WEEK 9
Passages
· “The Oak and the Reed” (Aesop Fables)

· “The Wind and the Sun” (Aesop Fables)

· “Casey at the Bat” (From the Holt Literature Text Book)
Outcomes Emphasized
· Students will learn to use figurative language to create visual images.

· Students will practice writing in response to a passage.
· Students will practice creating a rubric for answering a specific question or prompt.

Teacher Notes for the Week

· This week students will be working with passages that contain personification and will have the opportunity to discuss how this can be helpful to the reader.

· The teacher will help students learn to read and think about poetry in ways that support understanding.

· The teacher will help students create a rubric to evaluate their response to a writing prompt.

	M
	Text material
	Other materials
	Students will learn to recognize examples of personification.

	
	“The Oak and the Reed”
	Copies of text for students
T-chart
	· Distribute copies of “The Oak and the Reed” (with parts of the text numbered) to students.  Tell them that the oak and the reed are things, but in this story, they act like people.  Personification is giving human characteristics, traits and qualities to nonhuman things.  Personification helps bring the story to life and helps us to see clearer pictures in our minds of what is happening in the passage.  What clue in the word personification helps you understand the definition of the word?
· Ask students to read the passage with a partner, with one partner reading Part 1 and the other partner reading the remaining Part 2.  Give them time to read the passage (about 4 minutes).

· Tell students, “In the first sentence, the author of the fable says that the Oak tells the Reed he has good reason to complain.  I know that people complain but Oak trees don’t complain.  I am going to underline those words – “You have good reason to complain; – as an example of personification.  This helps me to get a picture in my mind of the conversations between the Oak and the Reed.  When people complain that usually means they have feelings about something.” But plants don’t have feelings, and they don’t have conversations. (M)

· Ask students to read Part 1 silently and underline any words that personify the Oak and the Reed.  Invite students to share examples (You’d have no reason to be afraid; “Your compassion,” replied the reed. “Shows a noble character indeed; But do not worry”).  When a correct example is given, ask how the student knows this is personification (A person would do this.  A thing would not.)  If students are hesitant to share, continue to model for them.  Explain to them how this helps you understand what is happening.  “The Oak says, “Were you to grow within my shade. You’d have no reason to be afraid. “This helps me picture in my mind even though the oak is not human it is acting human by telling the Reed not to be afraid that he’s going to protect him.”  
· Ask students to reread Part 2 silently and underline any examples of personification. Ask them to share with a partner what they have underlined and why.  Invite a few students to share.  Ask them to explain how this helps them understand the story. If they do not make connections to the feelings and actions, continue to model for them. 

· Tell students, “The author has helped us see that the Oak and the Reed have human characteristics and these different traits cause them to take different actions.  We can make a chart of these differences.”  Make a simple T-chart and ask students to contribute from the passage.

Oak
Reed
Compassionate
Bends
Brave 

Reassuring

Content

Humble

· Is there any other “thing” in the story that takes on the traits of a person? (the Wind)  Tell your partner what this is and have a discussion about how the human traits help you get a picture of the wind in the story.  

	T
	
	
	Students will write a response to a passage.

Students will create a rubric for a written response and use the rubric to evaluate a written response.

	
	“The Oak and the Reed”
	T-chart from previous day
Writing prompt
	· Continue with “The Oak and the Reed.”  Remind students that the author has used personification to make the Oak and the Reed seem like people with feelings and actions.  Review the class chart that lists some of the personality and human traits of the Oak and the Reed.  

· Display the following writing prompt:  

· Contrast the personalities and human traits of the Oak and the Reed.  Use specific details from the story to support your answer.

· Remind students that each time we have done a written response, we have used a rubric to be sure that we have answered the question completely.  Tell them that they can create their own rubric by looking carefully at the question or prompt.  “What is the first thing that the prompt tells us to do?  (Contrast the personalities and human traits of the Oak and the Reed.)”  Put a #1 next to this part of the prompt.  Ask, “What is the next thing that the prompt tells us to do? (Use specific details from the story to support your answer.)”  Put a #2 next to this part.  Ask, “Does the prompt tell us to do anything else?  Does it tell us how many details we need? (Only that ‘details’ indicate that we need more than one.)  So, when we write our answer, we know that we have to do two things – #1, contrast and #2, use specific details.  We are going to use our class chart to help us respond to this prompt together.”

·  Explain that when we compare, we show how things are the same and when we contrast, we show how things are different.  Model the beginning of the response 

The Oak and the Reed have different human traits and personalities.
· Ask partners to complete the response with specific details from the story, using chart paper so that you can display the responses.  

· Use the rubric to evaluate the responses, pointing out that several different responses can be correct.  Ask, “Did we contrast – tell how things are different?  Did we use specific details from the story?” 

· Tell students, “When we turn the prompt or question into a rubric, we can always be sure that we are giving a complete response.” 

	W
	
	
	Students will recognize examples of personification.

Students will create a rubric for a written response.

	
	“The Wind and the Sun”
	Copies of text for students
Writing prompt

T-chart
	· Explain that this Aesop Fable is like “The Oak and the Reed.”  The author uses personification to explain an occurrence to a traveler.

· Ask students to read the Fable silently and to underline examples of personification.  Ask students to share their examples with a partner.  Ask them to talk with their partner about what the moral means “Kindness effects more than severity.”  Invite a few students to share their thinking.  Remind students that personification helps the reader get a clearer picture in his/her mind about what is happening in the story.  In this case, it helps the reader understand how doing something in a kinder way can have a more positive outcome.  

· Display the following prompt:

· Think about the two passages that you have read, “The Oak and the Reed” and “The Wind and the Sun.”  Compare these two passages.  Give specific details from the passages to support your comparison.

· Display a simple T-chart to compare the two passages (The “Oak and the Reed” and “The Wind and the Sun”).  Explain that, in order to compare, it is necessary to think about how things are alike and how they are different. Ask students to give examples for the chart to explain how the two passages are alike and how they are different.  Examples might include the following:

Alike

Different

Both use personification

One explains differences in the oak and the reed
Both use things found in nature

One explains differences in the wind and the sun
Both are fables
Each has a different moral
· Help students examine the prompt and create a rubric for the response.  After they have completed their rubric, have students share with a partner.  Have a few students share their examples with the group.  

	TH
	
	
	Students will practice reading poetry.
Students will discuss the meaning of figurative language.

Students will merge prior knowledge with clues in the text to make an inference.

	
	“Casey at the Bat”
	Copies of texts for students
Transparency 

Anchor chart
	· Tell students that we will be reading a poem today.  Poetry uses mental pictures like the pictures created in “The Oak and the Reed” and “The Wind and the Sun.”  Poetry uses only a few words to create these mental pictures so the reader has to “fill in the gaps.”

· Distribute copies of the poem.  The teacher reads the first two verses of the poem, “Casey at the Bat,” modeling how to read to the punctuation without stopping at the end of each line.  Demonstrate that poetry is easier to understand if you read it as a thought rather than line by line.

· Invite students to join in a choral reading of verses 3 and 4.

· Ask students to partner read the poem with one partner reading verses 5 and 6 and the other partner reading verses 7 and 8.

· Explain that instead of personification – making things seem like people – the author of the poem is comparing people (their actions) to things.  In the third verse, player Flynn was thought of as pudding.  Ask students to talk to their partners about the picture they see in their minds.  Invite a few students to share.

· Ask students to talk with their partners about (in verse 7) 5,000 tongues applauding and the vision that brings to mind.  Invite some students to share.  If the conversation does not seem focused, model some ideas.  (My thoughts are if a lot of tongues are applauding that might mean you have the whole stadium yelling or cheering.)

· Invite students to join in a choral reading of the final five verses.

· Repeat the reading of the final five verses, having students partner read with each partner reading alternating verses of the poem.

· Lead a discussion of the kind of atmosphere there was in Mudville so that students can “picture” the day.  Ask focused questions like:

· What kind of yell bounds from the mountain top and rattles in the dell? (Verse 5)
· What does it mean for a muffled roar to be like the beating of storm waves? (Verse 9)
· What does it mean for the air to be shattered? (Verse 12)
· Display question 4.  Remind students of the scaffold for inferring (What I Know, Clues in the Text, What I Infer). 

                                   Theme (Even the mighty fall)
What I Know

Clues in the Text

What I Infer

I know that the “theme” is the main subject or idea

There was pride in Casey’s   bearing.
And Casey stood a-watching it in haughty grandeur there;

…scornful look from Casey, and the audience was awed

….mighty Casey has struck out.
The answer is . . . . .   D


	
	
	
	Complete questions 1-3.  Discuss your answers with a partner.

	F
	
	
	Students will practice reading poetry.
Students will write in response to a passage.

Students will create a rubric for a written response and use the rubric to evaluate a written response.

	
	“Casey at the Bat”
	Copies of texts for students
Writing prompt

Rubric

Transparencies
	· Ask students to reread the poem from yesterday.  

· Display the following writing prompt:

· Write a paragraph about someone you admired in the past who later did something that disappointed you.  Give specific details about what you first admired about that person. Give specific reasons for being disappointed by that person?
· Ask students to help create a rubric for this prompt.  “What is the first thing we need to do? (Write a paragraph.)  Put a #1 there.  What is the next thing? (Specific details about what the person did)  Put a #2 there.  Anything else? (Reasons for continued respect) Put a #3 there.”

· Give students time to write their responses.

· Ask students to check their responses using the rubric.  

· Did they write a paragraph about who they respected?
· Did they give specific details why they admired that person?

· Did they give reasons why they were disappointed by that person?

· Allow time for students to revise if necessary.

· Collect the paragraphs.  Choose a few good examples to share with the class on the overhead, pointing out that very different responses can be equally correct.
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