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New Milford’s Mission Statement

The mission of the New Milford Public Schools, a collaborative partnership of students, educators, family and community, is to prepare
each and every student to compete and excel in an ever-changing world, embrace challenges with vigor, respect and appreciate the
worth of every human being, and contribute to society by providing effective instruction and dynamic curriculum, offering a wide range

of valuable experiences, and inspiring students to pursue their dreams and aspirations
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Journalism Il CP
10-12

Journalism Il is a semester course for students who wish to continue their studies in journalism. The course looks at journalism through different lenses
(personal, global, and local) and offers students a chance to practice a variety of journalistic styles. Emphasis is on literary journalism in print, audio and visual
media, investigative journalism around the world, and community journalism at home. Students will have the opportunity to contribute to the production of the
school paper The Wave Review. Students work with InDesign and journalistic style guides and learn to Qgpofread and edit. Students continue to critically

examine electronic news media for topical concerns.
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Pacing Guide

Unit # Title Weeks Pages
1 Literary Journalism and You 5 7-12
2 Investigative Journalism 7 13-20

Around the Globe

3 Community Journalism at 21-26

©
&

BOE APPROVED FEBRUARY 2021



UbD Template 2.0

UNIT I: Literary Journalism and You

Stage 1 Desired Results

ESTABLISHED GOALS

CCSS.ELA-LITERACY.RL.11-12.5
Analyze how an author's choices
concerning how to structure specific
parts of a text (e.g., the choice of
where to begin or end a story, the
choice to provide a comedic or tragic
resolution) contribute to its overall
structure and meaning as well as its
aesthetic impact.

CCSS.ELA-LITERACY.RL.11-12.6
Analyze a case in which grasping a
point of view requires distinguishing
what is directly stated in a text from
what is really meant (e.g., satire,
sarcasm, irony, or understatement).

CCSS.ELA-LITERACY.RI.11-12.6
Determine an author's point of view or
purpose in a text in which the rhetoric
is particularly effective, analyzing how
style and content contribute to the
power, persuasiveness or beauty of the
text.

CCSS.ELA-LITERACY.SL.11-12.1.D
Respond thoughtfully to diverse

Transfer

Students will be able to independently use their learning to...

distinguish between what is directly stated and

t by writers of literary journalism (identify and

ormation contributes to the meaning of the piece

Meaning

UNDERSTANDINGS

including satire, humor, political cartoons,
documentaries, podcasts, etc.

- literary journalists ground their writing in real

stories about real people, and in factual
information.

ESSENTIAL QUESTIONS
Students will keep considering...

- What is literary journalism?

- How do writers write creatively about facts?

- How do writers use multimedia (audio and video)
to enhance their presentation of information?

- What strategies do literary journalists use to
engage and entertain readers?

- How do literary journalists stay objective?
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http://www.corestandards.org/ELA-Literacy/RL/11-12/5/
http://www.corestandards.org/ELA-Literacy/RL/11-12/6/
http://www.corestandards.org/ELA-Literacy/RI/11-12/6/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/d/

perspectives; synthesize comments,
claims, and evidence made on all sides
of an issue; resolve contradictions
when possible; and determine what
additional information or research is
required to deepen the investigation or
complete the task.

CCSS.ELA-LITERACY.RI.11-12.7
Integrate and evaluate multiple sources
of information presented in different
media or formats (e.g., visually,
guantitatively) as well as in words in
order to address a question or solve a
problem.

CCSS.ELA-LITERACY.SL.11-12.5

Make strategic use of digital media
(e.g., textual, graphical, audio, visual,
and interactive elements) in
presentations to enhance
understanding of findings, reasoning,
and evidence and to add interest.

Acquisition

Students will know...

goals and forms of literary journalism
satire, sarcasm, irony

formal techniques used in political cartoons,

documentary films, and podcasts
interviewing techniques

Students will be skilled at...

- describing how an author’s choices about how to
present information contributes to its overall
meaning and aesthetic impact

- identifying instances of irony or sarcasm,

explaining the author’s intended meaning, and

explaining the impact the technique has on the
piece

alyzing how style and content contribute to the

er, persuasiveness or beauty of a variety of

multimedia texts

integrating multiple sources of information in

order to report their findings accurately

using creative writing techniques to engage the

reader

- using digital media to enhance and add interest to
their product.

Code Evaluative Criteria

Stage 2 — Evidence
Assessment Evidence
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http://www.corestandards.org/ELA-Literacy/RI/11-12/7/
http://www.corestandards.org/ELA-Literacy/SL/11-12/5/
https://owl.purdue.edu/owl/teacher_and_tutor_resources/writing_instructors/creative_nonfiction_in_writing_courses/literary_journalism.html

Students use storytelling techniques to show who they
are instead of telling the reader who they are.

Students will choose what kind of media to produce,
and will research and incorporate formal techniques
used in that media (for example, sound effects and
music in a podcast, camera angles in a documentary,
etc.)

Students will consider which people they need to
interview in order to tell their stories.

Students will conduct and record interviews and
gather information for their stories.

Students will decide how to organize and present the
stories that emerge from their research.

Students will include competing viewpoints in their
stories in order to get closest to a fair and balanced
“truth”.

Students draft, confer, and revise writi hrog@nout
the process.

Students share their writing wif
Students offer and receive respectfulQyiting feedback.

Students produce a final, polished piece they publish
online.

PERFORMANCE TASK(S):

Goal/challenge:
You are applying for your dream job; the employer wants you to create a
multimedia piece of literary journalism about YOU as a part of your application.

Role for student:
You need to use creative writing techniques and a type of visual or audio media,
to tell a true story about yourself

Audience for student work:
the hiring board at y,

Situation:

You are appl dr€am job; the employer wants you to create a
multimeglia p ary journalism about YOU as a part of your application.
You will n interviews from family and friends to provide a

ndedQicture of who you are.

performances generated by student:

our product takes is up to you. Products may include: photoessays,
pe al blog posts with pictures/video, a short podcast, short vlog or
documentary, an illustrated comic strip or book, etc.

Standards/criteria for judging success:
- the product must integrate multiple perspectives gained through
interviews and necessary research
- the product must incorporate some sort of audio or visual media
- the product should utilize formal techniques/intentional style choices
- the information presented should be accurate and factual
- the product should be engaging for the reader
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OTHER EVIDENCE:
Students will show they have achieved Stage 1 goals by...

Collaborative projects
Close reading of various m
Slideshow presentatj

r texts

ole-group discussions
assignments and activities

BOE APPROVED FEBRUARY 2021



Stage 3 — Learning Plan

Code Pre-Assessment
Students will respond in their notebooks, and in a class discussion, to the essential question- “What is literary journalism?”
M Encourage students to think about the words separately if they have never heard of this genre. They can make lists of types of journalism
they have heard or and types of literature they have heard of. As a class, attempt to define “literary journalism”.
Finally, introduce essential questions for the unit and briefly discuss the culminating performance task and learning objectives.
Summary of Key Learning Events and Instruction Progress Monitoring
Student success at transfer meaning and acquisition depends on...
Teacher reviews the goals or principles of journalism: seeking truth, d to the question: Why would a journalist
M reporting accurately, verification, minimizing harm, acting independently i eatively about facts?
accountability/transparency, etc. Teacher asks students to consider w
creativity fits into this form of writing.
M Teacher defines literary journalism as a type of creative nonfiggme w udents make a list of types of literary nonfiction they have
employs narrative techniques to deliver factual informatio already encountered.

M, A Teacher introduces students to humorous literary jogn Students read a piece of satire and in writing, identify the
satire. Teacher reviews sarcasm and irony. author’s intended meaning, and the impact the use of

sarcasm or irony had on the piece.

M, A Teacher reminds students that literary fi In groups, students “read” a multimedia piece of literary
includes a variety of media such as poli journalism and create a slideshow presentation in order to
multimedia presentations (ted t explain to the class how the author’s choice about how to
photojournalism, and podcasts examples of each and present the information (podcast, documentary, cartoon,
discusses with the class why a ke a cartoon vs a piece of etc.) contributes to the overall meaning and impact of the
writing, or a podcast instead of a & article, etc. piece.

A Teacher reminds students that there is a difference between form and Students listen to a segment of a podcast and watch a

content. Content is what a text says- what the meaning is. Form is HOW a
text says it, or how a text delivers meaning. Creators of different media
use different “formal techniques” to enhance the piece in many ways.

segment of a documentary about the same topic. They write
a brief reflection to identify the formal techniques used in
each media type, and explain how they contribute to the
power, persuasiveness or beauty of the texts.
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https://www.americanpressinstitute.org/journalism-essentials/what-is-journalism/elements-journalism/
https://owl.purdue.edu/owl/teacher_and_tutor_resources/writing_instructors/creative_nonfiction_in_writing_courses/literary_journalism.html
https://docs.google.com/document/d/e/2PACX-1vTfuJIPJTscHdcwnOTrR8QTC4Q05glyMrJTMs7M0o_tBGttALsU29GctEKxywKQWJmzIhw8ZVBvmcFz/pub

Teacher reminds students that literary journalists ground their writing in
real stories about real people, and in factual information. Teacher
introduces GRASP (Students will use creative writing techniques and a
type of visual or audio media, to tell a true story about themselves).

Teacher shows the students how to perform interviews to learn more
about your topic

Teacher uses a mentor text to show students that literary journalists
integrate multiple sources of information in order to report their findings
accurately

Teacher uses a mentor text to remind students that literary journalists
formal techniques and digital media to enhance and add interest to thq
work.

Teacher provides mini-lessons, and conferring as necessaryfvhj nt
work toward completing GRASP.

Students begin to brainstorm what story they will choose to
tell about themselves. They should consider a media type, a
theme they want to develop, who they will need to
interview, how they will compose the piece, etc.

Students perform necessary interviews for their features.
Students continue drafting

Studengs make sure they are incorporating a variety of voices
a well-rounded picture of themselves

choose a piece of literary journalism that uses the
ia they intend to use for their GRASP. They make a
formal techniques used and choose two to use in their
GRASP product.

Students draft, confer, and revise writing throughout the
process. They prepare their final, digital drafts.

Recommended Resources:
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https://www.thoughtco.com/what-is-literary-journalism-1691132
https://www.thoughtco.com/what-is-literary-journalism-1691132
https://owl.purdue.edu/owl/teacher_and_tutor_resources/writing_instructors/creative_nonfiction_in_writing_courses/literary_journalism.html
https://docs.google.com/document/d/e/2PACX-1vTfuJIPJTscHdcwnOTrR8QTC4Q05glyMrJTMs7M0o_tBGttALsU29GctEKxywKQWJmzIhw8ZVBvmcFz/pub
https://www.americanpressinstitute.org/journalism-essentials/what-is-journalism/elements-journalism/

UbD Template 2.0

UNIT II: Investigative Journalism Around the Globe

Stage 1 Desired Results

ESTABLISHED GOALS

CCSS.ELA-LITERACY.RI.11-12.7
Integrate and evaluate multiple sources
of information presented in different
media or formats (e.g., visually,
guantitatively) as well as in words in
order to address a question or solve a
problem.

CCSS.ELA-LITERACY.RI.9-10.7

Analyze various accounts of a subject
told in different mediums (e.g., a
person's life story in both print and
multimedia), determining which details
are emphasized in each account.

CCSS.ELA-LITERACY.RI.9-10.8

Delineate and evaluate the argument
and specific claims in a text, assessing
whether the reasoning is valid and the
evidence is relevant and sufficient;
identify false statements and fallacious
reasoning.

CCSS.ELA-LITERACY.RI.11-12.8
Delineate and evaluate the reasoning in
seminal U.S. texts, including the
application of constitutional principles
and use of legal reasoning (e.g., in U.S.
Supreme Court majority opinions and

Transfer

Students will be able to independently use their learning to...

- investigate a topic by integrating multiple sources of INg@rmation presented in different media or formats
- analyze various accounts of a subject and eval
- write to convey complex ideas, concepts, and in

selection, organization, and analysis of g

early and accurately through the effective

Meaning

UNDERSTANDINGS
Students will understa

ESSENTIAL QUESTIONS
Students will keep considering...

- What does journalism look like globally?

- What are some issues foreign journalists face?

- In which countries do journalists face censorship
or persecution?

of the world, reporting the - Why would countries want to censor journalists?

an be dangerous - Why would a journalist risk their life to report
- invest®ative journalism seeks to reveal to the information?
public information that was previously hidden - What is investigative journalism?
(either intentionally, or behind a “chaotic - How can | use investigative reporting strategies to
mass of facts”). learn more about my interests?

- investigative journalists engage in in-depth
research in order to reveal a truth.

BOE APPROVED FEBRUARY 2021



http://www.corestandards.org/ELA-Literacy/RI/11-12/7/
http://www.corestandards.org/ELA-Literacy/RI/9-10/7/
http://www.corestandards.org/ELA-Literacy/RI/9-10/8/
http://www.corestandards.org/ELA-Literacy/RI/11-12/8/
https://en.unesco.org/investigative-journalism
https://en.unesco.org/investigative-journalism

dissents) and the premises, purposes,
and arguments in works of public
advocacy (e.g., The Federalist,
presidential addresses).

CCSS.ELA-LITERACY.W.11-12.2

Write informative/explanatory texts to
examine and convey complex ideas,
concepts, and information clearly and
accurately through the effective
selection, organization, and analysis of
content.

CCSS.ELA-LITERACY.W.11-12.2.B
Develop the topic thoroughly by
selecting the most significant and
relevant facts, extended definitions,
concrete details, quotations, or other
information and examples appropriate
to the audience's knowledge of the
topic.

CCSS.ELA-LITERACY.W.11-12.2.F
Provide a concluding statement or
section that follows from and supports
the information or explanation
presented (e.g., articulating
implications or the significance of the
topic).

CCSS.ELA-LITERACY.SL.11-12.4

Present information, findings, and
supporting evidence, conveying a clear
and distinct perspective, such that
listeners can follow the line of
reasoning, alternative or opposing
perspectives are addressed, and the

Acquisition

Students will know...

- what propaganda is

- strategies used by investigative journalists to

understand and report on a hidden topic
- various global issues in journalism

Students will be skilled at...

- analyzing various accounts of a subject told in
different mediums

- determining which details are emphasized in each
account

- evaluating the claims in a variety of texts

- assessing whether the reasoning is valid and the

evidence is relevant and sufficient

identifying false statements and fallacious

asoning

ing to convey their findings accurately and

clearly

developing their topic by selecting the most

significant information appropriate to the

audience

- providing a conclusion statement that articulates
the significance or implications of their topic.
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http://www.corestandards.org/ELA-Literacy/W/11-12/2/
http://www.corestandards.org/ELA-Literacy/W/11-12/2/b/
http://www.corestandards.org/ELA-Literacy/W/11-12/2/f/
http://www.corestandards.org/ELA-Literacy/SL/11-12/4/

organization, development, substance,
and style are appropriate to purpose,
audience, and a range of formal and
informal tasks.

BOE APPROVED FEBRUARY 2021




Stage 2 — Evidence

Code Evaluative Criteria Assessment Evidence
PERFORMANCE TASK(S):
T,M,A Students deliver thoroughly researched speeches Goal/challenge:
You will investigate a specific issue facing journalists in a foreign country of your
A Students select the most significant and relevant facts | choice and present your findings at the next Global Investigative Journalism
from their research and decide how to organize their Conference
information to build understanding
Role for student:
A Students establish and maintain a formal tone You are an investigative rep r who is at the conference to discuss issues
throughout their speech currently facing jou i countries.
M Students aim for accurate and fair representation of Audience for gidenTQEr
the events/ideas covered attendees of fhe confelince
T Students draft, confer, and revise writing throughout Situ
the process. Y ked to discuss a current issue facing a journalist in a country of
y icEYt the next Global Investigative Journalism Conference.
A Students share their writing with their peers. the current_“Violations of Free Press Barometer” published by
s without Borders. Choose a violation to investigate. Consult a variety
A Students offer and receive respectful writing fggdback\ll of sO®rces to try and expose the whole story. Write a speech to deliver at the
conference that conveys your findings. Be prepared to take questions from the
T Students deliver speeches confidently a an udience afterward.

respond to follow-up questions

Q.

Products and performances generated by student
Standards/criteria for judging success
- relevant information from multiple authoritative print and digital
sources
- asynthesis of comments, claims, and evidence made on all sides of the
issue
- organization that logically sequences claim(s), counterclaims, reasons,
and evidence.
- speech utilizes rhetoric
- student demonstrates thorough investigation of the topic; can speak
confidently when delivering the speech and respond to questions
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https://gijc2019.org/general-information/
https://gijc2019.org/general-information/
https://gijc2019.org/general-information/
https://rsf.org/en/barometer

OTHER EVIDENCE:
Students will show they have achieved Stage 1 goals by...

Collaborative projects

Close reading of various mentor texts

Slideshow presentations

Participation in small-group and whole-group discussions

Completion of in-class writing assignments and activities

Brainstorming

Daily journaling in writer’sgqnotebook

Participation in all aspects e writing process, with focus on the writer’s
workshop

BOE APPROVED FEBRUARY 2021



Stage 3 — Learning Plan

Code

Pre-Assessment

Students will respond in their notebooks, and in a class discussion, to the question “How is American journalism different from journalism
around the world?” Finally, introduce essential questions for the unit and briefly discuss the culminating performance task and learning

objectives.

Summary of Key Learning Events and Instruction
Student success at transfer meaning and acquisition depends on...

Teacher reminds students about the first amendment and how it applies
to journalism and freedom of the press. Teacher points out that not all
countries enjoy freedom of the press. Instead, many international
governments actively control or censor journalists.

Teacher introduces students to the Violations of press free \
barometer published by Reporters Without Borders. Clear|{c is
not the only issue facing foreign journalists. \

right censorship are not
Rosing the truth. Teacher defines

Teacher asks students: Why would countyg
Why would journalists risk their lives t

Teacher reminds students that
the only issues journalists face in &

“propaganda”

Teacher asks students: How has the internet changed the spread of
information?

Teacher introduces students to investigative journalism which seeks to
reveal to the public information that was previously hidden (either

Monitoring

e prior knowledge by making a list of

in which they think journalists face censorship.
disCusses why journalists are censored in these places,

d@Prainstorm other issues foreign journalists may face.

Students explore RWB’s map of free press around the world.
Students analyze the results. What are the most free
countries? Where are the least free countries? How free is
America? Does that surprise you? What can we take away
from this map?

Students write a response to these questions and share in a
whole-class discussion

Students share out examples of propaganda they have
learned about in the past.

Students work in small groups to make two lists: the positive
and negative effects the internet has had on the spread of
information

Students work in groups to read a piece of investigative
journalism and make a list of types of information the
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https://rsf.org/en/barometer
https://rsf.org/en/barometer
http://changingminds.org/techniques/propaganda/propaganda_is.htm
https://rsf.org/en/ranking

T,A

intentionally, or behind a “chaotic mass of facts”). The internet acts both
as a tool for spreading information and disinformation. Investigative
journalists engage in in-depth research in order to reveal a truth

Teacher points out that investigative journalists use research strategies to
understand and report on a hidden topic. Teacher tells students that
throughout the rest of the unit, we will practice a few investigative
research strategies together in order to report our findings.

Teacher introduces GRASP (students will investigate a global issue facing
foreign journalists and write a speech that discusses their findings).
Teacher chooses a topic to investigate to model the process for student

Teacher reminds students that investigative reporters have to dig deep
so their search must be narrow. Teacher narrows topic so it becomes
manageable

Teacher finds a number of mentor texts about the model tg sho
students that investigative journalists analyze various accof@ts
subject told in different mediums.

valusQg the
ning is valid and

Teacher reminds students that investigative journalist
claims they read encounter and assess whet
if the evidence is relevant and sufficient

Teacher defines and reviews logical

Teacher models by creating a list uestions about the model topic that
are still unanswered. Teacher reminOQgtudents that investigative
reporters consult a variety of texts in an attempt to convey the whole
picture

Teacher models by making a list of the most important information
learned through investigative research to show students that investigative
reporters develop their topic by selecting the most significant information
appropriate to the audience

journalist had to gather in order to compose the story- break
down the story into its parts

Studengs choose a current global issue facing journalists that

work to narrow their topic until it is something they
par more about- Students choose a specific event or
ce to investigate.

Students consult at least 6 accounts from a variety of media

types for their GRASP

Students compare and contrast the different sources they
have so far, making note of what needs further investigation

Students return to their source materials and search for
logical fallacies

Students create their own list of questions, conduct
remaining research and begin drafting their findings

Students create an outline, organizing their information by
importance or in order to create meaning
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https://en.unesco.org/investigative-journalism

Teacher uses mentor texts of various speeches; teacher points out
rhetoric used by the speakers, and formal techniques noticed

Teacher reminds students that in their speeches, the best writers provide
a conclusion statement that articulates the significance or implications of
their topic. Teachers can model their own conclusion, or show mentor
texts.

Teacher confers with students as they work toward completing the GRASP

Students choose a speech to watch and write down what
they thought the speaker did well, and what they thought
the speaker could have improved on.

Students work on their conclusions and work toward
completing GRASP.

Studengs revise, share and finalize their speeches

Recommended Resources:

Violations of press freedom barometer published by Reporters Wit
RWB’s map of free press around the world
“What is Propaganda?” Changingminds.org
“Investigative Journalism” UNESCO

Global Investigative Journalism Conference
“Foreign Journalists Confront New Challenges” Jason
“Reclaiming America’s Voice for Freedom” N

Lure

eo American Secretary of State 2020
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https://rsf.org/en/barometer
https://rsf.org/en/ranking
http://changingminds.org/techniques/propaganda/propaganda_is.htm
https://en.unesco.org/investigative-journalism
https://gijc2019.org/general-information/
https://globaljournalist.org/2019/09/foreign-journalists-confront-new-challenges-program/
https://www.state.gov/reclaiming-americas-voice-for-freedom/

UbD Template 2.0

ESTABLISHED GOALS

CCSS.ELA-LITERACY.RH.11-12.2
Determine the central ideas or
information of a primary or secondary
source; provide an accurate summary
that makes clear the relationships
among the key details and ideas.

CCSS.ELA-LITERACY.RI.11-12.7
Integrate and evaluate multiple sources
of information presented in different
media or formats (e.g., visually,
guantitatively) as well as in words in
order to address a question or solve a
problem.

CCSS.ELA-LITERACY.SL.11-12.1
Initiate and participate effectively in a
range of collaborative discussions
(one-on-one, in groups, and
teacher-led) with diverse partners on
grades 11-12 topics, texts, and issues,
building on others' ideas and
expressing their own clearly and
persuasively.

CCSS.ELA-LITERACY.SL.11-12.1.B

Work with peers to promote civil,
democratic discussions and
decision-making, set clear goals and
deadlines, and establish individual roles
as needed.

UNIT lll: Community Journalism at Home

Stage 1 Desired Results

Transfer

Students will be able to independently use their learning

to...

- determine the central ideas of primary and secondary sources and provide an accurate summary

- evaluate multiple sources of information presented
- initiate and participate in a range of collaborative disc

- work with peers to promote civil decision-ma
roles as needed.
- present information, findings, and suppg

different media or formats
ions with diverse partners
oals and deadlines, and establish individual

for range of formal and informal writing tasks

Meaning

UNDERSTANDINGS
Students will understand tha

printYnewspapers,
| (online, social

ounty, etc.)

grative publishing for a digital product
requirés planning, communication and
teamwork.

ESSENTIAL QUESTIONS
Students will keep considering...

- What does journalism look like in my town?

- Where does local news and information get
published?

- How can | get my stories published?

- What stories are people in my community
interested in?

- How can | inform members of my community?

- What is community journalism?

- How can | work on a team to deliver important
news and information?

Acq

uisition

Students will know...

- the sections (and various story types) that

Students will be skilled at...

- determining the central ideas of a primary or

BOE APPROVED FEBRUARY
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http://www.corestandards.org/ELA-Literacy/RH/11-12/2/
http://www.corestandards.org/ELA-Literacy/RI/11-12/7/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/b/

CCSS.ELA-LITERACY.W.11-12.10
Write routinely over extended time
frames (time for research, reflection,
and revision) and shorter time frames
(a single sitting or a day or two) for a
range of tasks, purposes, and
audiences.

CCSS.ELA-LITERACY.SL.11-12.4

Present information, findings, and
supporting evidence, conveying a clear
and distinct perspective, such that
listeners can follow the line of
reasoning, alternative or opposing
perspectives are addressed, and the
organization, development, substance,
and style are appropriate to purpose,
audience, and a range of formal and
informal tasks.

CCSS.ELA-LITERACY.L.11-12.1
Demonstrate command of the
conventions of standard English
grammar and usage when writing or
speaking.

make up a newspaper

principles of layout and design
how to use digital tools to layout a newspaper -
where they can publish their work
(student-run school newspaper, or local -
publishers)

secondary source and providing an accurate
summary
participating effectively in a range of collaborative
discussions with diverse partners
working with peers to promote civil
decision-making, set clear goals and deadlines,
and establish individual roles as needed
write for a range of tasks and purposes
demonstrate command of the conventions of
standard English grammar and usage when
writing

e technology to publish shared writing projects.
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http://www.corestandards.org/ELA-Literacy/W/11-12/10/
http://www.corestandards.org/ELA-Literacy/SL/11-12/4/
http://www.corestandards.org/ELA-Literacy/L/11-12/1/

Stage 2 — Evidence

Code Evaluative Criteria Assessment Evidence
PERFORMANCE TASK(S):
M Students choose topics and story ideas that resonate Goal/challenge:
with students of NMHS. You will work as a writing team to write and produce a small newspaper or zine
M Students plan what kind of stories they need to Role for student:
populate a newspaper You are on a team of community journalists tasked with publishing a small
newspaper or zine about r home town. You will write one story to contribute
Students create, define, and assign roles to each to the paper, and you will W&k on the team to design and layout the publication
T, A member of the class in order to work collaboratively as a whole.
to create a unified product.
Audience for
A Students consider which people they need to local commu
interview in order to tell their stories.
Situ
A Students conduct and record interviews and gather Y
information for their stories. i calFommunity members. You will have to decide what kinds of stories
Students work together to decide how to organize an n. You will also need to create roles for each “colleague” and set and
T,A present the stories that emerge meeWdeadlines.
M Students include competing viewpoints i roducts and performances generated by student:
in order to get closest to a fair and bala A finished whole-class newspaper or zine
A Students use narrative techniq Standards/criteria for judging success
their stories. Teacher rubric
A Students use intentional design to ad
engage readers
T,A Students use digital tools to publish their work
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OTHER EVIDENCE:
Students will show they have achieved Stage 1 goals by...

Collaborative projects

Close reading of various mentor texts
Slideshow presentations
Participation in small-grou
Completion of in-cla it
Brainstorming
Daily journali tebook

Participation s of the writing process, with focus on the writer’s

d whole-group discussions
ignments and activities
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Stage 3 — Learning Plan

Code Pre-Assessment

Students will respond in their notebooks, and in a class discussion, to the question “What kinds of stories are people in my community

M interested in?” Finally, introduce essential questions for the unit and briefly discuss the culminating performance task and learning
objectives.
Summary of Key Learning Events and Instruction Progress Monitoring
Student success at transfer meaning and acquisition depends on...

M Teacher brings in copies of recent local newspapers. Teacher asks, what e newspapers in small groups and make a list
kinds of stories are covered in this newspaper? inds of stories they find. What sections are in the

r? What topics do they cover? etc. Groups share
indings with the class

M Teacher shows students the various ways communities acces udents work in small groups to make lists of
including print (newspapers, magazines, etc.) and digital (o things/issues/events/ideas that are important to our local
media, etc.) Teacher points out that people are interestgd i community. What are some stories we can report on?
happening in their local community (in school, arou Students share their ideas with the class.
county, etc.)
Teacher ties together thoughts from the cl ds collaborative | Students commit to a story idea and the class creates a

T, M,A meeting where students create an outli ant to cover in | shared list of stories

their newspaper. Teacher reviews GRA s students that they
each must write one story to conty paper

A Teacher uses a newspaper as a d asks students to identify Students work to create sections and decide which stories
each section. What sections will o wspaper need? belong to each section.
Teacher reminds students that their stories should be journalistic in Students create an outline for their story and begin reporting

A nature. There are lots of types of journalism. There is hard news, features,
(sports, entertainment, reviews, etc.) editorial, etc.

M, A Teacher assigns students to groups by section. Teacher uses mentor text Students work in their section groups to analyze a newspaper

to highlight the layout and design of the newspaper. Each story has of their choice (print or digital) paying close attention to the
headlines, how do the text sizes differ? Why? Where are the pictures? visual form of the newspaper.
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What are the pictures of? etc.
Teacher reminds students that their writing should be clear and accurate.
Teacher shows students available software (adobe indesign, for example)
for laying out the newspaper.

Teacher confers with students and groups as they work toward
completing GRASP

Teacher reminds students that community newspapers are often
accepting submissions and that they can serve their community as local
journalists.

Students write their stories and share them with their group
members as the class works toward completing the GRASP

Students use the software and look up videos on how to use
the digital tool.

Students work in section groups to layout their page(s) of the
newspgper. Final newspaper is assembled

up submission requirements in local publishers
publish their work.

Recommended Resources: >
Basics of Newspaper Layout and Design

The Greater New Milford Spectrum

News Times: New Milford

&
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https://mistergunterman.files.wordpress.com/2011/03/basic-design.pdf
https://www.newmilfordspectrum.com/
https://www.newstimes.com/newmilford/



