suggested by the team by nmdlfyang'
the student’s instructional program

D.: Contacts the student's parent to explain the need for trylng.
» different strategies and invites ‘the parent’s help and
',cooperatlon to achieve success. S T

E.. Provides observations and anecdotal ‘reports to.theAteam, and

. N
meets with -them to review, evaluate and develop other

—— SV e

intervention strategies.

2. Helps Identify and Clarify the Problem:

' .The team assists the teacher in clearly stating the problem. This
.may require a review of existing information about the student,

such as work samples, group achievement test results,. 1nd1v1dualgw.a,<.n

“achievement or . diagnostic test results, prev1ousf‘classroom
performances in lower grades, previously attempted efforts at
remediation, etc. : . ‘ '

3. The team reviews the information provided by'the-teacher- and may:

A, Arrange for the team or a teanl member to meet w1th the
o teacher to dlscuss the problem

B.  Seek or obtain addltlonal 1nformatlon about the problem from'
the teacher or other teachers.

d. Observe the student.

D. Consult with one of the professzonal speclallsts within the

school district i.e. counselor, special education teacher, =

‘nurse, etc.
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Develops strategies for Planned Intervention:

The team asgists the teacher in developlng a plan. The plan could
include the innovative use of an aide, a ‘volunteer, or student as
a tutor; “the use of different instructional materials,
preferential seating, or modification of teaching style. ’ -

After confirming the problem and exploring solutions, the team
suggests interventions and monitors the results.

A, A member may be assigned to model-the~proposed;strategy, or
cbserve the teacher’s 1mplementat101 of -a. proposed strategy,j

and monitor its effectlveness in resolv1ng the presenting
. problem.

B. 'A.member and the,classroom teacher may meet with the student
and the student’s parents/guardians to establish rapport,’
discuss the student’s problem and interventions. , .

- C. A member may record the dates of their involvement, the?
© identified problem, their observations, proposed .

interventions, contacts with the teacher, student, parent;
consultations with specialists, the successes or fallures of
the interventions, and recommendatlons. '

D. .Follow-up monitoring and evaluation meetings. are held to see
~how the educational ' interventions are working and to
determine if there is a need for additionallassistance.

Ass1sts the Teacher in - Monltorlng the Impact of the Interventlon
Plan:’

The team meets to dlscuss the student's progress and poss;ble

}adjustments to. the plan.w_v

A, fFollow -up monltorlng and evaluatlon are held to see how the
interventions are working, and to determlne if there is a
need for additional assistance. . :

B. If modifications or interventions are not. working, new
strategies may be proposed for implementation.or a referral
may be made requestlng assessments by specialists. :

Helps Gather Further Assessment Data:

The team sometlmes prov1des assistance to the classroom teacher in

making informal assessments.

A. In some circumstances, the team might find it necessary to.
have add1t10nal information before ‘maklng recommendations.
J.h:: team m.x.su.t. .L::C_fueSt_ ::p::C.L.l..J.u u;..:.uel‘lOu. ...efereuceu-
achievement testing, further observational data such -as
~baselines of specific behaviors, to test the effectiveness of

different behavior management strategies.
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Refers for an Evaluation-

In cases where the team dec:des that an evaluatlon to determ:ne
gualification for special educatlon services is the approprlate
actlon, the team may 1n1t1ate a referral.

,A."

If modifications and/or interventions are not working, new
strategies may be proposed for implementation or a referral
may be made to the Special Education Department for a

‘evaluation to determine if the student may -qualify for

special education services.

The referral ©packet is  to . include .the pre-referral
intervention strategies, observations, contacts with parent,

;-,teacher and specialist, the success or failure of the

interventions, and the recommendations of the intervention
team. o :
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'THE REFERRAL PROCESS

3 s . . ' ' :
; X a student continues to experience learning, social, emotional ox

behavior problems in the classroom, and the student’s parent, classroom
teacher or the team - after documenting unsuccessful interventions -
recommend a referral for assessment and evaluation to determine.
qualification .for special .education .services, the " follow;ng act;ons
should be undertaken to complete a referral packet

Procedures

1. The classroom teacher, parent or an intervention .team member .

' consults with the special education teacher and calls attention to
the student with a learning, socizgl, -emotional or behavior
problem, and makes” a referral providing the information required.
to. complete the referral form. The. pr1nc1pal ‘signs .the: referral.

2. The regular education teacher confers w1th the parent/guardlan
regarding the student’s problem and strategies that were tried,
and discusses the referral process and .the mneed for the

- parent/guardian’s written consent for an .initial. comprehen51ve
evaluation, which ‘includes an assessment of the student’s
educational, health, and developmental history as well as the
parent/guardian’s observations of the student and their concerns.

© 3. The cleesroom teacher or a team member'completes ‘the Pre Referral
y Checklist, the Differential Problem Sorter Checklist, an impartial
w} classroom . observation form, a list  of. intervention strategies

attempted, and other documents as requested by the special
educatlon department. : . : S

4, The spec1a1 education teacher explalns - and provides a copy of -
‘the rights of a parent/guardian of a student who may need spef‘la1
-education services. -

‘5,  The special education teacher assesses the -student’s -academic-
skills by administering a standardized achievement test after a
parent/guardian has provided written comnsent for an initial

evaluation.

6. Achievement assessments, developmental assessments, health
screening information including vision and hearing screening
tests, previous . psychological, - speech/language,

physical/occupational therapist, or medical reports, should be
included in the referral packet. '

7. The referral packet is gathered together and reviewed by the team
with the special education teacher. If a more comprehensive

evaluation is needed; the referral packet is sent to the special
education department, where it is reviewed for completeness. If
no other information is needed, the student is scheduled for

, assessments. -

3 - :

{is. Following assessments,  written reports are prepared provldlﬂg

interpretations of the results, and reCOﬁmeudatl01s.
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| REQUIREMENTS AND REASONS FOR ASSESSMENTS AND EVALUATIONS

 Written Permission or a Written Notice

Written perm1551on is required from a. parent/guardlan before an
individually administered test may be given. . Once . written
parental/guardian permission has been obtalned, it is not required-
for subsequent assessments. However, for subsequent 1nd1v1dually‘

administered assessments, a written notice must be sent to the .

parents/guardlans regarding an intention to ‘reassess or to conduct
a comprehens1ve evaluatlon :

Content of Written Notice

Before = individually administered tests may be given,
parents/guardians must be given a written notice contalnlng -the
reasons retesting and reassessment are necessary, what other

information will be gathered, the types of tests that are to- be
given, what they measure, and what can be anticipated during and
followxng the assessment. ) '

Quallfled Admmtstrators

Some individually-administered tests may be given and scored with
a minimum of training with some supervision. Other individually
administered tests require, . experience, and years of study and.
" advanced professional training to .~ administer, interpret and
evaluate the results. ’ - :

& - -Establish Eligibility: -

One of the reasons for assessments or for a comprehensive
~evaluation may be to establish, confirm, or reaffirm
eligibility for special education services under one or more
of the many different disability categories defined by the
Nevada Administrative Code for Special Education Programs.
"Each disabling category has a specific eligibility criteria.
Often the involvement of several professionals, and a variety
of assessments, are required to establish eligibility. ' '

‘B.  Discover and Resolve Problems:
Another reason for asgessme nts or a comprehensive eval;_tlon
ig to discover: students abilities, limitations and needs.

~

Another reason for assessments or for a comprehensive . -
evaluation includes the need to uncover deficits or factors
which prohibit or limit performance and success at school, or
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inhibit the development of social skills, emotional
stablllty, or the learning of approprlate social conduct.

Most Referrals For Assessment and Evaluatlon.

Teachers, parents/guardlans and others requestlng assessnwnts-g

‘or a comprehensive - evaluation most frequently suspect one of

the follow1ng condltlons- _

(1) An Attention Deficit Disorder

($)~ An-httention Deficit_DisdrderfﬂithﬁgxperédtiVity
(3) Dyslexia .

(4) Learnlng Disability

One of these conditions w111 not by themselves qualify a
student. - :
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REQUESTS FOR EVALUATION AND REFERRALS FOR SPECIAL EDUCATION
STUDENTS

‘10

A parent/guardlan, teacher or other person may lnltlate a referral_
for an evaluatlon of a student : : -

A. The referral process starts‘with a notice to the principal or.

other administrator - requesting an evaluation of a student.

B{f The principal insures that the 1nterventlon team process is
i 1n1t1ated and carrled out. :

c. If, after unsuccessful interventions, the intervention team
'~ recommends further evaluation, the special education teacher
1n1t1ates the referral process. ' '

Each special education student, - currently enrolled in a special
education program, must be formally re-evaluated ‘before three
years have lapsed from the student’s 1ast MDT date. :

Aﬁb A spec1a1 educatlon teacher sends a referral packet to the
. special education department for each student requiring
reassessment. o

B. The referral packet must be sent - 45 school days - prior to
. the MDT expiration date which is three years from the 1ast'
MDT date. -
C.” Written parental/guard:l.an perm:.ss:.on for an evaluation is-
.requlred only  for the initial evaluation. For a re-
evaluation, written parental/guardian permission 'may be
nhiEadnad =acradn A makdaa mitak Tha aane Tw &ha awvant the
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" initial permission for evaluation is not in - the student'
~flle, & new written perm1551on should be ‘obtained.” C

D. Assessments, data - gatherlng, ellglblllty and the - IEP
procedure is to be followed as cutlzned in - the special
educatlon pollcy manual. '

Special education students, who possibly no longer need special

‘education services, require referral, reassessment, an MDT, and an

IEP before exiting the special education program.:

A. - A request for evaluation should be initiated by the special
education teacher or by parents/guardians. Procedures for
referral, MDT, and an IEP, are outllned in this manual, and
are to be followed when con51der1ng establlshlng that a
student no longer needs speclal education serv1ces. :

B. An MDT_Team report~should be completed statlng_reascns why
student is no longer eligible for specialAeducation.

Cf' An IWP should reflect the decigion of the IEP commﬂttee that

special education services are no longer needed.

.
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" THREE YEAR REASSESSMENTS

Lists of Those Requzrmg Reasseésmenfs ‘

For three year reassessments, the special education department.
will prepare a list of . -students, to be re-evaluated during the
current school year.. '~ The 1list will be sent to the spe01al

- education teachers with the names of those students who regquire

reassessment and the dates they were last..assessed, along with a
request for a completed referral packet. The referral packet must
include: academic testing, classroom ..observations, presgent
intervention strategies, current and past history, .and vision and
hearlng screening 1nformatlon.

Due Date

The completed referral packed is to be sent to the special
education department at least forty five school days before three

: years have lapsed from the last MDT date.'

'Assessments Requ:red Every Three Years

In accordance with state and federalfregulations, each student
qualified for special education services will. be re-evaluated at
least once every three years to determine continued eligibility.

A.  Written permission for evaluation is required for an initial
assessment, but a written notice of .an intention to re-assess
is requlred for three year re-assessments tunless a new
permission for testlng 1s obtalned, which will accompllsh the-
same thlng.

B. A prev1cusly obtained written perm1=51on may be used, but if
it is used, a written notice, which includes a statement of
parents rlghts must be sent to the parent to let them know

“that a re-assessment will be scheduled and the reasons why 1t*f¥ﬁ*f?5f

. is being scheduled

c. 2 complete referral packet is required'for a reassessment.

D.' Purposes of, Reassessment: _ Reassessments of ‘students

~ previously identified as dlsabled will be conducted to
determine. '

(1) 'Whether the student has or no longer has a d:.sab:.l:.ty. "

(2) Whether the ‘program de51gned for the student is
- appropriate to meet his or her unique needs, abzlltles,_

and limitations,

(3) Wwhether the student con t;'. nues _to meet the el:Lg:Lb:.l:.ty

AR =

~ reguirements for a uLbab lity cat egc Yo
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Resﬁlts'of-Reassessment:

Follbwing the COmpletlon of the reassessment, an evaluat;on
report will be written and provided to - the parents/guardlans
and the Multi- Dlsc1p11nary Team. The report will inélude:’
(1) The names of the tests administered

(2)  The resulting scores'and interpretations

- (3) Observations of parents, teachers, assessors

(4) Conclusions, diagnosis and recommendations

The MDT:

Based on the results of the assessments, and the Nevada

- Administrative Code (NAC) for Special Education Programs, the

Multi-Disciplinary Team (MDT) will:

(1) Determine if the stﬁdent does or does not meet the
crlterla for ellglblllty. : "

(2) Deczde 1f the student has a d;sabllng condltlon that
requlres spec1a1 education serv1ces.

. {3) Write a report of the aeclslonS»reached

(4) Provide the report to the studeht’s‘parents/guardians,
teacher, and the special education department. .

1gxlif‘The special educatlon teacher must act to insure that:. .. = -

special education students are reassessed every three
years well in advance (45 school days) of the- explratlon
-date of the MDT

.(2) Completed referrals are to be presented to the pr1nc1pa1

or an administrative designee for signature.

(3) The packet must include: a referral with a pr1nc1pa1'
signature, a recently written parent/guardian permission
for testing or a copy of the notice that was sent to the
parents/guardians of the proposed reassessment, the
student’s: history, interventions, health, wvision and
hearing; = observations from parents and teachers,
evaluations from other institutions or spec1allsts, and
other 1nformatlon if reqguested.

Changes In the student’s IEP:- -~ - o CooTT

(1) Following reassessment, no changes should ‘be made in the -
student’s IEP before an MDT and an IEP meeting are
conducted. : o S '
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(2)

(3)

~Following reassessment, an MDT must be held as well as
~an IEP - 1f the student contlnues to qualify for special

education services.

The IEP should not precede the reassessment or the MDT.

Discontinuation of Special Education Services

(1)

(@
(3)

(4)

(5)

May be initiated by:

‘L aw
b.

’ c °

Special education teacher

'Parent

Teacher

May follow wrltten documentatlon of refusal of placement

or servrces by parents/guardians.

May follow an MDT . report stating reasons a. student is no
longer ellglble for spec1a1 education services.

Teachers, - parents/guardlans and others should consrder
the long range consegquences of discontinuance of special
education services such as: . : :

a.

b.

Inability to succeed-withont help .

Fallure to pass competency exams

An IEP Meetlng Must be Held before dlscontlnuance-

An IEP form must be held and the members agree that

- -the: student ~is mno -longer ;1n¢,need_,ofi;spec;el_‘

educatlon services.

Tne yarente/guardlans may 1ndlcate that they' no
longer want or refuse services for their Chlld

Annual goals 1n.the IEP must be evalueted_before

‘discontinuance.

Statements should be written on the IEP concerning’
levels  of functioning and rationale for

discontinuing special education services.

Parents/guardlans are not required to sign an IEP
to exit a student from a special educatlon program;
they are  only required to sign the initial
placement. However, they should be present -at-an
IEP meeting, which the determlnatlon to discontinue
the student is made.
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o (6) 1If parents/guardians disagree with discontinuance OEF
7 - : ~ ‘services, ' o " .

2. - Review pareﬁts/guardians rights, mediation and due
process hearings.’ ‘

b. See procedural safeguards.

-
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DISCONTINUANCE OF SPECIAL EDUCATION SERVICES

1I

A student may completely discontinue rece1v1ng special educatlon
services after:

A,

B,

The student has demonstrated ablllty to function adequately

,durlng a full-time trial placemernt in the regular education

program - without special education services for more than
nlne weeks, but not more than elghteen (18) weeks.

The IEP committee has written an IEP which states that the
student has been placed in the regular program on a full- time
basis without special education help.

The student has been monitored in regular education classes,
and has not requlred special education services to achleve

~success and pa381ng ‘grades.

Parents/guardlans have refused spec1a1 educatlon services,
and put the refusal of services in writing.

The MDT Team concludes that minors no longer meet the
crzterla within the dlsabllng condition.

Storage of Inactive Conf1dent1al Records

A'

B.

Following discontinuance, inactive special education records
will remain at the school for two academic years.

After two years, the 1nact1ve special education file will be

sent to the special education department.
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) THE MDT PROCESS

The MDT | o
A Multi-Disciplinary Team (MDT) is composed of professionals who
are qualified to provide, or who have provided, individualized.
assessments, observations, . evaluatlons, diagnosges, and
recommendations for a student who may be disabled .and who may be
in need of spec1a1 education services.

Crltena for Eligibility
It is the responsibility of the Multi- Dlsc1p11nary Team (MDT) to
determine the eligibility or ineligibility of a: student, uging the
. results of their assessments . and evaluations, ~based . on the

criteria for eligibility for des;gnated dlsablllty as prescribed
'h'u' Qi-:ata ‘and Federal mandates {1=|w5\

- S

When Ellglblllfy Criteria is not Met

When the MDT, after examining the findings of the assessments and
reviewing the criteria for eligibility, ‘determine .the. student did

not meet the criteria, the MDT must provide a ‘written aocument ’

1nd1cat1ng that the student did not qua11fy for special education
services. The document is made in ‘triplicate. One of the
triplication must be provided to the student’s. parents/guardlans.
One must be placed in the student's file, and :the .remaining one
must be maintained in tne White Pine County School  District’s
files. :

Additional Assessment

- The MDT may require additional ' information, or additional
assessments before the criteria for eligibility is satisfied.
However, the MDT must provide a report indicating that the .
criteria was not met and the student did not qualify. The MDT may
‘recommend further assessment, seek - and gather additional
information, and reconvene the MDT. v :

Questionable Evaluations and Practlces

The MDT is not required to ‘perform repeated assessments unt11 the
student qualifies, and may reject the findings of a clinician,
‘diagnostician oxr theraplst who may have developed conclusions that
are not supported in the report provided, or are nor supported by
the results of the assessments, observations, h:.story, or
circumstances. No single test, nor wunsupported opinions, or
unsupported statements by professionals are to be accepted.

When the Criteria Are Met

When the MDT determines that the student meets the criteria, the
‘MDT must provide a written document indicating that the student
qualifies = for special education serv1ces under a specific

disabling conditiomn. The - document must be provided to the
student’s parenup,guardiano, and must be placed in the student’s
file, and in the district special education files.
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ORGANIZING AND WRITING AN IEP

1.

The spec1a1 education teacher is to organize: and conduct an IEP:

A
ik e

The special education teacher is to send out a notice of an
IEP meeting with the time, place and date proposed for the
meeting as well as the names and positions of all who are to
attend if the student has qualified or is no longer qualified
for special education services.

IEP committee shduld include:

(1) a parent/guardian or' a surrogate parent

(2) a special education teacher ’

(3) a person capable of 1nterpretat1cn of the assessment
results

(4) an administrator, or designee, authorized to commit

personnel and resources..

Parent Part1c1patlon

A.

A notice should be sent to a parent/guardlan about ten days

before the date of the IEP meeting, wunless there is a
confirmation, mnoted in writing in the student’s file,
-indicating that the parent/guardian has agreed to meet

S00Iier.

If parent/guardian does not respond to the notice, does not

convey - an intention to attend, or does not attend at an.

agreed upon time, two more contacts are to be made, and

- documented to set up an IEP meetlng at a2 mutually agreed upon

time and date.

If the parent/guardian is unable to attend the IEP committee

meeting in person, efforts to secure the parent/guardian’s

participation in developing an IEP for the student the

‘meeting should be accomplished through writing, telephone or

a personal visit. Records of telephone calls, correspondence
or visits are to be kept and logged. into the student’s £file.

Written parent/guardian permission is required for an initial
placement in a special education program through it is not
required for subsequent placement. However, for an initial
IEP and all other IEP’/s planning and placement should not to

‘be made without parent participation.

When a notice is sent ‘to the parent/guardian, rights

» pertaining to meeting or action proposed or zefused should

also be provided.

All referral information, assessment results,'interpretations and

diagnosis, recommendations and gqualifying statements should be
available for review before the IEP meeting is held, and at the
IEP meeting. :

EN
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g, Current levels of performance and skill in the following areas
should be indicated based on the results of assessments:

A.

(1)

(2)

(3)

and name

N L] L]
e—*ead*n : Ind ability to re

icate ze
1etters. Ablllty in re c1tat10n of the alphabet may_also

Q
0
0}
=
[

- be indicated.

Pre-math: Indicate ability to,count,-idéntify numbers,
and count objects. '

‘Pre-writing: Indicate ability to copy oxr form. lines and

shapes, letters and numbers. Draw1ng sx;ll mlght a*su be
indicated.

_Academio Skills

(1)

(2)

(3)

- (4)

(5)

Readlng Indlcate ablllty to tramnslate v1sua1 symbols“_

-into the sounds 'and words they represent and to derive
meaning from them. Sight vrecognltlon,'.structural.

analysis, word attack, oral reading, 8ilent reading .
skill, -listening .- comprehension, ~and reading
comprehension skills'may be included.

Mathematics- Indlcate ability to compute, ‘to understand
concepts related to numbers, .and ability to solve

" problems requiring calculation, . reasoning,  and

application.

Spelling: Indicate the ability to translate sounds and
words into the visual symbols of language in order to
communicate in writing. Phonetic and non-phonetic
approaches to spelling may also be indicated.

Written ILanguage: Indicate the ability to express
thoughts - in ~ writing. Skill in punctuation,
capitalization and structure syntax, and grammar may
also be indicated.

Handwritingi. Indicate the legibility‘and the lével of

competency in manuscript or cursive writing.

Social Skills

(1)

(2)

Relationships with adults: Indicate social ease in
interactions with adults.

Relationships with peers:  Indicate social ease in
interactions with peers. '
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Psychomotor skills

(1)

3)

(4)

Indicate ablllty to execute patterns effectlvely and
efficiency.’ :

Indlcate fine motor skill levels in colorlng, writing,
drawing, cuttlng, tylng. .

Indicate gross motor skill levels in walking, running,
throw1ng, catching etc.

Indicate -perceptual skill 1levels in copying 1lines,

shapes, letters, numbers accurately.

Language Skills - )

(1)

(3)

Indicate the clarity of articulation in speech

vIndisate_the level of usage of language.

Indicate the way"the student communicates needs and .

desires.

Self-Help Skills

(1)
(2)

Indieate independent or dependent disposition.

Indicate ability in age appropriate self help skills.

Pre-Occupational/Occupational Skills

(1)

Indicate interests, hobbies, work skills.

Health ‘Status - Provide appropriate information regarding

" vision, hearing, thsicalA health, and other significant

medical concerns.

Strengths - Indicate ‘areas in whlch the student demonstrates
skill or talent.

E o
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1.

- An IEP
- School

| IMPORTANT CONSIDERATIONS IN COMPLETING AN IEP

ig an Important Agreement Between Pa:ents-Guardians_and the

The Individual Educational Plan (IEP) is the most  important
document in the files of a Special Education student. It is the
document which must clearly indicate parental/guardian involvement
and agreement with the program in which the student is placed; and
must, . therefore, be written in clearly wunderstandable .language.
Even though explanations are given at the IEP meeting, the wording
in each area must be such that there .is. no questlon .about the

meaning of what is written. :

IEP Committee Members Should Come Prepared . to Participate

" The IEP. meeting must be a mutual sharlﬁg of information about the
‘student and a cooperative planning of approprlate educational
.. solutions. ~The 'parents/dguardians should be encouraged. to. bring. ...:

of the committee.

written 1deas of thelr own to the meeting as should .other members

,Some of the Followmng ConSLderatlons Must be Indlcated on the IEP

The IEP must indicate the type of IEP being developed (an initial
IEP, an interim IEP, an exit IEP or.an annual IEP). Areas of
ddsablllty indicated in the multi-disciplinary report (MDT) and
the psychological report should be reflected in  the goals and
objectlves of the IEP. The IEP must indicate that consideration
was given to related services, tramsition, extended school year, .
and assistive technology.  Modifications in the classroom and

“justification for placement and percentage of time spent outside
of the regula: education classroom must be written on the IEP.

Written Goals and Objectives

Areas of def1c1ency and disability (auditory, memory, _visual
perceptual, math, readlng, etc.) part of the first page of the
IEP, must be reflected in the long term goals and the short term

objectlves.

First Page

To‘cemplete the first page of the IEP, refer to the assessment
reports, as well as including any additional 1nformatlon (in a
narratlve) about the student.

Accentuate the Positive

Positive statements and comments are 1mportant to include on the

first page of the IEP. "Positive statements convey that a fair and
balanced perspective is maintained toward the student, and suggest
that talents and skills outside of academics are not overlocked.

K.
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Description Versus Opinion

_Oplnzons .should. follow descriptions. .- Presenting- 1nformatlon that

is negative, is more palatable and less offensive, and _less
arguable if it is presented by describing the sgtudent’s bebav=ors,
attitudes, and performance traits. Oplnrons imply Jjudgments,

‘rather than conclusions, unless the basis £for the opinion is
presented first. g . o

Conducting and Individual Education Plan Meeting

1. ' The - special education teacher conducting the IEP should
ingsure: '

A. An 1ntroductlon of all part1c1pants.
- B. An overview of the purpose of the IEP meet;na
c. A presentation and explanation of the parents’ rlghts-,
" D. An indication of the amount of time for the :neetlng '
- - - -generally an: hour. e LT T I T e T T

2. The school psychologist reviews the results of the |

' psychological evaluation unless previously discussed with the

parent/guardian, and a written report has been previously
prov1ded for all the commlttee members. ‘

v

3. . The special educatlon teacher conductlng the IEP ensures
that: ) .
A. All the information on the flrst page of the IEP is

discussed, amended or supplemented durlng the meetlng

B. All part1c1pants have Jhad the 'opportunlty to prov1de‘
input regarding the student’s present - levels of
performance. ' : Co

c. The rlghts of a parent/guardlan are presented, reviewed
: and discussed. :

D. That goals and objectlves are presented and discussed,
and- that all participants have had the" opportunlty to
add, amend, or delete any part of the plan.

E.' The goals and objectives, annual review date, and all
other considerations are written on the IEP.

4. A statement of Justification for Placement is required when
regular class placement with aides and services, has been
tried, and documented as unsuccessful, or when interventions

' needed are determined to be detrimental to the student due to
the nature of the 1ntervent10n, the harm or disruption it may

incur.
5. Parents/guardians must be involved in all comsiderations and
determinations regarding placement. An informal meeting
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between the parent/guardian, teacher or special education
teacher is suggested prior to the IEP meeting to explore the
parents/guardians views and concerns, and to invite
participation and discussion of IEP options. '
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SIMULATED ENTRIES
Present Levels of Educational Performance

wWechsler:

Verbal subtests high’ average Verbal - | 112
Performance subtests above average Performance - 115
Overall performance above average = = Full Scale - 115

'Woédéock:Johnson Achievement Test results:

Academics: Reading decoding (phonics) Beginning first grade
D ‘ ‘ level '
Reading comprehension Mid-first grade level
Spelling _ . Mid-first grade level
Math o o B Beginning third grade
' level '

;It is suggested that grade ‘scores should be written such as in the
case of a student scoring at a 3.1 grade level being written as

. beginning first grade or first month of the beginning of 3rd grade
-or® with a 7.5 grade level being written as middle 7th grade or 5
month of the 7th grade. Include the name of the test used in the
assessment. - '

" Include 'Narrative Commehts Such as:

positioning on lined paper are apparent.
" In social studies and science, mbtlvation, attentiveness and
responsiveness are observed. Correct responses are glven in group
" discussions. :
Reading;- Sixth grade reading skills displayed on a  group
comprehension were reflected in the scores.
Math:' Fifth gfade level skill displayed; knowledge of addition
~and subtraction facts exhibited: with skill in multiplication with
regrouping and division by one " digit. Difficulty problem solving
with fractions. : ‘

Social Studies: Slxth grade level performance in a regular class
w1thout special support.

Expresszve Language: 2 - 3 years below chronological age,

| -grammatical errors, negatives and past tense verbs; syntax
difficulty - incorrect word order; omission  of words while

| speaking; difficulty completing sentences; incorrect word usage;
knnwleﬂge of facts, but can’t sequence a story so that it is told
in the order each event occurred.

42

In Writing, difficulties with letter formation, size " and

achievement test. leflculty in wvocabulary, recognition and
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. Receptive Language: Better than average ability understanding
single words on Peabody Picture Vocabulary Test.

" Speech: ‘Difficulty articulating vs", "th", wI", vzv; sounds
substituting or distorting some words; speech patterns are
immature, noc discrimination between “"s". and "z";."annﬂ* monitor

speech errors.

Reading: Guesses at words; omits consonants and.vowels; poor word

recognition; omits words while reading second grade reading

comprehension level; oral reading errors are similar to language

and speech errors; limited phonetic skills; second . grade 31ght
.~ vocabulary has been mastered. ' :

Written Work: Written thoughts and ideas are not. presented in a
1oglcal or sequential order but contains a few complete sentences
‘- with. many words substitution and omissions.

-Learning Characterlstl_cs

Difficulties in remembering and relating facts and concepts,
understanding what has been read, and - turning. -in.. homework
assignments. Organizes time well for completxng 1ndependent work
contracts, and completes contracts on a ‘weekly basis, working
independently. Difficulty in starting and completing .independent
work tasks unless contracted. Restless 'and distractible during
independent work assignments. Can’t follow directions given to
the whole class. Difficulty discriminating between sounds, and
displays. poor auditory memory for sounds. Has learnlng
difficulties .in memory and visual perception and difficulties in
reading which affects all 1ndependent work assignments..  Use of
concrete materials ass1sts in solv1ng math problems.

Soc:aI-qut:onaI Behaviors

Adequate peer relations. Reluctant to seek teacher help._ Lacks
motivation in academic situatiomns. Feels pressured to ‘do well.
Has feeling of low self-esteem. -~ Gets along well with peers.
‘Attends after school activities.  Is motivated to be in the
classroam. Rarely volunteers to speak in class even when
answering correctly. Is courteous with adults and enjoys helping.
Has dﬂfflculty attending and remaining on task. Is cheerful, and.
cooperative; is liked by other children. Gets along well with
teachers. ‘ :

Sensory-Motor Skills -

vVisual and auditory acuity are normal. Has difficulty with
visual-motor integration - can perform both gross and fine motor
tasks well. Enjoys and does fairly well in art. Sensory and motor
skills are adequate. Hearing and vision seem normal; and no
motor pran ems . .

—(aan
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Annual Goais 4

The - student -will  -increase-: word--recognitiomn; fluency, and
comprehension in - readlng, from his Present Level of Functioning®
regardless of the class in which the student may be placed to one
grade level. The student will be taught using a multi-modality
approach emphasizing his strength is usual learning and his need
for a personallzed approach. -

Short-Term Objectlves

Reading improvement will be promoted through reading to younger
students in lower grades, providing high interest, lower reading
s8kill 1level books, recorded reading materials required for
classroom subjects, and flash card and phonics drill with peer and

~adult volunteer tutors. Word recognition, fluency, and .

comprehension will be improved by one grade level within one
_school . year _as . measured .by a 8tandardized . achievement test
administered individually. ' '

Related Services

Speech _therapy' will be prbv;ded once a 'keek in thirty minute
sessions. Individual personal counseling will be- prov1de twice a

week in 15 mlnute se551ons.
Annual Rewew Date

The annual IEP review date will be one year from the date of the
present IEP commlttee meetlng.

AParent/Guardian Signatures

Parent/guardian signatures are on the initiel'placement and on the

initial permission for an evaluation. Their signature was not on

the completed IEP which was sent home for their approval because
they expressed a desire not to attend the meeting which was
scheduled at a mutually convenient agreed upon time and date, but
the parents expressed the desmre not to attend. :

" Parent/Guardian Participation

There is documentation  that there was parent/guardian
participation in the development of the IEP, - though  the
parent/guardlan failed to attend the IEP meeting in person. They
were contacted by phone during the meeting and had the opportunity

to comment and input into developing the goals and objectives for.

their child. This was accomplished although at least  three
attempts were made to invite their personal attendants to the IEP
meeting.’
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Committee Signaiures

There is a list of the committee members that were present at the
IEP, The list is part of the special education student’s IEP.
Committee members were encouraged to sign the IEP, but their
signatures were not required. Their signature is an indication of
their participation. Some members listed participated via tele- -
conference. : ’ >
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THE ANNUAL IEP

At least once a year there will be a review and revmszor of the goals

and”- objectlves of the Individual Educatiomal Plan (IEP) '~ The purpose
of the review and rev1s1on is to evaluate progress in long term goals

T R

Ay RO PR
.and GhCrt term ob ew_lves, and to revise a.u.u. dcvc.t.uy an -IEP for the .

next one year perlod

The annual IEP may be completéd earlier, but no later than the actual
date of the previous year’s IEP, and the special education teacher is

responsible for scheduling the IEP to meet those requirements, and =

conducting the annual IEP. The'special education teacher is to:

p

-1, 'Schedule the meeting and notify the apprqprlate IEP committee
members. '
2. sSend a written notice to parents/guardlans requesting their -

_presence and part1C1patlon in the IEP meetlng, attemptlng personal
. contact and following  reasonable efforts to insure the parents
' attendance and partlclpatlon. '

A.: If the parent/guardlan agrees in writing to attend the

meeting, but does not attend after the meeting has been -

rescheduled three times, the IEP meeting may be convened as
planned. However, the committee must document attempts to

arrange a mutually convenient meeting  time, and document

previous contact and parent participation.

B. If a parent/guardian signs and dates a form to indicate that

they will not attend an IEP, the form must be attached to the
IEP. The date it was received should be indiCated

C. If the parent/guard:.an falls to respond to at least three
attempts to contact them, the special education teacher must
document the contacts attempted by phone, letter, or wvisits
"to the home; and place the documentation in the student’s
file. ' C : S

D. The classroom teacher or -speciai education teacher must
contact the parent/guardian to ensure all efforts have been
made for participation in the development of ' the IEP.

'3.d A proposed IEP may be developed before the actual IEP meetlng by a

parent/guardian, special education teacher or other committee

members. -

A. The first page of the actual IEP form 1listing evaluation
results, etc. may be completed prior to the IEP committee
meeting. ‘ ‘ o '

B. Long range goals and short term objectives may be proposed,

but must be developed with the parent/guardian and other u

. committee members at the time of the IEP committee meeting
-and must reflect the needs of the child as established
through evaluation. : : .
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- C. Reasons for progress or lack of progress should be sought.

L e

lacement, Goals and b,'e tives :
Placement, goals and object:.ves that are determ:l.ned through the
IEP process-and written in a student(s)’s IEP(s) - are not to be
changed ‘without a corresponding change in the ~special -education
" gtudent(s)’s IEP(s). These changes can be made by an addendum to
the or:.g:l.nal IEP, but cannot be made without convening the IEP
team ‘ S s

Call for Changes in the IEP R _
‘The parent(s), teacher(s), special education teacher, principal
and others may see a need for a change in the-student(s}’s IEP(s),
and any one of them may ask for an IEP.meeting.to.pursue.: éhanges
But, the IEP process must be followed before mak:.ng any changes in

et F o | ) Tam AL wed AuwnTd end A
cie Suuuenl_ {8)’s Individualized Educat

:
ko)
ion Program.

Except:ons

are extremely disruptive to learning in which there is.danger to
the student or other students or which 'are completely disruptive
of the education of other students, are the exceptions that may
require immediate action and a temporary departure £from the
student’s IEP. When these exceptions occur, immediately, they are -

(‘ ©© to be made known to the building principal, the special education
- director or coordinator, and the student’s parents. An IEP
J - meeting must be convened as soon as possible.

Changes in Placement

: Changing the placement of the students with disabilities from the
regular education environment will be . in accord with the
specifications written on their IEP’s, .and the WPCSD Special
Education Administrative Guide. To insure the implementation of
these policies and procedures, a training program will be offered
to. WPCSD principals and special education staff, and a review of
ary contrary practices will be conducted by the WPCSD Special
Elucation Coordinator or Director, and the necessary corrections
made. ' :

Placement : - _ :
Placement of the student (s) who has/have a disability must be
bised on current assessment and present educational performance.
It must minimize the amount of time the student(s) must be
excluded from association with peers in a regular education class.
Written justification must be made, by the IEP team, in cases
wiere exclusion in considered necessary. In situations of threat,
dinger or major disruption, quick, reasonable and prudent action
mist be taken and then documented fully.
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INTERIM IEP

1, -

An Interim IEP may be developed for a c¢hild ONLY under the

following circumstances and following the procedures in the IEP
dnvn'lgnmmn-‘_—_ Snﬂi--ln-n of this ﬁnﬁnmnn

D S v Ve LT LT LAOCRRAICALL .

: Upon enrollment, the parent/guardlan must . prov1de- dbcumentary

evidence that the student has been enrolled in a special education
program in another school district or in another state. . This

documentary evidence must consist of the current IEP, MDT report,

and a current psychologlcal evaluation.

I: upon enroliment,'tne pareﬁt/guaralaﬁ 1nulcates that the child

was enrolled in a special education program in another school

dlstrlct or state; but does not presently have documentary
" o m e

evidence - of such enrollment, a b;gneu‘ parent release of
information must be obtained:

.= A+.: .~ School "personnel - (principal, special,education teacher, or

counselor) should then contact the school where the student
was last enrolled. Before an Interim IEP may be written:

1. ,Verlflcatlon. must bé obtained that 'speczal education.
' services were provided and the dzsablllty that quallflea

>the student for them.

2. Verlflcatlon must be obtained with the dates of existing
documentation establishing qualification for special
education services (current MDT, IEP, and psychological

- evaluation). : .

"The Interim IEP may not be extended beyond thirty days. Thirty

days are provided to obtain documented proof £from a student’s
former school ~of qualification for special education services.

- It does not provide sufficient time for a comprehensive

evaluatlon.

At the end of the 30 day period, an IEP must be developed in

accordance with the procedures listed in this manual.

A special education administrator must approve all proposed
Interim IEP’s. A proposal for an Interim IEP must be made/sent to
the special education admlnlstrator before an Interim IEP 1is
developed. ‘

The special education administrator must maintain a lbg of all

Interim IEP’s, oversee and facilitate the obtaining of documented

proof within - the thirty day limit.
Parent participation is required in ‘the development of an interim

IEP. Rights must be explained and a copy of rights provided the
same ag 1s_raq"~*ad for an initial or =nnu=1 Ie_.' )
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GUIDE FOR PARENT CONFERENCES

Suggest a Partnershlp of Equals : : :
The initial conference with a parent/guardlan is = especially
important in establishing a partnership. The initial conference
often sets the tone with the persons who will have the greatest
influence on any intervention effort. - Special .care should be
taken to convey respect for parents’ feelings, and to .avoid any
suggestlon that they are to blame for their child’s -difficulties.

Personallze ‘ _ R ,
Emphasize constructive and helpful ~approaches from personal.
experiences with what has often worked for you.rather :than judging
these parent/guardian’s practices as —harmful, ‘-destructive oxr
inadequate. Enlist cooperation, encourage dialogue, invite trust,
and provide information, observations, and recommendations calmly
and pleasantly. ' : ' c o

‘Golden Rulz
Treat parents/guardians as you would hope others would treat you .
in the same circumstances. .Look at ‘them in the best 1light

possible, and talk to them in the kindest, nicest way you know

Successful Conferences . -

Initial conferences should be made by app01ntment and sufficient
time should be allowed for parent/guardian and staff member to
discuss their interests, concerns and problems. Casual =
conferences such as telephone calls and quick informal talks with
‘a parents/guardians are of less value and should be avoided until
the staff member and the parents or guardlans have establlshed'
trust and a working relatlonshlp :

Aliay Fears

To allay fears, it might be a good idea to speak or write im such -
a way that the message imparts a feeling of warmth, friendliness,
care and welcome. The méssages should immediately convey a focus
and interest in.  the student, acknowledgment =~ of past
communications, and the intent of the present communication. J

Personal Qualities

Display an ability to speak in a cordial, relaxed and open manner.
Exhibit integrity, honesty and ethical conduct. Be attentive and
minimize distractions. Communicate -interest, concern and a
willingness to serve.

Cognitive Qualities » _
State basic dlsagreements in the most positive way possible.
Part1c1pants should respond constructively ‘and act as problem
solvers to formulate optiomns and realistic solutiouns.
R
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Posmve Communication Skilis

Actively listen while a person talks. It’s okay to take notes. It
shows your listening. Ask for clarification when-a- statement
seems to imply something not stated. Allow time for questions and
allow yourself enough time to understand the information. provided.
Ask questions about how  the disabling  condition affects
relationships and family life. ‘ o »

Try to Find the Answers - _
Become knowledgeable about the digabling condltlon, and ask about
some of the things you don’t know. Admit when you don’t have the
answer, but indicate that you will try to find the answer when a
question is difficult and complex.

- Talk the Same Language

Adapt the 1nformatlon you give to the person’s ability to
understand. Be receptive to mnomn-verbal 'cdmmunications, and

«#;yg'A, ;fac111tate discussion. by asking questions and giving examples.
o Anticipate feellngs and needs. Try to help the person to whom you

are gpeaking gain a sense of ease.

Knowledge Base . _ : ‘ |
Have a general knowledge of the characteristics of a disability.
Be familiar with State and Federal statutes and regulatiomns and
the everyday duties and responsibilities of other staff members.

.Doubts or Concerns
If parents/guardians express some doubts or concern regarding the .

IEP, the committee should suggest that the plan should be taken
home where it can be discussed; and questions and concerns can be
brought back to the IEP meeting at a later date. Indicate that
placement changes cannot be initiated until the IEP is complete.

Understand:ng Frustratlons and Hostlllty

‘It is important to recognize that by the time a. student is
referred for evaluation, parents/guardlans may have already
experienced frustration and anguish. They may have seen other
professionals, but still may be seeking the right solution. They
may know that there is a problem, and may feel that they are to
blame, or that they are blamed by others. Suppressed anger and
hostility, developed from prior encounters with medical and mental
health professionals may be difficult for them to continue to hold
back - particularly when they are less intimidated by school
personnel, but are still driven to irrationality by their fears.

. Aftack -

In some cases, they may deny that there is a problem and may react
angrily about a problem. that they do not wish to hear or
recognize. They may blame the teacher, or attack the messenger in
order to ignore the message. Emotional control is appreciated and
is the best policy. ' '
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; { Withdrawal

L ) In other cases, they may remain extremely quiet and passive;

! ‘ keeping their feelings and opinions locked inside. It may help to

! , assume that feelings of anxiety, fear, guilt, anger, frustration
and hostility are present. ‘ - :

R —
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IMPORTANCE OF PARENTAL PARTICIPATION

Slgnature

initial placement even when the parents/guardians have declined to
attend the IEP meeting. The parents/guardlan 8 input are to be
sought, and to the extent that it is reasonable and prudent,
parent or guardian involvement is to be reflected in the goals and
objectives of the IEP. Signatures on the IEP's is not a 1ega1
requlrement, but should be encouraged. ‘

: Requlred IEP P I"I"lpa')*"

‘ If..some of the required members of the IEP team, such as the
principal, parents/guardians, occupatlonal theraplst, nurse, etc.
is nmot physically present at the IEP meeting, but participate via

telephone, the IEP documents may list that person as a part1c1pant‘

v1a tele- conference

- Mlssmg Partic:pant

If a member of the IEP team is not present to address one of the
aréas of the student’s disability, and a qualified substitute or -
~ designee is not present; a reconvening of the IEP to address thato

. area will be necessary.

Parental Rights Cannot be Waived - .
Parents/guardians should not be asked to sign a waiver of their
right to attend or participate in an IEP meeting. = They may
indicate that they do not wish to attend, but do not relinquish
their =rights " to participate in 'the IEP even though they

- consistently do not keep app01ntments to attend the scheduled IEP.

meetlngs.»

Parent Inpuf

Parental rights to participate in the development of an IEP are

not to be bypassed or overlooked though the parents/guardians may
not agree to attend an IEP meeting or may not show up for it

- though they have agreed to come. In such cases, alternative and
innovative methods of parental involvement are required though
‘they need not necessarily be formal. These methods must be

documented, signed and dated. °

Examples of Innovations :

By way of example, parental involvement might be -accomplished
through parent - teacher discussions, or by conversations with a
member of the IEP committee - at school, at the parent’s home, by
telephone or through any other contact. .An IEP might be conducted
by conference phone to include one or more of the required
participants who cannot be physically present. The
parent's/guardlan s wishes might be recorded and presented to the
other IEP committee members.
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PROCEDURAL SAFEGUARDS

) The white Pine County School ' District has
.conform. to. the ..Nevada . Department . of.

safeguards. = to

Administrative Code for Special‘Education and to Federal laws.

Written Prior Notice

implemented procedural .
Education

Education, and federal regulations.

Written prior notice shall be given to the parents/guardians of a

- .child whenever the White Pine County School District proposes or

refuses to (1) initiate or change ‘the .1dentification or

.educational program or placement of the Chlld, {2): or evaluate.

The proposed action shall be based upon criteria :established by
Nevada Revised Statutes, Nevada Administrative -'Code 'for Special
.The . written mnotice will

conform with Regulatlons 1mp1ement1ng IDEA 34 C.F.R. Part 300 and

At TevAaa. -
<ncaiude:

A. A ull explanatlon of all the procedural safeguards avallable

o parents/guardians.

) At i d e Ebo mabd o e B [T 1
B. A description of the action proposed or refused by the

District, an explanation of why the District proposes or
refuses to take action, and a description of any. optlons'the
District considered and the reasons why those options were
rejected.

c. A description of the evaluation procedures, tests, records,
or .reports upon which the action .is :based.. Testing and
evaluation materials and procedures used for the evaluation
and placement of disabled children shall be selected and .
administered so as not to  be racially or culturally
discriminatory and shall - be ‘validated for the specific
purpose for which they are used. ‘

D.. A statement informing parents of thelr right to challenge a
proposed action and of their right to obtain an independent:
evaluation of the child in. accordance with IDEA 34 C.F.R.
Part 300. :

BE. ‘The notice must be written in understandable language and be

'in the native language of ‘the parents/guardians unless
clearly not feasible. If the native language of the home is
not wrltten, the District will take steps to assure that:

(1) The notlce is translated into the native language.

(2) The-parents/guardians understand the notice, and there
’ is written evidence to this effect.

Parental/Guardian Consent

Parental/Guardian consent shall be obtained prior to:
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A.

An initial evaluation procedures.

Inztlal placement of a disabled child in a program provmalng
special educatlon and related services.:

The disclosure of confidential 1nformation to anyone other
than employees of participating agencies who have a
legitimate educational interest. ' R

'The use of information 'for purbdses other ‘than those
- previously spec1f1ed ‘to the parents/guardlans. ' '

State law requlres written consent for  pre-placement’

evaluations and parent/guardian consultation prior to

placement. If comsent is refused, no - pre-placement
evaluation shall be made. Nevada Revised Statute 388.460
states, "™ ... A student shall not be required to take

advantage. of the special education provisions for the

- -education of. students with dlsabllltles... if the parent or
- guardian of the student files a statemént with the board of

trustees of the school district showing that the student is

receiving adequate educational advantages.” Thus,

parents/guardians have the rlght to withhold consent for
initial placement. : :

- Opportunity to Examine All Relevant Records

-Paients/Guardians ‘will have the obportunity to examine all
relevant records on their children. Parents/guardians have:

A.

The right to a response from the District to: reasonable
requests, and for explanatlons and 1nterpretatlons of the

" recoxds.

The right to request that the District provide copies of the
records, and the rlght to 1nspect and review the records.

The rlght to have a representatlve of the parents/guardlans
1nspect and review the recoxds.

The-right to have their reqpests for access honored without
unnecessary delay no later than 45 days after their request
has been made, and prior to any hearing regarding

didentification, qualification, placement, or evaluation of’

thelr Chlld

‘The right to review a 1log. of persons obta:.n:.ng access to

their child’s file. The log will display: the name of the

person, and the date and purpose for, viewing the file.

The right if requested to be provided with a list of the
types of data collected and the location of the data.
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Hearings

A.

Due Process Hearing

(1)

The Department - of Education regﬁlations for the
administration of sgpecial education programs -guarantee.
the rights of parents/guardians to a due process hearing

" if they disagree with the . White Pine County School

(2)

(3)

District’s proposal or refusal to.. initiate -or .change the
identification or educational placement of the .student,
evaluate, or prov1de a free approprlate publlc -education.

A parent/guardlan may challenge: any. of these actlons. If
the school does not comply with ..their .requests, they are
to be advised in their mnative language of:their right to

. request a Due Process Hearing or mediation to invoke the

Dlstrlct's grlevance hearlng procedures.

Steps to. a Due Process Hearlng

a. The ;parents/guardlans shall submlt, .in writing, to

- 'the White Pine County School.District Superintendent,

a request for a due process. hearlng, stating the
specific reasons for the request.

b, The Whlte Pine School District- Superlntendent shall

.ask the State Superintendent of Public .Instruction to
.appoint an 1mpart1al hearing officer within five
worklng days of rece1v1ng the request.

¢. The Nevada State Superlntendent of Publlc Instructloni
will officially app01nt, in - writing, - an 1mpart1al
hearlng officer. :

d. The White Pine County School Dlstrlct shall adopt the
following procedures upon receipt of the name of the
hearlng officer: :

I Notify the parents/guardlans, by certlfled mail
: (within twenty working days), of the hearing
officer’s name, and the time and the place of

the hearing; , .

II Include the reasons for the District’s
- recommended action by referring to the specific

NAC requirements and 1nd1cate the .parents/gua-
rdians rlghts, : '

III Parent/guardlan  Rights: the right to be

accompanied and advised by .counsel and Dy
individuals with special knowledge or training
with respect to the problems of disabled

children; the right to present evidence and
confront, cross-examine.

FR.
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V,e; The hearing shall be at a time and place mutually -

IV The right to compel the attendance of

witnesses; the  right . . to. . . prohibit the

‘introduction of any evidence at the hearing’

that has not been disclosed at 1least five
working days before the hearing; the right to
receive a written or electronic verbatim report
of the hearing; the right to receive written
findings of fact and decisions; the right to
~determine whether the child shall be present
during the hearing; the right to open the
‘hearing to the public; the right to examine all
pertinent school records prior to any hearings,
the right to a list of free or low-cost legal
services and the right to appeal decision of
hearing officer. .

V  The District shall insure that the parents or -

.~-guardians: understand. the. written notice and the
"proceedings at a meeting, including arranging
for an interpreter.

convenient to. the parents/guardians and the WPCSD.

£. The student's current placement will be maintained
,untll a decision is rendered unless the hearing
involves an application for initial admission to
public school. If this is the case, with the consent
of the parents or guardians, the student will be
placed in the public school: program until completion

of all proceedings.

:g. The Whlte Plne County School District shall pay the

expenses of the hearlng.

B. District Grievance Hearing Procedures

(1)

(2)

A grievance hearing with appropriate personnel may be
requested, conducted, and a decision rendered by -the
school principal  in accordance with White Plne County
School District grlevance procedures.

If the parents/guardlans find the school-level decision
unacceptable, they may appeal the decision to the
superintendent or request arbltratlon or a due- -process
hearing.

C. Nevada Mediation System

(1)

Mediation services are ,administered- by the Nevada
Departments of Education and Human Resources who appoint

trained mediators to resolve differences of opinion about -
regulations, procedures and statutes.

R
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(2) Mediation is voluntary and both persons in a dispute must
request and agree to it before the services can be
‘provided. Mediation brings together persons in a dispute

“with an impartial third person (a mediator) who attempts
to resolve the disagreement. ' '

(3) The disputing persons are asked to consider alternatives
but are not required to abandon their.basic bellefs, nor
are they compelled to accept any ‘decisions. reached by the
mediator.

(4). No more than three persons may‘be represented on either
~ side of the dispute, and the medlator ‘may: - termlnate if no-
lepolutlon is forthcoming.

Surrogate Parents

The White Pine County School District is responsible to insure

' . -protection.-of . the .rights. . 0of the..child.-when: the .parents are. not. ... -.
- ~known or are unavailable or when the child: is .a ward of the State. - -

In the case of a child that is a ward of the State, the child’s

- .case worker cannot be the surrogate paremt. 'The:White Pine County

School District will appOlnt a. surrogate parent who has been
tralned to provide the service.

A surrogate parent will be app01nted by the White Pine County

School District to act as a parent to a child when: .-The. child is
a ward of the State, or when the child'S'parent;cannotube found
after reasonable effort has been made. '

The surrogate parent will be expected to act as a child’s parent
to protect the child’s interests and rights. The surrogate parent
will be required to put the child’s interests and rights and the
child’s parents’ interests and rights about their own, or other
interests. The surrogate parent will be appointed who has the
knowledge and skills needed to insure adequate representation’ for'
a child.

The surrogate parent will not be an employee of the White Pine
County School District, who is regularly employed to provide
educational . services to children, but may be compensated by the
White Pine County School District for services as a surrogate
parent. Volunteer surrogate parent services will be sought, but
if compensation is given  for surrogate parent services, the
surrogate parent will not be considered an employee nor be
obligated to represent the rights and interests of the Whlte Pine
cOunty School District.

" State and Local Access to Data

statlstlcal data ‘'will be complled and £iled w1th the Nevada

- Department of Education by the White Pine Countv School Disgtrict,

by related agencieg, and the child. identification diagnostic

£
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teams.

All data compiled in this way wzll not be personally

- identifiable, and will be stored in each respective school.

_Release of information that is. personally identifiable will be
provmded accordlng to FERPA guldellnes. ‘

" Confidentiality and Record Access

A. Information Provided to Parents/Guardiens

(1)

5F 0L onT

(2)

' Bii® Record Access Rights * -

Parents/Guardians will be informed of the content of
their child’s records and of the evaluatlon information

contained therein.

Parent/guardian’s rights regarding records of special
education students shall be reviewed with

parents/guardians at least annually, and presented in

S TSaa

_wr;tlng,

(1)
\ -

| .'“ - (2)

(3)

(4) -

i ' x
1
D:rents/mwnrﬁlnna wi

review any education record

11 ha narmitrtad o nspagd anA
e ude ~T PElliiTual < .L.J.-L » Ladla
=]

elating to their chlld

which are written, collected, maintained, or used by the"

WPCSD.

The White Pine'Ceunty School District ghall provide a

copy of a comprehensive evaluation report and a copy of

a  report of decisions regarding qualifications for
special education services on or before meetings are

-

held relating to the educat10na1 plannlng placement of a
student. . ‘

The right ~to inspect and review ‘education  records
includes: ' S ’ ‘

a.t The right to a response from the special education

staff within the White Pine County School District

to reasonable requests for explanations and
interpretations of evaluations;

b; The right to copies of 1nformat10n contalned within

their child’s recorxds.

c. The right to have a representatlve inspect and’

revxew the records.

The White Pine County School District will'presume that

the parent/guardian has authority to inspect and review

the records relating to their child unless advised that
a parent/guardian does mnot have the authority under

State law governing such matters as guardianship,

separation, and divorce.
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Records on More than One Child

If any education record includes information on more than one

- child, the parents/guardians of those children will have the

right to inspect and review only the information relating to
their child or to be informed of that specific lnfcrmat;cn

haT S e e

List of Tvpes and Locations of Information

The White Pine County School District ‘will ‘provide to
parents/guardians, on request, a list .0of ‘the types and

locations of education..records collected,.maintained, .or used

by the District.

Amendment of Records at Parent’s/GuardianPs‘Requeét

— S ke

A parent/guardian who believes that informatiom in education:

records collected, malntalned, or used is inaccurate or
mlsleadlng or violates the privacy or other rights of their

“ehild may request ‘that the Dlstrlct amend: the information. ~

- e o s ] -.-—.

The District Will decide whether. to:amend the information in
accordance with the request within a reasonable ‘time  period -
following receipt of the request. -

.. Confidentiality and Storage Safeguards

(1) ThégWhite Pine+cOuntyuSchobl;District=Wi11xprdtect'thé

confidentiality of personally:-identifiable information.

(2) The White Pine County School District will provide
training regarding Federal, State and District policies
and procedures to persons using or storlng personally
identifiable 1nformat10n.

(3) The White: Pine County. School District will require

members of the special education staff to assume
. responsibility for ensuring the confidentiality of any
personally identifiable information. :

(4) The District will maintain a current '1isting of thse

names and positions of employees who may have access to
personally identifiable information.
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Contents of Special Education Student's Records

The ~student ~folders use’d“'by ‘spécial education teachers for special
education students shall contain the following: .

Section ;
A.. Current IEP

B.z A chronological list of major events such as assessments,
& MDT, IEP during each school year :

A.” A Whlte Pine County School District Record of Access log

B. Current Assessments

D. Observations & Recommendations

E. MDT Notification

Section IIT

A. Previous IEP’s (with'tne most recent first)
B.  Past Parental Notices - |
Sectlon IV |
A. Past Assessments & Reports
B. PastIObservatlons & Recommendations
C. Past MDT Notices:
Section V- | |
A. vanterageney Releese-Eerms
B. Non-District Generated_Reports
Section VI | |

A. SAT & Referral Package

B. Parental Rights
'C.  Consent to Test
D. MDT Report

60



.
P

5

E. Consent te Place
Fi COilaborative Consult Log
G. Individual Trensitien'?lan
H. Extended School Year Justification

Only the persons whose positions appear on the 1list posted on the
outside of the locked file cabinet where special education ' student’s
records are kept are to have access to special . education .student’s
records. A -student’s classroom teacher may -have:.access to .the records
of a spec1a1 education student as long as the:'record ‘is ‘removed only
briefly, and confidentiality can be assured. All  those who are

. authorized to use the records must maintain the..confidentiality of the

records. The records are not to be left unattended where they may be

o ]

viewed by stuuents, teachers, parents, or others.
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SPEECH AND LANGUAGE SERVICES

Speech Screening

Screening is a rapid, brief assessment given to everyone in a.

class to identify who might have a disability. Screening does not

qualify a student, but a low score may signal a need for -a more
- formal, comprehensive, individualized assessment.

‘Sometimes kindergarten and first grade students are screened for
speech and/or language disorders during the first few months of
thé school year. Other students may be seen on a referral basis.

| Referral Forms

Referral forms and 1nformatlon related to the screenlng should be

distributed tc thée schools at the beginning of school in the Fall.

) Schedule of Screening

Several school - personnel may work together in the sdreening
process at the beginning of each school year. Speech/language

therapists - ~ communicative disorders specxallsts will Dbe

respons;ble for schedulzng and - supervmsmng screenmng at each
school. :

Principals and teachers should be notified{ in writing,‘of the

schedule for the screening, and after ~the .screening has been
completed, the results. should be provided to teachers and
‘ parents/guardians. ' ‘

Evaluation

Prior to any evaluation ~beyond  screening, written parental
permission 1is required. - Evaluation begins when any student is

assessed for a specific speech/language problem. A2As a part of the
evaluation, a developmental history will be requested from: the .

student’s parent/guardlan.

A. A standardlzed artlculatlon test will be used as the ‘basic
instrument for the evaluatlon of articulation.

B. One or more standardized language tests will be used in the
assessment of receptive and expressive language skills.

C. . For verification of a voice disorder, an evaluation by an ENT .

(ears, nose, and throat) specialist will be needed, with
recommendations for speech/language services.

D. . The dysfluency is  assessed by observation through
parent/teacher/student interviews, and from language samples.
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Certification/Decertification

Criteria for qualification for speech/language therapy or
discontinuance of services for those who no longer qualify are
provided in the Nevada Administrative Code for Special Education.
An Multi- Dlsc1p11nary Team (MDT) meeting .is held to determine
éllglblllty issues. = IEP membership. .’includes  -the .student’s

.classroom teacher, a  speech/language..therapist .and. a Local
-Education-AgencY‘representative. : o : : _

Pnonty in the Severity of Dysfunctlon

The type and level, the frequency and nature of“the~intervention
services are determlned through an. IEP committee.:. "‘Students with

-——— i o

severe communicative disorders for whom..dintensive 'program is
indicated. ' '

. ) ] .
A, They digplay severe Language prcblemes:

(2) Severe disability in reception, - iifitegration, or
’ 1an }

B. Organically based articulatory'disordersé
(1) :Dysarthria, oral dyspraxia
(2) Developmental anomalies

C. Severe articulation disorders of unspecified ' etiology
resulting in unintelligible speech. S

- D. Severe_Dysfluency.

E. Voice disorders, particularly -at. the initial stages of -

vocatlonal rehabilitation.

- F. Speech and language problems related to moderate to-severe

loss of hearlng.
G. Hypernasality.

H. . Multiple speech'and language problems.

Less Severe Speech Language Disorders

Students with moderate speech  and language disabilities or
deviations may require less frequent intervention services.

A. Students with moderate problems with language:
(1) Moderate-to-mild delay in 1anguage acquisition.

(2) Moderate-to-mild deficit in recebtlon, “integration, oT
expression of language

e
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Mild Speech Language Disorder

(3) Res1dua1 problems for students prevlously enrolled under
_first priority e

B.. . Moderate articulation problems

(i) Students with moderately disabling artrculatory defects_

- but fair intelligibility

(2) Former flrst prlorlty cases who requlre less intense
- therapy

Moderate Dysfluency

D. Moderate Voice deviations

E. Speech and language problems related to mild to moderate loss

of hearlng

or language disabiiities or miid

Students with mild speech
less intensive therapy:

devratlons may require

‘ A, Students who are approachlng stablllzatlon of approprlate orp

- optimum speech patterns.

" B.' Students with poor motivation or for whom the llkellhOOd of
C s1gn1flcant progress is highly questionable.

c. Students prev1ously dismissed or at the consultatlve level
who could beneflt from supportlve work

D. Those not previously enrolled who demonstrate developmental
- - articulatory errors or mild speech or language deviations.
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| S-USPENSIV(')N OR EXPULSION OF STUDENTS WITH.DISABILITIES

‘Suspension (beyond ten days) or expulsion of a student, receiving

special education services cannot be effected unless or until an

. MDT meeting is held to determine that the student’s inappropriate

conduct was or was not the result of the student’s. disability, and -

A‘

_an IEP committee meeting held to change the student’s placement.

' The MDT = shall review the .student’s . comprehensive

psychological report, and all other pertlnent information
pertalnlng to the student’s disability to determine. if there
is a relationship between the student’s 1nappropr1ate conduct
and the student's disability.

If it is determined by ‘the MDT that a student’s inappropriate
conduct is a manifestation of the student’s disability, an

- IEP committee must determine if the current special education

plan, placement and related services are approprlate, and if

- placement: outside the regular classroom is justified. The
meeting may occur in conjunction with'the MDT meeting or as a:

separate meeting 'based upon recommendations by the MDT

committee. The following must be conszdered

(1) - Additional related services;

(2) A change in disciplinary procedures; S

(3) Increased time in the current special program;

(4) A change in the goals and" objectlves,.-

(5) Provision of a special program in .another settlng,
including, but not limited to placement with an aide
outside the regular classroom but within the school, a
special school, homebound, or twenty four hour care in

- foster- placement, a hosp1ta1 and .some other
institutions. ' _

(6) -Involvement with programs funded by other agencmes such

' as White Pine Mental Health, Division of Mental
Retardation, Community College, the Department of

. Vocational Rehabilitation, or others.

(7) It is important to ensure that any proposed change in
the educational program meets the individual needs of
the student and allows for placement in the least
'restrlctlve env1ronment, when appropriate..

If the MDT determlnes that no relationship exlsts between a
student’s disability and his misconduct, the Wwhite Pine
County School District may wish to follow School Board
procedures for suspension or expulsion when "a student’s
behavior is disruptive to the education of others.

When this is the case, spec1a1 education services are still

' requlred and are best provided through homebound teachlng

services.
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“TIME OUT FOR INAPPROPRIATE BEHAVIOR
Routine Removal From the Classroom

A ‘special’ education student may not be routlnely -removed from a

regular education classroom unless the removal is specified by the

student’s IEP goals and objectives. The IEP must reflect goals

related to behavior control, indicate the consequences £for
v1olatlons of student rules, and state the justification for

removal

A special education student may be temporarily removed immediately
from a place or a situation that poses an imminent and immediate
threat of physical harm by others,'or poses a threat of physical
harm to self or others.;‘ L ) e

\\\\\\

| Emergency Removal From Class

J

The spec:.al education student may be removed from a combative
situation to restore order, maintain safety and prevent harm. The

student should be provided with a place to regaln composure

without an audience, and receive instruction concerning acceptable

- social behavior, and experlence predetermined consequences for.

1nappropr1ate socially. aggres51ve behav1or.

Method of Removal

'The'special education studentfmay report to another room, to a -

school staff member, or be escorted by a school staff member who
~has been sent to the classroom for that purpose. The classroom
teacher may designate someone to inform an administrator or school
staff member when removal is needed.

Time Out

A special education student may need help ‘and instruction in an

isolated environment. When the student needs to be immediately
removed from the regular edué¢ation classroom due to disruptive,
aggressive, or violent behavior, the special education student may

be sent or escorted to a mneutral place such as the library, or.

another room, to regain composure, and reconsider choices. The
time out period, the time out place, and the behaviors that lead
to the consequence of a time out need to be specified on the IEP
before a special education student may be removed from the regular
education classroom.
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Indiscriminate Use

Time out is to be used as an effective means of gaining goals and
objectives as described in an IEP, and 'is not to be used
indiscriminately. - When used . to isolate and to help shape
benav1or, a behavior management program should be developed . which
is supported by a spec1a1 education student's parents.~

Try Other Methods First

Before a time out is prescrlbed by an- IEP, ~other metliods should
have been tried, documented, and -“proven ineffectual and

unsuccessful, before time out is used. ISCLATIONT'AND 'TIME OUT ARE

NOT TO BE USED WITH A SPECIAL EDUCATION.STUDENT UNLESS ‘THE STUDENT
IS SUPERVISED DURING THE TIME OouUT PERIOD.

Continual, Close Supervision

Very - c¢lose supervisionm of the special..education .student may
written into the 1IEP, at recesses, ‘lunch  time, ‘before the
beginning, at the end and in between, <classes to monitor
appropriate social behavior and to ‘insure safety and freedom from
abuse. Close supervision may help the. ‘special. education student

"and others to feel safer, less threatened and less in. need of self

defens;ve behavzor, provocatlon, attack. or abuse.

) social Skills Trammg

Teach the spec1a1 educatlon student approprlate social skllls, and
privately ~indicate Thow specmflc remarks or behaviors are
unacceptable and provocative. Teach consequences and alternatives
to aggression and disruptive behavior. Contract for, teach and

'reward acceptable behavior;

Rehearsal of Appropnate Soc:al Behawor ,

Prov:.de opportun:.t:.es for rehearsal and practice of - appropr:.ate
social. behaviors with close supervision.. Teach the special
education student how to interact with peers after rehearsing
appropriate ways of responding. in made up conflict ridden
situations. Assign problem solving of realistic social conflicts,

" and teach the student to respond appropriately to resolve

conflicts in real social situations.

Behavior Modiﬁcaﬁbn Teg:hniqués‘

Behavior can be influenced by ~rewards and by restricting
privileges. ‘
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Earn Unsupefvised Time

Allow ‘the spec1a1 educatlon student to earn the privilege of
gradually longer periods of unsuperv1sed peer interaction. Permit
the student to earn the right to interact with peers without

supervision‘for short trial periods following demqnstrated self
control, compliance to teacher requests, and appropriate conflict

resolutzon skills.

' Forfelt inleges

P vide means for the spec1a1 educatlon student to respect the
rlghts and property of others. Insist the student £forfeit
pr1v11eges, work to regain the esteem of others who have been

- mistreated, and pay for damages. Teach the student to feel loved,
cared for, and protected  to decrease the need for aggre581ve
‘social behavior for self protectlon or attentlon.

| ‘Provide j'fRéwar'ds o

Provide rewards, privileges, praise and recognition when anger,
aggression. or retribution are not attempted in provocative
situations, and when appropriate social behavior and conflict
resolution are displayed.  Reward appropriate  effort and
achievement. : : - :

Behavioral Goals and Objectives
‘Behavioral goals on'ah»IEP mighﬁ include: improve coping'Skills,

develop = better conflict resolution skills, improve social
behavior, improve .self control. . Objectives on an IEP to

accomplish these goals might include: conditions or circumstances

under which a special education student is removed from, or
voluntarlly 1eaves, the classroom, and for reinstatement. :

S
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EXTENDED SCHOOL YEAR

‘BExtended school“year services for special education students are

reviewed annually and determined by an IEP committee based on ‘the needs

- of each special education student. .

' Regression and the speed of reéainiﬁé;p5stjleafnéd,sgillsxa:eﬁfactdrs.
 for the IEP committee to consider.  Regression .refers. to learned
" academic skills that were lost during the .summer. ‘“After -summer -

vacation, teachers review the skills learned .the preceding .school year
for several weeks at the beginning of the next 'school year. But, if it
takes a special education student several months to.regain :skills lost
during summer vacation, the IEP committee may want:-to-ccnsider-extended
school ‘year -because .of ‘the .special -education student’s.:loss of
previously learned academic skills and slowness in regaining them.

' The severity of the student’s disability, lack of progress over time,

.physical condition, social and emotional needs, as well as a need for
"continuity are Treasons  for the IEP committee to gon51der_‘extended;
- school year services. ' , . RS R

A prerequisite for extended school year services is. that the.special

education student is capable of achieving higher levels of functioning
and deriving educational benefit from the service. ' '
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“TRANSITION

BY "the time a student is 16 years old, an Individualized Transition
.Plan (ITP) must be included with the IEP to aid the ‘student’s
transition from school to'an adult life and work. The ITP must include
consideration of any needed imstruction, vocational training, -adult

living, or community and adult services. The ITP links the student

;w1th other public agencies such as vocational rehabllltatlon that may
) be necessary to 1mp1ement the transition plan.

' Mandate

Federal leglslators have put regulations into law requiring the
development of individualized transition planning as part of the
IEP process. Attendance and participation by the student is
required also. ' :

- Based 0:',7., Individual Needs

based on an 1nd1v1dual student's needs, and‘take the student’s
1nterests and preferences into account. ' '

Trans:t;on Goals and Activities
Individual needs related to instruction, community experience,

- employment, daily living skills and vocational evaluatlon, must be
cons1dered in developing an ITP.

'A. Post- Secondary Instruction: An ITP w1th the goal of -
‘ vocational training might begin with an activity  such as

exploring training opportunities. It might begin with

-studying the financing and the programs offered at a

technical college, filling out applications and financial aid
forms, or checking out on-the-job training opportunities.

B.  Community Participation: An ITP with the goal of expanding

participation in the community might begin with exploring
recreational interests and opportunities, hobbies, and
community organizations, clubs and activities..

C. Employment Goals and Activities: An ITP with the goal of
getting a job might begin with researching opportunities for

employment, ga1n1ng work experience, exploring vocational

‘imterests, assessing job skills, and learning how to £ill out
applications and develop 1nterv1ew1ng skllls.

D. Daily Living Skills Goals and Act1v1t1es:. An ITP with the
goal of 1living independent of others might begin with
exploring the cost of renting an apartment, buying food and

clothing, paying utilities, and providing for recreation an
transportation.
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Part1c1pants

Vocational Evaluation:  Vocational counseling, assessments
and evaluations may be needed to help discover a student’s
interests and skills, abilitiés and  needs, wishes and
preferences, in order to develop an ITP. ‘

Participation in a "ITP should include  .the: ‘student, - parent oxr
guadian, and a representative from any- other ‘agency: thatiis 11ke1y
'to be respons1b1e for provzdlng or paying for transition services.

A=

The nerf;c;oents should be 1nv1ted to .attend. the ITP meeting.

. A notice should be .sent .indicating :time,::place,: .the.names .or

job titles of the participants and -the purpose of the ITP
meeting. The notice should be sent a week to 10 days prior
to the meeting. In addition, an 1nv1tatlon mlght also be
made by phone or in person.

- To 1n$ure partlclpatlon of the student, é’*survéy“'af the

student’s interests and Dreferences should be made prlor to
the ITP meetlng. : :

To insure particlpatlon of the student’s parent or- guardlan,‘
an 1nterv1ew should be conducted prior to the ITP meeting.

To insure part1c1patlon of any other agendy, a discussion
should be held with a representative.of the . agency prior to
the ITP meetlng. :

Student s Needs, Preferences and Interests

‘A student's needs, interests and preferences should be con51dered
in the development of a ITP.

A-'

c.

Needs, 1nterests and preferences should be obtalned through
interviews w1th the student and the student's parent or
guardlan, : L

Needs, interests and preferences 'should be obtained though
observations, informal and formal inventories.

skills should be also be assessed.

Instructlon and Emp!oyment

Instructlon, needed to learn an employable Sklll vocation, trade
or profession, should be- considered in the ITP. :

A,

k.Instructlon in completlng applications, interviewing

techniques, and job exploration should be considered in the
TTD .

e @
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B. Job sampllng and part time work experience should also be *
con81dered in developlng an ITP. '

-

Services'and Prowders B : : C o

n . The ITP will note- the transxtlen serv1ces that will be prov1ded
S and the. agent respon51b1e for each service. :

.....

ST
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} ASSISTIVE TECHNOLOGY ..

e NI

Assistive technology refers to any and a1l special eguipment needed by

a student with a dlsablllty to receive a free and  appropriate
education. The special equipment may be a tape recorder, pre ~-recorded
lessons, earphones, a special pencil grip..a wheel chair, a computer or

'_a speclally built switch to operate .a 11ght, a radlo,'telev151on or. a
" record player. - The need for spec1al ‘dquipment must be considered on

e,

every IEP for each student identified as ‘disabled.

73



|
i
i
1
&

| Academm Achievement

SPECIAL EDUCATION DEFINITIONS

Tne p051t10n of na51c reaalng Skllls and skills relatlng to oral

‘expression, listening comprehension, written expression, reading
. comprehension, mathematics calculation and mathematics reasoning. In
-the case of a pupil under the age of 6, the term means academlc
:rreadlness and the mastery of language concepts.

r

Academlc Skllls

"Academlc skills refer to reading, arithmetic, spelling, and written
‘language expre551on skills. ‘

Accommodations and Modifiqations .

."A statement ‘in the IEP of alterations to curriéulum,-teaching methods,

and the learning environment that are necessary, due to the student’s
dlsabllltzes, for educational benefit. ‘ : :

Adap ted Physical Education

fAdaDted ‘physical education includes a diversified program ' of
,developmental physical activities suited to the needs, capacitlee,
interest. and limitations of eligible students. = Eligibility is

determined by an IEP Team for students whose needs cannot be met
through a modification of the regular phy51cal education program - as

'1nd1cated by a medical doctor or physzcal theraplst.

Adaptive Behawor

Gross and fine motor skiils,~communication, selféhelp,,socializatioh,
academic ability, daily 1living skills, vocational skills, Ileisure
activities, recreational activities and community utilization.

Annual Goals

Annual goals refer to broad and ongoing goals that should be puréﬁed

steadily over an extended perlod, in this case, for a period of omne

vear.

Assjstive Technology Device

Assistive technology device means any;item,'piece of equipment,.or
product system, whether acquiredxcommercially off the shelf, modified

or customized, that is used to increase, ‘maintain oxr 1mprove the
functional capabilities of children with dlsabllltles.
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Assistive Technology Service

Assistive technology service means any service that’ directly assxsts a

'child with a disability in the selection, acquisition or use of an

assistive technology device. The term includes: (a) the evaluation of
the needs of a child with. a disability, including a functiomal

- evaluation’ of the child in the child’s customary renvironment; (b)

purchasing, leasing or otherwise providing. for..the :acquisition of

‘assistive technology. devices ‘by children :wwith.:*disabilities; (c)

“selecting, des1gn1ng, fitting, - customlzlng,A adaptlng,~, sapplying, . -

retaining, repalrlng' or replacing assistive ..technology dev;ces, (d)
coordinating and using other theraples, interventions ‘or ‘services with

. assistive technology devices, such as those associated ‘with existing

education and rehabilitation plans and programs; (e) training or
technical assistance for a child with a disability or, 'if appropriate,
that child’s family; and (f) training or technical assistance for
professionals (including individuals providing education . or
rehabilitation services), employers or other individuals who provide

-services. to,--employ; or--are otherwise substantially 1nvolved in the

major 11fe functlons of children” w1th dlsabllltles.v

' Attentlon Deficit Disorder

For the last several years, one of the most frequent reasons for
desiring assessment and evaluation is a condition known as an. Attention
deficit pi der (ADD)., ADD is a mneurclogical based: mea;rment which
is often genetlcally linked. It is often first dzagnqsed in school age
children, but is usually present from birth. ..It becomes more easily
identified in children at school because, at school, ‘children are
required to remain quiet, attentlve, and sit for long perlods focused
on teacher directed tasks.. -

Attention Deficit Disorder With Hypera_ctivity

A student may have an attention -deficit disorder with hwperact1v1ty
(ADHD). Other characteristics such as opp081tlonal or defiant behavior
traits, 1rr1tab111ty, or emotional mood swing may also be present, but
each feature is listed along with as d1agnos1s of Attention Deficit:

Hyperactlve Dlsorder.
Autism

Autism means a disability which: = (a) s1gn1f1cantly affects the verbal
and nonverbal communication and social skills of a person and is often

- characterized by repetltlve activities and stereotyped movements,

resigtance to changes in environment or daily routine and responding to

. sensory experiences in .an. unusual manner; (b) is wusually apparent

before the age of 3 years; and (c) adversely affects the educational
performance of a pupil. cau51ng s;gnlflcant delays or lrregular patterns
in 1earn1ng, or both.
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‘pelicies, practices or rﬂced"*es Whlyu are 1ot in compliance
Claw. - :

-Cognitive Abilities

Those abilities :anolv:.ng the processes of th:.nklng, ‘re"‘a‘soning ‘and

problem solvzng.

Collaboratlve or Consulting Services

- The assistance prov1ded by spe01al educatlon personnel to regular‘
‘*teachers regarding the assessment, teachlng and evaluation of a pupil’
“with a disability in a regular educatlonal ‘environment.

‘ Corrective Action Plan

A Corrective Action Plan (CAP) is a written plan required to correct
lian with the

_— e N v N T P

Correctivé Action Plan Process .~ s

A corrective ‘action plan (CAP) will be developed when an incorrect

policy, practice or procedure has been discovered. The CAP will be sentif
to the resource teacher responsible for implementing it. 00p:.es of the -
- CAP will also be sent to a Special Education Coordlnator s Assistant

and to the bulldlng prlnc1pal

The Spec;al Education Coordlnator or an assistant will provmde

,clarlflcatlon‘concernlng policies and procedures if needed to the

Special Education Teacher responsible or to the building principal. If
the CAP has not been 1mplemented within a reasonable length of time, a
copy of the CAP will be sent to the Special Education Director for
further action. The Spec1al Education Director will meet w1th the
bulldlng pr1nc1pal to-review the CAP.

Deve!opmental Functlonm g
Developmental functioning means cognitive abilities, gross and fine

motor skills, self-help, social and emotional condition and skill in
the use of receptlve and expressive language.. .

D yslexra

Another frequent reason an. assessment or evaluation is requested is
Dyslexia. Dyslexia is a Latin term - Latin is the language often used
by physicians to describe medical’ problems - meant to convey, in

medical terminology, 'that a patlent has a reading problem. This term

sometimes creates misunderstanding because, after a reading problem has
been diagnosed and remediation recommended by a school psychologlst,

some parents/guardians feel that their child’s dyslexia was overlooked.
Because they were told that their child has a reading disability or a
learning disability instead of being told the child has dyslexia (a

' readlng- problem), parents/guardians sometimes think thelr child was

lmProperly diagnosed.
A

76

) /gnm,\



o
BN

Evaluation Criteria

_Refer to -the criteria for determining if the short term objectives have .

been met. They include names of a specific test, observable criteria,
or the amount of time or a level of achievement reached.

Extended School Year

Extended school year refers to educat10nal serv1ces 'provided: beyonﬂ the
time which the public school. normally serves. students 1nl_regu1a:

- education.

Gifted and Talented

Gifted and talented means ~ a person who possesses or demonstrates
outstanding ability in one or more of the following: (a) genenal
intelligence; (b) academic aptitude in a specific area; (c) creative

- thinking; .(d) productive thinking;. (e).leadership; (£) the visual arts; . .

or (g) the performlng arts.

Health

Health means the generalbphysical condition of a person.
Health and Medica Information

Significant“health and medical. information -that ..could..affect the
child’'s learning, i.e., vision, hearing, allergies, medication, chronic
health conditions, etc. . SR B

Hearing Impairment "

An impairment of the hearlng mechanism which affects sound 1ntegrat10n'
and prevents or delays the normal - development of speech and language

Impartlal Observatlons
Observations by someone other than ‘the student’s parent or’teacher;

Individualized Education Plan Committee

An IEP is developed at least annually by the IEP COm:m:.ttee. This
Committee is comprised of 'the student’s parents/guardlans, a school

administrator or designee, the student’s teacher and  the student.

.Students younger than 16 may be 1nvolved at the discretion of the IEP
Committee. : . v
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Individualized Edlication Progrém (IEP)‘ _

An IEP is a document that provides a Formal written- record of decisions

made about a student’s goals and objectlves, placement, -and the
modificationsg made to accommodate the student in all schoosl gettings.

' An IEP sets forth a written document that ensures the student receives
'_serv1ces that have been determined by the IEP Committee, sets forth a

" written " commitment of resources that guarantee a free - appropriate
‘public éducation for the student and serves as an evaluation device to
.determine if the student has reached the goals and objectives developed
by the IEP Committee. . .

 Individualized Transition Pian (ITP)

"'At least by the time a student is 16 years old, an ITP must be included
“with the IEP to aid the student’s transition from school to an adult
" life and work. The ITP must 'include consideration of any needed

.rinstrucetion, vocational training, adult .liviang,. and community and adult. ... -
services. ~“The ITP identifies responsibilities- and linkages with other.

public agencies such:  as vocational rehabllltatlon necegsary to-

implement the transition plan.

Interim Individualized Educa tion Plan (IEP)

An Interim IEP is a temporarv IEP; written for a thirty calendar dav"

period, after the student’s former school has confirmed that documented

' proof exists that the student is currently eligible to receive special

education services. Thirty days are allowed for the documentation to

be received.

Justification Statement

A statement in the IEP of the edueationel placement determined
appropriate by the IEP committee when the placement decision requires

- removal from the regular education classroom.. If the placement

decision will not remove the . student from- regular or typical school:
setting (i.e., a setting where students who do not have disabilities
are educated), mno justification statement is required. If, on the
other hand, placement is made outside a typical school setting i.e. in

' a resource room,.the IEP must show why the programs and services could

not be provided in the regular setting.. The IEP  committee must
consider the use of supplementary aids and services in the regular
school setting (e.g., classroom, playground, lunchroom, etc.) before

considering removal of the student from the regular education

classroom.
Language Development

Language development refers to the process by " which- information is
exchanged, a common system of producing sounds, symbols, signs and/or

behavior. Language includes writing, oral and non- verba¢ expression.
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) the duties of a pareut or a surrogate parent appointed pursuant to

| Learning Disability
One of the most frequent reasons an evaluation is req'uested is to
determine if learning disabilities are the cause of a student’s

inability to perform academic tasks in the classroom. A learning
‘disability is defined by law, and is. determined by .comparison of a
student’s learning abilities. with achievement 'skills in reading,
“written language expression and math. Processing deficits must also be
discerned, and the need for special education‘:services, .is met. :

P

Least Restrictive Environment

The regular education classroom is often .. the .. least  -restrictive
-environment in all but a few .cases. Harmful effects . should be
considered in determining the least restrictive'environments. Excessive
embarrassment, excessive disruption, or a need for privacy to carry cut
instructions or therapy should be considered when. deciding to what

extent a student should. be vremoved from the :eguiar _education“ N

classroom. =~
Mentali Retardation

A condition characterized by the possession -of. cognitive abllltles
which are significantly below average, with . deficits in adaptive
behavior and academic or developmental achievement,

) Methoa's and Materlals

~Refers to those methods .and materials utllized to accomplish the short-
term objectives. :

Mult:-D:sc:pllnary Team (MDD

An MDT is a Multi- Disc1p11nary Team which: determines eligibility.

Multlple Impa:rments

The occurrence of mental retardation with another disability, the
-combination of which causes severe educational problems for the pupil.

Orthopedlc Impatrment

An  impairment which adversely affects the ability of a person to
benefit from or partic1pate in an educational program w1thout special

education.

o Lo

rairant

A parent, an adoptive parent, a guardian or a person who is performing
Pt A Y o I\TZ\("

\ T A

388.283.
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Participating Agency

Any institution,‘entity or person that is likely to prbv1de transition

services to a pupil because it will have an impact on the pupil in his
adult llfe°A

Performahce in the Current Educational Setting

The behavioral and’ academlc functioning of a pupil in the env1ronment_

in which the majority of his education occurs.

: ‘Placemen_;t

- ‘Placement in or outside of a regular education classroom in determined
by an IEP committee. Placement decisions are made bassed on
‘consideration of an individual student’s needs, harmful effects and the
. least restrictive among a continuum of options. Harmful effects must
" be considered to. the student. and the student’s classmates. Good faith .

effort is required to educate a student in their regular education

- A =4 £ nlamnamant

,class oom. Documentation ls required to support and justify placement.
, Placement Contmuum

_Cons1deratlon of placement in the least restrictive environment,
.requires. reviewing a range of options for the delivery of services.

Placement options, on a continuum, from the least restrictive placement
to progress;vely more restrlctlve placements are as follows.

1. regular classroom, with no accommodations, aides or serv1ces,

2. regular classroom with accommodations and 1nterventlon strategies
3. regular classroom with aides and services

4. regular classroom with pull out for less than 21 percent of the day
5. Resource room more than 21 percent of the day but less than. 60

- 6. Resource room/classroom with an aide greater than 60%

7. Part day attendance in either regular or resource classroom.
8. .Home bound with visiting teacher services.

- 9. Residential treatment facility.

Pre-Academic Skills

Pre-academic skills refer to those activities related to recognition
and verbalization of developmental language concepts, body parts,
colors, shapes, relative size, and the ability to sort, classify and
match. Pre-academic skills are skills pre-requisite to academic
learning. o

Pre-Occupational and Occupational Skills

Pre-occupational and occupational skills refer to those activities that
enable a student to gain an awareness of the world of work, to choose

S
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and prepare for an occupatlon, and obtain work experience related to an
occupational choice. : :

Pre-referral Intervention

The services provmded to a pupil before he is  referred for spec1a1p
education. - Such services may include, without'. Iimitation,™ “providing

‘alternative programs and methods of instruction to determlne whether a
‘referral is necessary. : :

Present Levels of Performance

Present levels of performance are the current. scores resultlng from

cindividually administered standardized testsand.professional judgment

as .determined by.a. comprehen51ve evaluation. Areas of. .deficiency and

.competencies are identified in learning ability, academic skill, social

relationships, perception and motor skill, disposition, Ilearnin
ability, phy81ca1 health and adaptlve skllls.

Previous educaftonal mterven tion -

Previous educational 1ntervent10n means a strategy,..developed on the
bagis of individual need, designed to have a remediate effect upon any
academic or behavioral difficulties of a pupil. The'.term ‘does not
include  disciplinary procedures applied to a .group of pupils unless,

- giving consideration to the individual needs of a  pupil, such_'

prqcedures are demonstrably more appropriate.than othertstrategies.

_Primary Disability Condition

'The student’s prlmary disability condltlon 1n 1nd1cataﬂ on a Multi-
" Disciplinary Team (MDT) report : : : .

Program of Instructlon

A program of related or other educat10na1 serv1ces prov1ded to a pup11
with a dlsablllty. :

Public Agency .

Any school dlstrlct or other - governmental entlty respon51b1e for
providing education to a pupil with a dlsablllty.

Pupn' with a Disability

Pupil with a disability has the meaning ascribed to it in NRS 388.440, .
but the term does not include pupils who are gifted and talented. '

Regular Classroom Teacher

.
2 teacher having knowledge © he developmental and curricular needs of

=
pupils at the grade level which he teaches.

Eo8
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" Related Services

Related services means the transportatlon and other supportive services
required to assist a student with a disability to benefit from special

eduratlon; and includes speech pathology and audiclogy, psycheological

services; physical and occupational therapy, recreation, including

therapeutic recreatlon, early - -identification and assessment of

disabilities in children, counseling services, including rehabilitation

.counseling and medical services for diagnostic or evaluation purposes.
The term also includes school health services, social work services in
schools and parent counsellng and training.

: '-‘-Senous Emottonal Dlsturbance

A severe emotional disorder that is exhibited by a person for at least

3 months; adversely affects academic performance; and includes omne or

more of the following: (a) An- inability'to learn which is not caused

. oDy, an:.intellectual, . sensory -or health factox;.. (b) an 1nab111ty to

.engage #n or to maintain interpersonal relatlonshlps with peers and
-teachers; (c) 1napprogr1ate behavior or feelings; (d) a general and
. pervasive mood of unhappiness or -depression; (e) a physical symptom
.-associated with a personal or academic problem; or (£) the expression
of fears regardlng personal or academ;c problems. : :

- Self-Help Skills

'Self-heip>skills refer to self care activities that enable a student to
gain a measure of independence and self sufficiency. These include
skills, at a pre-school age, of dressing, wundressing, eating,
toxletlng, and groomlng. ' I S

Short-Term Objectlves

Short-term:objectlves are specific steps toward reaching a long range -

annual-goal accomplished as the school year moves along. Short-term

objectives-must be measured and evaluated throughout the school vear.

Social Adaptations

Social adaptatlons refer to the capac1ty of .the pup11 to respond to the

rules which hold for a given situation. Can the student take turns,
wait a reasonable length of time, do what is asked? Or does the student

resist compliance? Does the student participate in games and other

school events?

A Social and Emott’onal Condition

Social and emotlonal condition means the present thoughts, feelings and.

interactive behavior of a person.
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- of the voice.

Social Relationships

Social . :r:'elationships refer to behaviors ang- attitudes conv.
interactions 'with others. It is the student’s ability to -

comfortably in various ‘social situations with peers and adult,

. remain comfortable, Calm, self assertive and at eage.

Special Education_ :

Do cost to the parent, to meetéthéwunique;néédsﬁof,aqdisable& :
Includes, without limitation, instruction;conducted.inug:cqaserV:
the pupil’s home or in a'hgspital,’institutipanertherquace.

- term inciudes instruction in physical education,

Specific Learnihg Disability .

A chronic COnditidn, characterized;by,aﬂdeficitgin,essentfalfiéa;hingaggﬁ“

‘processes..and%»a%ﬁse?érégfdisérepapgy'.betweenw&predictéd»?énd actual

academic*achiéVement, which is not primar;lyxthe@result_of'a visual, .
hearing or ‘motor impairment, mental retardation, - serious ‘emotional
disturbance or ‘an environmental, cultural or ..economic~~s».di~s-adva'ntage.
Speech and Language

Skill relatiﬁg to articulation, phohology; . receptive “language,
expressive language, Syntax, semantics, morphology,qfluencywand the use

Speech and Language' Impairment

A disorder relating to language,'artidulation, fluency or the use of
the voice which is outside the range'of‘acceptable variation in a given

disabled.-

Timeline for Evaluation

chool days from the time a parent/guardian gives permission in writing
for the evaluation. ’ ‘
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Timelines

'Timelines"have“been“legally established for a“CbmprehenSive évaluation,

and for the Individualized Education Program to be implemented:
Transition Services

A coordinated set of activities. for a'student, designed within an

.outcome-oriented process, that promotes movement from school to post-

school activities, including postsecondary education, vocational
training, integrated employment (including supported ~employment),
continuing and adult education, adult services, independent living or
community participation. o

The coordinated set of activities must be based on the individual

student’s needs, taking into account the student’s preferences and

interests; and include: - instruction; community experiences; the . _
~development.. of.-. employment . and other. .post-school. .-adult:. living . - ...
- objectives; and if appropriate, ‘acquisition of daily living skills and ™

functional vocational evaluation.

' Traumatic Brain Injury

An injury to the brain caused by an external force that results in the
total or partial functional disability or psychosocial impairment of a

person, or both. ‘Except as otherwise provided in this section, the
term applies to any injury to the brain which adversely affects
educational performance including, without limitation,  injuries
affecting the: cognitive abilities; speech; language; information
processing; memory; attention; reasoning; abstract thinking; Jjudgment;

problem solving abilities; sensory, perceptual and motor skill
abilities; psychosocial behavior; and physical functions, of a person.

The term does not include injuries to the brain that are congenital or
- degenerative or which are induced by trauma during birth..

Visual Impairment

An impairment. whiéh, despite correction, adversely affects or will
adversely affect the ability of a pupil to benefit from or participate
in an educational program without the assistance of special education.:

Visual Perception and Gross Motor Skills

Perceptual-motor and gross motor skills include,Abut‘are not 1im?ted
to, spatial awareness, eye-hand and foot coordination, laterality,

, gross and fine motor coordination, a sense of directionality, and.
- quality of coordinated eye, hand, and body movement. Some of the

activities included are hopping, skipping, ball catching, writing, and
constructing designs or simple patterns. :
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