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Mission and Vision 
 

Vision 
Committed to Student Success…No Exceptions, No Excuses! 

 

Mission 
Murray County Schools instills within its students the desire to learn, to graduate from high 

school, and to become productive citizens. 
 

Alignment & Focus 

A school district is a dynamic system that functions best when its components are aligned and 

designed to work together smoothly and efficiently.  In order for this to happen, someone has to 

lead the change process.  In the Murray County Schools (MCS), major changes are led by the 

superintendent and/or the board of education based on needs identified through the planning 

process.  These changes are transmitted, using the structures, tools and processes previously, 

identified through all departments and schools in a pervasive and consistent manner.   
 

Purpose & Introduction 

This handbook is intended to provide structure and guidance to the leadership staff of Murray 

County Schools (MCS) in the development and implementation of a Performance Culture that 

will help us reach our vision commitment to the success of all students.  A Performance Culture 

can be defined as an organizational environment where a critical mass of stakeholders agrees to 

and accepts responsibility for the identified targeted results of the organization.  Since improving 

performance is a complex process that involves a great many variables and moving parts, it is 

helpful to break the whole into component parts, or dimensions.  These are: 

 Planning for Performance 

 Measuring Performance 

 Monitoring Performance 

 Managing Performance 

 Communicating Performance 
 

MCS uses four components, or tools, to create a structured, aligned and comprehensive system 

for focusing on the five dimensions listed above. These components are: 

 Aligned School and District plans 

 Balanced Scorecards 

 Visual Reporting 

 Annual Reports 
 

In order for improvement to take place systemically throughout the district, there must be an 

effective vertical flow of information.  Expectations or initiatives, based on information received 

from schools, begin at the district level with the superintendent or board and are moved down 

through school leadership to classrooms which are supported by effective operational systems. 

Information about needs and results of improvements travel back up the system so that 

adjustments can be made to the expectations and initiatives.  Figure 1 shows the  
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two-way flow of information needed to support a performance culture.  Breakdowns or stoppages 

to the open flow of information will disrupt the improvement process. 

 

Figure 1: Communication in a Performance Based Culture. 

 

 
 

 

To achieve maximum effectiveness the characteristics listed below must be evident at each of 

the four levels shown in Figure 1.  The items in bold type indicate which quality tools or processes 

are used as implementation vehicles. 
 

1. Clearly defined goals, standards and performance targets  

2. Aligned and integrated improvement plans developed with input from all stakeholders 

3. System processes synchronized and focused on system strategic objectives  

4. Use of a continuous improvement model to ensure effectiveness and efficiency  

5. Responsibility for achieving goals and targets accepted by all stakeholders  
 

All improvement efforts are aligned with each other.  For example, all job descriptions and 

evaluations are built around the same four strategic goal areas as the school and district plans.  

The plans focus on a few key areas and initiatives calculated to yield maximum benefits. 

The aligned plans give school leaders a framework to use in communicating to internal and 

external stakeholders the outcomes and performance drivers by which the system will achieve its 

Vision, Mission and Strategic Goal Areas.   
 

The strategy map in Figure 2 illustrates the way the Murray County Schools drive implementation 

of the system’s four strategic goal areas within the boundaries of the district’s Vision, Mission 

and Beliefs.  This model supports alignment of a consistent and pervasive focus throughout the 

district. 
 

 

 

 

 

 

 

 

 

 Performance Based School System 

Performance Based Schools 

Performance Based Classrooms 

Performance Based Support Systems 
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Figure 2:  Strategic Goals 
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Section I.   Aligned Strategic Improvement Plans 

 

Strategic Improvement Plans (SIP’s) 

Murray County Schools believe in the use of aligned acts of improvements guided by a single 

improvement plan for each school and the system.  Each plan serves as both the strategic and 

operational plan for the school and the district and revolves around the four strategic goal areas 

of the school system: 

 

 Student Achievement 

 Stakeholder Involvement 

 Organizational Effectiveness 

 Learning and Growth 

 

These plans have embedded within them all of the components needed to satisfy the 

requirements of AdvanceEd, federal programs, consolidated application, technology and other 

individual improvement plans that schools may be required to develop.  The SIP is the 

document that guides all improvement planning for the school.  Because it is a living, dynamic  

document, it is adjusted throughout the school year to reflect changing needs based on student 

achievement. 
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Section II: Strategic Improvement Plan (SIP) and Balanced Scorecard (BSC’s) 
 

Use of Strategic Improvement Plan (SIP) and Use  of the Balanced Scorecard (BSC’s) 

 

Purpose 

The Murray County School District uses the Balanced Scorecards (BSC’s) in conjunction with 

aligned Strategic Improvement Plans (SIP’s).  Balanced Scorecards are used as 

strategic/operational management, measurement and communication tools and are aligned 

around the system’s four strategic directions. 

 

Each school will start the review process of their SIP and BSC in January and complete 

the process by July of each year.   The review should involve the school administrative team, 

school leadership team, school staff (departments or grade levels), school councils, student 

councils, central office staff, parents and students where applicable.  Each group should be 

given an opportunity for input using appropriate quality tools structured around the following 

protocol: 

        

Use of the S.M.A.R.T Method to Set Goals, Objectives or Targets 

 

SMART goals, objectives and targets are an essential ingredient in the creation of a 

performance culture and they must be a part of the SIP review process. 

 Specific – a clearly-stated performance within the area of performance focus.  It often 

includes a single outcome or result. In addition, a novice reading the goal should be able 

to explain exactly what the results are when the goal is achieved.  

 Measurable – data can be collected to determine progress towards performance targets. 

It is usually expressed in numerical values and/or metrics often called performance 

measures. 

 Ambitious– it can be achievable within the time available – but, also be sufficiently 

aggressive to meet both short- and long-term performance requirements, such as current 

year and future Every Student Succeeds Act (ESSA) levels.  

 Relevant – it aligns with existing plans and priorities of the organization and reflects 

the results which must be improved or maintained to successfully accomplish the 

mission.  

 Time Oriented – deadlines are set and adhered to and create the sense of urgency 

needed to accomplish the goal. It may include milestones or progress checkpoints as 

well as completion dates.  

 

Example:  By 2019, 85% of  sixth grade students will will achieve scoring level of proficient 

learner or distinguished learner as measured by the Georgia Milestones End of Grade 

Assessment.  

 2016 – 70% 

 2017 – 75% 

2018 – 80% 
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Use of Lagging vs. Leading Indicators 

The BSC should contain a mixture of leading and lagging indicators of success.   

 

Lagging Indicators are typically the measures of performance for which the school or school 

system is publicly accountable. Once recorded, lagging indicators are set and cannot be 

improved.  The most widely used lagging educational indicators are state and national test 

scores.  Test scores in education are the equivalent to financial measures, i.e. profit, in business.  

Although both profit and test scores reflect the overall success of their respective organizations, 

these indicators alone do not tell those inside the organizations enough about all the drivers of 

performance that are impacting results.  The use of lagging indicators alone does not allow the 

organization time to make decisions that can affect change in real-time. 

 

Leading Indicators are performance drivers used to monitor the results of processes and 

systems that impact lagging indicators.  For example, comparing leading indicators such as 

student performance on classroom assessments against specific standards can give students, 

teachers and other school leaders an indication of students’ achievement progress before state 

tests are administered in time to provide additional support to students. Examples of leading 

data indicators are: benchmark data, Lexile Data, DIBELS data, common assessment, and 

formative assessment. 

 

Process 

 Review progress towards performance targets set in the current BSC 

 Review Performance Measures set in the current BSC 

1. Determine continued need for performance measure 

2. Eliminate performance measures no longer needed 

3. Add any new performance measures needed 

4. Review, change, refine or add, if needed, Units of Measure for each 

 

 Review SIP Initiatives, action steps and targets for alignment with BSC 

1. Perform an inventory of all current initiatives (Refer to SIP)  

2. Map the initiatives to the four strategic objectives of the system 

3. Eliminate initiatives that cannot be mapped to the strategic objectives 

4. Delete initiatives that have been completed 

5. Add new initiatives where needed 

6. Prioritize initiatives 

 

 Review of action steps for each initiative 

1. Perform an inventory of all action steps for each initiative 

2. Delete action steps that have been completed  

3. Retain action steps that need to be repeated 

4. Modify action steps where needed 

5. Add action steps needed to reach new or existing performance objectives  

6. Put the initials of the individual(s)/group(s) responsible for each action step in 

parenthesis beside it 

 Determine suggested targets for Upcoming BSC 
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 Review Georgia School Assessment on Peformance Standards (GSAPS) on 

 State School Performance Standards (GSPS) to ensure SIP meets recommended 

standards 

 Review AdvancEd school and district standards to ensure the SIP addresses 

items recommended by AdvancEd. 

 Review SIP to ensure all DOE requirements are embedded for Priority Focus 

and Alert Schools.  

 Review GSAPS recommendations  

 Review Professional Learning needs and initiatives for alignment with SIP 

o Conduct professional learning needs assessment survey and course 

evaluations 

o Review system professional learning initiatives 

o Develop priority list of professional learning needs 

o Develop professional learning calendar for the coming year 

 Review proposed budget for alignment with SIP and BSC 

o Detail expenditures and link to improvement initiatives  

o Principal completes school expenditure budget. 
 

The elimination, revision, and addition of initiatives or action steps are a natural part of the 

continuous improvement process.  This allows for the direction of resources towards the 

initiatives with the highest priority. 
 

While the school strategic improvement plan defines and addresses school-wide initiatives and 

performance targets, content specific outcomes should be defined for each grade level or 

content area after a review of student data in the spring and updated at the beginning of each 

school year.   Individual teachers must be a part of this process in order to set expected 

classroom and individual student outcomes. 
 

School SIP and BSC documents are hosted on the system website.  The principal, 

superintendent, and other key district-level personnel have change rights while others have 

read-only access.  Upon completion of the SIP and BSC it is posted in read-only form for 

internal and external access. 

 

Cascading the SIP and BSC 

It is the responsibility of the principal or director to make sure that everyone in the 

school/department has access to the SIP and BSC.  This accessibility ensures that everyone 

fully understands the district’s strategic directions and measures of success before initiatives 

and projects are selected and understands the part they play in achieving those objectives once 

the plan is finalized. 

 

A copy of the schools’ SIP, BSC, and Non-Negotiable Practices for Student Performance 

must be given to all staff members and maintained in each classroom or department. It 

should also be available in the school data room and posted on the school’s website.  This 

document should be the basis of discussions with school leadership teams, departments, grade 

levels, school councils and parent groups. 
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Additionally, the use of the SIP & BSC helps to create a line of sight so that groups and 

individuals can identify those targets they influence through their day-to-day work. 

 

Continuous Improvement Cycle:  The Big Picture 

Figure 3 shows the major activities that occur during the school improvement cycle. Although 

the activities are grouped into four sections, it is important to note that there is some overlap 

between the four sections.  In addition, activities may be moved forward or back to meet 

specific needs.  For example, although the budget cycle normally begins in January, when the 

district plans to open a new school, preliminary budgets will begin in the fall with estimates of 

approximate staffing, transportation and operational costs. 

 

Figure 3:  Annual School Improvement Cycle 

Alphabet School District

Continuous Improvement Cycle

April - June
•Finalize SIP & BSC’s for coming year

•Finalize budget for coming year

•System leadership summit & school 

leadership retreats

•Student, staff, parents and community 

surveys

•Plan professional learning for coming year

•Review SACS standards 

July - September
•Prepare Annual Reports

•Present Annual Reports to board, school 

councils, staff and other stakeholders

•Analyze and share data with stakeholders

•Prepare to implement SIP’s

•System leadership planning sessions

August - May
•Implement SIP’s & BSC’s

•Staff Induction Program

•Review and revise  SIP’s as needed

•Conduct stakeholder focus groups

•Summative school performance  reviews

February – May
•Review SIP initiatives and actions steps 

against targets

•Develop budget proposal based on SIP

•Develop proposed handbook changes

•Schools complete SACS verification

Plan

Act Do

Check

 
  

Murray County School District 

Continuous Improvement Cycle 
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PDCA Cycle 

 

The Plan, Do, Check, Act Cycle will be used as the basis for continuous improvement review 

from the classroom level up to the Central Office.  Administrators and staff will review all 

processes and events using this model.  Quality tools such as +/delta reviews should be used to 

assess the success of activities such as assemblies, banquets, concerts, training sessions, etc.  

The information gathered from these reviews should be used with the results of student 

assessments and other formal Needs Assessments to continuously improve all aspects of the 

school program. 

                                                                                                      

Figure 4: The Plan-Do-Check-Act Cycle of Continuous Improvement 

 

 

 

 

 

 

 

 

 

 

 

 

 

Monitoring the SIP throughout the Year:   Data Collection & Analysis 

 

Each principal and central office administrator will develop a data collection process to monitor 

and store data needed to assess progress towards the targets set in the SIP and BSC.   

During pre-planning each school will have a Data Session when all staff will engage in an 

in-depth review of data.  Grade level teams will meet three times per year after each grading 

period to monitor progress using data provided by mid-year grades, benchmarks assessments and 

predictor assessments to adjust action steps in the SIP.  A Mini Data Session will be held in 

January in which grade levels and departments will report progress toward actions steps. 
Data will be recorded and placed in each school’s SIP and schoolwide Title I plan. Additionally, 

each school will use an instructional tracking sheet to individualize the tracking of students 

academically at risk.  Data review and analysis should be a part of the normal meeting structure, 

culture and professional learning of each school/department/grade level. 

 

Section III:  Visual Reporting 

 

All schools will have data posted in classrooms and a school level data wall to use as a focus of 

discussion with staff,  parents, students and community.  The data wall should be chunked around 

the system’s four strategic goals.   The data displayed should be updated regularly.   

School and district departments such as school nutrition, custodians, athletics, and band should 

develop visual reporting areas to display performance data and targets.  

Plan 

  Act 

Check 

Do Continuous 

Improvement 
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Section IV:  Annual Reports 

During the first month of school each year, schools present their annual report to the Murray 

County Board of Education, school councils, school leadership teams, school staff and also make 

the report available for the public by publishing it on the school and district web site.  The annual 

report will include: 

 Title Page 

 School Student /Staff Data and College and Career Ready Performance Indicator 

(CCRPI) Report & Historical Data 

 Balanced Scorecard Data 

1. Strategic Goal I 

2. Strategic Goal II 

3. Strategic Goal III 

4. Strategic Goal IV 

 School Highlights 

 

Section V:  Putting it all Together 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 
 

 

 

Figure 5: Using SIP’s, BSC’s Visual 

Reporting and Annual Reports to 

target Academic Achievement.  
 

 
 

 

 
 

The use of aligned strategic 

improvement plans, balanced 

scorecards, visual reporting and 

annual reports brings together a unique 

performance culture that can drive 

improvement of student achievement.   

Goals, initiatives and strategies are 

aligned through the process of 

developing objectives initiatives and 

action steps that focus on clear targets.  

The process is driven by the PDCA 

cycle and the Georgia Department of 

Education’s School Performance 

Standards.  Parameters for this process 

are set by the district’s Mission, Vision 

and Guiding Principals and by Visual 

Reporting. 
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Section VI: Supporting Processes 

 

A.  Budget Planning 

All budget planning should be accomplished as a part of the review of the SIP and BSC and 

should involve as many members of the school community as possible. Budgets must reflect an 

alignment with school plans and be focused on identified and agreed upon needs. 

Grades and/or departments should work collaboratively to develop a budget that supports their 

identified needs. Under the leadership of the principal, the Leadership Team reviews all requests 

to determine if they are aligned with the identified needs of the school and district initiatives.  

Central office staff will then review the budgets to ensure that they are aligned with system 

initiatives, professional development needs, federal programs and are accurately reflected in the 

DOE’s Consolidated Application. 

 

Murray County School System has numerous internal control procedures pertaining to fiscal 

management.  These control procedures are outlined in section D of Board of Education Policies 

and Financial Guidelines for School Activities Funds. These are available on-line and can be 

accessed through the system website at murray.k12.ga.us or by contacting the finance department 

directly. 

 

B.  Community/Business Partnerships 

Each school is expected to actively solicit community/business partnerships for the purpose of 

leveraging outside support, resources, and skills and to improve the learning opportunities for the 

students of the school.  Community and Business Partners should be kept abreast of results of 

their involvement with their school partner. Each school will create and post a display board 

listing the school business partners and will also post the names of partners on the school website.  

Schools are expected to do some type of recognition and thank you for partners during the year.   

 

C.  Leadership Teams & Other School Teams  

Shared (Distributed) Leadership 

Defined-autonomy is an oxymoron sometimes used to define the degree to which leadership 

should be shared.  While many initiatives are developed at a high level in the district, the 

strategies selected for achieving the objective should be designed at the level at which they will 

be implemented.  In other words, the district specifies what must be done and the school 

determines how to do it.  Or, the school determines what is to be achieved and grades or 

departments will select the action steps to ensure it is achieved.  In order to make this process 

work, school leaders at all levels must be aware of initiatives and consistently cascade 

information about them throughout the school and enable staff to collaborate to plan and problem 

solve. 

 

Murray County School District believes in a team based approach to improving student 

achievement.  Teacher teams are expected to meet regularly to examine student work in a 

collaborative, data informed, consensus driven format.  Proper use of team norms, values and 

protocols should drive the structure of team meetings. 

 

Each school should develop and use a site based leadership team to assist with the governance, 

decision making, and the improvement processes for the school.  This team should be based on 
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a distributed leadership model and help the administration with tasks such as developing the SIP, 

analyzing data, reviewing the BSC, and developing budgets.  This team should be representative 

of the entire school staff.  The members should exhibit leadership by helping the school focus on 

creating a performance culture.  Murray County Schools, in collaboration with GLISI, have 

developed a Teacher Leader Development Academy.  Transforming Culture, Leaders and 

Learning: Creating Conditions for Student Achievement consists of four modules to guide 

building teacher-leader capcity within each school. 

 Establishing the Foundation for High Performing Teams  

 Developing an Inquiry Mindset for Data analysis 

 Leading Teams for Accountability 

 Leveraging Teams to Drive Rigor in Instruction 

The leadership team should meet on a regularly scheduled basis and provide the administration 

with input from the parents, students and staff.  It is the responsibility of leadership team members 

to communicate the issues and decisions of the leadership team to the members of the respective 

groups they represent after each meeting by distributing the agenda and the minutes of the 

meeting within three working days. 

 

Each school should plan regular celebration of success for staff, students and the community. 

 

D.  Murray County School System Leadership Development Program 

The Murray County School System Leadership Development Program (LDP) will be facilitated 

by the Director of Personnel while under the guidance and direction of the system 

Superintendent. The program is designed to build a Leadership Succession plan that prepares 

interested candidates, that possess the MCS leadership core values, for leadership roles at the 

administrative level. The program is designed to prepare highly qualified, highly trained, 

individuals with the skill set to work effectively in an administrative position. A writing 

assessment and an interview process are two of the components required for participation in the 

LDP. The timeline and parameters of the System LDP will be set by the system Superintendent.  

The LDP will provide training in the Murray County Essentials of Leadership Excellence: 

Leadership Development Standards and Competencies (Appendix A). 

  

E.  Optimizing FTE:   

The Quality Basic Education (QBE) Act requires local school systems to report student 

enrollment in terms of Full-Time Equivalent (FTE).  State funding to Murray County Schools 

for the operation of instruction program is generated from this FTE funding.   In order to gain 

the maximum amount of money for each student, Murray County administrators should seek to 

optimize funding to its fullest.  While it is essential that FTE funding is optimized, it will not be 

at the expense of an equitable education for a student.  

 

Students each fall into a category connected to the type of certification his/her teacher 

holds.  Some of the categories used for students are regular, special education, early 

intervention program (EIP), and gifted education.  Some categories carry more weight than 

others.  For example, regular students get a weight of 1 and gifted get a weight of 1.6589.  For a 

gifted student who has a teacher with a gifted endorsement, the earnings would be $1,669.50 

for each segment as opposed to a regular student earning of $1,000 per segment.  Ideally, the 
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goal would be to earn the $1,669.50.  In reality, this number is multiplied by the state-base rate 

for each student.   

   

There is also minimum and maximum class size.  The Georgia State Board of Education sets 

these levels.  In theory, having the minimum of regular students in a class, earns enough funding 

to pay that teacher.  A class should never go below minimum class size.  In order to maximize 

FTE, every class should be filled to the maximum or at least equate to the maximum by the 

weights listed above. 

 

F.  Personnel Handbooks 

The information in the Personnel Handbook summarizes Murray County Board of Education 

policies and procedures.  Employees should consult School Board Policies for specific 

information.  A link to these  policies may be found on the Murray County School System 

Website under the "Board of Education" link. 

The Personnel Handbook is a guideline to current policies, procedures and practices. A copy of 

the Personnel Handbook is located on the Murray County School System website under the 

"Personnel"  link. 

 

G.  Professional Learning 

All professional learning and training planning should be addressed in the SIP, based on the 

Murray County School District Professional Learning plan. The district-wide initiatives are 

valuable, because they increase the value of collaboration by providing a common language 

and a common set of experiences and understanding for all staff.  In addition, they align 

instruction and organization across grade-levels and subjects, which makes it easier for students 

to transition from class to class or grade to grade. 

 

Four levels of Professional Learning will be provided. 

1. District-wide initiatives.  These will be attended by all certified staff and non-certified 

staff, when appropriate, over a three-year time-span.  They are generally large-topic 

issues that pertain to all staff such as Understanding Poverty, Learning Focused Schools 

and Differentiated Instruction.  Performance Targets for meeting implementation goals 

are included in the SIP and BSC. 

2. School-wide  initiatives.  These are designed to address issues that may not pertain to all 

school levels or groups.  Examples might include Best Practice Strategies, Math 

Modeling, or Advanced Placement instruction. 

3. Specific, identified teacher needs. These are highly specific to one teacher or a group of 

teachers within a school.  They might include content-area work needed by a teacher 

new to a course or to satisfy remediation needs.  They may also include opportunities 

for media specialists, counselors, and art or music teachers. 

4. Peer Observations 

Peer observation gives teachers an opportunity to learn from each other in a non-

threatening environment.  Where there is no evaluative outcome and an atmosphere of 

trust between the participants, it is to be hoped that teachers will share ideas and 

suggestions openly and constructively to their mutual professional benefit. 
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Professional Learning is monitored at the school and district level.  Each school completes a 

professional learning template that lists: the date; the professional development activity and 

group participants (ex. Grade level, team ect), link to District Goal(s), link to school needs 

assessment, data used to track results and end of year evaluation.  In addition, each participant 

completes an evaluation of the training.  

 

H.  Response to Intervention Framework 

Figure 6 shows the framework used to integrate Response to Intervention (RTI) strategies with 

current instructional strategies and procedures.  The three sides of the pyramid represent the 

three dimensions that teachers work in on a daily basis: Academic Success (student mastery of 

content), Structure and Support (classroom management and organization) and Communication 

and Support (inter-personal relations with students, colleagues, administrators and parents). 

 

Figure 6: Framework for Student Success 

 

 
 

I.  AdvancEd Accreditation 

Murray County School District is an AdvancEd Performance accredited school system.  This 

District AdvancEd process is based on the premise that improving student achievement is best 

achieved when there is a commitment by the school system to engage in continuous improvement 

for the district and each school.  District AdvancEd Accreditation is based on five Quality 

Standards developed by AdvancEd.  The standards, which are listed on page 19, are fully aligned 

with the continuous improvement process used by AdvancEd. 

 

Additionally, each school is responsible for meeting school-based standards as recommended 

by SACS CASI.  The school principal will follow a collaborative process for ensuring 

compliance with school level standards. 

Highly individualized 

strategies (IEP)

Specific strategies focused 

on specific, identified needs 

(SST)

A variety of planned 

strategies for each major 

concept that are proactively 

determined during the 

planning process

5%

15%

80%
Core Strategies / Best Practices

Strategies that are effective with all students

Targeted 

Interventions

Intensive 

Interventions

Framework For Student Success: 

A Three-Tiered & Three-Dimensional Model of Student Support

Academic Success

Structure 
& 

Behavior

Communication & Support
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The AdvancED Accreditation Policies and Procedures represent the unified policies and 

procedures for accreditation from AdvancED and its Accreditation Divisions: 

North Central Association Commission on Accreditation and School Improvement (NCA 

CASI), Northwest Accreditation Commission (NWAC) and Southern Association of Colleges 

and Schools Council on Accreditation and School Improvement (SACS CASI), herein 

collectively referred to as AdvancED. 

 

In order to earn and/or maintain AdvancED Accreditation, a school or school system must: 1) 

meet the Accreditation Standards, Policies and Procedures of AdvancED; 2) host an External 

Review Team at least once every five years; 3) engage in continuous improvement; 4) submit 

all required accreditation reports; and 5) pay all required accreditation fees. The revision and 

adoption of the Accreditation Policies and Procedures of AdvancED shall be the responsibility 

of the AdvancED Accreditation Commission with ratification from the AdvancED Board of 

Trustees.  

 

J.  School Parent Council 

The purpose of school councils is to “bring communities and schools closer together in a spirit 

of cooperation to solve difficult education problems, improve academic achievement, provide 

support for teachers and administrators, and bring parents into the school-based decision-

making process.” School councils are policy-level advisory bodies to the Principal, 

Superintendent, and local board of education. They may advise and make recommendations on 

any matter related to school improvement and student achievement.  A School Council is 

composed of up to seven members to include: the Principal, certificated teachers, parents (or 

guardians), and community partners.  
 

K.  School Student Council 

The purpose of Student Council is to promote school pride, develop teamwork and leadership 

skills, and to develop pride and commitment to the local community. Student Council members 

are the student body leaders with members representing each class.  The Student Council is the 

voice of the students. They participate and organize school activities, support teachers and 

students through facilitating communication between the student body and the school 

administration.  Community service is also an intricate part of Student Council.  
 

L.  District Student Council 

The District Student Council acts as an alliance to: unite all Murray County Public Schools; 

provide district-wide student leadership; render service; provide the public and peers with a better 

understanding of district issues; and maintain friendly relations with others. 

 

M.  District Advisory Council 

The District Advisory Council acts as an advisory board to discuss district initiatives, gather 

community input on local and state educational matters, and participate in the development of 

the district strategic plan.   
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N.    School Safety Plans 

Each school must update its school safety plan prior to the start of pre-planning.  Any specific 

improvement needs associated with the school safety plan should be addressed in the school’s 

SIP. 
   

O.  Staff Evaluation   

All certified staff will be evaluated annually.  The deadline for completion of all certified staff 

evaluation activities is May 15th.  All teachers of record will be evaluated on the Teacher Keys 

Evaluation System (TKES).  All contributing professionals (Counselors, CIFS, SLPS, WBL 

Coordinators,  etc.) will be evaluated on the GTDRI component of the GTEP. All principals 

and assistant principals will be evaluated using the Leader Keys Evaluation System 

(LKES.)  The Superintendent will determine the most appropriate evaluation instrument for 

central certified staff. 

 

Additionally, leaders are to use a variety of other strategies to monitor, evaluate, and improve 

certified employee performance including: 

 Focused Instructional Rounds 

 Informal Observations 

 Reviews of benchmark and other student performance data 

 

All Classified staff are to be evaluated annually. At a minimum, the Murray County Schools 

Classified Staff Evaluation form is to be completed by June 1 each year.  Other evaluative 

measures may also be used to determine classified employee effectiveness. 
 

An important piece of our performance culture is the use of coaching techniques to improve 

employee performance. Leaders are expected to use the techniques of performance coaching both 

formally and informally when working with employees.  We believe that all employees will be 

more successful and have a clearer line of sight if they:  

 Know what to do 

 Know how to do it 

 Know why to do it  

 Know if they are doing it correctly 

 

P.  Standards Based Classroom Handbook 

Schools and classrooms must generate the conditions to create highly motivated students, 

develop productive teacher/student relationships and engage students in learning for 

meaningful purposes.  To help meet this goal a list of Non-Negotiable Practices for High 

Student Performance shall be followed. (see page 22) 

 

Q.  Teaching & Learning  

Vertical and horizontal alignment across the school system is essential in the areas of 

curriculum, instruction and assessment.  The priorities and areas of focus for grade levels, 

programs and initiatives throughout the system are to be aligned with each other and focused 

on the three strategic objectives of the school system.  Specific expectations include: 

 Use of Best Practices to include Learning Focused and Differentiated Instruction  
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 Implementation of Standards Based Classroom (SBC) the Keys to Quality  

 Implementation of the  Georgia Performance Standards  

 Focus on the 3 R’s – Rigor, Relevance & Relationships 

 Use of instructional binders for grade levels or departments 

 Use of instructional tracking sheets to monitor progress of bubble students, power 

students, and other identified groups of students. 

 Use of common assessments across grade levels or subject areas 

 Use of benchmark and predictor assessments of student progress prior to state testing 

 Use of appropriate safety nets to support students who are not meeting expectations 

 Use of collaborative processes to discuss, analyze and evaluate student work 

 Use of collaborative meeting Protocol 

 Use of Test Talks by teachers and administrators 

 

R.  Title I Parental Involvement and Training Activities 

Each parent will be given the parental involvement policy for their school at the beginning of the 

school year. The parental involvement policy will be jointly developed and agreed upon by the 

school and parents.  

 

Throughout the year, schools will plan a minimum of three parent activities that include trainings 

to build the capacity to involve parents in an effective partnership with the school and share 

strategies that support high student achievement. 

 

S.  Surveys and Focus Groups 

The school system will administer an annual climate survey to staff, students, parents and 

community members in the spring of each year.  Additionally, each school should use surveys to 

collect data during the year to use as leading indicators for the annual climate survey.  Schools 

are also encouraged to use pulse check surveys and conduct focus group sessions to gather 

perception and satisfaction data. 

 

Georgia Department of Education Climate Survey:  

Georgia Student Health Survey 2.0 –  

 ELEMENTARY SCHOOL (grades 3-5),  

 Middle School (grades6-8),  

 High School ( grades 9-12) 

Georgia School Personnel Survey  

Georgia Parent Survey  
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Section VII: AdvancEd Accreditation 

 

Accreditation is a voluntary method of quality assurance developed more than 100 years ago by 

American universities and secondary schools, and designed primarily to distinguish schools 

adhering to a set of educational standards. The accreditation process is also known in terms of 

its ability to effectively drive student performance and continuous improvement in education. 

But such definitions, though accurate, are incomplete. Accreditation is designed to help 

educational institutions boost their ongoing performance efforts for the benefit of their students. 

The process ensures that institutions will find rich benefits from accreditation and that parents 

can confidently make informed decisions about their children’s education, knowing their 

child’s school is accredited. Accreditation matters because our students deserve the highest 

level of educational excellence possible. 

 

AdvancEd Standards for Quality School Systems 

 

Standard 1: Purpose and Direction 
The system maintains and communicates at all levels of the organization a purpose and 

direction for continuous improvement that commit to high expectations for learning as 

well as shared values and beliefs about teaching and learning. 

 

Standard 2: Governance and Leadership 
The system operates under governance and leadership that promote and support 

student performance and school effectiveness. 

 

Standard 3: Teaching and Assessing for Learning 
The system’s curriculum,  instructional design, and assessment practices guide and 

ensure teacher effectiveness and student learning across all grades and courses. 

 

Standard 4: Resources and Support Systems 
The system has resources and provides services in all schools that support its purpose 

and direction to ensure success for all students. 

 

Standard 5: Using Results for Continuous Improvement 
The system implements  a comprehensive assessment system that generates a range of 

data about student learning and system effectiveness and uses the results to guide 

continuous improvement. 
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Section VIII: Georgia School Performance Standards (GSPS) 

 
CURRICULUM: A system for aligning, facilitating, and monitoring consensus-driven content, 

performance standards, assessments, and resources to maximize student learning 

 

Curriculum Standard 1: Uses systematic, collaborative planning processes so that teachers 

share an understanding of expectations for standards, curriculum, assessment, and instruction  

 

 Curriculum Standard 2: Designs curriculum documents and aligns resources with the 

intended rigor of the required standards  

 

 Curriculum Standard 3: Uses a process to review curriculum documents to ensure 

alignment to the intent and rigor of the standards and revises as needed  

 

ASSESSMENT: The collecting and analyzing of student performance data to identify patterns 

of achievement and underachievement in order to design and implement appropriate 

instructional interventions 

 

 Assessment Standard 1: Aligns assessments with the required curriculum standards  

 

 Assessment Standard 2: Uses a balanced system of assessments including diagnostic, 

formative, and summative to monitor learning and inform instruction  

 

 Assessment Standard 3: Uses common assessments aligned with the required standards to 

monitor student progress, inform instruction, and improve teacher practices  

 

 Assessment Standard 4: Implements a process to collaboratively analyze assessment 

results to adjust instruction  

 

 Assessment Standard 5: Implements grading practices that provide an accurate indication 

of student progress on the required standards  

 

INSTRUCTION: Designing and implementing teaching—learning—assessment tasks to 

ensure that all students increase their learning and achieve proficiency on curriculum standards 

 

 Instruction Standard 1: Provides a supportive and well-managed environment conducive 

to learning  

 

 Instruction Standard 2: Creates an academically challenging learning environment  

 

 Instruction Standard 3: Establishes and communicates clear learning targets and success 

criteria aligned to curriculum standards  
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 Instruction Standard 4: Uses research-based instructional practices that positively impact 

student learning  

 

 Instruction Standard 5: Differentiates instruction to meet specific learning needs of 

students  

 

 Instruction Standard 6: Uses appropriate, current technology to enhance learning  

 

 Instruction Standard 7: Provides feedback to students on their performance on the 

standards or learning targets  

 

 Instruction Standard 8: Establishes a learning environment that empowers students to 

actively monitor their own progress  

 

 Instruction Standard 9: Provides timely, systematic, data-driven interventions  

 

PROFESSIONAL LEARNING: The means by which teachers, administrators, and other staff 

acquire, enhance, and refine the knowledge, skills, practices, and dispositions necessary to 

create and support high levels of learning for all students 

 

 Professional Learning Standard 1: Aligns professional learning with needs identified 

through analysis of a variety of data  

 

 Professional Learning Standard 2: Establishes a culture of collaboration among 

administrators and staff to enhance individual and collective performance  

 

 Professional Learning Standard 3: Defines expectations for implementing professional 

learning  

 

 Professional Learning Standard 4: Uses multiple professional learning designs to support 

the various learning needs of the staff  

 

 Professional Learning Standard 5: Allocates resources and establishes systems to support 

and sustain effective professional learning  

 

 Professional Learning Standard 6: Monitors and evaluates the impact of professional 

learning on staff practices and student learning  

 

LEADERSHIP: The practice through which individuals and groups engage others to foster the 

success of all students through the development, communication, implementation, and 

evaluation of a shared vision of learning that leads to school improvement 

 

 Leadership Standard 1: Builds and sustains relationships to foster the success of students 

and staff ,   
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 Leadership Standard 2: Initiates and manages change to improve staff performance and 

student learning ,  

 

 Leadership Standard 3: Uses systems to ensure effective implementation of curriculum, 

assessment, instruction, and professional learning practices  

 

 Leadership Standard 4: Uses processes to systematically analyze data to improve student 

achievement  

 

 Leadership Standard 5: Builds leadership capacity through shared decision-making and 

problem-solving  

 

 Leadership Standard 6: Establishes and supports a data-driven school leadership team 

that is focused on student learning  

 

 Leadership Standard 7: Monitors and evaluates the performance of teachers and other 

staff using multiple data sources  

 

 Leadership Standard 8: Provides ongoing support to teachers and other staff  

 

PLANNING AND ORGANIZATION: The processes, procedures, structures, and products 

that focus the operations of a school on ensuring high levels of learning for all students 

 

 Planning and Organization Standard 1: Shares a common vision and mission that define 

the school culture and guide the continuous improvement process  

 

 Planning and Organization Standard 2: Uses a data-driven and consensus-oriented 

process to develop and implement a school improvement plan that is focused on student 

performance  

 

 Planning and Organization Standard 3: Monitors implementation of the school 

improvement plan and makes adjustments as needed  

 

 Planning and Organization Standard 4: Monitors the use of available resources to 

support continuous improvement  

 

 Planning and Organization Standard 5: Develops, communicates, and implements rules, 

policies, schedules, and procedures to maximize student learning and staff effectiveness  

 

 Planning and Organization Standard 6: Uses protocols to maintain the school campus 

and equipment providing a safe, clean, and inviting learning environment  

 

 

FAMILY AND COMMUNITY ENGAGEMENT: Engaging families and community 

members as active participants to help the school achieve its continuous improvement goals 
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 Family and Community Engagement Standard 1: Creates an environment that 

welcomes, encourages, and connects family and community members to the school  

 

 Family and Community Engagement Standard 2: Establishes structures that promote 

clear and open communication between the school and stakeholders  

 

 Family and Community Engagement Standard 3: Establishes relationships and decision-

making processes that build capacity for family and community engagement in the success 

of students  

 

 Family and Community Engagement Standard 4: Communicates academic expectations 

and current student achievement status to families  

 

 Family and Community Engagement Standard 5: Develops the capacity of families to 

use support strategies at home that will enhance academic achievement  

 

 Family and Community Engagement Standard 6: Connects families with agencies and 

resources in the community to meet the needs of students  

 

SCHOOL CULTURE: The norms, values, standards, and practices associated with the school 

as a learning community committed to ensuring student achievement and organizational 

effectiveness 

 

 School Culture Standard 1: Develops, communicates, and implements rules, practices, 

and procedures to maintain a safe, orderly learning environment  

 

 School Culture Standard 2: Establishes a culture of trust and respect that promotes 

positive interactions and a sense of community  

 

 School Culture Standard 3: Establishes a culture that supports the college and career 

readiness of students  

 

 School Culture Standard 4: Supports the personal growth and development of students  

 

 School Culture Standard 5: Recognizes and celebrates achievements and 

accomplishments of students and staff 
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Section X: Non-Negotiable Practices for High Student Performance 
 

A.  We will teach the Georgia Performance Standards of Excellence (GSE)  with fidelity by: 
A-1. Collaboratively design relevant lessons aligned to the standards and District Pacing Guides. 
A-2. Using essential questions written in the language of the standard in order to connect the lesson 
to the standards through the use of higher order thinking skills. 
A-3. Asking students to summarize the standards in their own words.  
A-4. Incorporating the Literacy Standards across ALL content areas. 
A-5. Integrating student technology into classroom instruction across the curriculum. 

 

B.  We will monitor the progress of our students while working collaboratively by: 
B-1. Developing formative daily assessments that are explicitly aligned to standards. 
B-2. Collecting, analyzing, charting, and commentating on student work.   
B-3. Differentiating instruction based on assessments.  
B-4. Analyzing District benchmark assessments and setting goals as a team.  
B-5. Using a variety of cooperative and student focused activities rather than teacher focused 
activities to enhance student engagement with an emphasis on discussion and debate. 

 

C.  All teaching and learning activities will reflect a shared understanding of what students should 
know, do, and understand and will be built around a lesson plan template and common framework 
for instruction that consists of:  

C-1. Opening.....Bell ringers and/or activating strategies centered on standard, element, and 
essential questions.  
C-2. Body of lesson...Modeling while referencing standards and key vocabulary using exemplars of 
student work that meet or exceed the standard  
C-3. Work period....Engaging students in performance tasks and stretching them to levels 3 & 4 of 
Webb’s Depth Of Knowledge (DOK) wheel.  
C-4. Closing…..Summarizing strategies to assess student understanding and guide instruction.  

 

D.  Our classroom environment will be built on: 
D-1.  Strong student-teacher relationships. 
D-2.  Consistent and pervasive implementation of the Positive Behavior Intervention System (PBIS). 
D-3.  Rigor that is emphasized through activities that stretch students to levels three and four on 
the DOK wheel.  
D-4.  Evidence of student work that is aligned to CCGPS and includes standards-based commentary.  

 

E.  Our communication with parents will be: 
E-1.  Frequent, clear, and consistent. 
E-2.  Focused on improving student performance and increasing parent and community 
involvement. 

 
 

Committed to Student Success – No Exceptions, No Excuse



 

 

  
      

   
Developed in partnership with the Georgia Leadership Institute for 
School  Improvement (GLISI) as a component of Transforming Culture, Leaders, 
and  Learning, a program funded in part by the R. Howard Dobbs, Jr. 
Foundation.  
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Essentials of Leadership Excellence  
Leadership Development Standards and Competencies  

Introduction  

In an effort to identify, develop, and retain qualified and engaged leaders, the Murray County 
School District has worked collaboratively to develop a comprehensive set of leadership 
foundations, standards, and competencies to ensure clarity around the performance 
expectations of all leaders in the district.  This document includes the Murray County School 
District Essentials of Leadership Excellence, which set the expectations for every leader, and 
the Murray County School District Leadership Development Standards and Competencies that 
set forth the work of every leader in a set of knowledge, skills, and abilities describing superior 
performance.  

There are eight performance standards modeled after the Leader Keys Effectiveness System 
(LKES) standards identified by the Georgia Department of Education.  This focus ensures 
alignment with our state department while affording the opportunity to demonstrate the 
distinctive character of leadership in Murray County School District.  The concepts extend 
across leadership positions. The competencies define leadership in MCSD by describing what 
exemplary  
ractice looks like on the job, helping leaders internalize expectations, providing a 
selfassessment vehicle for individuals, and serving as an organizational tool for leadership 
development to monitor and align continuous improvement. 
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Murray County School District leaders champion greatness by exhibiting the 
following core values and actions: 
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INTEGRITY 
 

 

SERVICE  VISION  INITIATIVE 
 

 

Committed to Student Success…No Exceptions, No Excuses!

Model self-awareness  
through consciousness of  

strengths and  
acknowledgment of  

opportunities for growth 

Serve as role models who  
are professional in the  

way we look,  
communicate, respect,  

and treat people 

Demonstrate the  
principles of servant  

leadership 

Empower others to  
exercise flexibility in  
pursuing initiatives 

Build and develop  
effective relationships  

with students, staff,  
parents, and community 

Create a trusting, caring,  
and academically  

challenging environment  
for teaching and learning 

Establish high  
expectations for  

ourselves as well as staff,  
students, parents, and  

community 

Communicate the  
connections between our  

purpose and our work 

Create a culture that  
inspires innovation,  

collaboration,  and risk- 
taking 

Embrace accountability  
and personal  

responsibility for  
improvement 
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Essentials of Leadership Excellence  

Leadership Development Standards and Competencies  

Instructional Leadership  
The leader fosters the success of all students by facilitating the development, communication, 
implementation, and evaluation of a shared vision of learning that reflects excellence. The leader:  

 

♦ Assists in developing a school improvement plan that reflects a systemic and ongoing 
cycle of continuous improvement which includes data collection, analysis, planning, and 
evaluation 

♦ Ensures relevant professional learning opportunities that are data-driven and related to 
identified student achievement goals 

♦ Analyzes student, teacher, subject, and school data to monitor instructional 
effectiveness and progress toward goals 

♦ Establishes high expectations for student success by communicating that all students 
can learn at high levels when provided appropriate and rigorous curriculum and 
instructional support 

♦ Demonstrates that effective instruction is a clear priority as evidenced by observing 
instruction in classrooms, providing specific and timely feedback to teachers, 
collaborating with instructional planning groups, and protecting school wide 
instructional time 

♦ Creates a clear vision of academic success for all students at high levels 

♦ Leverages the change process to drive organizational and instructional improvement 

 

 

 

Core Values Connected to this Standard:  
 

 

 

  

SERVICE  VISION  INITIATIVE 
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Essentials of Leadership Excellence  

Leadership Development Standards and Competencies  

School Climate and Culture  
The leader fosters the success of all students by advocating, nurturing, and sustaining a positive and 
safe school climate for all stakeholders. The leader:  

 

 

♦Demonstrates honesty and integrity by connecting values, leadership ethics, and actual 
practice 

♦Responds to questions and concerns from the community with clear and timely information 
 

♦Recognizes effective practices and celebrates student and staff success 
 

♦Demonstrates a commitment to the vision of the school through actions and initiatives 
 

♦Seeks to understand and respect the backgrounds, opinions, and beliefs of others 
 

♦Collaborates with faculty, students, parents, and community in leadership and decision 
making 

 

♦Develops organizational structures to maintain safety 
 

♦Promotes a culture of evidence-based inquiry and continuous learning linked to processes of 
planning, decision making, and improvement implementation 

 

 

 

Core Values Connected to this Standard:  

 

 

INTEGRITY   SERVICE   VISION   INITIATIVE  
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Essentials of Leadership Excellence  

Leadership Development Standards and Competencies  

Human Resource Administration 

The leader fosters effective human resources administration through the selection, 

induction, support, and retention of quality instructional and support personnel. The 

leader:  

 

♦ Conducts a fair and thorough interview and selection process to hire candidates whose 
knowledge, skills, and dispositions advance the district’s vision and mission. 

♦ Supports formal employee induction processes and informal procedures to support and assist 
all new personnel 

♦ Provides a mentoring process for all new and identified instructional personnel 

♦ Manages the supervision and evaluation of staff in accordance with local, state, and federal 
requirements 

♦ Builds leadership capacity of others by recognizing strengths, personal mentoring, and 
providing opportunities for growth 

♦ Communicates with respect and an understanding for others 
 

 

 

 

 

 

Core Values Connected to this Standard:  
 

 

 

 

  

SERVICE  INITIATIVE 
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Essentials of Leadership Excellence  

Leadership Development Standards and Competencies  

Teacher Evaluation  
The leader conducts meaningful, timely, and productive evaluations of teachers and other staff 
members in order to support ongoing performance effectiveness and school improvement. The 
leader:  

 

♦ Has a thorough understanding of the teacher and staff evaluation systems and 
understands the important role evaluation plays in teacher development 

♦ Documents deficiencies and proficiencies and provides timely formal and informal 
feedback on strengths and weaknesses 

♦ Evaluates performance of personnel using multiple sources consistent with district 
policies and maintains accurate evaluation records 

♦ Involves teachers in designing and implementing professional growth plans 

♦ Provides teachers effective feedback and coaching that improves performance and 
instructional quality 

 

Core Values Connected to this Standard:  
 

 

 

NTEGRITY  INITIATIVE 
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Essentials of Leadership Excellence  

Leadership Development Standards and Competencies  

Organizational Management  
The leader fosters the success of all students by supporting, managing, and overseeing the school’s 
organization, operation, and resources. The leader:  

♦ Develops comprehensive, learning focused school-wide student behavior plan that 
consistently applies policies, procedures, and routines 

♦ Demonstrates knowledge and ensures practice of a comprehensive crisis management 
plan 

♦ Ensures the design of a master schedule to reflect state and district requirements that 
positively affect the nature and depth of instruction for all students 

♦ Leads school team to create school wide plans to support the school’s improvement 
goals including plans related to professional learning, assessment, activities, facilities, 
and student transition 

♦ Allocates resources in the context of school operations and develops a budget aligned 
to support the school improvement plan and student and staff learning 

♦ Utilizes technology to support people and processes of the school and to improve 
operations 

 

Develops and demonstrates strong interpersonal skills 
 

 
Core Values Connected to this Standard:  
 
 
 
 

INTEGRITY    SERVICE   VISION  
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Essentials of Leadership Excellence  

Leadership Development Standards and Competencies  

Communication and Community Relations  
The leader fosters the success of all students by communicating and collaborating effectively with 
stakeholders. The leader:  

 

♦ Communicates effectively by regularly meeting with small groups of faculty, students, 
and parents to establish personal and professional rapport 

♦ Creates a warm and welcoming school environment 

♦ Actively engages parents in opportunities to support and enhance student success 

♦ Works with staff to employ a wide variety of strategies to communicate with parents 

♦ Develops partnerships with businesses and community organizations to provide 
support and additional learning opportunities for students 

♦ Promotes understanding, appreciation, and use of the community's diverse cultural, 
social, and intellectual resources 

♦ Cultivates relationships with feeder and connecting schools, district office, and/or the 
school board 

♦ Advocates for student and teacher needs with the district and school community 

 

Core Values Connected to this Standard:  
 

 

 

INTEGRITY   SERVICE   VISION   INITIATIVE  
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Essentials of Leadership Excellence  

Leadership Development Standards and Competencies  

Professionalism  
The leader fosters the success of all students by demonstrating integrity, fairness, and ethical 
behavior. The leader:  

 

♦ Demonstrates knowledge and understanding of the skills required by school leaders as 
defined by the state and district professional standards 

♦ 
Models ethical behaviors in the execution of daily responsibilities as outlined by the 
state Code of Ethics 

♦ 
Makes decisions influenced by ethical values, considers the consequences of actions, 
and recognizes that leadership expectations reflect what is valued in the school 

♦ Reflects to identify and improve high-leverage areas for professional growth 

♦ Communicates core values and ethical beliefs through words and actions 

♦ Performs leadership tasks skillfully and consistently while demonstrating honesty and 
fairness 

 

Core Values Connected to this Standard:  
 

 
 

INTEGRITY 
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Essentials of Leadership Excellence  

Leadership Development Standards and Competencies  

Student Achievement  
The leader’s work results in acceptable, measurable progress based on established standards. The 
leader:  

 
  ♦ Leads data analysis by: 

•Selecting and prioritizing relevant data 

•Using appropriate interventions to conduct data analysis 

•Making individual, classroom, content and school data understandable and relevant 

 

    ♦ Uses student achievement data to: 

•Plan instructional programs/strategies that enhance student achievement 

•Identify appropriate instruction models for student subgroups to increase student   

achievement 

•Use available resources to develop a staffing plan that meets student needs 

 

♦ Allocates time, personnel, and resources to support teacher collaboration focused on preparing 

common assessments, reviewing student work, analyzing data, and participating in professional 

learning 

 

♦ Focuses on student achievement and school improvement by using multiple sources of data to 

set measurable goals for students and staff 

 

♦ Analyzes student learning data at individual, growth, classroom, grade level, content area, and 

school levels to plan instructional programs that enhance student achievement and to identify 

appropriate instructional models for student subgroups to increase achievement 

 

♦ Uses multiple measures of data to determine and communicate school effectiveness 

 

♦ Instructs school staff to actively analyze data to improve results 

 

♦ Collaborates with colleagues on a variety of activities, including developing and aligning 

curriculum, instructional practices, and assessments; problem solving; and participating in peer 

observations 

 

Core Values Connected to this Standard: 

 

SERVICE  VISION  INITIATIVE 
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Essentials of Leadership Excellence  

Leadership Development Standards and Competencies  

Principles of Servant Leadership  

 
Servant leaders have a natural desire to serve others. This notion of having a calling to serve is deeply 

rooted and values-based. Servant leaders desire to make a difference for others within the organization 

and will pursue opportunities to make a difference and to impact the lives of employees, the organization 

and the community—never for their own gain.  According to Spears (2004), “servant leadership is a long-

term, transformational approach to life and work…that has the potential for creating positive change 

throughout our society.”  The following characteristics identified by Larry Spears are those he views as 

being critical to the development of servant leaders. These are by no means exhaustive. However, they 

serve to communicate the power and promise this concept offers.  The principles include:  

 

♦ Listening 

Traditionally, leaders have been valued for their communication and decision making skills. Servant 

leaders must reinforce these important skills by making a deep commitment to listening intently to 

others. Servant leaders seek to identify and clarify the will of a group. They seek to listen receptively 

to what is being done and said (not just said). Listening also encompasses getting in touch with one’s 

inner voice, and seeking to understand what is being communicated. 

 

♦ Empathy 

Servant leaders strive to understand and empathize with others. People need to be accepted and 

recognized for their special and unique spirit. One must assume the good intentions of employees and 

team members and not reject them as people, even when forced to reject or call into question their 

behavior or performance. 

 

♦ Healing 

Learning to heal is a powerful force for transformation and integration. One of the great strengths of 

servant leadership is the potential for healing one’s self and others. In The Servant as Leader, 

Greenleaf writes, “There is something subtle communicated to those being served and led if, implicit 

in the compact between the servant leader and the led is the understanding that the search for 

wholeness is something they share.” 
 

♦ Awareness 

General awareness, and especially self-awareness, strengthens the servant leader. Making a 

commitment to foster awareness can be scary—one never knows what one may discover. Greenleaf 

observed, “Awareness is not a giver of solace – it’s just the opposite.” Do others believe you have a 

strong awareness for what is going on? Servant leaders have a strong sense of what is going on 

around them. They are always looking for cues from their opinions and decisions. They know what’s 

going on and will rarely be fooled. 

 

♦ 
Persuasion 

Servant leaders rely on persuasion, rather than positional authority in making decisions. Servant leaders 

seek to convince others, rather than coerce compliance. This particular element offers one 
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of the clearest distinctions between the traditional authoritarian model and that of servant leadership. 

The servant leader is effective at building commitment within groups.  

 

♦ Conceptualization 

Servant leaders seek to nurture their abilities to "dream great dreams." They have the ability to look 

at the organization, and any issues within the organization, from a conceptualizing perspective. This 

means the leader must think beyond day-to-day realities. Servant leaders must seek a delicate balance 

between conceptualization and day-to-day focus. 

 

♦ Foresight 

Foresight is a characteristic that enables servant leaders to understand lessons from the past, the 

realities of the present, and the likely consequence of a decision in the future. It is deeply rooted in 

the intuitive mind. 

 

♦ Stewardship 

Servant leaders are often characterized by a strong sense of stewardship. Stewardship stems from 

medieval times when a steward would be assigned to hone the skills and development of the young 

prince to prepare him for his reign. A steward in an organization is responsible for preparing it for its 

destiny, usually for the betterment of society. When we describe a leader as having a strong sense of 

stewardship, we refer to a desire to prepare the organization to contribute to the greater good of 

society—not unlike preparing the prince to serve the greater good of the kingdom. 

 

♦ Growth 

Do your team members believe that you are committed to helping them develop and grow? Servant 

leaders have a strong commitment to the growth of people. They believe that all team members have 

something to offer beyond their tangible contributions. Servant leaders work hard to help team 

members develop in a number of ways. Servant leaders need to connect to others’ developmental 

needs and actively find ways to help them reach their true potential as members of the organization. 

♦ Building Community 

Do employees feel a strong sense of community? Servant leaders have a strong sense of community 

spirit and work hard to foster it in an organization. They believe the organization needs to function as 

a community and work hard to build community within. Servant leaders are aware that the shift from 

local communities to large institutions as the primary shaper of humanity has changed our 

perceptions and caused a sense of loss. Servant leaders seek to identify a means for building 
community among those who are part of the organization. 

Adapted from Spears, L. C. (2004). Practicing servant leadership.  Leader to Leader, 2004 (34), 7-11.  

Retrieved from https://apscomunicacioenpublic.files.wordpress.com/2012/12/larry-spears-

practicingservant-leadership.pdf  


