Wolcott Public

Schools

1488 Woodtick Road
Wolcott, Connecticut 06716
www.wolcottps.org — 203-879-8183

High School Curriculum
Civics
Grade 10

Children are our Future...



1NN NN AN AN AN N AN AN AN AN AN AN AN

=X
<o>x

Acknowledgements

Curriculum Writers:

William Balanda
Salvatore Coppola

Nicole Thomas

We acknowledge and celebrate the professionalism, expertise, and diverse perspectives of these
teachers. Their contributions to this curriculum enrich the educational experiences of all Wolcott
students.

- o>)(>(< o>)(>(< o>)(>(< o>)(>(< o>)(>(< o>)(>(< o>)()(< o>)(>(<o>)@(< o>)(>(<o>)@(< o>)()(<o>
e OW‘ OW‘ OW‘ OW‘ OW‘ OW‘ OW‘ OW‘OW‘ OW‘OW‘ OW‘O»

—XA==
<OW‘O»

Mr. Frank Purcaro
Assistant Superintendent

- ,)@(< —
<OW‘O»

Date of Presentation to the Board of Education: November 5, 2018

=X
<OW‘O»

Civics

e O

!
!

AN A A A A AN NSNS N N N AN




Civics

Mission Statement:

The mission of the Wolcott Public Schools is to develop in each student the knowledge, skills, and
attitudes necessary to become a productive member of the community and a contributing member
of society.

Departmental Philosophy:

The Wolcott High School Social Studies Department philosophy is to fulfill the school’s
mission statement by helping create historically literate and well informed citizens who actively
participate in our democratic society. In the social studies classroom, students will have an
opportunity to explore various time periods, historical trends, and cultures. Furthermore, they
will identify ways in which various social studies topics are interconnected and how these topics
impact the current world landscape. Finally, students will utilize technology and learn critical
thinking skills as they examine both primary and secondary nonfiction texts, develop both writing
and speaking skills and make connections across disciplines and time periods.

Course Description:
CIVICS
Grade 10, .5 of a Carnegie Unit

This half year, required course meets the state of Connecticut’s requirement for civics and will cover the
fundamentals of federal, state, and local government, political ideologies, development of American
foreign policy and geopolitics. Students will be given the opportunity to investigate the democratic
process and develop an understanding of their rights and responsibilities as citizens of the United States as
well as the responsibilities of the United States in the world.

This course fulfills the Writes Effectively academic expectation.
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Wolcott Civics UNIT 1 ORGANIZER

Grade/Subject Civics Grade 10

Unit Title Origins of Our Civic Values

Overview of [This is the first unit in the Civics course. Within this unit, students will study American
Unit civic values and their origins in the foundational documents. Students will draw upon
this knowledge in order to make connections between our civic values as established
in the foundational documents and contemporary issues as well as personal
experience.

Pacing 3 weeks

Background Information For The Teacher (Unit Overview)

Rationale:

The goal of this unit is for students to understand American civic values and their origins in the
foundational documents. In order to understand the structure and function of the American
government, students must know that the core principles and concepts were shaped by our civic
values. Students will draw upon this knowledge in order to make connections between our civic
values as established in the foundational documents and contemporary issues as well as personal
experience.

Key Learning/Big Ideas:

« The Declaration of Independence and the Constitution serve as the foundation of our civic
values.

« Not all of our civic values are established in our foundational documents.

o Our understanding of our civic values has evolved over time.

Why is this learning relevant/important (including connections to previous topics/units,
etc.)?

e Pre-Unit Connections- Students have previously studied the American Revolution in their
8th Grade American History courses. Additionally, in the 20th Century Global Studies
courses, students have learned about different systems of governments used around the
world, including a brief introduction to the concept of democracy.

e Post-Unit Connections- Students will refer back to the foundational documents and our
civic values throughout the course in order to apply them to modern day scenarios.
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Essential Questions: Compelling and Supporting

Compelling Question (i.e. Essential Question)

« What are the origins of our agreed upon civic values?

Supporting Questions

o How did the Declaration of Independence influence our civic values?
« How did the Constitution influence our civic values?
« Are all of our civic values defined by our foundational documents?

C3 Inquiry Arc: 4 Dimensions

Dimension 2:

Dimension 3:

Dimension 4:

Dimension 1: Applying > =
Developing Questions Disciplinary Evaluating Com_mumcatmq ;
. = Sources and Conclusions and Taking
and Planning Inquiries Tools and - > :
— Using Evidence Informed Action
Concepts
INQ 9-12.2 Clv9-124 INQ 9-12.6 INQ 9-12.11
Explain points of Explain how the Gather relevant Construct explanations using
agreement and U.S. Constitution information from sound reasoning, correct

disagreement experts have
about interpretations and
applications of
disciplinary concepts and
ideas associated with a
compelling question.

establishes a system
of government that
has powers,
responsibilities,

and limits that have
changed over time
and that are still

multiple sources
representing a wide
range of views while
using the

origin, authority,
structure, context,
and corroborative
value of the sources

sequence (linear or non-linear),
examples, and

details with significant and
pertinent information and data,
while acknowledging the
strengths and weaknesses of the
explanation given its purpose

contested. to guide the (e.g., cause and effect,
selection. chronological, procedural,
technical)
INQ 9-12.3 Clv 9-12.7 INQ 9-12.8 INQ 9-12.12
Explain points of Apply civic virtues Identify evidence Present adaptations of arguments
agreement and and democratic that draws and explanations that feature

disagreement experts have
about interpretations and
applications of
disciplinary concepts and
ideas associated with a
supporting guestion.

principles when

working with others.

information directly
and substantively
from multiple
sources to detect
inconsistencies in
evidence in order to
revise or strengthen
claims.

evocative ideas and perspectives
on

issues and topics to reach a range
of audiences and venues outside
the classroom using print and oral
technologies (e.g., posters,
essays, letters, debates, speeches,
reports, and maps) and digital
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technologies (e.g., Internet, social
media, and digital documentary).

INQ 9-12.5

Determine the kinds of
sources that will be
helpful in answering
compelling and supporting
questions, taking into
consideration multiple
points of view represented
in the sources, the types of
sources available, and

the potential uses of the
sources.

Clv 9-12.10
Analyze the impact
and the appropriate
roles of personal
interests and
perspectives on the
application

of civic virtues,
democratic
principles,
constitutional rights,
and human rights.

INQ 9-12.9
Refine claims and
counterclaims
attending to
precision,
significance, and
knowledge
conveyed through
the claim while
pointing out the
strengths and

limitations of both.

INQ 9-12.16

Assess options for individual and
collective action to address local,
regional, and global problems by
engaging in self-reflection,
strategy identification, and
complex causal reasoning.

INQ 9-12.1

Explain how a question
reflects an enduring issue
in the field.

ClVv 9-12.14
Analyze historical,
contemporary, and
emerging means of
changing societies,
promoting the
common

good, and protecting
rights.

HIST 9-12.1
Analyze how
historical contexts
shaped and continue
to shape people’s
perspectives.

GEO 9-12.1
Evaluate the impact
of economic
activities and
political decisions on
spatial patterns
within and among
urban, suburban, and
rural regions.
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Core Content Standards

English Language Arts (ELA)

Reading

Reading
Literature (RL)

Reading
Informational
Texts (RI)

Foundational
Reading (RF)

CCSS.ELA-LITERACY.RH.9-10.1
Cite specific textual evidence to support analysis of primary and secondary
sources, attending to such features as the date and origin of the
information.

CCSS.ELA-LITERACY.RH.9-10.2

Determine the central ideas or information of a primary or secondary
source; provide an accurate summary of how key events or ideas develop
over the course of the text.

CCSS.ELA-LITERACY.RH.9-10.5
Analyze how a text uses structure to emphasize key points or advance an
explanation or analysis.

CCSS.ELA-LITERACY.RH.9-10.6

Compare the point of view of two or more authors for how they treat the
same or similar topics, including which details they include and emphasize
in their respective accounts

CCSS.ELA-LITERACY.RH.9-10.9
Compare and contrast treatments of the same topic in several primary and
secondary sources.

Writing (W)

CCSS.ELA-LITERACY.WHST.9-10.6

Use technology, including the Internet, to produce, publish, and update
individual or shared writing products, taking advantage of technology's
capacity to link to other information and to display information flexibly and
dynamically.

CCSS.ELA-LITERACY.WHST.9-10.7

Conduct short as well as more sustained research projects to answer a
qguestion (including a self-generated question) or solve a problem; narrow
or broaden the inquiry when appropriate; synthesize multiple sources on
the subject, demonstrating understanding of the subject under
investigation.
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http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/5/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/9/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/6/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/7/

Speaking & CCSS.ELA-LITERACY.SL.9-10.1 _ _ _ _ _
Listening (SL) | Initiate and participate effectively in a range of collaborative discussions
(one-on-one, in groups, and teacher-led) with diverse partners on grades 9-
Language 10 topics, texts, and issues, building on others' ideas and expressing their
own clearly and persuasively.

CCSS.ELA-LITERACY.SL.9-10.4

Present information, findings, and supporting evidence clearly, concisely,
and logically such that listeners can follow the line of reasoning and the
organization, development, substance, and style are appropriate to
purpose, audience, and task.

Math

Math Content

Standards

Math Practices

K-U-D
KNOW DO
Facts, formulas, information, vocabulary Skills of the discipline
UNDERSTAND

Big ideas, generalizations, principles, concepts, ideas that transfer across situations

Students will understand that our civic values were first stated in the Declaration of
Independence.

Students will understand why the Articles of Confederation were unsuccessful.

Students will understand that our civic values have a foundation in the creation of our
country.

Students will understand that there was and continues to be disagreement over our civic
values.

Students will understand that our civic values have evolved over time.

Students will understand that our civic values are present in their everyday life.

Common Student Misconceptions for this Unit

Students might mistakenly believe that the Bill of Rights was originally included in the
Constitution.

Students might mistakenly believe that the Declaration of Independence and the Constitution
are the same documents.

Students might mistakenly believe that these documents are not relevant to their lives.

Unit Assessment
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http://www.corestandards.org/ELA-Literacy/SL/9-10/1/
http://www.corestandards.org/ELA-Literacy/SL/9-10/4/

Performance Assessment (Overview only; full task in separate Other (Formative, quizzes, tests, etc.)
document)
*(Performance Task = “An Inquiry”) Exit Slip
Test or Quiz on foundational
Presentation/Reflection on our civic values in action today. documents
Constitutional Convention
Simulation

Supplemental Materials and Resources

Textbook

Declaration of Independence
Articles of Confederation
Constitution

Bill of Rights

Vocabulary

Civic Values
Federalism

Popular Sovereignty
Judicial Review
Checks and Balances
Separation of Powers
Representative Democracy
Rights

Ratification
Amendment
Federalists
Anti-Federalists

Interdisciplinary Connections

e Text Analysis- Connects to English and Science
o Use of technology when creating presentations- Connects across multiple disciplines
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Suggested Learning Plan (Unit Storyline)

Compelling Question: What are our agreed upon civic values?

Supporting Question(s)

Suggested Learning
Experiences

Targeted Indicators
of Inquiry Arc
Dimensions

What students will Understand, Assess
and/or Act upon?

What are our civic
values?

Brainstorm a list of
our civic values

Dimension 1 INQ
9-12.1

Students have assessed their prior
knowledge of civic values in the

e provide Explain how a United States beginning the
them with question reflects an | process of understanding the
visuals to enduring issue in country’s civic values.
stimulate the field.
the creation
of list

How does the Document Dimension 3 INQ Students have analyzed the
Declaration of Analysis to 9-12.6 Declaration of Independence and

Independence
influence our civic
values?

determine the
values expressed
in the Declaration

Gather relevant
information from
sources
representing while
using the

origin, authority,
structure, context,
and corroborative
value

have identified the natural rights
listed in the document and the
potential future problems related to
those rights. Students will identify
the reasons for declaring
independence (i.e. representation,
equality, natural rights, purpose of
government)

Why were the
Articles of

Confederation
unsuccessful?

Document
Analysis to assess
the weaknesses of
the Articles

Dimension 3 INQ
9-12.6

Gather relevant
information from
sources
representing while
using the

origin, authority,
structure, context,
and corroborative
value

Students will give specific
weaknesses of the national
government under the Articles of
Confederation leading to the
Constitutional Convention.

How does the
Constitution influence
our civic values?

Function of a
representative in a
democracy

Dimension 2 CIV
9-12.4

Explain how the
U.S. Constitution
establishes a
system of
government that
has powers,
responsibilities,

Students know the role of an
elected leader a a representative
in a democratic government.
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and limits that have
changed over time
and that are still
contested.

Constitutional
Convention
Simulation

Dimension 2 CIV
9-124

Explain how the
U.S. Constitution
establishes a
system of
government that
has powers,
responsibilities,
and limits that have
changed over time
and that are still
contested.

Dimension 2 CIV
9-12.10

Analyze the impact
and the appropriate
roles of personal
interests and
perspectives on the
application

of civic virtues,
democratic
principles,
constitutional
rights, and human
rights.

Dimension 2 CIV
9-12.14

Analyze historical,
contemporary, and
emerging means of
changing societies,
promoting the
common

good, and
protecting rights.

Students have represented,
negotiated, and compromised on
behalf of their state in regards to
the main issues that were debated
during the Constitutional
Convention.

Students have identified the actual
outcomes of the debates at the
Constitutional Convention.
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Dimension 4 INQ
9-12.16

Assess options for
individual and
collective action to
address regional
problems by
engaging in
strategy
identification and
causal reasoning.

PowerPoint on the
Principles of the
Constitution and
Exit Slip

Dimension 2 CIV
9-124

Explain how the
U.S. Constitution
establishes a
system of
government that
has powers,
responsibilities,
and limits that have
changed over time
and that are still
contested.

Students have identified the
principles of the Constitution (i.e.
separation of powers, limited
government, popular sovereignty,
checks and balances) and will
make connections between the
principles of the Declaration of
Independence and the principles
of the Constitution

Evaluate the
Arguments for and
Against
Ratification

Dimension 2 CIV
9-12.4

Explain how the
U.S. Constitution
establishes a
system of
government that
has powers,
responsibilities,
and limits that have
changed over time
and that are still
contested.

Dimension 3 INQ
9-12.8

Identify evidence
that draws
information
directly and
substantially from

Students have identified the main
arguments for and against
ratification, such as national vs.
state government power, and how
those debates helped form our
civic values of individual liberty,
limited government, checks and
balances, and separation of
powers.
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multiple sources to
detect
inconsistencies in
evidence in order
to revise or
strengthen claims

Are all of our civic

values defined by our

foundational
documents?

Performance
Task:
Presentation and
Reflection on our
civic values in
action today
(current event,
personal
experience, etc.)

Dimension 2 CIV
9-124

Explain how the
U.S. Constitution
establishes a
system of
government that
has powers,
responsibilities,
and limits that have
changed over time
and that are still
contested.

Dimension 2 CIV
9-12.7

Apply civic virtues
and democratic
principles

Dimension 3 INQ
9-12.8

Identify evidence
that draws
information
directly and
substantively from
multiple sources in
order to revise or
strengthen claims.

Dimension 4 INQ
9-12.12

Present adaptations
of arguments and
explanations that
feature evocative
ideas and
perspectives on

Students have researched and
made connections between our
civic values as previously
established in our foundational
documents and their contemporary
and personal
interpretations/applications.
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issues and topics to
reach a range of
audiences using
print and oral
technologies and
digital
technologies.

Revision History

Revision Date | Explanation of change(s) made to document
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Performance Task: Each Unit Must Contain a Performance Task Assessment,

Please refer to Jay McTighe’s “Designing Authentic Performance Tasks” Resource to Guide your Performance Task
Development. Key Design Questions Summarized Below:

Key questions to consider when designing the PT:
What goal will be assessed through this performance task?

This performance task wil/ assess students’ a
foundational documents to current events and personal experiences by creatingf presentation.

What important qualities must a student demonstrate to show attainment of the identified goal(s)?
Public Speaking

Dimension 1Developing Questions and Planning Inquiry: Students will identify our civic values and e
whether or not our founding fathers would feel justified in their contribution. Students will also identify
kinds of sources to use in their research.

Dimension 2Applying Disciplinary Lenses and Concepts: Application of democratic concepts and Civi
values to modern day.

Dimension ZEvaluating Sources and Using Evidence: Gathering evidence from foundational documer
current events to use in presentations.

Dimension 4Communicating Conclusions and Taking Informed Action: Students will makectionse
between the intentions of our foundational principles and civic values and their modern application ar
evaluate whether or not our founding fathers would feel justified in their contributibrough research
and presentation.

Is the task incorporating the 21st century competencies?
e Critical Thinking Students will make connections between foundational documents and current
events.
« Creativity- Students will create a presentation on their chosen current event from the perspecti
a founding féher.
« Citizenship Students will analyze foundational principles and civic values in action.
« Communication Students will effectively present their reports to the class.
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How will the task involved “higher order thinking?”, as defined by Webb’s Depth of Knowledge. Ask
yourself, does the task demand thoughtful application of knowledge and skill, not just recall.

Students will investigate and connect our civic values and foundational principles to current events of
experiences in order to critique #ir current application. This will exhibit Level 3, strategic thinking, and
Level 4, extended thinking, I n Webb’' s DOK.

How will students demonstrate their understanding?

Students will demonstrate understanding of our foundational principles and @lues through their
evaluating if the evolution of our civic values is consistent with the vision of the founders..

Is there a tangible product and/or performance that will serve as evidence of learning?

Students SCINC research and analysis of theirmant event articles and their presentations.
How will the task establish an authentic context for student performance? Use G.R.A.S.P.S format.
See below

How will student performance be evaluated?

Student performance will be evaluated based on theseaarch, delivery of the presentation, application ¢
civic values and principles, and evaluation g

How will the task be differentiated?

Student choice of founding father, current event, article. Tiered sources of evidence.
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Constructing the PT Scenario Using G.R.A.S.P.S.
Use the following prompts to design the PT:
Goal:
Your task is to connect the principles and civic values found in the foundational documents to current
events and evaluate if the evoluticof our civic values is consistent with the vision of the founders.

Role:
You are a founding father who has travelled to the future (our present). Your job is to prepare a repor
explaining how the founding principles and our civic values are beingedgplthe modern day.

Audience:
You will be reporting your findings to current government leaders.

Situation:
| magine you are one of the founding fathers.
the principles you founded the coustr on ar e being used in today’

not those principles/values are being used in the way you intended.

Product/Performance and Purpose:

You will create a presentation that identifies civic values/principles from thedimgndocuments in action
and evaluate how your founding father would interpret how our civic values/foundational principles ar|
being used today.

Standard and Criteria for Success

You will be graded on the following elements (rubric in development):

saurces selected

SKIMC of selected sources

Delivery of presentation

Application of principles/values

Evaluation of founding fathers’ position
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Wolcott Civics UNIT 2 ORGANIZER

Grade/Subject |10 Civics

Unit Title Civic Action

Overview of  [This is the second unit in our Civics course. Within this unit, students will build on
Unit their prior knowledge of American civic values by investigating how those civic
values are interpreted and acted upon.

Pacing 2 weeks

Background Information For The Teacher (Unit Overview)

Rationale: The goal of this unit is for students to understand current American civic values and
how those civic values can be interpreted differently by different groups of people. Students will
also learn how to make informed decisions using current media and news outlets. Finally, students
will choose a method of civic participation, devise a civic action plan, and reflect on their
engagement.

Key Learning/Big Ideas:

Citizens have diverse political beliefs that stem from a variety of factors, which unify or divide
people.

Active citizenship requires citizens to evaluate multiple perspectives.

Active citizens should be able to identify and understand bias in order to make informed decisions.
The multiple ways that citizens can actively participate in the political process.

Why is this learning relevant/important (including connections to previous topics/units,
etc.)?

e Pre-Unit Connections - In our previous unit, students have determined our civic values and
their origins in the foundational documents.

« Post-Unit Connections- Students will utilize their learning about political parties and citizen
participation in Unit Il to understand how political parties and citizens influence the decision-
making process in government during Unit III.
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Essential Questions: Compelling and Supporting

Compelling Question (i.e. Essential Question)

How do citizens act upon their civic values?

Supporting Questions
e How are our civic values reflected in our ideologies and political parties?
e How does one become an engaged citizen?
e What opportunities for citizen action are available in a representative democracy?

C3 Inquiry Arc: 4 Dimensions

Dimension 1:
Developing
Questions and
Planning Inquiries

Dimension 2:
Applying
Disciplinary Tools
and Concepts

Dimension 3:
Evaluating Sources
and Using Evidence

Dimension 4:
Communicating
Conclusions and Taking
Informed Action

INQ 9-12.2 Explain
points of agreement
and disagreement
experts have about
interpretations and
applications of
disciplinary concepts
and ideas associated
with a compelling
question.

CIlV 9-12.2 Analyze
the role of citizens in
the U.S. political
system, with
attention to various
theories of
democracy, changes
in Americans’
participation over
time, and alternative
models from other
countries, past and
present.

INQ 9-12.6 Gather
relevant information
from multiple sources
representing a wide
range of views while
using the origin,
authority, structure,
context, and
corroborative value of
the sources to guide
the selection.

INQ 9-12.12 Present
adaptations of arguments
and explanations that
feature evocative ideas and
perspectives on issues and
topics to reach a range of
audiences and venues
outside the classroom using
print and oral technologies
(e.g., posters, essays,
letters, debates, speeches,
reports, and maps) and
digital technologies (e.g.,
Internet, social media, and
digital documentary).

INQ 9-12.3

Explain points of
agreement and
disagreement experts
have about
interpretations and
applications of

CIV 9-12.5 Evaluate
citizens’ and
institutions’
effectiveness in
addressing social
and political
problems at the local,
state, tribal, national,

INQ 9-12.7 Evaluate
the credibility of a
source by examining
how experts value the
sources

INQ 9-12.16 Assess
options for individual and
collective action to address
local, regional, and global
problems by engaging in
self-reflection, strategy
identification, and complex
causal reasoning.
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disciplinary concepts
and ideas associated
with a supporting
question.

and/or international
level.

INQ 9-12.5
Determine the kinds
of sources that will be
helpful in answering
compelling and
supporting questions,
taking into
consideration
multiple points of
view represented in
the sources, the types
of sources available,
and

the potential uses of
the sources.

CIV 9-12.7 Apply
civic virtues and
democratic principles
when working with
others.

INQ 9-12.8 Identify
evidence that draws
information directly
and substantively from
multiple sources to
detect inconsistencies
in evidence in order to
revise or strengthen
claims.

INQ 9-12.17 Apply a range
of deliberative and
democratic strategies and
procedures to make
decisions and take action in
their classrooms, schools,
and out-of-school civic
contexts.

INQ 9-12.1

Explain how a
question reflects an
enduring issue in the
field.

CIV 9-12.10 Analyze
the impact and the
appropriate roles of
personal interests
and perspectives on
the application of
civic virtues,
democratic
principles,
constitutional rights,
and human rights.

CIlV 9-12.12 Analyze
how people use and
challenge local,
state, national, and
international laws to
address a variety of
public issues.

HIST 9-12.1 Analyze
how historical
contexts shaped and
continue to shape
people’s
perspectives.
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GEO 9-12.1
Evaluate the impact
of economic activities
and political
decisions on spatial
patterns within and
among urban,
suburban, and rural
regions.

Core Content Standards

English Language Arts (ELA)

Reading
Literature (RL)

Reading
Informational
Texts (RI)

CCSS.ELA-LITERACY.RH.9-10.2

Determine the central ideas or information of a primary or secondary
source; provide an accurate summary of how key events or ideas develop
over the course of the text.

CCSS.ELA-LITERACY.RH.9-10.6

Compare the point of view of two or more authors for how they treat the
same or similar topics, including which details they include and emphasize
in their respective accounts.

CCSS.ELA-LITERACY.RH.9-10.4

Determine the meaning of words and phrases as they are used in a text,
including vocabulary describing political, social, or economic aspects of
history/social science.

CCSS.ELA-LITERACY.RH.9-10.7
Integrate quantitative or technical analysis (e.g., charts, research data) with
qualitative analysis in print or digital text.

CCSS.ELA-LITERACY.RH.9-10.9
Compare and contrast treatments of the same topic in several primary and
secondary sources.

Foundational
Reading (RF)

Writing (W)

CCSS.ELA-LITERACY.WHST.9-10.7
Conduct short as well as more sustained research projects to answer a
guestion (including a self-generated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize multiple sources on the
subject, demonstrating understanding of the subject under investigation.
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http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/4/
http://www.corestandards.org/ELA-Literacy/RH/9-10/7/
http://www.corestandards.org/ELA-Literacy/RH/9-10/9/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/7/

CCSS.ELA-LITERACY.WHST.9-10.9

research.

Draw evidence from informational texts to support analysis, reflection, and

CCSS.ELA-LITERACY.WHST.9-10.2

Write informative/explanatory texts, including the narration of historical
events, scientific procedures/ experiments, or technical processes.

Speaking & CCSS.ELA-LITERACY.SL.9-10.1

Listening (SL) | Initiate and participate effectively in a range of collaborative discussions

(one-on-one, in groups, and teacher-led) with diverse partners on grades 9-
10 topics, texts, and issues, building on others' ideas and expressing their
own clearly and persuasively.

Language (L)

Math
Math Content
Standards
Math Practices
K-U-D
KNOW DO

Facts, formulas, information, vocabulary Skills of the discipline

« Definitions of liberal and o Apply the definitions of liberal and conservative as
conservative they connect to political parties and current political

o Political parties and their issues
stances on current political e Analyze and evaluate polling and demographic
issues data

o Demographic makeup of the o Take a quiz that places them on the political
political parties spectrum and reflect on own political beliefs

« What bias is and that it exists o Fishbowl debate to engage with other students and
within news sources Interpret and analyze multiple perspectives

« Voting is a right of citizens in a « Evaluate the significance of current political issues
representative democracy e Analyze and evaluate news sources

« Different options available to « Draft and implement a civic action plan
become engaged citizens
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UNDERSTAND

Big ideas, generalizations, principles, concepts, ideas that transfer across situations

« Students will understand the differences between liberal and conservative ideologies as

they relate to political parties and current political issues.

« Students will understand the factors that influence party and political identification.

(income, education level, gender, race)

e Students will understand how to use reliable sources of information to make informed

decisions.

« Students will understand the significance of voting in a representative democracy.
« Students will understand how to become engaged citizens. (ex: vote, issue advocacy,

service learning)

Common Student Misconceptions for this Unit

« Students might mistakenly believe that all news sources are equally reliable.
« Students might mistakenly believe that one news source is enough to make informed decisions.

« Students might mistakenly believe that their vote doesn’t matter.

« Students might mistakenly believe that there isn’t a spectrum of political opinion.
« Students might mistakenly believe that everyone makes decisions or votes the same way.

Unit Assessment

Performance Assessment (Overview only; full task in separate document)

Other (Formative,
quizzes, tests, etc.)

*(Performance Task = “An Inquiry”)

Civic Action Plan- Students will be provided with a list of possible political
activities in which they can participate and a list of various assessments
that could be chosen to demonstrate their learning.

This will carry into Unit 3 while students are determining their issues and
completing their activities and assessments.

Exit Slips

Fishbowl
Participation

Neutral News Article

Supplemental Materials and Resources

| Side With Quiz

Election Exit Polling

Chromebooks

News sources- i.e. New York Times, Washington Post, CNN, Fox News
Political Party Platforms
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Vocabulary

Liberal
Conservative
Moderate
Democrat
Republican

Third Party

Bias
Demographic
Political Party
Political Spectrum
Representative democracy
Citizenship
Ideology

Public Policy Poll

Interdisciplinary Connections

o Text Analysis- Connects to English and Science

« Technology mostly for research of issues in relation to political parties, research of local and
state government issues for performance task. Connects across multiple disciplines

« Statistical Analysis- Connects to Math

Suggested Learning Plan (Unit Storyline)

Compelling Question:

SNERCIUERREESUORS) Suggested Learning Targeted Indicators of Inquiry What students will
. . . Understand, Assess
Experiences Arc Dimensions and/or Act upon?
How are our civic values | Survey on Family CIV 9-12.10 Analyze the | Develop definitions
reflected in our issues/dynamics impact and the of liberal and
ideologies and political appropriate roles of conservative

parties? personal interests and

perspectives on the
application of civic
virtues, democratic
principles, constitutional
rights, and human rights.

Provide students with INQ 9-12.3 Understand the
democratic and Explain points of agreement | differences between
republican stances on | and disagreement experts the political parties
political issues and and their stances on
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have determine the
social, economic,
foreign policy stances
of the parties

have about interpretations
and applications of
disciplinary concepts and
ideas associated with a
supporting question.

the issues by having
them summarize the
ideologies of each

party

Where Do You Stand?
(political issues)

INQ 9-12.1

Explain how a question
reflects an enduring issue in
the field.

Understand that
there is a spectrum
of political beliefs
and assess where
they fit on that
spectrum

Fishbowl on the issues
presented in where do
you stand

CIV 9-12.10 Analyze the
impact and the
appropriate roles of
personal interests and
perspectives on the
application of civic
virtues, democratic
principles, constitutional
rights, and human rights.

Debate the political
issues and practice
being receptive to
multiple
perspectives

“I side with” quiz

CIV 9-12.10 Analyze the
impact and the
appropriate roles of
personal interests and
perspectives on the
application of civic
virtues, democratic
principles, constitutional
rights, and human rights.

Understand that
there is a spectrum
of political beliefs
and assess where
they fit on that
spectrum

How is an informed
citizen a consumer of
information?

Students read and
evaluate two different
biased sources
covering the same
story to identify bias

INQ 9-12.7 Evaluate the
credibility of a source by
examining how experts
value the sources

Develop a process
to detect bias in
sources in order to
become an informed
citizen

Use same sources,
and additional, to
create a neutral news
article based in fact as
opposed to opinion

INQ 9-12.6 Gather
relevant information from
multiple sources
representing a wide
range of views while
using the origin,
authority, structure,
context, and
corroborative value of the

Assess their
understanding of
bias in sources by
having them
produce a neutral
article from various
sources
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sources to guide the
selection.

INQ 9-12.8 Identify
evidence that draws
information directly and
substantively from
multiple sources to detect
inconsistencies in
evidence in order to
revise or strengthen
claims.

What opportunities for
citizen action are
available in a
representative
democracy?

School related scenario
about voter
participation

Political scenario-
provide data and
statistics about voter
turnout

CIV 9-12.2 Analyze the
role of citizens in the U.S.
political system, with
attention to various
theories of democracy,
changes in Americans’
participation over time,
and alternative models
from other countries, past
and present.

Understand that in a
representative
democracy, there
are consequences
for political
participation, or lack
thereof.

Interview family about
their civic engagement
and create a class list
of opportunities to
become active
participants

Identify ways that
citizens can actively
participate

Performance Task-
Provide students with a
variety of ways to be
an actively engaged
citizen (in addition to
voting); they will
choose one and follow
through on it

INQ 9-12.16 Assess
options for individual and
collective action to
address local, regional,
and global problems by
engaging in self-
reflection, strategy
identification, and
complex causal
reasoning.

INQ 9-12.17 Apply a
range of deliberative and
democratic strategies
and procedures to make
decisions and take action

Demonstrating
active participation
and civic
engagement at the
local, state, or
national level
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in their classrooms,
schools, and out-of-
school civic contexts.

Revision History

Revision Date

Explanation of change(s) made to document
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Performance Task: Each Unit Must Contain a Performance Task Assessment,

Please refer to Jay McTighe’s “Designing Authentic Performance Tasks” Resource to Guide your Performance Task
Development. Key Design Questions Summarized Below:

Key questions to consider when designing the PT:

What goal will be assessed through this performance task?
Students will demonstrate active participation and civic engagement at the local or state level.

What important qualities must a student demonstrate to show attainment of the identified goal(s)?

Dimension 1Developing Questions and Plangilnquiry: Students will identify problems/areas of changg
within the school, their community, etc. and create a plan for taking informed action.

Dimension 2Applying Disciplinary Lenses and Concepts: Students will learn how to and engage in be
an informed citizen through participation.

Dimension 3 Evaluating Sources and Using Evid&tadents will research and gather evidence on their
chosen issue which they will use to create a proposal and take action on that issue.

Dimension 4 Communiating Conclusions and Taking Informed Action: Students will take informed ac
on an issue that is meaningful to them and reflect on the process and their participation.

Is the task incorporating the 21st century competencies?

o Critical Thinking Students will research and take a position on an issue.

o Creativity- Students will create a proposal for a citizen action plan.

o Citizenship Students will participate in local, state, or national government based on their citize¢
action plan.

« Commitment to Gowth - Students will refine ideas in order to carry out their action plan.

« Communicationrr Students will engage with their peers, teachers, and community in order to for
and carry out their citizen action plan.

How will the task involved “higher order thinking?”, as defined by Webb’s Depth of Knowledge. Ask
yourself, does the task demand thoughtful application of knowledge and skill, not just recall.

Students will demonstrate strategic and exten
create and implement a civic action plan and assess their experience through reflection.
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How will students demonstrate their understanding?

Students will demonstrate their understanding through researching an issue and formulating a citizen
action plan, implementing their plan, and reflecting on their experience.

Is there a tangible product and/or performance that will serve as evidence of learning?

Students wi liiln sfuobrrmst” “tchhreocukghout the pr ocuwess,
their research, will provide artifacts as evidence of their participation, and complete a reflection descr
and assessing their experience with their civic action plan.

How will the task establish an authentic context for student performance? Use G.R.A.S.P.S format.
See below

How will student performance be evaluated?

Students will be graded based on their research, action plan, participation, and reflection.
Rubric in development

How will the task be differentiated?

Student Choice in issue, how they will take action, and how they will reflect on that action. Individual
conferences with students based on need and to evaluate appropriateness of their choices with their ability
level.

Chunking tasks.
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Constructing the PT Scenario Using G.R.A.S.P.S.

Use the following prompts to design the PT:

Goal:
You are required to complete a Civic Action Project in which you will carry out a plan of action toward
change that affects an issue that you care about.

Role:
You are a citizelooking to create change in your local community.

Audience:

Your audience is dependent on the action you choose to take as a citizen. It could be: the Board of
Education, The Town Council, State Representatives, Congressmen, Parents, School Admjrpsiess,
etc.

Situation:
Taking part in society is the responsibility of every citizen. Change cannot happen unless we make it

For example, are you happy with..
e The school dress code?
e The town curfew?
e The current laws in Connecticutabouidv er ' s | i censes?
e The current gun control legislation in the country?

Product/Performance and Purpose:

You will research an issue of your choice, create a proposal on what action you want to take on that i
take informed action, and complete a reflem on your experience.

For example, you might choose to:
Research the current town curfew.
Fill out an action plan form that details your research and explains how you will address the is
Attend or speak at a Town Council meeting arguing in favor afjainst the current town curfew.
Collect and document artifacts as evidence of your participation.

Complete a reflection form explaining your experience participating in your local community.

arwdE

Standard and Criteria for Success

You will be graded basexh your research, proposal, participation or product, and reflection.
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Wolcott Civics UNIT 3 ORGANIZER

Grade/Subject |Civics Grade 10

Unit Title Government in Action

Overview of [This unit will focus on the structure and function of the Legislative, Executive, and
Unit Judicial Branches of American government (primarily on the national level) and how
our government carries out the principles established in the foundational documents.

Pacing 5-6 weeks

Background Information For The Teacher (Unit Overview)

Rationale: The goal of this unit is for students to understand the structure and function of each of
the three branches of government and how they interact. Students will apply their prior knowledge
of our civic values and the principles outlined in the foundational documents to determine how
these are carried out in our government. Students will actively engage in simulations and activities
to experience government processes in action.

Key Learning/Big Ideas:

« Our system of government is based on the guiding principles outlined in the Constitution.

e Structures and functions of governments can be independent and interdependent.

« Effective government requires compromise.

o Our system of government is susceptible to influence beyond the structure and principles
found in the Constitution.

Why is this learning relevant/important (including connections to previous topics/units,
etc.)?
e Pre-Unit Connections
e Unit | Connections:
o Civic values (i.e. individual liberty, representative government, equality)
« Principles of Constitution (i.e. separation of powers, checks and balances,
popular sovereignty, limited government)
e Unit Il Connections:
o Political Parties & Political ideologies
« Voter Demographics
« Voters as constituents

¢ Post-Unit Connections:

Students will draw on their knowledge of the processes for creating laws and policy to see how the
balance between individual rights and government power is preserved in a democracy.
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Essential Questions: Compelling and Supporting

Compelling Question (i.e. Essential Question)

Do the structure and processes of our government reflect the values of our foundational documents?

Supporting Questions
e How do the three branches of our government work independently and interdependently?
o Do current practices match the intentions of the founders as outlined in our Constitution?

C3 Inquiry Arc: 4 Dimensions

Dimension 1:
Developing

Dimension 2:
Applying Disciplinary

Dimension 3:
Evaluating Sources

Dimension 4:
Communicating

Quest_lons anq _ Taals e Coreae anq Using Conclusions and_Taklnq
Planning Inquiries Evidence Informed Action
INQ 9-12.2 Explain | Primary Lens: INQ 9-12.9 Refine INQ 9-12.11 Construct
points of agreement | CIV 9-12.1 Distinguish | claims and explanations using sound

and disagreement
experts have about
interpretations and
applications of
disciplinary concepts
and ideas associated
with a compelling
question.

INQ 9-12.3 Explain
points of agreement
and disagreement
experts have about
interpretations and
applications of
disciplinary concepts
and ideas associated
with a supporting
question.

INQ 9-12.4 Explain
how supporting
questions contribute
to an inquiry and
how, through
engaging source

the powers and
responsibilities of local,
state, tribal, national,
and international civic
and political
institutions.

ClV 9-12.3 Analyze
the impact of
constitutions, laws,
treaties, and
international
agreements on the
maintenance of
national and
international order.

CIV 9-12.4 Explain
how the U.S.
Constitution
establishes a system
of government that has
powers,
responsibilities, and
limits that have

counterclaims
attending to
precision,
significance, and
knowledge
conveyed through
the claim while
pointing out the
strengths and
limitations of both.

reasoning, correct sequence
(linear or non-linear),
examples, and details with
significant and pertinent
information and data, while
acknowledging the strengths
and weaknesses of the
explanation given its
purpose (e.g., cause and
effect, chronological,
procedural, technical)

INQ 9-12.16 Assess options
for individual and collective
action to address local,
regional, and global
problems by engaging in
self-reflection, strategy
identification, and complex
causal reasoning.

INQ 9-12.17 Apply a range
of deliberative and
democratic strategies and
procedures to make
decisions and take action in
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work, new
compelling and
supporting questions
emerge.

changed over time and
that are still contested.

ClV 9-12.5 Evaluate
citizens’ and
institutions’
effectiveness in
addressing social and
political problems at
the local, state, tribal,
national, and/or
international level.

CIV 9-12.7 Apply civic
virtues and democratic
principles when
working with others.

CIV 9-12.10 Analyze
the impact and the
appropriate roles of
personal interests and
perspectives on the
application of civic
virtues, democratic
principles,
constitutional rights,
and human rights.

ClV 9-12.11 Evaluate
multiple procedures for
making governmental
decisions at the local,
state, national, and
international levels in
terms of the civic
purposes achieved.

CIV 9-12.12 Analyze
how people use and
challenge local, state,
national, and
international laws to
address a variety of
public issues.

their classrooms, schools,
and out-of-school civic
contexts.
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ClV 9-12.13 Evaluate
public policies in terms
of intended and
unintended outcomes,
and related
consequences

Supporting Lenses:
ECO 9-12.1 Analyze
how incentives
influence choices that
may result in policies
with a range of costs
and benefits for
different groups.

GEO 9-12.1 Evaluate
the impact of economic
activities and political
decisions on spatial
patterns within and
among urban,
suburban, and rural
regions.

Core Content Standards

English Language Arts (ELA)

Reading
Literature (RL)

CCSS.ELA-LITERACY.RH.9-10.7
Integrate quantitative or technical analysis (e.g., charts, research data) with
qualitative analysis in print or digital text.

Reading
Informational
Texts (RI)

Foundational
Reading (RF)

Writing (W)

CCSS.ELA-LITERACY.WHST.9-10.7

Conduct short as well as more sustained research projects to answer a
guestion (including a self-generated question) or solve a problem; narrow
or broaden the inquiry when appropriate; synthesize multiple sources on
the subject, demonstrating understanding of the subject under
investigation.

CCSS.ELA-LITERACY.WHST.9-10.1
Write arguments focused on discipline-specific content.
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CCSS.ELA-LITERACY.WHST.9-10.7

Conduct short as well as more sustained research projects to answer a
question (including a self-generated question) or solve a problem; narrow
or broaden the inquiry when appropriate; synthesize multiple sources on
the subject, demonstrating understanding of the subject under
investigation.

Speaking & CCSS.ELA-LITERACY.SL.9-10.1
Listening (SL) Initiate and participate effectively in a range of collaborative discussions (one-

on-one, in groups, and teacher-led) with diverse partners on grades 9-10
topics, texts, and issues, building on others' ideas and expressing their own
clearly and persuasively.

CCSS.ELA-LITERACY.SL.9-10.4

Present information, findings, and supporting evidence clearly, concisely,
and logically such that listeners can follow the line of reasoning and the
organization, development, substance, and style are appropriate to
purpose, audience, and task.

Language (L)

Math
Math Content
Standards
Math Practices
K-U-D

KNOW

Facts, formulas, information,

vocabulary

DO
Skills of the discipline

Purpose of government
Electoral College
Qualifications for Office
Function of each branch
Structure of each branch
Powers of each branch
Checks and Balances
Popular Sovereignty
Lawmaking Process

Creating a concept map to examine the purpose of government
as a whole and the relationship between the branches

Create an Infographic to illustrate the structural differences
between the House and Senate and the current party makeup and
demographics

Students will analyze a typical presidential daily schedule and
determine when they play those different roles

Government Simulation

Examine case studies
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Federalism and the limitations | Congressional Decision Making Activity

of the federal government Research current use of powers for each branch to find evidence
Factors that influence of the system at work

government decision making Fishbowl Debate and written reflection on current practices

matching intent of founders

UNDERSTAND
Big ideas, generalizations, principles, concepts, ideas that transfer across situations

« Students will understand the role of popular sovereignty in a representative democracy.
« Students will understand that to prevent tyranny, the Constitution provided for a limited

government.

o Students will understand that effective government requires compromise between the 3

branches.

« Students will understand that there are many factors that influence government decision making

and policies.

Common Student Misconceptions for this Unit

« Students might mistakenly believe that the president is popularly elected.
« Students might mistakenly believe that one branch is more powerful than another.
o Students might mistakenly believe that the federal government can do whatever it wants without

limitation.

« Students might mistakenly believe that the government doesn't listen to them.

Unit Assessment

Performance Assessment (Overview only; full
task in separate document)

Other (Formative, quizzes, tests, etc.)

Simulation and Fishbowl/Reflection
o Students will simulate the legislative
process as it plays out between the
legislative and executive branches.
During the simulation students will:
o Represent a constituency
o Create a bill proposal
o Work in a committee to write a
compromise bill
o Present their committee’s bill
to the floor and patrticipate in
debate.
o The principal will act as the
president and will sign or veto
the proposed bill giving it a
chance to move to the Board
of Education for adoption.

Congressional Decision Making Activity

e Students will role play a member of Congress
and make a decision on whether to support or
oppose a proposed bill.

o Students will understand the various factors
(i.e. constituents, national need, political
parties, interest groups, personal opinion) that
representatives in Congress must weigh
when making decisions about pieces of
legislation.

Infographic
o Students will create an infographic that
illustrates the differences between the House
and Senate as well as the current political
and demographic makeup of each chamber.
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o Students will complete an individual
reflection pertaining to the compelling
question.

o Students will understand the
processes and difficulties of all the
branches working together to affect
change; Students will understand the
skills necessary to create
compromise to enact policy.

o Students will understand the extra
influences on the current system
beyond the branches themselves

e Students will understand that the two houses
have separate roles and functions but that
they still have to work together to affect
change

Electoral College Webquest

« Students will manipulate the current electoral
college map in order to understand how the
system works and generate criticisms of it
(i.e. president can lose the popular vote but
win the presidency; doesn’t represent the will
of the people; disproportionately favors small
states, etc.)

Exit Slips
Quiz

Supplemental Materials and Resources

270towin.com

Congressional Research Service
Current News sites

Current Student Handbook

Vocabulary

Electoral College
Electoral Votes
Elector

Bicameral

Advise and consent
Checks and Balances
Popular Sovereignty
Federalism
Constituent

Elastic Clause
Filibuster

Interest Group/Lobbyist
Cabinet

Executive Order
Executive Agreement
Executive Privilege
Formal vs. Informal Powers
Chief of State

Chief Executive

Chief Diplomat
Commander-in-Chief
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Chief Legislator
Chief of Party

Chief Guardian of the Economy

Pardon

Treaty

Original Jurisdiction
Appellate Jurisdiction
Judicial Review

Interdisciplinary Connections

Use of technology when making infographic, conducting webquest, and writing bills- Connects
across multiple disciplines
Math- Statistics Analysis of Congress demographics

Suggested Learning Plan (Unit Storyline)

Compelling Question:

SNERCIUERREESUORS) Suggested Learning | Targeted Indicators of Inquiry What students will
. . . Understand, Assess and/or
Experiences Arc Dimensions Act upon?
How do the three Create a INQ 9-12.2 Explain Develop their own

branches of our
government work
independently and
interdependently?

concept/mind map | points of agreement and
that illustrates the | disagreement experts
role and structure | have about

of the government. | interpretations and
applications of
disciplinary concepts and
ideas associated with a
compelling question.

CIV 9-12.1 Distinguish
the powers and
responsibilities of local,
state, tribal, national, and
international civic and
political institutions.

working visualization of
what they think the
government looks like
and what its purpose is

Election Process- | CIV 9-12.10 Analyze the
Qualifications for impact and the
Office and appropriate roles of

Students will understand
how the system works
and the criticisms of it
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Electoral College

personal interests and

(i.e. president can lose

Webquest perspectives on the the popular vote but win
application of civic the presidency; doesn’t
virtues, democratic represent the will of the
principles, constitutional people;
rights, and human rights. | disproportionately favors

small states, etc.)
INQ 9-12.4 Explain how
supporting questions Students will understand
contribute to an inquiry what qualities voters are
and how, through looking for in
engaging source work, representatives (i.e.
new compelling and education, honesty,
supporting questions political experience, etc.)
emerge.

Legislative CIV 9-12.1 Distinguish Students will understand

Branch- Function,
Structure, and
Current Makeup:
Create an
infographic that
illustrates the
differences
between the
House and Senate
as well as the
current political
and demographic
makeup of each

the powers and
responsibilities of local,
state, tribal, national, and
international civic and
political institutions.

that the two houses have
separate roles and
functions but that they
still have to work
together to affect change

chamber.

Legislative CIV 9-12.1 Distinguish Students will understand
Branch- the powers and the powers of Congress
Powers responsibilities of local, can be expanded

(Federalism)

state, tribal, national, and
international civic and
political institutions.

through the elastic
clause, but are limited
through federalism

Legislative
Branch-
Lawmaking
Process

How a Bill
Becomes a Law;
How Would You
Vote Activity

CIV 9-12.10 Analyze the
impact and the
appropriate roles of
personal interests and
perspectives on the
application

of civic virtues,
democratic principles,

Students will understand
the path that a bill is
supposed to follow
through the legislative
process and the
roadblocks along the way
(i.e. factors that influence
congressmen, filibuster )
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constitutional rights, and
human rights.

ClV 9-12.11 Evaluate
multiple procedures for
making governmental
decisions at the local,
state, national, and
international levels in
terms of the civic
purposes achieved.

ECO 9-12.1 Analyze how
incentives influence
choices that may result in
policies with a range of
costs and benefits for
different groups.

GEO 9-12.1 Evaluate the
impact of economic
activities and political
decisions on spatial
patterns within and
among urban, suburban,
and rural regions.

Students will understand
the various factors (i.e.
constituents, national
need, political parties,
interest groups, personal
opinion) that
representatives in
Congress must weigh
when making decisions
about pieces of
legislation.

Executive Branch-
Function and
Roles (Presidential
Schedule)

CIV 9-12.1 Distinguish
the powers and
responsibilities of local,
state, tribal, national, and
international civic and
political institutions.

Students will understand
the scope of the job of
President

Executive Branch-
Formal and
Informal Powers

CIV 9-12.3 Analyze the
impact of constitutions,
laws, treaties, and
international agreements
on the maintenance of
national and international
order.

CIV 9-12.4 Explain how
the U.S. Constitution
establishes a system of
government that has

Students will understand
the scope of the
president’s powers as
listed in the Constitution
and granted to them by
tradition/need
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powers, responsibilities,
and limits that have
changed over time and
that are still contested.

INQ 9-12.3 Explain
points of agreement and
disagreement experts
have about
interpretations and
applications of
disciplinary concepts and
ideas associated with a
supporting question.

Executive Branch-
Structure

CIV 9-12.1 Distinguish
the powers and
responsibilities of local,
state, tribal, national, and
international civic and
political institutions.

ClV 9-12.11 Evaluate
multiple procedures for
making governmental
decisions at the local,
state, national, and
international levels in
terms of the civic
purposes achieved.

Students will understand
who advises the
president in different
policy areas

Judicial Branch-
Function and
Structure

CIV 9-12.1 Distinguish
the powers and
responsibilities of local,
state, tribal, national, and
international civic and
political institutions.

Students will understand
the structure and roles of
the different courts and
their jurisdictions

Judicial Branch-
Judicial Review

CIV 9-12.4 Explain how
the U.S. Constitution
establishes a system of
government that has
powers, responsibilities,
and limits that have
changed over time and
that are still contested.

Students will understand
how judicial review
empowers the court in
the system of checks and
balances and its potential
impact on the nation
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CIV 9-12.3 Analyze the
impact of constitutions,
laws, treaties, and
international agreements
on the maintenance of
national and international
order.

CIV 9-12.5 Evaluate
citizens’ and institutions’
effectiveness in
addressing social and
political problems at the
local, state, tribal,
national, and/or
international level.

INQ 9-12.3 Explain
points of agreement and
disagreement experts
have about
interpretations and
applications of
disciplinary concepts and
ideas associated with a
supporting question.

Government
Simulation

CIV 9-12.2 Analyze the
role of citizens in the U.S.
political system, with
attention to various
theories of democracy,
changes in Americans’
participation over time,
and alternative models
from other countries, past
and present.

ClV 9-12.5 Evaluate
citizens’ and institutions’
effectiveness in
addressing social and
political problems at the
local, state, tribal,
national, and/or
international level.

Students will understand
the processes and
difficulties of all the
branches working
together to affect
change; Students will
understand the skills
necessary to create
compromise to enact

policy
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CIV 9-12.7 Apply civic
virtues and democratic
principles when working
with others.

CIV 9-12.10 Analyze the
impact and the
appropriate roles of
personal interests and
perspectives on the
application of civic
virtues, democratic
principles, constitutional
rights, and human rights.

ClV 9-12.11 Evaluate
multiple procedures for
making governmental
decisions at the local,
state, national, and
international levels in
terms of the civic
purposes achieved.

CIV 9-12.12 Analyze how
people use and challenge
local, state, national, and
international laws to
address a variety of
public issues.

ClV 9-12.13 Evaluate
public policies in terms of
intended and unintended
outcomes, and related
consequences

INQ 9-12.2 Explain
points of agreement and
disagreement experts
have about
interpretations and
applications of
disciplinary concepts and
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ideas associated with a
compelling question.

INQ 9-12.9 Refine claims
and counterclaims
attending to precision,
significance, and
knowledge conveyed
through the claim while
pointing out the strengths
and limitations of both.

INQ 9-12.16 Assess
options for individual and
collective action to
address local, regional,
and global problems by
engaging in self-
reflection, strategy
identification, and
complex causal
reasoning.

INQ 9-12.17 Apply a
range of deliberative and
democratic strategies and
procedures to make
decisions and take action
in their classrooms,
schools, and out-of-
school civic contexts.

Do current practices
match the intentions of
the founders as outlined
in our Constitution?

Survey and
Individual
Reflection

ClV 9-12.14 Analyze
historical, contemporary,
and emerging means of
changing societies,
promoting the common
good, and protecting
rights.

CIV 9-12.4 Explain how
the U.S. Constitution
establishes a system of
government that has
powers, responsibilities,

Students will understand
the extra influences on
the current system
beyond the branches
themselves.

Students will reflect on
the current practices of
the legislative process
and whether or not the
match the founders
intentions in the
Constitution.
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and limits that have
changed over time and
that are still contested.

ClV 9-12.5 Evaluate
citizens’ and institutions’
effectiveness in
addressing social and
political problems at the
local, state, tribal,
national, and/or
international level.

INQ 9-12.11 Construct
explanations using sound
reasoning, correct
sequence (linear or non-
linear), examples, and
details with significant
and pertinent information
and data, while
acknowledging the
strengths and
weaknesses of the
explanation given its
purpose (e.g., cause and
effect, chronological,
procedural, technical)

Revision History

Revision Date

Explanation of change(s) made to document
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Performance Task: Each Unit Must Contain a Performance Task Assessment,

Please refer to Jay McTighe’s “Designing Authentic Performance Tasks” Resource to Guide your Performance Task
Development. Key Design Questions Summarized Below:

Key questions to consider when designing the PT:

What goal will be assessed through this performance task?

This performance task will assess students ability to understand democratic pesdeg engaging in them
in a collaborative manner. This task will also assess students ability to effectively communicate, using
evidencebased reasoning, engaging in argumentation and taking informed action.

What important qualities must a student demonstrate to show attainment of the identified goal(s)?

Students must demonstrate the willingness and ability to communicate and collaborate effectively as
as think creatively and critically.

Dimension 1Developing Questions and Planning Inquirydsnis will identify problems/areas of change
within Wolcott High School and look at the possible merits/constraints of the solution.

Dimension 2Applying Disciplinary Lenses and Concepts and 3 Evaluating Sources and Using-Eviden
Applying the lensesmal evidence based research to draft bill proposals.

Dimension 2Applying Disciplinary Lenses and Concepts: Enacting the legislative simulation process.

Dimension 4 Communicating Conclusions and Taking Informed Action: Students will engage ifasiveqi
simulation where they propose, write, debate, and vote on bills.

Is the task incorporating the 21st century competencies?
o Collaboration Students will work together to write and debate bills.
« Critical Thinking Students will write and debate pol/ proposals.
o Creativity- Students will create a policy proposal.
o Citizenship Students will create a policy proposal that address an issue at Wolcott High Schoo
« Commitment to Growth Students will refine ideas in order to make their bill proposaiidy.
« Communication Students will present and debate bill proposals.

How will the task involved “higher order thinking?”, as defined by Webb’s Depth of Knowledge. Ask
yourself, does the task demand thoughtful application of knowledge and skill, not just recall.

Students will demonstrate strategic and exten
draft a bill and apply the concepts of democratic processes in order to pass legislation.

How will students demonstrate their understanding?
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Students will demonstrate understanding by creating bills, marking them up in committee, floor debat
potential presentation to administration and the Board of Education, and individual reflection.

Is there a tangible product and/or performance that will serve as evidence of learning?

Finalized bills coming out of each committee, the bills that are passed by the whole class, and the ing
reflection.

How will the task establish an authentic context for student performance? Use G.R.A.S.P.S format.
See below

How will student performance be evaluated?

Student performance will be evaluated based on their individual bill proposals, committee collaboratic
their final bill proposal, their participation in class debate on committee bills, and itieiridual reflection.

How will the task be differentiated?
Students will be assigned a representative identity card indicating their incumbency, which will be used to
determine leadership roles and committee assignments.

Students placed in committees based on interest and student choice. Different roles within committee- ex:
researchers, writers, etc.

Students are also able to express their learning through whole class debate, writing, small group discussion,
and individual reflection.
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Wolcott Civics UNIT 4 ORGANIZER

Grade/Subject |Civics Grade 10

Unit Title Civil Rights and Liberties

Overview of This unit will focus on the protections guaranteed by the Bill of Rights and 14th
Unit Amendment and how their interpretation has changed over time.

Pacing 2-3 weeks

Background Information For The Teacher (Unit Overview)

Rationale:

The goal of this unit is for students to know their rights and understand how the interpretation of the
Bill of Rights and 14th Amendment continue to change. Students will examine the court’s role in
interpreting the Constitution by examining specific cases involving the Bill of Rights and 14th
Amendment. Students will actively engage in simulations and activities to experience how the
courts interpret the Constitution.

Key Learning/Big Ideas:

e The rights and liberties as guaranteed in the Bill of Rights and 14th Amendment are
continually interpreted.

« The court’s interpretations of the Bill of Rights can expand or limit rights of individual citizens
and the nation as a whole.

o Court decisions have helped to more clearly define our civic values.

Why is this learning relevant/important (including connections to previous topics/units,
etc.)?

e Pre-Unit Connections: UNIT 1 - Foundational Documents unit provides a broad overview
of the Bill of Rights including the reasons for adding them. UNIT 3 - Outlines the structure
and function of the Supreme Court including the Court’s interpretation of the Constitution and
Bill of Rights.

e Post-Unit Connections: Students will use their knowledge of government to understand
problems in American history and how they are addressed by the government, as well as
current issues and events.

« Examples:
e CivilWar- US|
o Civil Rights/ 14th Amendment- Modern U.S. History
e Criminology
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Essential Questions: Compelling and Supporting

Compelling Question (i.e. Essential Question)
e Does the Bill of Rights serve its purpose as a protection of citizens’ civil liberties and civil rights?

Supporting Questions

e How does the 14th Amendment enhance the Bill of Rights?
e How do our changing civic values impact our interpretation of the Bill of Rights?

C3 Inquiry Arc: 4 Dimensions

Dimension 1:
Developing
Questions and
Planning Inquiries

Dimension 2:
Applying Disciplinary
Tools and Concepts

Dimension 3:

Evaluating
Sources and

Dimension 4:
Communicating
Conclusions and Taking

Using Evidence

Informed Action

INQ 9-12.1 Explain
how a question
reflects an enduring
issue in the field.

Primary Lens:

CIV 9-12.5 Evaluate
citizens’ and
institutions’
effectiveness in
addressing social and
political problems at the
local, state, tribal,
national, and/or
international level.

CIV 9-12.4 Explain
how the U.S.
Constitution establishes
a system of
government that has
powers,

responsibilities, and
limits that have
changed over time and
that are still contested.

INQ 9-12.7
Evaluate the
credibility of a
source by
examining how
experts value
the sources.

INQ 9-12.12 Present
adaptations of arguments
and explanations that
feature evocative ideas
and perspectives on
issues and topics to reach
a range of audiences and
venues outside the
classroom using print and
oral technologies

(e.g., posters, essays,
letters, debates, speeches,
reports, and maps) and
digital technologies (e.g.,
Internet, social media, and
digital documentary)

INQ 9-12.2 Explain
points of agreement
and disagreement
experts have about
interpretations and
applications of
disciplinary concepts
and ideas associated

CIV 9-12.7 Apply
civic virtues and
democratic principles
when working with
others.

INQ 9-12.9
Refine claims and
counterclaims
attending to
precision,
significance, and
knowledge
conveyed through
the claim while

INQ 9-12.17 Apply a
range of deliberative and
democratic strategies and
procedures to make
decisions and take action
in their classrooms,
schools, and out-of-school
civic contexts.
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with a compelling
question.

pointing out the
strengths and
limitations of both

INQ 9-12.3 Explain
points of agreement
and disagreement
experts have about
interpretations and
applications of
disciplinary concepts
and ideas associated
with a supporting
guestion.

ClV 9-12.9 Use
appropriate
deliberative processes
in multiple settings.

INQ 9-12.10 Construct
arguments using precise
and knowledgeable
claims, with evidence
from multiple sources,
while acknowledging
counterclaims and
evidentiary weaknesses.

CIV 9-12.10 Analyze
the impact and the
appropriate roles of
personal interests and
perspectives on the
application of civic
virtues, democratic
principles,
constitutional rights,
and human rights.

INQ 9-12.13 Critique the use
of claims and evidence in
arguments for credibility.

CIV 9-12.12 Analyze
how people use and
challenge local, state,
national, and
international laws to
address a variety of
public issues.

CIV 9-12.14 Analyze
historical,
contemporary, and
emerging means of
changing societies,
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promoting the common
good, and protecting
rights.

ClV 9-12.13 Evaluate
public policies in terms
of intended and
unintended outcomes,
and related
consequences

ClV 9-12.11 Evaluate
multiple procedures for
making governmental
decisions at the local,
state, national, and
international levels in
terms of the civic
purposes achieved.

HIST 9-12.1 Analyze
how historical contexts
shaped and continue to
shape people’s
perspectives.

Core Content Standards

English Language Arts (ELA)

Reading
Literature (RL)

Reading
Informational
Texts (RI)

CCSS.ELA-LITERACY.RH.9-10.1

Cite specific textual evidence to support analysis of primary and secondary
sources, attending to such features as the date and origin of the
information.

CCSS.ELA-LITERACY.RH.9-10.2

Determine the central ideas or information of a primary or secondary
source; provide an accurate summary of how key events or ideas develop
over the course of the text.

CCSS.ELA-LITERACY.RH.9-10.4
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http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/4/

Determine the meaning of words and phrases as they are used in a text,
including vocabulary describing political, social, or economic aspects of
history/social science.

Foundational
Reading (RF)

Writing (W)

CCSS.ELA-LITERACY.WHST.9-10.1
Write arguments focused on discipline-specific content.

CCSS.ELA-LITERACY.WHST.9-10.4

Produce clear and coherent writing in which the development, organization,
and style are appropriate to task, purpose, and audience.

CCSS.ELA-LITERACY.WHST.9-10.6

Use technology, including the Internet, to produce, publish, and update
individual or shared writing products, taking advantage of technology's
capacity to link to other information and to display information flexibly and
dynamically.

CCSS.ELA-LITERACY.WHST.9-10.7
Conduct short as well as more sustained research projects to answer a
guestion (including a self-generated question) or solve a problem; narrow
or broaden the inquiry when appropriate; synthesize multiple sources on
the subject, demonstrating understanding of the subject under
investigation.

CCSS.ELA-LITERACY.WHST.9-10.9
Draw evidence from informational texts to support analysis, reflection, and
research.

Speaking &
Listening (SL)

CCSS.ELA-LITERACY.SL.9-10.1

Initiate and participate effectively in a range of collaborative discussions
(one-on-one, in groups, and teacher-led) with diverse partners on grades 9-
10 topics, texts, and issues, building on others' ideas and expressing their
own clearly and persuasively.

CCSS.ELA-LITERACY.SL.9-10.4

Present information, findings, and supporting evidence clearly, concisely,
and logically such that listeners can follow the line of reasoning and the
organization, development, substance, and style are appropriate to
purpose, audience, and task.

CCSS.ELA-LITERACY.SL.9-10.2
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http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/4/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/6/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/7/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/9/
http://www.corestandards.org/ELA-Literacy/SL/9-10/1/
http://www.corestandards.org/ELA-Literacy/SL/9-10/4/
http://www.corestandards.org/ELA-Literacy/SL/9-10/2/

accuracy of each source.

Integrate multiple sources of information presented in diverse media or
formats (e.g., visually, quantitatively, orally) evaluating the credibility and

Language (L)

Math
Math Content
Standards
Math Practices
K-U-D
KNOW DO
Facts, formulas, information, vocabulary Skills of the discipline
e The rights guaranteed in the first ten Amendments o ldentify the rights included in
e The equal protection clause of the 14th Amendment the first 10 amendments
o Landmark cases that have defined the rights in the Bill o Construct a timeline of

of Rights (i.e. Miranda v. Arizona, Gideon v.
Wainwright, Skokie lllinois v. Nazi Party, Brown v.
Board of Ed, Tinker v. Des Moines, New Jersey v.
T.L.O) .
e What precedent is and how it is established and .
applied

cases illustrating the
evolving meaning of the
14th amendment

Analyze landmark cases
Apply precedent to current
cases

Research precedent cases
Structure and deliver an
argument or opinion
Develop questions based on
court cases

UNDERSTAND

Big ideas, generalizations, principles, concepts, ideas that transfer across situations

o Students will understand that past court decisions have expanded protections to more of

American society.

o Students will understand that rights can be expanded or limited based on interpretation

and changing civic values

o Students will understand how precedent impacts court decisions and the potential future

issues/challenges that may arise as a result of those decisions.
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Common Student Misconceptions for this Unit

« Students might mistakenly believe that the rights in the Bill of Rights can’t be limited.
o Students might mistakenly believe that the judicial branch is the least powerful of the three

branches.
o Students might mistakenly believe that judges can change laws.

« Students might mistakenly believe that the Bill of Rights originally applied to every American

citizen.

« Students might mistakenly believe that there are more than ten rights in the Bill or Rights.

Unit Assessment

Performance Assessment (Overview only; full task in separate document)

Other (Formative,
guizzes, tests, etc.)

Students will be assigned roles as attorneys and justices in a recent
Supreme Court case.

« Students will work in teams of lawyers to research their case and to
write and deliver an argument before a mock Supreme Court.

o Other students will act as justices and develop questions to ask
during oral arguments, and will then work with their fellow justices to
reach an opinion on the case.

« Finally, the students and they will reflect on the decision of the court
and will write an exit slip on their reflection of the process the court
uses to reach a decision.

Bill of Rights Quiz
Case Studies

Supplemental Materials and Resources

Bill of Rights
Oyez.org
landmarkcases.org
Current News sites

Vocabulary

precedent
guartering
eminent domain
double jeopardy
self-incrimination
grand jury
counsel

civil

criminal

majority opinion
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dissenting opinion
concurring opinion
Oral argument
Brief

due process
petition

assembly
defendant
prosecution
plaintiff

search and seizure
arms

Miranda rights
segregation
desegregation
discrimination

Interdisciplinary Connections

Use of technology when researching and writing Supreme Court Opinions - Connects across

multiple disciplines

Text Analysis- Connects to English and Science

Suggested Learning Plan (Unit Storyline)

Compelling Question:

Supporting Question(s) Suggested Targeted Indicators of Inquiry What students will
Learning - Understand, Assess and/or
Experiences Act upon?
How does the 14th Bill of Rights CIV 9-12.14 Analyze Students will understand
Amendment enhance the | Introduction historical, contemporary, what rights are
Bill of Rights? Activity and emerging means of specifically written in the

changing societies,
promoting the common
good, and protecting
rights.

CIV 9-12.4 Explain how
the U.S. Constitution
establishes a system of
government that has
powers, responsibilities,
and limits that have
changed over time and that
are still contested.

text of the Bill of Rights.
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Bill of Rights

CIV 9-12.7 Apply civic

Students will apply the Bill

Quiz and Mini virtues and democratic of Rights to various
Cases principles when working scenarios/cases to
with others determine real world
' application for the
protection of personal
liberties.
Brainstorm ClV 9-12.13 Evaluate Students will analyze the
ways people public policies in terms of | equal protection clause of
are intended and unintended the 14th amendment and
disc_riminated outcomes, and related how it is interpreted in
against and order to see how the
introduce CONSEqUENCes protection of personal
14th rights/liberties has been
Amendment expanded over time.
Timeline of HIST 9-12.1 Analyze how | Students will create a
Landmark historical contexts shaped | timeline in order to
Cases illustrate how the court

and continue to shape
people’s perspectives.

CIV 9-12.14 Analyze
historical, contemporary,
and emerging means of
changing societies,
promoting the common
good, and protecting
rights.

has interpreted the
meaning of the equal
protection clause over
time. Students will
understand how our idea
of equality has evolved.

How do our changing

The process

CIV 9-12.11 Evaluate

Students will investigate

civic values impact our | used by the multiple procedures for the process used by the
interpretation of the Bill | courts to make | making governmental courts to make
of Rights? decisions decisions at the local, decisions.

state, national, and

international levels in terms

of the civic purposes

achieved.

Analysis of INQ 9-12.9 Refine claims | Students will complete a

Supreme Court
cases

and counterclaims
attending to precision,
significance, and
knowledge conveyed
through

the claim while pointing
out the strengths and
limitations of both.

case study to understand
how the court arrives at a
decision in a case.
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CIlV 9-12.5 Evaluate
citizens’ and institutions’
effectiveness in addressing
social and political
problems at the local,
state, tribal, national,
and/or international level.

Apply
precedent to
Supreme Court
cases

CIV 9-12.10 Analyze the
impact and the appropriate
roles of personal interests
and perspectives on the
application of civic
virtues, democratic
principles, constitutional
rights, and human rights.

INQ 9-12.17 Apply a
range of deliberative and
democratic strategies and
procedures to make
decisions and take action
in their classrooms,
schools, and out-of-school
civic contexts.

Students will apply
precedent cases in order
to reach a decision on a
current case.

Supreme Court
Simulation

CIV 9-12.7 Apply civic
virtues and democratic
principles when working
with others.

INQ 9-12.17 Apply a
range of deliberative and
democratic strategies and
procedures to make
decisions and take action
in their classrooms,
schools, and out-of-school
civic contexts.

INQ 9-12.10 Construct
arguments using precise

Students will understand
how to research, write
and deliver an argument
or opinion in a Supreme
Court case.
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and knowledgeable claims,
with evidence from
multiple sources, while
acknowledging
counterclaims and
evidentiary weaknesses.

NQ 9-12.12 Present
adaptations of arguments
and explanations that
feature evocative ideas and
perspectives on issues and
topics to reach a range of
audiences and venues
outside the classroom
using print and oral
technologies

(e.g., posters, essays,
letters, debates, speeches,
reports, and maps) and
digital technologies (e.g.,
Internet, social media, and
digital documentary)

Revision History

Revision Date

Explanation of change(s) made to document
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Performance Task: Each Unit Must Contain a Performance Task Assessment,

Please refer to Jay McTighe’s “Designing Authentic Performance Tasks” Resource to Guide your Performance Task
Development. Key Design Questions Summarized Below:

Key questions to consider when designing the PT:
What goal will be assessed through this performance task?

This performance task will assess students ability to understand judicial processes by engaging in the
collaborative manner. This task will also assess students dbilffectively communicate, using evidence
based reasoning, engaging in argumentation and taking informed action.

What important qualities must a student demonstrate to show attainment of the identified goal(s)?

Dimension 1Developing Questions and Rlang Inquiry: Students will determine the constitutional issue
that the courts must make a decision on.

Dimension 2Applying Disciplinary Lenses and Concepts: Understand how the courts are structured a
process for making a decision in the Suprebmairt and the historical legacy of the courts through
precedent cases.

Dimension 2Evaluating Sources and Using Evidence: Gather and use evidence from precedent case
produce legal briefs and Supreme Court opinions.

Dimension 4 Communicating Cotgsions and Taking Informed Action: Students will deliver an oral
argument and create a Supreme Court opinion.

Is the task incorporating the 21st century competencies?

o Collaboration Students will work in legal teams to create an argument or as a grbjystices to
write an opinion.

« Critical Thinking Students will interpret how precedent cases and the Constitution apply to the
case.

« Citizenship Students will understand the the impact of Supreme Court decisions on the rights
citizens.

o Communiation - Students will orally deliver their argument to the Supreme Court and the Justic
will question attorneys as they deliver their argument.

How will the task involved “higher order thinking?”, as defined by Webb’s Depth of Knowledge. Ask
yourself, does the task demand thoughtful application of knowledge and skill, not just recall.

Students will demonstrate | eviedeatda legdl brigveriSoprese [
Court opinion. To do this, they will draw on their analysis of @deat cases.
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How will students demonstrate their understanding?

Students will demonstrate their understanding through analysis of precedent cases, which they will a
order to write either a brief or a Supreme Court opinion and through debateldision of the

Is there a tangible product and/or performance that will serve as evidence of learning?
The written legal briefs and Supreme Court opinions will serve as tangible evidence of learning. The
arguments of the attorneys and the questiomeduced by the Supreme Court Justices will also serve a
evidence of learning.
How will the task establish an authentic context for student performance? Use G.R.A.S.P.S format.
See below
How will student performance be evaluated?
Students will be grded on their use of precedent cases and the written component.
« Attorneys will be graded on the delivery of their oral arguments.
« Justices will be graded on the questions they produce.

Rubric under development.

How will the task be differentiated?
Students will choose the case that they will participate in and will be assigned roles.
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Constructing the PT Scenario Using G.R.A.S.P.S.
Use the following prompts to design the PT:

Goal:
Your task is to participate in a Supreme Court Heaordetermine the outcome of a legal case brought
before the Court.

Role:
You will either be an attorney OR a Supreme Court Justice.

Audience:
As an attorney, you will need to convince the members of the Supreme Court to side with you on the

As a Supreme Court Justice, your audience will be the American public.

Situation:
As an attorney, you have the rare opportunity to argue a case before the Supreme Court of the Unite
States. Attorneys, be prepareeach side has 15 minutes to argue ithease!

As one of 9 Justices on the court you will hear arguments from attorneys on each side. Your decision
impact millions of Americans for years to come!

Product/Performance and Purpose:

Attorneys: Will produce a written legal brief of your angents, including relevant precedent cases and w
deliver an oral argument before the Supreme Court.

Justices: Will prepare questions for the attorneys of the plaintiff and the defendant, deliberate on the
and compose a written opinion.

Standard and Criteria for Success

Everyone will be graded on their use of precedent cases and the written component.

For the written component:
« Each member of the Supreme Court will write either a majority or dissenting opinion.
« Each attorney will wré a legal brief.

Attorneys will be graded on the delivery of their oral arguments.

Justices will be graded on the questions they produce.
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