
WEEK 11

Passages

· “The Box in the Barn” (NAEP Passages), three pages of questions for “The Box in the Barn,” and 15 pages of annotation for the written response questions.
· “Dr. Shannon Lucid: Space Pioneer” (NAEP Passages), three pages of questions for “Dr. Shannon Lucid: Space Pioneer,” and 12 pages of annotations for the written response questions.
Outcomes Emphasized

· Students will learn to judge how much time has passed as they work on a passage.

· Students will learn how to orient themselves to a passage and the accompanying questions by scanning a passage and the questions. 
Teacher Notes for the Week
· During the NAEP testing situation, students will be given 50 minutes to read a relatively long passage and answer10-12 questions related to the passage.  Approximately half of those questions will be written response questions.

· During Week 11 students will have an opportunity to work independently on two NAEP passages and the questions that accompany those passages.
· Since we are attempting to keep the preparation to 30 minutes daily, the students will work three days on the first passage (“The Box in the Barn”) and two days on the second passage.
· On the days that students are asked to read (Day 1 and Day 4) it is important that students work independently for about 25 minutes in order to build endurance in approaching independent reading tasks.  Consequently, teacher talk must be limited on Day 1 and Day 4.
· Since the complexity of text and questions has increased significantly, three days (Days 2, 3, and 5) are devoted to reviewing how students answered the questions and to sharing examples of acceptable responses to written-response questions. 
Teachers are asked to provide a 45 minute class on Day 4 to allow students to work for 40 minutes independently.

	
	Text Material
	Note: “The Box in the Barn” contains 1040 words.  Moreover, there are 12 questions that accompany the passage, seven of which are written response format.  For this reason, we start with a passage with which the students are already acquainted.  We believe that the familiar passage will allow us to work extensively on pacing, take the time needed to answer the questions and to review the answers to questions.

	
	
	Students will read a passage and answer questions using clues from the passage.


	M
	“The Box in the Barn” 

Copies of text and questions for students
	· Distribute copies of “The Box in the Barn.”  

· Ask students to look at the pictures and to scan the questions but keep these initial steps to 4-5 minutes. 
· Tell students to read the passage independently.  Tell the students that they can mark the text if that will help them.  Tell the students that they are to start answering the questions when they finish reading the passage.

· Tell students that it will probably take at least 10 minutes to read the text.  Explain to students that they are not to start answering the questions until you announce that a period of 10 minutes has passed.  Tell them to read carefully and to reread if they finish reading before the 10-minute announcement is made.  Tell students that after the 10 minute mark they will have 15 minutes to start working on the questions.

· Tell students to begin reading.

· Tell students when a period of 10 minutes has passed.

· Tell students to start answering the questions.  Explain that they will not have enough time to finish all of the questions, but that they should get a good start.  Remind students to go back to find the clues in the passage.  Tell students that they will complete the questions tomorrow but to answer as many as they can in 15 minutes.  Tell students that you will announce when 10 minutes is up and when they have 5 minutes remaining.

· Collect student papers after the 15-minute period.  Make sure that students put their names on the papers so that you can return the papers the next day.

· Look over the papers to see the range in the number of questions answered.  Inspect the answers to know how well the students handle the questions and to acquaint yourself with the items that students had the most trouble with.




	
	
	Students will be able to explain which clues in the text supported their answers.


	T
	The Box in the Barn 

Copies of text and questions for students
	· Distribute papers to the students.

· Tell students that they will have 10 minutes to finish answering the questions.  Remind students that you will review the answers to the questions after that.

· Call time after 10 minutes.  Ask students to work with a partner while you review the answers.  Have each student hold his/her own paper as the teacher directs the review of the questions and answers.  Partners can help each other stay on track.

· Take multiple choice questions first.  For each multiple choice question, ask students: How did you know the answer?

· If there is an obvious clue in the text, take time to locate the clue.  Try to keep the pace swift enough                                                                                                   to complete the review of multiple choice questions in the remaining 20 minutes.

· Model how you knew the answer to the first question.  Say something like: “I read the question very carefully.  I say the question using my own words (What was Jason’s father like?”  Or “What kind of person was Jason’s father?”)  Then I read the choices and talk to myself :

A. Strict and unwilling to listen to Jason – “Not true”

B. Understanding and patient with Jason – “True”

C. Curious and puzzled by the box – “Not mentioned”

D. Angry and sad that Jason hid – “Not mentioned”

· Model how you knew how to answer Question #2.  Say something like:  “I read the question carefully.  Then I say it in a way I can understand it (Why did Jason think that the people would be mad with him when they saw that the puppy was missing).  Then I think that I must start my writing with Because.  So I write:  Jason thought they would be mad because…  Then I finish: they had bought a puppy for his sister and Jason had let the puppy out of the box and the puppy had run away.
· For each open-ended item, show examples from the scoring guide of what would be acceptable responses.  For question 2, for example, show the following two acceptable student responses:

· Because it was Megan’s party and her present and he had lost it.
· Because he thought that the puppy was for Megan and he would reiun (student spelling) the birthday party.



	
	
	Students will be able to explain which clues in the text supported their answers.


	W
	“The Box in the Barn” 

Copies of text and questions for students

rubric
	· Distribute papers to students.

· Continue discussing how students knew the correct answer.

· Again, have students work in pairs as they judge the correctness and adequacy of their responses to the questions.  If teachers anticipate being unable to review all of the remaining questions, they should choose examples from the types of questions that seem to be causing the most difficulty for students.

Examples of how teachers might bring attention to how students know the correct response are listed below:

Question #3
When Megan spoke to Jason in the tall weeds, she was concerned that:

A. She wouldn’t get enough presents – “not mentioned”

B. Her dad wouldn’t get back in time for the party – “not mentioned”

C. Something was wrong with Jason – “The clue is on page 3, paragraph 3: ‘Are you OK?’ She asked with genuine concern”

D. The puppy was missing – “Not true. She didn’t know anything about a puppy at that time.”

Question #11
· Tell students that more lines to write on signals that a longer response is required.

· Change the question into a rubric that can be used to score the response.  The rubric would be similar to the follow:

· Does the response name three different feelings?

· For each feeling, does the response tell why Jason had the feeling?

· Share a response or two from the annotated student responses.  One of those is the following:

             He felt sad because he let the dog out and it ran away. He thought he ruined Megan’s birthday.

            He felt happy because his dad found the dog and because the dog was for him.

           He felt wrong because he opened the box and his mother told him not to touch it.

· Share an example from the students in your class.  Look for an example that satisfies the rubric but that includes feelings other than the feelings already mentioned.  It is important for students to understand that an acceptable reply is one that names three feelings and that explains why Jason had each feeling.  A second example might be similar to the following:

           First, Jason felt happy when he woke up and had raspberry pancakes for breakfast.  Second,

                         Jason felt excited because he was going to town to buy presents for his sister’s birthday. Third,

                        he felt sad because he let the puppy out.  He started to cry because he thought he had lost his 

                       sister’s birthday present.


	
	
	Note: In today’s lesson, we are asking teachers to devote 45 minutes to the lesson.  The teacher will use 5 minutes for distributing the text and preparing students to read and answer the questions.  Then, she will ask students to read independently and answer the accompanying questions for 40 minutes.  There is a good chance that students can read the passage (780 words) and answer the 10 questions in 40 minutes.  There are only 5 short, written response items.  If students can finish in 40 minutes, they will gain confidence in their ability to sustain their attention for longer periods of time and feel more confident about handling 50 minutes on the two final practice passages next week. 

	
	
	Students will learn to judge how much time has passed as they work on a passage.

	TH
	“Dr. Shannon Lucid: Space Pioneer” 

Copies of text and questions for students
	· Distribute copies of “Dr. Shannon Lucid: Space Pioneer.”  Tell students that you have never read that passage to them and that they will work independently to read the passage and to answer the questions.

· Tell students that they would normally be given 50 minutes to read the passage and to answer the questions, but that you believe that they can read and answer the questions in 40 minutes.

· Ask students to scan the questions to see if they can tell what the passage will be about.  Draw attention to the headings.  Explain in one sentence what adventurous spirit means and what Mir is.  Ask students to share what they think the passage will be about but keep these initial steps to 4-5 minutes.

· Tell students to read the passage independently.  Tell the students that they can mark the text if that will help them.  Tell the students that they are to start answering the questions when they finish reading the passage.

· Tell students that it will probably take at about 10-15 minutes to read the text and 20-25 minutes to answer the questions.  Explain that you will announce when 10 minutes is up, so that students can complete their reading. Tell students that you will announce when a period of 15 minutes has passed because that will be a signal to start answering the questions.  Tell students that you will tell then when a period of 15 more minutes has passed so that they know that they have only 10 minutes remaining to finish answering the questions and to check their work.

· Tell students to read carefully and to reread if they need to.  Remind students that they need to look back at the passage to locate the clues when they start to answer the questions.  

· Remind students that you will tell them when:

· a period of 10 minutes has passed and they need to be finishing up the passage

· a period of 15 minutes has passed and they need to be answering questions

· a period of 30 minutes has passed and they need to be finishing up the questions and checking their work

· a period of 40 minutes has passed and it is time to stop.

· Tell students to begin reading.

· Tell students when a period of 10 minutes has passed.

· Tell students when a period of 15 minutes and a period of 30 minutes has passed.

· Ask students to put their names on the papers and collect their work.

· Review the student work to determine which items will be most important to review on the following day.

· Do not be alarmed if students do not do so well. The review tomorrow and on the final two passages next week will increase their understanding of how to do their best work and how to pace their work.

· Remember…if students are not accurate and independent readers, they need to be in daily, accelerated, intervention that is designed to make them accurate and fluent readers of grade-level material.

	
	
	Students will be able to explain which clues in the text supported their answers by providing evidence of where they were found.

	F
	“Dr. Shannon Lucid: Space Pioneer” 

Copies of text and questions for students
	· Distribute completed questions and answers to students.  

· Again, students may work in pairs to review their own answers if this has been an effective strategy for staying on task.

· Take the multiple choice questions first, since all five of these questions have clear clues in the passage and require minimal inferences. Model how you want students to provide the evidence for the correct response.  Say something like: “Question 2 asks for the purpose of the Mir program.  (Read the question.)  I knew the answer (A) because of the clue found on page 1, paragraph 4 where this is written: ‘Dr. Lucid was the second American astronaut to live aboard Mir as part of a program to study how long-term travel in space affects the human body.’”

· Ask students to take the next 3-4 minutes to write the page number and the paragraph number for where they found the clue to answer questions 3, 5, 7, and 8. 

· Allow 3-4 minutes for students to share their answers.  Students should provide the following evidence:

· Question 3 – page 2, paragraph 1

· Question 5 – page 2, paragraph 4

· Question 7 – page 2, paragraph 2

· Question 8 – page 2 paragraphs 7 and 8

· Spend the final 20 minutes reviewing as many of the written response question as possible.  Share examples from the annotated responses.  Share examples from students in the class that you identified during your preparation for the lesson.  

· Be sure to share responses to prompts that may have caused difficulty for your students. 

Examples might include the following:

Question 4
· Turn the question into a rubric similar to the one below:

1. Does the answer give an example from the passage of what she read?

2. Does the response explain why the author told us that interesting fact?

· Tell students that the tricky part is understanding why the author told us that.  (The story never says why the author included that detail, so we have to infer.)

· Share a few examples that indicate that a reason must be offered, even if the reader is not sure of the answer to why those interesting facts were included.  Share responses such as:

          
Shannon read about early pioneers and rocket inventors.  The author tells us this because reading these books made Shannon be an adventurous person.

OR
She read about rocket inventor, Robert Goddard.  When she read these books she realized that she wasn’t born too late to be a space explorer.

Question 6
· Turn the question into a rubric similar to the one below:

1. Does the response tell what kind of person Shannon was?

2. Does the response name a real person who has a similar character trait as Shannon 
Lucid had?

3. Does the response explain why that person is like Shannon Lucid?

· Share with students the Martin Luther King annotation found in this package.

· Share one or two examples from the class that provide all that the rubric requests.  Examples should be different but meet the criteria in the rubric.  Examples may be similar to the following:

 Serena Williams reminds me of Shannon Lucid.  She was ambitious and determined to achieve her goal of being the best tennis player in the world.  Serena Williams read about great people when she was a child, just like Shannon Lucid.  But Serena read about great athletes, not about rocket inventors.  Shannon Lucid tried to do something that not many women had done.  She tried to be an astronaut even though they would not let women be astronauts at first. Serena wanted to be a tennis player and there were not many black female tennis players.  Finally, both Serena and Shannon kept in good shape.  Shannon walked on the treadmill and rode a bike.  Serena practices daily to keep herself strong.
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