
WEEK 7

Passages
· “Sea Lizards” (from Massachusetts Passages) and one page of questions
· “All Aboard the Underground Railroad” (from Toolkit Texts)
Outcomes Emphasized
· Students will be introduced to a new type of thinking:  Determining Importance.
· Students will learn to distinguish between important information and interesting details.
· Students will merge prior knowledge with clues in the text to make an inference.
· Students will summarize information from a passage.
· Students will infer word meaning by using information from a text.
Teacher Notes for the Week
· The ability to paraphrase is evidence that students comprehend.  Insist that students paraphrase when they make contributions to the class chart.  Do not allow students to repeat sentences or large parts of sentences from the text verbatim.

· It is essential for students to experience that there are many different ways of expressing the same idea.

	M
	Text material
	Other materials
	Students will learn to distinguish between important information and interesting details.

	
	“Sea Lizards”
	Copies of text for students

Anchor chart
	· Tell students that today’s passage will allow the students an opportunity to practice an important type of thinking:  determining importance.  Explain that determining what is important depends upon what kind of material they read and the purpose for the reading.  Explain that when we read non-fiction, we are usually reading to learn something.  Explain further that non-fiction material usually has important information and very many interesting details.  Tell students that there are usually just too many details to remember them all, so it is very important to learn how to separate the interesting details from the important information.

· Distribute copies of “Sea Lizards.”  Tell students that some animals are found in only one part of the world.  Explain that sea lizards (also called marine iguanas) are one such animal that is found only in the Galapagos Islands.  

· Read paragraphs 1and 2 to students.  Display a two-column chart as follows:

Important Information                             Interesting Details

· Tell students the important information in paragraphs 1 and 2. Record the important information in the first column of the anchor chart.  Then ask students to contribute one or two interesting details found in the first two paragraphs.  Record students’ contributions in column two.

      Important Information                                     Interesting Details

(Marine iguanas (sea lizards) are               (The Galapagos islands are off the coast of 

   found only on the Galapagos Islands.        South America.                   

                                                                    (They live on lava rocks.

Note: The ability to paraphrase is evidence that students comprehend.  Insist that students paraphrase when they make contributions to the class chart.  Do not allow students to repeat sentences or large parts of sentences from the text verbatim.  If students do repeat verbatim, ask “So.  What does that mean?”
· Repeat this procedure for paragraphs 3, 4, and 5.  The teacher will model the important information in each of these paragraphs and allow students to contribute a few interesting details for each paragraph.  

· The completed anchor chart will include items similar to the following:
                 Important Information                                    Interesting Details

            -The marine iguana is ugly, looks            - It has spikes down its back and tail.

              like a little dragon, but is gentle and       - It’s about 4 feet long.

              harmless.                                                  -It’s stupid and moves slow. 

                 Important Information                                    Interesting Details
         (To get their food, iguanas                       (They swim as much as 100 yards into the ocean.
           swim out in the ocean, dive deep to        (Their flat tails help them swim.

           the ocean floor, grip the rocks with         (They dive as deep as 60 feet to get food. 

           their claws and feed on algae.

         (Sea lizards can’t breathe under               (They can hold their breath for 5 to 10 minutes.

            water, so they hold their breath              (One marine iguana held its breath for one hour under 

            when they go under water.                        water.
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	Students will learn to distinguish between important information and interesting details.

	
	“Sea Lizards”
	Anchor chart from previous day

Copies of text for students

Copy of chart for students
	· Review the class chart from the previous day.

· Remind students that when they read non-fiction, they are usually reading to learn something.  Explain further that non-fiction material usually has important information and very many interesting details but too many details to remember them all.  

· Divide the class into pairs and tell students that they will try to find the important information and the interesting details in the final four paragraphs of “Sea Lizards.”  Distribute a tool similar to the class chart used the previous day with three headings:  

                 Paragraph              Important Information                  Interesting Details
· Allow partners about 10 minutes to read paragraphs 6, 7, 8, and 9 and to record the important information and interesting details for paragraphs 6, 7, 8, and 9.

· Allow about 15 minutes for the class to share their work.  Circulate to find interesting expressions of the big ideas that can be shared.

· Write at least two examples of important information for each paragraph so that students can evaluate them for accuracy and completeness.  It is important for students to see that a correct expression of the important information can be worded differently. 

            Completed student work could resemble the following:

Paragraph     Important Information                       Interesting Details
6 (Iguanas can hold their breath        (Iguanas can slow their heart rates from 100 beats
                  for so long because they know        per minute to 30 beats per minute.

                  how to slow their heart rate.         

7 (Iguanas are cold-blooded and       (They lie on warm rocks and absorb heat.

                  have ways of warming up and     (They stand up and let the breeze cool them off.  

                  cooling off.

8 (Iguanas have a way of getting       (Extra salt collects in a special gland.

                  extra salt out of their bodies.        (They jerk their heads and sneeze to get the salt out.

                                                                                          (They get a white crust around their noses from so 

                                                                                             much sneezing.

9 (Marine iguanas have a way of      (They sleep right next to each other in a pile

                  sleeping that keeps them warm        on the rocks.

                  during the cool nights.
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	Students will merge prior knowledge and clues in the text to make an inference.

	
	“Sea Lizards”
	Anchor chart

Copies of text for students

Copies of inference tool for students
	· Remind students that during the past two weeks they have practiced how to merge something they already know (K) with clues in a text (C) to make an inference (I).

· Display another class chart with three columns labeled K, C, I so that students can see it.  

            What I Know  ( K )                Clues in the Text ( C )                        What I Inferred ( I )

· Distribute copies of “Sea Lizards”and the four multiple choice questions that go with it.

· Using question 35 model for students how to use the inferring scaffold to help with the questions.
· Read the question aloud.  Say something like:  “My clue is found in paragraph 4, sentence 3.”  Have students locate the sentence and read that sentence to the students.  

· Model your thinking by saying something like:  “I know that ‘moving gracefully through the water’ is something like swimming.  Another clue in the text is in the next sentence when we are told that sea lizards can dive as deep as 60 feet.  Therefore, I can infer that the marine iguana uses its tail (D) to help it swim and dive.  And, I mark D on my answer sheet.”

· Distribute copies of the three-column inference tool. Tell students to work individually to complete the tool and to answer questions 36, 37, and 38.   

· Allow students an opportunity to compare their thinking (as recorded on their three-column scaffold) and their answers with a partner.  Tell them to change their answers if a partner convinces them that they used more pertinent clues and/or had more pertinent knowledge.

· Share the answers and the information in the inference tool.  Record the thinking of individuals in the class so that students can see it.  A class chart would contain items like the following:

What I Know (K)

Clues in the Text (C)

What I Inferred (I)

#36

I know that staying under water requires that I not breathe.

Diving requires you to stay under water for a long time and not breathe.

Paragraph 5 (last sentence) and paragraph 6.

Staying under water requires not breathing, and not breathing for a long time is possible because iguanas slow their heart rates down.  

#38

Swimming in cold water makes me feel cold and I want to get out of the water.

Paragraph 7

The iguanas are trying to warm-up when they get out of the cold water…so they would need to take in heat.  So absorb must mean take in.  
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	Students will distinguish between important information and interesting details in a passage.

	
	“All Aboard the Under-ground Railroad”
	Copies of text for students

Copies of tool for students

Transparencies for recording
	· Tell students that they have spent three days learning how to read through dense, non-fiction text.  Explain that when reading non-fiction it is easy to get overwhelmed with all of the details and with all of the new vocabulary.  Tell students that it is very important to “chunk” the text, i.e., read a portion of the text, stopping periodically to paraphrase the important information, and making any notations in the margin that can signal a question (?) or a reminder of the important information.

· Distribute copies of “All Aboard the Underground Railroad” and a three-column tool like the one below:

                Paragraph       Important Information                                      Interesting Details

· Read the title and first paragraph and model your thinking and how to record it on the three-column chart.  After modeling, a classroom chart might look similar to the following:

 Paragraph                   Important Information                                    Interesting Details

 1                    There are many myths about                  It was a system of tracks where trains rode.                    

                      the Underground Railroad.                    It was below the earth.                        

· Have students work independently to complete their three column chart for paragraphs 2 and 3.  Allow about 10 minutes for this work.  Circulate to find examples of the Important Information statements that can be shared.  Look for examples where the big idea is captured accurately but the wording is different.  Record the examples of student work on transparency film for easy sharing.

· Display several examples of Important Information statements for each paragraph.  Examples for paragraphs 2 and 3 might include examples similar to the following:

· As many as 100,000 slaves probably escaped on the Underground Railroad.

· The Underground Railroad was made up of slaves running away and people who helped them escape.
· Most of those who were trying to escape were young, male African Americans.

Note:  The purpose of sharing several examples of correct responses is to emphasize that paraphrasing is proof that someone understands something they have heard or read.  Additionally, it is essential for students to experience that there are many different ways of expressing the same idea.
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	Students will summarize the information from a passage.

	
	“All Aboard the Under-ground Railroad”
	Anchor charts from the previous day

Anchor Chart of 3 important things for summarizing

Paper/pencil
	· Tell students that next week you will be emphasizing summarizing a passage.  Explain that when non-fiction passages are summarized, three things are important:

1. Pick out the most important information.

2. Put the information into your own words (paraphrase).

3. Keep it brief.

· Display charts that include the Important Information found in paragraphs 1, 2, and 3 from the work of 
the previous day.  

· Tell students that you want to model how you might write a summary of “All Aboard the Underground Railroad.”
Say something like the following:  “This passage is mostly about the the Underground Railroad and how it operated in the early 1800’s. There is also a lot of information about how this was very dangerous and how it involved many people so I am going to put this in my summary.”

· Then, write something like the following so that students can see it:

        The Underground Railroad was a system established in the early 1800’s to secretly help slaves escape to freedom. The slaves were helped by “conductors” who provided food, shelter and directions to a safe place. Escaping from slavery was very dangerous for the slaves as well as the people who were assisting them. Because this was risky, the Underground Railroad operated in strict secrecy. The people who took part in the Underground Railroad were courageous, cooperative and showed perseverance.
Point out that although the passage has 35 sentences, the summary has only 5 sentences and contains the all the important information.
· Remove the teacher’s model but leave the summaries of the important information from the day before.  Ask students to work with a partner to summarize “All Aboard the Underground Railroad.”  Tell students that they should use no more than five sentences.  Circulate to find examples of summaries that can be shared with the class.  Again, look for examples that are accurate but that use different words to express the thoughts.

· If time remains, display examples of the student summaries, pointing out how different the words are in the summaries but how similar the important information in each is.
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