\__ — B — C Data Form

Child’s Name: School: Teacher:
Date Activity Antecedent Behavior Consequence Intervention(s) Response
& (Where were we and (Everything that happened (What exactly did the student say (Bverything that happened Used (What did the student do in
. what were we doing) before the behavior) or do — think observable actions) after the behavior) . response to the intervention)
Time . (What did I do or say)




F-BIT for Problem Solving

Function — Based Student:
Info‘rmatlon Tool Staff Person:
(F-BIT) for Teacher
Date:

: Attentlve to SOClal oues

Is an engaged learner

Articulate

Tries hard / tries their best

Is sociable, likes to talk

Arrives on time

Liked by peers, has friends

Comes to class/school prepared

Kind/Considerate

Regularly attends school/class

Empathetic

Is a self-starter / self-directed

Reflective about their actions

Is helpful

Has a positive attitude/outiook

Is cooperative with requests or changes

Is confident Is flexible/easygoing
Has good sense of humor Is motivated to learn
Is honest

Has a persistent disposition

Displays leadership qualities

Accepts responsibility for actions

Is organized and planful

Is creative, artistic or musical

Is fashionable

Accepts help or feedback easily

Has lots of talents

Is a problem solver

Takes things seriously

Interests / things the student likes:

Precursor
behaviors that
signal a
problem:

Initial
occurrences
look like:

‘ Peak

occurrences
look like:
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F-BIT for Problem Solving

Review the list of Problematic Antecedent Triggers. Putan X' next to the items that finishes the following
statement: Behavior is most likely to occur / most predictably occurs when....

TIP: If you are not sure, over the next couple of days take notice of the conditions present just before the behavior
occurs and then come back to fill out this form.

Following Transitions & Routines

.. entering or existing class/area (e.g., locating seat, engaging in a ‘do now’ activity, etc.)

. it is time to end a preferred activity

it is time to transition between activities

.. tfransitioning between locations (e.g., haliway)

.. it is time to follow class routines (e.g., put bag under desk)

...there is a change in routine or personnel (e.g., substitute)

. there is unstructured time or delays in routines

Partici oatmg in Instruction & Work Routines

.. whole group instruction is happening {(listening, waiting turn, note taking)

.. it is fime to start working on an assignment

.. doing work that is at a challenging level

.. doing work that takes sustained effort or attention

. itis time to participate in a group discussion

the student has to work independently

the student doesn't have / can't find the needed materials

. the student has to manage tasks or self-direct their performance or work

Cooperatlng with Prompts & Requests

.. directed to do something (e.g., follow a class rule or routine)

.. asked to cooperate with a corrective request (e.g., “Put away your cell phone”)

.. told no to request (e.g., going to the bathroom)

.. providing feedback about their behavior

.. asked to explain themselves (e.g., “Why are you late?” “Why did you do that?")

. asked to submit homework, work or other projects

Handlmg Social & Emotional Situations

.. the student is faced with a problem or dilemma

.. the student is excluded from a group of students or an activity

.. the student wants to socialize with a preferred peer(s)

.. working with a partner or in a cooperative group

.. the student has to share

.. the student has to compromise

.. the situation is socially or emotionally stressful (e.g., being teased, something has happened at home,
fight with friend, etc.)

.. another student/adult says something they don'’t like

. there is pressure to perform or respond (e.g., take a test, called on in group)

Other: Llst any other situations / circumstances that seem to be difficult for the student
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F-BIT for Problem Solving

Strategies Tried: Review the list of common strategies and consequences. Check off the strategies/
consequences you typically use or that typically occur with the student.

Strategies Used to Responding to the Student in the Moment

Gave a nonverbal cue (e.g., look at student, quiet sign)

Provided a verbal redirection (e.g., “/t is time to start work”)

Provided a reprimand (e.g., “This is not appropriate in class”)

Had a social exchange before giving a directive

Used humor or funny anecdotes to change the topic or defuse the situation

Ignored (or try to ignore) what the student did

Provided a reminder of what to do (e.g., “When you come into class, take your hat off")

Moved seat (for the period)

Helped the student to get on task (e.g., by providing assistance with the assignment)

Let the student have what they are asking for or do what they want

Removed or replaced the task with something different
Had the student take a break -

Sent the student to talk with someone (e.g., school counselor or social worker)

Sent the student to an administrator (office conduct referral)

Stood near the student

Praised other students in the area for the desired behavior

Coached a desired response (e.g., “Here are two options to consider...." )

Walked away and let the student think about it for a few minutes

Modeled the desired response for the student

Let the student sit not working

Provided empathetic statements (e.g., “/ can see you are upset. You will have another opportunity to
work on the computer this afternoon”)

Strategies Used to Follow Up After a Behavior has Occurred

Deducted points from an assignment

Took away recess, other free time, or a privilege

Had a student-teacher conference to discuss the issue

Called the student’s parents to discuss the problem

Reviewed / re-taught the class rule or procedure

Assigned a detention

Strategies Use to Prevent Behavior from Occurring

Offered choices & options (instead of a irective)

Negotiated workload / adjusted the workload

Adjusted the challenge level of the work

Incorporated preferences or interests

Interspersed easy/hard or new/familiar items

Incorporated movement (e.g., standing at desk, walking to water fountain)

Provided more frequent praise for positive behaviors

Provided directions for assignments in writing

Changed seating assignments (e.g., moving closer to the teacher or away from another student)

Provided assistance at the start of tasks

Chunked tasks into smaller amounts

Provided study guides or outlines

Sent a positive note home or called parent

Used the computer to respond or do work

Provided a reminder of the positive thing to do before a problem typically ocours

Gave extra attention during the class period (e.g., check-in, praise, social comments)

Strategically paired with other students

Increase use of the school-wide tickets for positive behaviors

Other:

Other:
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F-BIT for Problem Solving

Peer Responses: In respond to occurrences of behavior what do other students in the class do?

Laugh or “egg” on the student

Not react to the behavior

lgnore student

Offer assistance, encouragement or support

Tattle/obtain teacher attention to intervene

Show camaraderie or solidarity

Tell the student to stop

Join in with the student

Ask to not work with the student or have their seat moved

Do what the student tells them to do

Turn their back / walk away from the student

Other (describe):

Function: In light of your reflections about conditions most typically associated with behavior occurrences
(antecedent triggers and consequences) what do you think the student is trying to achieve by acting out (i.e.,
the function of behavior)? Select those items that most consistently reflect your understanding of why the

| behavior is occurring.

The student is engaging in behavior to escape or avoid:

...academic work

...directives or requests

...social situations

...non preferred routines or activities

...environmental stressors (e.g., hoise)

Other:

Other:

The student is engaging in behavior to gain social attention from:

...adults for comfort, support or validation

...adults for assistance with academic work

...peers for social status or importance

...peers for friendship and camaraderie

Other:

The student is engaging in behavior to gain access to a:

... preferred activity (e.g., time on the computer)

... preferred routine

... preferred item

Other:

The student is engaging in behavior for sensory stimulation in order to:

...increase sensory stimulation

...decrease sensory stimulation

NOTES:
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Identifying and Addressing Challenging Behavior

. What do you want the child to do?

. What environments and what adult behaviors should reliably trigger the desired

behavior(s)?

. What are the consequences for the child engaging in the desired behavior(s)?

. Are there identifiable triggers for undesired behavior(s)?

. What is the best manner to respond to the undesirable behavior(s)?




Problem Behavior Questionnaire

Student v School

Teacher Grade Date

Specific Behavior Description:

Directions: Keep in mind a typical episode of the problem behavior, circle the frequency at which each of
the following statements are true.

Never  10% 25% 50% 75% 90% Always

1. Does the problem behavior occur and 0 1 2 3 4 5 6
persist when you make a request to
perform a task?

2. When the problem behavior occurs do 0 1 2 3 4 5 6
‘you redirect the student to get back to
task or follow rules?

3. During a conflict with peers, if the 0 1 2 3 4 5 6
student engages in the problem behavior
do peers leave the student alone?

4, When the problem behavior occurs do -0 1 2 3 4 5 6
peers verbally respond or laugh at the :
student?

5. Is the problem behavior more likely to 0 1 2 3 4 5 6

occur following a conflict outside the
classroom (e.g., bus write up)?

6. Does the problem behavior v 0 1 2 3 4 5 6
occur to get your attention when you
are working with other students?

7. Does the problem behavior occur in the 0 1 2 3 4 5 6
: presence of specific peers?

8. 1Is the problem behavior more likely to 0 1 2 3 4 5 6
continue to occur throughout the day
following an earlier episode?




10.

11,

12,

13.

14,

15,

Problem Behavior Questionnaire

Does the problem behavior occur during
specific academic activities?

Does the problem behavior stop when
peers stop interacting with the student?

Does the problem behavior occur when
peers are attending to other students?

If-the-studentengages in-the-problem- - —
behavior do you provide one-to-one
instruction to get the student back on-task?

Will the student stop doing the problem
behavior if you stop making requests or
end an activity?

If the student engages in the problem
behavior, do peers stop interacting
with the student?

Is the problem behavior more likely to
occur following unscheduled events
or disruptions in classroom routines?

Never

0

10%

1

25%

2

50%

3

75%

90%

Always

6




Classroom Team Member Report

Student: ‘ Race: Gender:
School: Date of Birth: Age:
Grade: Date Report Completed: Teacher Signature:

Please complete the following questions according to your personal observations and assessments.

1. Describe the student’s participation in instructional activities and progress in the general curriculum.

2. How is the student’s performance similar to typically developing students?
Academically:

Socially:

3. How does the student’s performance differ from that of typically developing students?
Academically:

Socially:

4. How do these differences impact participation in instructional activities, including progress in the general
curriculum? ‘

5. is this student’s s'uspected disability due to cuItLiral, environmental factors, economic disadvantage, or

limited English proficiency? YES NO (circle one)
Results of Curriculum Based Assessment
Reading
Strengths: (1)
(2)
Weaknesses: (1)
(2)
Language Arts/English 5
Strengths: (1) |
(2)
Weaknesses: (1)
(2)
Math
Strengths: (1)
2)
Weaknesses:

o
[N
—_—




Student Name

Functional Behavioral Assessment
(Parent Report)

Birthdate Grade
School Person Completing Form
pParent Name(s)
Address: Phone #
Child lives at home with:
Natural Mother Step-Mother Adoptive Mother Foster Mother
Natural Father Step-Father Adoptive Father Foster Father
Girlfriend/Boyfriend Biological Siblings Step-Siblings /2 Siblings
“pPlease describe your child.
List your child’s strengths /skilis/interests:
List your child’s challenges]areas of difficulty/concerning behaviors:
Does your child have behavior problems at home? ___yes no If so, describe:
Do you consider your family to be under stress at this time? yes no Describe:

What types/forms of discipline do you use with your child?

What consequence strategies have you used with your child and how effective were they?

What positive or preventative strategies have you used with your child and how effective were they?

Describe your child’s typical daily routine and after school schedule:

How does your child spend his/her time on the weekend?




Answer the following regarding the child’s history:

YES NO Briefly Describe

Difficulty Sleeping?

Poor Eating Habits?

Health Problems?

Court Involvement?

Psychiatric Diagnosis?

. .Yaking Medication?

History of Abuse/Neglect?

Alcohol/Substance Use/Abuse?

Counseling/Therapy Services?

Other Agency Involvement?

Physical Impairments?

What does your child‘ say about school?

When is your child the happiest?

When is your child the most stressed?

In what type of situations does your child seem to struggle or have difficulty?

Does your child express feelings easily? O Yes [ Yes, with a specific person: 0 No

What would you like to see changed at your child’s school that would help with his/her behavior?

What other insight can you offer about your child or the behavior that might assist us in developing
appropriate, effective interventions (e.g., child’s preferences, situations when he/she is successful, etc.)?
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FUNCTIONAL ASSESSMENT SCREENING TooL (FAST)

Name: Age: Date:

Behavior Problem:

Informant: . Interviewer:

To the Interviewer. The Functional Analysis Screening Tool (FAST) is designed to identify a number of factors that may
influence the occurrence of problem behaviors. It should be used only as an initial screening toll and as part of a
comprehensive functional assessment or analysis of problem behavior. The FAST should be administered to several
individuals who interact with the person frequently. Results should then be used as the basis for conducting direct

observations in several different contexts to verify likely behavioral functions, clarify ambiguous functions, and identify other
relevant factors that may not have been included in this instrument.

To the Informant. After completing the section on “Informant-Person Relationship,” read each of the numbered items

carefully. If a _statement accurately describes the person’s behavior problem, circle "Yes.” If nof, circle “No.” If the behavior

problem consists of either self-injurious behavior or “repetitive stereotyped behaviors,” begin with Part 1. However, if the

problem consists of aggression or some other form of socially disruptive behavior , such as property destruction or tantrums,
complete only Part Il. )

Informant-Person Relationship

Indicate your relationship to the person: : Parent Teacherf/instructor ___ Residential Staff _____ Other
How long have you known the person? Years - Months

Do you interact with the person on a daily basis? Yes No

If “Yes,” how many hours per day? If “No,” how many hours per week?

In what situations do you typically observe the person? (Mark all that apply)

_____Self-careroutines _____Academic skills training ___ Meals ______When (s)he has nothing fo do
____ lLeisure activities __ Work/vocational training __ - Evenings Other:

Part I. Social Influences on Behavior
1. The behavior usually occurs in your presence or in the presence of others Yes No

2. The behavior usually occurs soon after you or others interact with him/her in some way, such as delivering

an instruction or reprimand, walking away from (ignoring) the him/her, taking away a “preferred” item, Yes No
requiring hirn/her to change activities, talking to someone else in his/her presence, efc.

3. The behavior often is accompanied by other “emotional” responses, such as yelling or crying Yes No

Complete Part Il if you answered “Yes” fo item 1, 2, or 3. Skip Part Il if you answered "No” to all three items in Part I.
Part H. Social Reinforcement _
4.  The behavior often occurs when he/she has not received much attention

Yes No
5. When the behavior occurs, you or others usually respond by interacting with the him/her in some way (e.g.,
. . . : L Yes No
. comforting statements, verbal correction or reprimand, response blocking, redirection)
8. (S)he often engages in other annoying behaviors that produce attention Yes No
7. (S)he frequently approaches you or others and/or initiates social interaction Yes No
8.  The behavior rarely occurs when you give him/her lots of attention Yes No
9. The behavior often occurs when you take a particular item away from him/her or when you terminate a
- - . g, o Yes No
preferred leisure activity (If “Yes,” identify: )
10. The behavior often occurs when you inform the person that (s)he cannot have a certain item or cannot
! . - A " . Yes No
engage in a particular activity. (If “Yes,” identify: )
11.  When the behavior occurs, you often respond by giving him/her a specific item, such as a favorite toy,
: e e Yes No
food, or some other item. (If “Yes,” identify: )
12.  (S)he often engages in other annoying behaviors that produce access to preferred items or activities. Yes No
13, The behavior rarely occurs during training activities or when you place other types of demands on him/her. Yes No
(if “Yes,” identify the activities: self-care academic work other)

Adapted from the Florida Center on Self-Injury




Kinfuf-J|2g uo 1a1us)) BpLIO]{ 9y} Woy pardepy

‘SOJON/SIUBWILLIOD

i
| (uonenuaye uled) JUsWSDIOMUISY JRBULOINY le 92 SZ vz 0Z 6lL°
(uonenuwys Aiosuss) Justuadiojuley ofewoIny vZ € 2 ¢ 0T 6t

(edeose) usweoiouiey B1OS gL LL 9L S vL € T 1
(swayy/saniagoe oyoads o} $S000B) JUuswaoIolUdY B1oes gL 2b 1L Ob 8 e z L
(uogusye) juswedojuey lePos ¢ L 9 § ¥ € ¢ ‘ b

S]qe[EA DUIUIBTUIBY ATONT ]

£ PUE ‘Z ‘L swayl 80410 0S8 ‘| Hed Ajuo pajejdiuod noA jf ,'SOA, paiemsue swal sy} 810410
Aiewiumng buposs o

ON SBA *(snneuuep ‘ssibiaye 'suonosiul snuls Jo Jea “B'a) ssauy juannoal 0 Aosiy e sey ey(s) "Lz
ON S8A ) “|I! $1 uosiad 8y} USUM USHO SIOL JNDO0 O} SWSss Joneyaq sy '-gz

oN oA *SIR000 Ajetel JogAeqaq 8yl 91042 “M0|"'e Buning idnusiul 0} YNoup Ajlpwalixe '
s1 pue Afjusnbaij s1n000 JoInBYa] By} 810k by, e Buling "se(oAo ul n020 O} SWweses JoiABYSq 8Yl.  'GZ

oN soA . ‘ (-Jo1nBYyaq By} 0} pushe Ajosel .
10 JaAau nok “a°1) Buiyiou Buiop Aq puodses Ajjensn sisylo pue noA ‘Joineysq aul ul sebebus ay(s) usYm  vZ

oN s e'}\ 5 ‘ ( *010 ‘Buiyinow ‘Bulmy 10s{qo '
uinem 1aBuy Jo puey ‘Buniocs Apoq se yons sioineyaq pedAjoaials ‘sannadal uj sebebus usyo su(s) €2
CON U SBAL e e e o . "UOEINLUIS {BI00S 0].8AIsUOdsaIUN Afjesauab sLay(s).. "ZzZ.

ON  SOA - ¢« . doheusq
Kerd, 10 uoneindiuew 198fqo sjeudoldde uj sebeBus Alelel JO SIB0I0MLIDI UMOUY M3} BARY 0} swess ay(s) iz

oN sox o ) , juswuosaus Bulpunoling .
siepawwi ialy/siy uy uo Butob sijeym 4o ssalpiebal sejel by Alsale(as 1B sinodo Joineyaq ayl "0z
ON SOA paidnoooun Jo auoje st ay(s) uaym Ajjuenbaij s1n000 JolAeYaq dYL 6l
jusweslourey (onewWoINy) [120SUON ‘[l Hed
ON SO “5UO[e Ja /ULy 9ABS| NOA USUM IO Jay/Luy Uo spuetuap maj soejd nok usym sinodo Ajales Jomeyaqayl ‘gl
ON SoA "yse) BuioBuo ue woJy yeelq, Jeuq Jeusuiy Buinib Aq pucdsas usyo noA ‘sinddo JoBYS] au} UBUYM  “LL
ON SOA “PaMOID 10 ASIOU AIBA S] JUSWUOHALS S}BIPSWLL} SU) USUM SINOD0 USYO I0IABYE] 8YL gL
ON SOA "$SE1 818]dLWOoD 0} paYySE UBYM JO SIIIANDE Buuiesn Buunp jueydwosuou st uayo sy(s) ‘st
ON SO "sysE} 919|dwoD 0] payse uaym 1o sep,g)\uoe Buynes; Bunp SIN0O0 USYO IOIABYS] UL ‘i
7 93eg

|00 ], SuU1US2I0S JUSUISSSSSY [BUOioUn,{




