
































































































































































NEW MILFORD PUBLIC SCHOOLS 
 

EXHIBIT A 
 

Regular Meeting of the Board of Education 
Sarah Noble Intermediate School 

New Milford, Connecticut 
February 26, 2019 

**As of February 22, 2019 
***as of February 22, 2019 (2nd revision) 

  ACTION ITEMS 
A. Personnel 

1. CERTIFIED STAFF  

 a. RESIGNATIONS   
1. ***Mrs. Jennifer Delaney, Assistant Principal, 

Schaghticoke Middle School  
Move that the Board of Education approve the resignation of 
Mrs. Jennifer Delaney as Assistant Principal at 
Schaghticoke Middle School effective June 30, 2019. 
 

Personal Reasons 

2. Mrs. Yanisha Geller, Speech Language Pathologist, Hill 
and Plain School  
Move that the Board of Education approve the resignation of 
Mrs. Yanisha Geller as Speech Language Pathologist at Hill 
and Plain School effective February 26, 2019. 
 

Took position elsewhere 

3. Mrs. Susan Murray. Principal, Northville Elementary 
School 
Move that the Board of Education approve the resignation, 
due to retirement, of Mrs. Susan Murray as Principal at 
Northville Elementary School effective June 30, 2019. 
 

Retirement 
 

2. CERTIFIED STAFF  

 b. NON-RENEWALS   
1. None currently 

 
 

3. CERTIFIED STAFF  

 c. APPOINTMENTS   
1. **Mrs. Mary Imperioli, Special Education Teacher, 

Northville Elementary School 
Move that the Board of Education appoint Mrs. Mary 
Imperioli as Special Education Teacher at Northville 
Elementary School effective on or about March 28, 2019. 
2018-2019 Salary – $91,324 (Step 15G), pro-rated to start 
date 
 

Education History: 
BS: SCSU 
Major: Special Education 
MS: SCSU 
Major: Special Education 
 
Work Experience: 
2 yrs. CREC, 16.5 yrs. Westport 
 
Replacing: H. Badaracco 
 

4. MISCELLANEOUS STAFF  

 a. RESIGNATIONS  

1. None currently 
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5. MISCELLANEOUS STAFF  

 b. APPOINTMENTS  

1. None currently 
 

 

6. NON-CERTIFIED STAFF AND LICENSED STAFF  

 a. RESIGNATIONS   
1. **Mrs. Maria Fernandes Lopes, Paraeducator, New 

Milford High School 
Move that the Board of Education approve the resignation of 
Mrs. Maria Fernandes Lopes as Paraeducator at New 
Milford High School effective March 1, 2019. 
 

Took position elsewhere 

7. NON-CERTIFIED AND LICENSED STAFF  

 b. APPOINTMENTS   
1. **Mrs. Jennifer Burns, Tutor, Northville Elementary 

School 
Move that the Board of Education appoint Mrs. Jennifer 
Burns as Tutor at Northville Elementary School effective on 
or about March 18, 2019. 
 

Education History: 
BS: Elizabethtown College 
Major: Elementary Education 
MS: WCSU 
Major: Elementary Education 
 
$16.00 per hour 
 

2. **Mrs. Kristen Mars, Tutor, Northville Elementary School 
Move that the Board of Education appoint Mrs. Kristen 
Mars as Tutor at Northville Elementary School effective 
March 1, 2019. 
 

Education History: 
BA: University of Maryland 
Major: Psychology 
MS: College of New Rochelle 
Major: Special Education 
 
$16.00 per hour 
 

3. **Ms. Jennifer Perino, General Worker for Food Services, 
New Milford High School 
Move that the Board of Education appoint Ms. Jennifer 
Perino as General Worker for Food Services at New Milford 
High School effective March 4, 2019. 
 

$12.23 per hour - Hire Rate 
4 hours per day 
 
Replacing: J. Hipp 
 

4. **Mr. Giles Vaughan, Paraeducator, New Milford High 
School 
Move that the Board of Education appoint Mr. Giles 
Vaughan as Paraeducator at New Milford High School 
effective March 4, 2019. 
 

$14.21 per hour - Hire Rate 
$15.70 per hour – Job Rate  
(after completion of probationary period) 
 
Replacing: B. Cecchini 

8. ADULT EDUCATION STAFF  

 a. RESIGNATIONS  

1. None currently 
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9. ADULT EDUCATION STAFF  

 b. APPOINTMENTS  

1. None currently 
 

 

10. BAND STAFF  

 a. RESIGNATIONS  

1. None  
 

 

11. BAND STAFF  

 b. APPOINTMENTS   
1. None currently 

 
 

12. COACHING STAFF  

 a. RESIGNATIONS   
1. ** Mr. Thomas Ferrell, Assistant Wrestling Coach, New 

Milford High School 
Move that the Board of Education approve the resignation of 
Mr. Thomas Ferrell as Assistant Wrestling Coach at New 
Milford High School effective February 12, 2019. 
 

Personal Reasons 

2. ** Mr. Chuck Lynch, Spring Weight Room Supervisor, 
New Milford High School 
Move that the Board of Education approve the resignation of 
Mr. Chuck Lynch as Spring Weight Room Supervisor at 
New Milford High School effective January 29, 2019. 
 

Personal Reasons 

3. ** Mr. David Warren, Boys’ JV Lacrosse Coach, New 
Milford High School 
Move that the Board of Education approve the resignation of 
Mr. David Warren as Boys’ JV Lacrosse Coach at New 
Milford High School effective February 13, 2019. 
 

Personal Reasons 

13. COACHING STAFF  

 b. APPOINTMENTS   
1. **Mr. Jason Arnauckas, Girls’ Varsity Tennis Coach, New 

Milford High School 
Move that the Board of Education appoint Mr. Jason 
Arnauckas as Girls’ Varsity Tennis Coach at New Milford 
High School effective March 16, 2019. 
 

2018-2019 Stipend: $3158 
 
Current staff member 

2. **Mr. Chris Bacich, Boys’ Assistant Track and Field 
Coach, New Milford High School 
Move that the Board of Education appoint Mr. Chris Bacich 
as Boys’ Assistant Track and Field Coach at New Milford 
High School effective March 16, 2019. 
 

2018-2019 Stipend: $3172 
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3. **Mr. Frank Bonacci, Girls’ Varsity Softball Coach, New 
Milford High School 
Move that the Board of Education appoint Mr. Frank 
Bonacci as Girls’ Varsity Softball Coach at New Milford 
High School effective March 16, 2019. 
 

2018-2019 Stipend: $4943 
 

4. **Mr. Evan Cassells, Boys’ Varsity Lacrosse Coach, New 
Milford High School 
Move that the Board of Education appoint Mr. Evan 
Cassells as Boys’ Varsity Lacrosse Coach at New Milford 
High School effective March 16, 2019. 
 

2018-2019 Stipend: $4846 
 

5. **Mr. Peter (Casey) Gawlak, Girls’ Varsity Outdoor Track 
and Field Coach, New Milford High School 
Move that the Board of Education appoint Mr. Peter 
(Casey) Gawlak as Girls’ Varsity Outdoor Track and Field 
Coach at New Milford High School effective March 16, 
2019. 
 

2018-2019 Stipend: $4882 
 

6. **Mr. Mark Grant, Boys’ JV Baseball Coach, New 
Milford High School 
Move that the Board of Education appoint Mr. Mark Grant 
as Boys’ JV Baseball Coach at New Milford High School 
effective March 9, 2019. 
 

2018-2019 Stipend: $3214 
 
Current staff member 

7. **Mr. Aaron Johnson, Boys’ Volunteer Baseball Coach, 
New Milford High School 
Move that the Board of Education appoint Mr. Aaron 
Johnson as Boys’ Volunteer Baseball Coach at New Milford 
High School effective March 9, 2019. 
 

Volunteer 

8. **Mr. Ryan Johnson, Boys’ Varsity Baseball Coach, New 
Milford High School 
Move that the Board of Education appoint Mr. Ryan 
Johnson as Boys’ Varsity Baseball Coach at New Milford 
High School effective March 9, 2019. 
 

2018-2019 Stipend: $4943 
 

9. **Mr. Sean McMahon, Boys’ Volunteer Lacrosse Coach, 
New Milford High School 
Move that the Board of Education appoint Mr. Sean 
McMahon as Boys’ Volunteer Lacrosse Coach at New 
Milford High School effective March 16, 2019. 
 

Volunteer 
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10. **Mr. Gary Millar, Girls’ JV Softball Coach, New Milford 
High School 
Move that the Board of Education appoint Mr. Gary Millar 
as Girls’ JV Softball Coach at New Milford High School 
effective March 16, 2019. 
 

2018-2019 Stipend: $3214 
 

11. **Mr. James Mullin, Boys’ Varsity Golf Coach, New 
Milford High School 
Move that the Board of Education appoint Mr. James 
Mullin as Boys’ Varsity Golf Coach at New Milford High 
School effective March 16, 2019. 
 

2018-2019 Stipend: $3142 
 

12. **Mr. Mike Nahom, Girls’ Volunteer Track and Field 
Coach, New Milford High School 
Move that the Board of Education appoint Mr. Mike 
Nahom as Girls’ Volunteer Track and Field Coach at New 
Milford High School effective March 16, 2019. 
 

Volunteer 

13. **Mr. Chris O’Loughlin, Boys’ Freshman Baseball Coach, 
New Milford High School 
Move that the Board of Education appoint Mr. Chris 
O’Loughlin as Boys’ Freshman Baseball Coach at New 
Milford High School effective March 9, 2019. 
 

2018-2019 Stipend: $2473 
 

14. **Mr. Rory Perry, Boys’ Varsity Tennis Coach, New 
Milford High School 
Move that the Board of Education appoint Mr. Rory Perry 
as Boys’ Varsity Tennis Coach at New Milford High School 
effective March 16, 2019. 
 

2018-2019 Stipend: $3172 
 
Current staff member 

15. **Mr. Ryan Rebstock, Boys’ Varsity Track and Field 
Coach, New Milford High School 
Move that the Board of Education appoint Mr. Ryan 
Rebstock as Boys’ Varsity Track and Field Coach at New 
Milford High School effective March 16, 2019. 
 

2018-2019 Stipend: $4882 
 
Current staff member 

14. LEAVES OF ABSENCE  

1. None  

 





























 
 

1250(a) 
 
Community Relations 
 
Visits to the Schools 
 
The Board of Education and staff of the school district welcome and strongly encourage members 
of the community and other interested persons to visit the schools.  
 
Board of Education members are expected to visit schools to become acquainted with school 
personnel and programs; however, Board members have authority only in scheduled meetings of 
the Board, as members of Board committees or when delegated specific tasks by specific Board 
action. 
 
Members of the public and individual Board members interested in visiting schools or 
classrooms will make arrangements for visitations through the administrators of the various 
schools. Such visits shall be regarded as expressions of interest in school affairs and/or efforts to 
become informed about school programs and activities. 
 
Subject to the direction and approval of the Board, the Superintendent is authorized to establish 
such reasonable regulations as will: 
 

1.  Ensure student safety. 
 

2.  Encourage parents, guardians and other family members of students to visit our 
schools.  

 
3. Provide for appropriate hospitality for visitors. 

 
4.  Require all visitors to register in the office of the Principal upon their arrival at 

the school. 
 

5.  Ensure that the orderly process of school activities is not disrupted. 
 

6.  Channel expressions of approval as well as constructive criticism to the school 
administration and to the Board of Education. 

 
Since we strive to maintain continuity in instruction, while visiting in a classroom, a visitor must 
not interrupt the class in any way, nor speak to (unless invited to do so) or disturb the students or 
teacher. 
 
The Principal or her/his designee shall have complete authority to exclude from the school 
premises any persons whom s/he has reason to believe are disrupting the educational programs in 
the classroom or in the school, are disturbing the teachers or students on the premises, or whom 
the Principal believes are on the premises for the purpose of committing an illegal act. 
 
 
 
 

FOR APPROVAL 



 
1250(b) 

 
 
Community Relations 
 
Visits to the Schools  (continued) 
 
Visitor Registration 
 
All visitors must register in the office of the school principal. Staff members should be alert to the 
possibility of unauthorized visitors and promptly report any concerns to the Principal. Any person 
shall be considered loitering on school grounds when he/she loiters or remains in or about a school 
building or grounds, without any reason or relationship involving custody of or responsibility for a 
student or any other license or privilege to be there. 
 
Visitors not associated with the schools may not initiate, direct, conduct, control or regularly 
attend the meetings of student groups. 
 
 
(cf. 9010 - Responsibilities and Limits of Authority) 
 
Legal Reference:  Connecticut General Statutes 
 

10-151b Evaluation by superintendents of certain educational personnel 
 
53a-185 Loitering in or about school grounds: Class C misdemeanor. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Policy adopted: May 7, 2001 NEW MILFORD PUBLIC SCHOOLS 
Policy revised: April 8, 2014 New Milford, Connecticut 
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Community Relations 
 
Public Performances by Students 
 
The Board of Education recognizes the educational value from student participation in civic and 
community affairs. Teachers are encouraged to prepare students for public performances which 
contribute to student education when they don’t interfere unduly with other educational activities or 
programs. Such participation shall be fully supported by the teachers and no student shall suffer any 
penalty for his/her participation in such activities. 
 
School groups may, consistent with all applicable Board policies and related administrative 
regulations, participate in local public events. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Policy adopted: May 7, 2001 NEW MILFORD PUBLIC SCHOOLS 
Policy reviewed: October 15, 2013 New Milford, Connecticut 
 
 

FOR APPROVAL 



COMMENTARY:  This policy was amended in September of 2018 to reflect changes to the 
law resulting from the General Assembly’s passage of Public Act 18-185.  The Public Act 
requires that school bus carriers (either private vendors or boards of education with their own 
fleets/drivers, etc.) provide training to school bus drivers in the administration of epinephrine 
(“Epi-Pens”) and the identification of anaphylaxis/anaphylactic shock.  Such training must be 
provided to presently-employed drivers by June 30, 2019, and upon hire for drivers hired on or 
after July 1, 2019.  In addition, Public Act 18-185 also established that school bus drivers who 
render emergency care to students suffering from allergic reactions are immune from civil 
liability so long as the driver’s actions do not constitute gross, willful or wanton negligence.  
The section on “School Bus Drivers” at the end of the policy addresses this change. 

Public Act 18-185 also included language explicitly permitting students with medically 
diagnosed life-threatening allergic conditions to possess and self-administer medication upon 
parent/guardian and health-care provider authorization.  The law already allowed for the self-
administration of medication by students (see the existing “Self-Administration of Medications 
by Students” section) upon parent and health care provider authorization, so arguably 
additional language addressing this point is not necessary.  However, the State Department of 
Education has issued December 12, 2018 guidance stating that language reflecting the new 
language in Public Act 18-185 should be included in board of education policies so it is 
recommended that the Board adopt the additional language.  Pursuant to Public Act 18-185, 
by January 1, 2020 the State Department of Education must update its Guidelines for 
Managing Life-Threatening Food Allergies in Connecticut Schools so additional changes to 
this policy may be required at that time. 

 

5141.21(a) 

Students 

Administration of Medication 

A licensed nurse, or in the absence of such nurse, qualified personnel for schools may administer 
medication to students in the school system. Administration of medications by qualified 
personnel for schools shall be under the general supervision of the school nurse and in 
accordance with a student's individual medication plan. 

Students will be permitted to self-administer medications only when they follow the procedures 
established by this policy and obtain prior approval from the school nurse. This requirement 
applies even to students who are age 18 or older. 

Nothing in this policy prohibits parents or guardians from administering medication to their own 
children on school grounds. 

 

 

FOR APPROVAL AT INITIAL BOARD PRESENTATION 
In accordance with Board Bylaw 9311 



 

5141.21(b) 

Students 

Administration of Medication 

Definitions 

For the purpose of this policy, the following definitions shall apply: 

“Medication” means any medicinal preparation including over-the-counter, prescription and 
controlled drugs. 

“Administration of Medication” means any one of the following activities: 

• Handling, storing, preparing or pouring of medication; 
• Conveying it to the student according to the medication order; 
• Observing the student inhale, apply, swallow, or self-inject the medication; 
• Documenting that the medication was administered; 
• Counting remaining doses to verify proper administration and use. 

“Qualified personnel” (A) for schools means a qualified school employee who is (i) a full time 
employee, or is (ii) a coach, athletic trainer or school paraprofessional, or (B) for school 
readiness programs and before- and after-school programs, means the director or director's 
designee and any lead teachers and school administrators who have been trained in the 
administration of medication; 

“Authorized Prescriber” means a physician, dentist, optometrist, advanced practice registered 
nurse or physician assistant and, for interscholastic and intramural athletic events only, a 
podiatrist. 

“Self-Administration of Medication” means that the medication is controlled by the student at all 
times and self-managed by the student according to an individual medication plan. 

Except for the emergency administration of epinephrine to students who do not have a written 
prior authorization or order, prior to any administration of medication to students, the school 
nurse must be in possession of the following documentation: 

1. The written order of an authorized prescriber; 
2. The written authorization of a parent, guardian or student who is 18 years of age 

or older; and 
3. The written permission for the exchange of information between the prescriber 

and the school nurse necessary to ensure safe administration of the medication. 

 

 



 

5141.21(c) 

Students 

Administration of Medication 

Self-Administration of Medications by Students 

Students who have a verified chronic medical condition and are deemed capable to self-
administer prescribed emergency medication [or maintenance medication for diabetes] will be 
permitted to self-administer such medication provided that: 

1. The required documentation for self-administering medication at school includes the 
following additional items: 

a. The written order must include the recommendation for self-administration by the 
authorized prescriber; 

b. The written authorization of the parent/guardian or student who is 18 years of age 
or older for the self-administration of medication; 

c. An assessment by the school nurse that the student is competent to self-administer 
in the school setting; 

d. An appropriate plan for the self-administration of medication including provisions 
for general supervision developed by the school nurse. 

2. In addition, the Principal and appropriate staff must be informed that the student is self-
administering prescribed medication. 

3. The medication is transported by the student and maintained under the student's control in 
accordance with school policy and the student's plan. 

4. In the case of inhalers for asthma and cartridge injectors for medically diagnosed 
allergies, the school nurse's review of a student's competency to self-administer shall not 
be used to prevent a student from retaining and self-administering such medication. In 
such cases, students may retain possession of inhalers or cartridge injectors at all times 
while attending school or receiving transportation services and self-administer such 
medication with only the written authorization of an authorized prescriber and written 
authorization from a student's parent or guardian. 

 

 

 

 



 

5141.21(d) 

Students 

Administration of Medication 

Students with a medically diagnosed life-threatening allergic condition may possess, self-
administer or possess and self-administer medication, including, but not limited to, 
medication administered with a cartridge injector, to protect such student against serious 
harm or death.  Such students may possess, self-administer or possess and self-administer 
medication pursuant to the written authorization or a parent or guardian and pursuant to 
the written order of a qualified medical professional.  Such students may possess, self-
administer or possess and self-administer medication while in school or while receiving 
school transportation services.  

Administrative Regulations 

The Superintendent of Schools, with the advice and approval of the school medical advisor and 
the school nurse supervisor shall develop administrative regulations to implement this policy.  

The regulations shall address the following topics: 

1. Administration of medications by qualified personnel for schools 
2. Limitations of LPNs, paraprofessionals, coaches and athletic trainers 
3. School readiness and before- or after-school programs 
4. Training and supervision of qualified school personnel 
5. Self-administration of medications by students 
6. Procedures in the event of a medication emergency 
7. Handling, storage and disposal of medications 
8. Documentation and record-keeping 
9. Notification and documentation of errors in the administration of medication 
10. Procedures for the administration of epinephrine by qualified school employees 

for the purpose of emergency first aid to students who experience allergic 
reactions and who do not have a prior written authorization for the administration 
of epinephrine 

School Bus Drivers 

For purposes of this policy a “school bus driver” means any person employed by the New 
Milford Board of Education or by a private carrier who holds a commercial driver’s license with 
a public passenger endorsement pursuant to subsection (a) of section 14-44 of the Connecticut 
General Statutes and who transports New Milford Public Schools’ students in a school bus. 

 



 

5141.21(e) 

Students 

Administration of Medication 

Not later than June 30, 2019 all school bus drivers providing transportation services to New 
Milford Public Schools’ students shall receive training as set forth in Public Act 18-185 in (1) the 
identification of the signs and symptoms of anaphylaxis, (2) the administration of epinephrine by 
a cartridge injector, (3) the notification of emergency personnel, and (4) the reporting of an 
incident involving a student and a life-threatening allergic reaction. 

In accordance with Connecticut General Statutes § 52-557b, school bus drivers on or in the 
immediate vicinity of a school bus during the provision of school transportation services, who 
render emergency care by administration of medication with a cartridge injector to a student in 
need thereof who has a medically diagnosed allergic condition that may require prompt treatment 
in order to protect the student against serious harm or death, shall not be liable to the student 
assisted for civil damages for any injuries which result from acts or omissions by the school bus 
driver in rendering the emergency care of administration of medication with a cartridge injector, 
which may constitute ordinary negligence. 

Biennial Review of Policy and Regulations 

This policy and administrative regulations shall be reviewed and revised biennially with the 
advice and approval of the school medical advisor, school nurse supervisor or other qualified 
licensed physician. 

 

Legal Reference: Connecticut General Statutes 
 

10-212 School nurses and nurse practitioners. Administration of medications by 
parents or guardians on school grounds. 

10-212a Administration of medications in schools, at athletic events and to children 
in school readiness programs 

14-11 License endorsement for operators of commercial motor vehicles used for 
passenger transportation, school buses, student transportation vehicles, 
taxicabs, motor vehicles in livery service and motor or service buses. 
Requirements. Hearing. Appeal. Report re persons whose license or 
endorsement has been withdrawn, suspended or revoked. Penalty. 

 
 
 
 
 
 
 



 

5141.21(f) 

Students 

Administration of Medication 

Legal Reference: Connecticut General Statutes (continued) 
 
52-557b “Good Samaritan law”. Immunity from liability for emergency medical 

assistance, first aid or medication by injection. School personnel not 
required to administer or render. Immunity from liability re automatic 
external defibrillators. 

 
Public Acts 

18-185 An Act Concerning the Recommendations of the Task Force on Life-
Threatening Food Allergies in Schools 

 
 

Regulations of Connecticut State Agencies 
10-212a-1 to 10-212a-10 Administration of Medications by School Personnel and 

Administration of Medication During Before – and After–
School Programs and School Readiness Programs 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Policy adopted: June 12, 2001             NEW MILFORD PUBLIC SCHOOLS 
Policy revised:  June 11, 2002           New Milford, Connecticut 
Policy revised:  August 26, 2003 
Policy revised:  June 24, 2004 
Policy revised:  September 14, 2004 
Policy revised:  June 12, 2007 
Policy revised:  October 13, 2009 
Policy revised:  June 14, 2011 
Policy revised:  November 10, 2015 
Policy revised:  September 18, 2018 
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COMMENTARY: Suggested changes look good. There are no statutes or regulations that 
specifically address gifts to students so the Board has wide latitude here. 
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Community Relations 
 
Gifts to Students 
 
The Superintendent must approve gifts to students of trophies, prizes or awards from persons or 
organizations not connected with the schools intended to be presented on school grounds or at 
any school sponsored activity. While the Board welcomes and encourages public support of 
excellence in the schools, all trophies, prizes and awards must conform to the policy of the Board 
of Education and the corresponding administrative regulations providing for awards. 
 
(cf. 5126 - Awards for Achievement) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Policy adopted: May 7, 2001 NEW MILFORD PUBLIC SCHOOLS 
Policy revised: June 9, 2009                               New Milford, Connecticut 
Policy reviewed: October 15, 2013 
 

FOR FIRST REVIEW 





















This document was co-created by Great Schools Partnership and the Connecticut Association of Public School 
Superintendents and is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International 
License. 

Connecticut High School Graduation Requirements Unpacked 
Brief 1: Introduction to the Series 

In 2017 the Connecticut General Assembly took a bold step in its journey to create a graduation diploma 
system that prepares all students for the future of their choosing while allowing local districts, schools, and 
students the flexibility to create a wide variety of learning pathways. A summary of the major changes to 
the graduation requirements is captured in the table below. They include an increase in the number of 
required credits, significant emphasis on flexibility and multiple pathways, less restrictive course 
requirements, required students supports and remediation, and a new mastery-based diploma 
assessment requirement. This new law maintains the provision around mastery-based learning and 
graduation. 

Over the course of the next several weeks, we will be publishing brief updates that dig into each of the 
individual areas below with resources, ideas, and considerations for implementation. These updates will 
help you think about these areas for opportunities in ways that build upon the work you’re already 
engaged in and are simple, actionable, and have the potential to profoundly impact students.  

Updates and Clarifications from the Revision of the Statute 

2015 Graduation Requirements 
For the Classes Graduating 

from 2004-2022 

2017 Graduation Requirements 
For the Class of 2023 

Total Number 
of Credits  

Complete a minimum of 20 credits Complete a minimum of 25 credits 

Specific 
Credit 
Requirements 

Including not fewer than: 
§ 4 in English,
§ 3 in social studies, including at least a

1/2 credit course on civics and
American government,

§ 3 in mathematics,
§ not fewer than 2 in science,
§ not fewer than 1 in physical

education
§ not fewer than 1 in the arts or

vocational education

Including not fewer than: 
(A) 9 credits in the humanities, including

civics and the arts;
(B) 9 credits in science, technology,

engineering and mathematics;
(C) 1 credit in physical education and

wellness;
(D) one credit in health and safety

education, as described in section
10-16b;

https://www.cga.ct.gov/2017/ACT/PA/2017PA-00042-R00SB-01026-PA.htm
https://www.greatschoolspartnership.org/
https://www.capss.org/
https://www.capss.org/
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://creativecommons.org/licenses/by-nc-sa/4.0/
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2015 Graduation Requirements 
For the Classes Graduating 

from 2004-2022 

2017 Graduation Requirements 
For the Class of 2023 

(E) 1 credit in world languages, subject
to the provisions of subsection (g) of
this section; and

(F) a 1 credit mastery-based diploma
assessment

Student 
Support + 
Remedial 
Services 

Requires local and regional boards of 
education to “provide adequate student 
support and remedial services for 
students beginning in grade seven. Such 
supports and remedial services shall 
provide alternate means for a student to 
complete any of the high school 
graduation requirements or end of the 
school year examinations described in 
this section” for the class of 2021. 

Requires local and regional boards of 
education to “provide adequate student 
support and remedial services for 
students beginning in grade seven. Such 
supports and remedial services shall 
provide alternate means for a student to 
complete any of the high school 
graduation requirements described in 
this section” for the class of 2023. 

Mastery-
Based 
Learning + 
Graduation 

Allows districts to award credits based on 
a demonstration of mastery 

Statutory language: “For purposes of this 
section, a credit shall consist of not less 
than the equivalent of a forty-minute class 
period for each school day of a school 
year except for a credit or part of a credit 
toward high school graduation earned (1) 
at an institution accredited by the Board 
of Regents for Higher Education or Office 
of Higher Education or regionally 
accredited, (2) through on-line 
coursework that is in accordance with a 
policy adopted pursuant to subsection (g) 
of this section, or (3) through a 
demonstration of mastery based on 
competency and performance standards, 
in accordance with guidelines adopted by 
the State Board of Education.” 

Statute maintains provisions that allows 
districts to award credits based on a 
demonstration of mastery 

Statutory language: “For purposes of this 
section, a credit shall consist of not less 
than the equivalent of a forty-minute 
class period for each school day of a 
school year except for a credit or part of 
a credit toward high school graduation 
earned (1) at an institution accredited by 
the Board of Regents for Higher 
Education or Office of Higher Education 
or regionally accredited, (2) through on-
line coursework that is in accordance 
with a policy adopted pursuant to 
subsection (g) of this section, or (3) 
through a demonstration of mastery 
based on competency and performance 
standards, in accordance with guidelines 
adopted by the State Board of 
Education.” 

Multiple 
Pathways 

Previous statutory pathways language: 

“(g) Only courses taken in grades nine to 
twelve, inclusive, shall satisfy the 
graduation requirements set forth in this 
section, except that a local or regional 

Current version keeps the section in the 
left-hand column and expands multiple 
pathways opportunities by adding the 
following language:  
“A local or regional board of education 
may grant a student credit (1) toward 

https://www.cga.ct.gov/2017/ACT/PA/2017PA-00042-R00SB-01026-PA.htm
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 2015 Graduation Requirements 
For the Classes Graduating  

from 2004-2022 

2017 Graduation Requirements 
For the Class of 2023 

board of education may grant a student 
credit (1) toward meeting a specified 
course requirement upon the successful 
completion in grade seven or eight of any 
course, the primary focus of which 
corresponds directly to the subject matter 
of a specified course requirement in 
grades nine to twelve, inclusive; (2) toward 
meeting the high school graduation 
requirement upon the successful 
completion of a world language course (A) 
in grade six, seven or eight, (B) through 
on-line coursework, or (C) offered privately 
through a nonprofit provider, provided 
such student achieves a passing grade on 
an examination prescribed, within 
available appropriations, by the 
Commissioner of Education and such 
credits do not exceed four; (3) toward 
meeting the high school graduation 
requirement upon achievement of a 
passing grade on a subject area 
proficiency examination identified and 
approved, within available appropriations, 
by the Commissioner of Education, 
regardless of the number of hours the 
student spent in a public school 
classroom learning such subject 
matter; (4) toward meeting the high 
school graduation requirement upon the 
successful completion of coursework 
during the school year or summer months 
at an institution accredited by the Board 
of Regents for Higher Education or Office 
of Higher Education or regionally 
accredited. One three-credit semester 
course, or its equivalent, at such an 
institution shall equal one-half credit for 
purposes of this section; (5) toward 
meeting the high school graduation 
requirement upon the successful 
completion of on-line coursework, 
provided the local or regional board of 
education has adopted a policy in 
accordance with this subdivision for the 
granting of credit for on-line coursework. 

meeting the high school graduation 
requirements upon the successful 
demonstration of mastery of the subject 
matter content described in this section 
achieved through educational 
experiences and opportunities that 
provide flexible and multiple pathways to 
learning, including cross-curricular 
graduation requirements, career and 
technical education, virtual learning, 
work-based learning, service learning, 
dual enrollment and early college, 
courses taken in middle school, 
internships and student-designed 
independent studies, provided such 
demonstration of mastery is in 
accordance with such state-wide subject 
matter content standards.” 

https://www.cga.ct.gov/2017/ACT/PA/2017PA-00042-R00SB-01026-PA.htm
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 2015 Graduation Requirements 
For the Classes Graduating  

from 2004-2022 

2017 Graduation Requirements 
For the Class of 2023 

Such a policy shall ensure, at a minimum, 
that (A) the workload required by the on-
line course is equivalent to that of a similar 
course taught in a traditional classroom 
setting, (B) the content is rigorous and 
aligned with curriculum guidelines 
approved by the State Board of 
Education, where appropriate, (C) the 
course engages students and has 
interactive components, which may 
include, but are not limited to, required 
interactions between students and their 
teachers, participation in on-line 
demonstrations, discussion boards or 
virtual labs, (D) the program of instruction 
for such on-line coursework is planned, 
ongoing and systematic, and (E) the 
courses are (i) taught by teachers who are 
certified in the state or another state and 
have received training on teaching in an 
on-line environment, or (ii) offered by 
institutions of higher education that are 
accredited by the Board of Regents for 
Higher Education or Office of Higher 
Education or regionally accredited; or (6) 
toward meeting the high school 
graduation requirement upon the 
successful completion of the academic 
advancement program, pursuant to 
section 10-5c.” 

Student 
Success Plan 

“(i)(2)(j)For the school year commencing 
July 1, 2012, and each school year 
thereafter, each local and regional board 
of education shall create a student 
success plan for each student enrolled in 
a public school, beginning in grade six. 
Such student success plan shall include a 
student’s career and academic choices in 
grades six to twelve, inclusive.” 

This requirement remains unchanged.  

 
 
 
 

https://www.cga.ct.gov/2017/ACT/PA/2017PA-00042-R00SB-01026-PA.htm
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Outline of the Series  
This brief is the first in a seven-part series. It provides an introduction to the resources that will be sent to 
you in the coming weeks as well as an explanation of the new changes to the graduation statute. Over the 
coming weeks, we will be sharing similar documents that address each of the topics in the order listed 
below. Each of the briefs will provide a high-level overview with links and references to additional materials.  
 
Brief 1 Introduction to the Series  

Brief 2 Elements of Effective Instruction                        

Brief 3 Flexible and Multiple Pathways 

Brief 4 Mastery-Based Learning 

Brief 5 Mastery-Based Diploma Assessment 

Brief 6 Local Policy 

Brief 7 Community Engagement + Communications  
 
 
For More Information 
Please contact Terry Carroll, Professional Learning Facilitator at the Connecticut Association of Public 
School Superintendents tcarroll@capss.org 860-236-8640, or  
Sarah Linet, Policy Specialist at the Great Schools Partnership slinet@greatschoolspartnership.org  
207-773-0505 with any questions, clarifications, or for additional support.  



This document was co-created by Great Schools Partnership and the Connecticut Association of Public School 
Superintendents and is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International 
License. 

Connecticut High School Graduation Requirements Unpacked 
Brief 2: Elements of Effective Instruction 

New Graduation Requirements: (c) “Commencing with classes graduating in 2023, and for each 
graduating class thereafter, no local or regional board of education shall permit any student to graduate 
from high school or grant a diploma to any student who has not satisfactorily completed a minimum of 
twenty-five credits, including not fewer than: (1) Nine credits in the humanities, including civics and the 
arts; (2) nine credits in science, technology, engineering, and mathematics; (3) one credit in physical 
education and wellness; (4) one credit in health and safety education, as described in section 10-16b; (5) 
one credit in world languages, subject of the provisions of subsection (g) of this section; and (6) a one 
credit mastery-based diploma assessment.”  

—Public Act No.17-42; Sec. 1 (c) 

One of the most significant changes in this iteration of the state high school graduation requirements 
statute is the shift from specific course requirements to broader, integrated, content area requirements 
with a corresponding increase in the number of credits required. While the statute addresses the spread of 
credit requirements across larger and more flexible content areas, a single reality remains the same as 
ever: the daily quality of classroom instruction impacts student learning more than any other factor under 
the control of the teacher, the school, or the district. This brief focuses on the foundational elements of 
instructional practice that foster increased student engagement and ownership as well as increased equity 
and rigor.  

All of the briefs in this series are built around the belief that a change to graduation expectations – like all 
change processes – must be grounded in a shared, collaboratively created vision of success for all 
students in your district. While this brief focuses specifically on instruction and creating a shared 
understanding of quality instruction, all instruction is in service of supporting students to achieve a shared 
vision of knowledge and skills. Schools, districts, and communities can define that vision through work on 
a Portrait of a Graduate – the north star document that defines the skills and knowledge that every 
graduate of your system needs to be successful throughout their lives. 

The framework below outlines five intertwined elements of instructional practice grounded in the 
understanding that student engagement depends on students feeling safe in their learning environment, 
understanding what they are learning and why it matters, having opportunities to practice, receiving clear 
feedback on their work, and engaging in complex, meaningful thinking. This Elements of Effective 
Instruction document includes these five elements as well as the specific supporting beliefs and key traits 
that educators can use to design and facilitate learning experiences.   

https://www.greatschoolspartnership.org/resources/elements-of-effective-instruction/
https://www.greatschoolspartnership.org/resources/elements-of-effective-instruction/
http://www.greatschoolspartnership.org/
https://www.capss.org/
https://www.capss.org/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/


 

 
2 

 
 

Student Engagement 
a result of effective instruction 

Engaged students are curious about and invested in their learning. They make choices about what and 
how they learn and can explain the relevance and importance of their work. Genuine engagement leads 
to deeper learning and improved outcomes. 

 

Elements 
1. Learning Environment: The learning environment supports all students to take risks, ask 

questions, and make and learn from mistakes. The physical space, routines and procedures, and 
development of positive relationships create a physically, socially, and emotionally safe 
environment. 

2. Clear, Shared Outcomes: The learning outcomes are shared and internalized by teachers and 
students. These outcomes anchor and guide the choices of instructional activities, materials, 
practice assignments, and assessment tasks. Outcomes are understood and used by students to 
set goals, guide learning, and prompt self-reflection. 

3. Varied Content, Materials, and Methods of Instruction: Students explore ideas and information in 
varied ways and access learning through multiple entry points. Teachers select content and 
materials to engage and meet the needs of all learners. 
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4. Feedback and Practice: Students have opportunities to practice what they are learning and are 
given timely, specific feedback based on their current performance in relation to the desired 
outcomes. 

5. Complex Thinking and Transfer: Students are coached and taught to engage in higher order 
thinking through instructional activities and practice tasks. Curriculum, instruction, and 
assessments are designed to prompt complex thinking, integration of concepts and ideas, and 
application of learned skills to new material or novel situations. 

These foundational elements, supporting beliefs, and key traits are critical guardrails to begin creating 
more flexible graduation requirements. The Elements of Effective Instruction can serve as an organizing 
document for professional learning, teacher-feedback, and for engaging with the broader district 
community. This document can be used for establishing and solidifying common beliefs across the 
buildings in your district and in your communities, it can serve as a self-assessment for educators, and it 
provides a set of principles to check on classroom practice, environment, and assessment. 

Designing every student learning experience around these elements ensures equity and access for all 
students. These organizing principles increase the likelihood that the flexibility required by this law will 
result in deeper learning opportunities for all students and an increase in ownership and engagement. As a 
critical first step, districts need to identify a shared set of beliefs, expectations, and aspirations in order to 
ensure equity while increasing flexibility; the elements of effective instruction can serve as a starting point 
for that conversation in your district.  

Design Questions for Consideration 
1. How will your schools and districts ensure equitable student access and organizational 

commitment to deep, rigorous learning while increasing flexibility in learning pathways? 

2. What are the foundational beliefs and principles that define teaching and learning in your district 
and schools? 

3. How will your district and schools ensure that developing shared beliefs about teaching and 
learning will be the starting point before making the structural and policy changes required by this 
state policy?   

Additional Resources 
1. Elements of Effective Instruction 

2. Elements of Effective Instruction Self-Assessment  

For More Information 
Please contact Terry Carroll, Professional Learning Facilitator at the Connecticut Association of Public 
School Superintendents tcarroll@capss.org 860-236-8640, or  
Sarah Linet, Policy Specialist at the Great Schools Partnership slinet@greatschoolspartnership.org  
207-773-0505 with any questions, clarifications, or for additional support.  
 
 

https://www.greatschoolspartnership.org/resources/elements-of-effective-instruction/
https://www.greatschoolspartnership.org/wp-content/uploads/2018/10/Elements-of-Effective-Instruction_Self-Assessment.pdf


This document was co-created by Great Schools Partnership and the Connecticut Association of Public School 
Superintendents and is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International 
License. 

Connecticut High School Graduation Requirements Unpacked 
Brief 3: Flexible and Multiple Pathways 

New Graduation Requirements: “(c) Commencing with classes graduating in 2023, and for each 
graduating class thereafter, no local or regional board of education shall permit any student to graduate 
from high school or grant a diploma to any student who has not satisfactorily completed a minimum of 
twenty-five credits, including not fewer than: (1) Nine credits in the humanities, including civics and the 
arts; (2) nine credits in science, technology, engineering, and mathematics; (3) one credit in physical 
education and wellness; (4) one credit in health and safety education, as described in section 10-16b; (5) 
one credit in world languages, subject of the provisions of subsection (g) of this section; and (6) a one 
credit mastery-based diploma assessment.” 

“(d) Commencing with classes graduating in 2023, and for each graduating class thereafter, local and 
regional boards of education shall provide adequate student support and remedial services for students 
beginning in grade seven.” 

“(g) Only courses taken in grades nine to twelve, inclusive, and that are in accordance with the state-wide 
subject matter content standards, adopted by the State Board of Education pursuant to section 10-4, as 
amended by this act, shall satisfy the graduation requirements set forth in this section, except that a local 
or regional board of education may grant a student credit (1) toward meeting the high school graduation 
requirements upon the successful demonstration of mastery of the subject matter content described in 
this section achieved through educational experiences and opportunities that provide flexible and multiple 
pathways to learning, including cross-curricular graduation requirements, career and technical education, 
virtual learning, work-based learning, service learning, dual enrollment and early college, courses taken in 
middle school, internships and student-designed independent studies, provided such demonstration of 
mastery is in accordance with such state-wide subject matter content standards” 

“(j) For the school year commencing July 1, 2012, and each school year thereafter, each local and regional 
board of education shall create a student success plan for each student enrolled in a public school, 
beginning in grade six. Such student success plan shall include a student’s career and academic choices 
in grades six to twelve, inclusive.” 

— Public Act No.17-42; Sec. 1(c)(d)(g)(j) 

http://www.greatschoolspartnership.org/
https://www.capss.org/
https://www.capss.org/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
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This brief explores how the statute’s move away from specific course requirements and toward broader 
content area requirements can provide increased flexibility for students. This flexibility also enables schools 
and districts to think more expansively about the learning experiences available to students. As we have 
explored throughout this series, two of the major changes to this statute are around increasing flexibility for 
course requirements and strengthening the language about demonstrating mastery through multiple 
pathways. The statute intends to support the demonstration and achievement of learning standards 
through a variety of learning activities in a range of settings.  

This flexibility provides an opportunity for increased student engagement and ownership, creating 
structures that enable students to pursue their passions in ways that have not always been possible given 
the specificity of previous graduation requirements. At the same time, the increased flexibility could enable, 
create, or enhance inequities. While the statute requires that all courses and learning experiences must be 
aligned to state standards, it does not detail a specific set of courses, learning expectations, or standards 
that all students must experience in order to graduate. It is the district’s responsibility to set the 
expectations of the core skills and knowledge every student needs in order to graduate, regardless of the 
pathway they pursue.  

While pathways may differ student to student, schools must use their local graduation requirements as the 
mechanism to ensure that all students graduate with the skills and knowledge they need to lead 
successful lives. Pathways allow for personalized experiences but districts must simultaneously ensure that 
all students are held to common graduation expectations. It is those common expectations for all students 
that enable all pathways to be equitable. Balancing the need for equity and the requirement for more 
flexibility requires districts and schools to be diligent and strategic about ensuring flexible and varied 
learning experiences while holding all students to common expectations.  

The three samples below depict a wide range of learning experiences and opportunities. All of the courses 
and learning experiences highlighted below are aligned to state-wide subject matter content standards. 
The transcripts below show students who pursued learning experiences of interest while simultaneously 
gaining the foundational set of knowledge and skills in every content area that was required in their local 
district. These sample transcripts range from fairly traditional learning experiences and course-sequences 
to unique and student designed pathways, providing food for thought as you think about the opportunities 
within your own district.  
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Transcript A shows a student’s path through high school meeting the updated graduation requirements 
through a fairly traditional course sequence. The statute dictates the broad content areas students must 
take for twenty-two credits, which requires that students (at a minimum) acquire an additional three credits 
through the content areas of their choosing. This student met the minimum number of twenty-five state-
required credits through additional world language classes and band. Her course sequence throughout 
high school does not indicate any cross-content courses, work-based learning, service learning, or any of 
the other pathways specifically named in the statute.  

 

 

Final Grade 

Credits 

Learning Experience 
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Transcript B shows a student who pursued additional credits in STEM, world languages, and an 
academic support elective. The academic support elective provides credits toward graduation and serves 
as a support and remedial service for Dexter. In this transcript, we see that the school offered (and the 
student pursued) cross-curricular courses in humanities and STEM. He acquired credit through a hospital-
based apprenticeship and an academic support program. In addition to pursuing a STEM pathway, AP 
biology, and a hospital-apprenticeship, he also acquired additional credits in Arabic. This school has an 
academic support program that provides students with interventions, extensions, and credits for that time.  

 

Final Grade 

Learning Experience 

Credits 
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Transcript C shows the path through high school of a student who exceeded the state credit 
requirements. This student focused deeply on studying Spanish and designed a unique and self-directed 
course of study. William enrolled in cross-curricular humanities and STEM courses, designed an exchange 
to Spain, and enrolled in both college-level and online courses. He had both the flexibility and support to 
follow his passion, while the graduation requirements provided guardrails to ensure he acquired a 
foundational set of skills and knowledge in all content areas.  

 

 

Final Grade 

Credits 

Learning Experience 
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As you begin implementing the updated graduation requirements, you will want to focus on ways of 
increasing flexibility within the structures and programs that already exist within your schools. At the same 
time, you will want to examine course-taking patterns and pathways data, considering how you can 
remove barriers to access and create opportunities for all students to engage in rigorous deeper learning 
experiences driven by their own interests and aspirations. The current iteration of the statute retains the 
requirement that all students (beginning in grade six) maintain student success plans, but allows students 
more flexibility to create new learning experiences and for schools to design integrated experiences that 
can guide student learning. Throughout the process of examining your pathway options and as you work 
collaboratively to expand learning opportunities for students, use the questions below to both prompt and 
push your thinking.  

Design Questions for Consideration 
1. What are the opportunities within your schools and district for students to personalize their learning

experiences?

2. How do the pathways in your high school(s) promote rigorous and complex learning that result in
equitable outcomes?

3. How are you ensuring that all the pathways and learning experiences offered in your schools and
district are aligned to state-wide subject matter content standards?

4. Are all available pathways open and accessible to all students?

5. Are all available pathways aligned to shared beliefs and practices in your schools and districts?

6. Are pathways integrated into your programs and culture?

Additional Resources 
1. Student Success Plans

2. Assessment Pathways as a Means to Ensure Equity, Rigor, and Personalization for All Students

3. Assessment Pathways: Evidence of Learning

4. Designing Personalized Learning Pathways: Best Practices from Vermont

5. Video: Flexible Pathways to Graduation: Six Vermont High School Students

6. Scoring Criteria: Design Guide

For More Information 
Please contact Terry Carroll, Professional Learning Facilitator at the Connecticut Association of Public 
School Superintendents tcarroll@capss.org 860-236-8640, or  
Sarah Linet, Policy Specialist at the Great Schools Partnership slinet@greatschoolspartnership.org 
207-773-0505 with any questions, clarifications, or for additional support.

https://portal.ct.gov/SDE/SSReform/SSP/Student-Success-Plan
https://portal.ct.gov/SDE/SSReform/SSP/Student-Success-Plan
https://www.greatschoolspartnership.org/news/events/presentations/2016-inacol/
https://www.greatschoolspartnership.org/wp-content/uploads/2016/11/Exploring_Pathways_Notes_FINAL-1-2.pdf
https://www.greatschoolspartnership.org/resources/webinar-archive/designing-personalized-learning-pathways-best-practices-vermont/
https://vimeo.com/197344463
https://www.greatschoolspartnership.org/wp-content/uploads/2018/10/Scoring-Criteria_Design-Guide.pdf


This document was co-created by Great Schools Partnership and the Connecticut Association of Public School 
Superintendents and is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International 
License. 

Connecticut High School Graduation Requirements Unpacked 
Brief 4: Mastery-Based Learning 

New Graduation Requirements: “(f)[...]For the purposes of this section, a credit shall consist of not 
less than the equivalent of a forty-minute class period for each school day of a school year except for a 
credit or part of a credit toward high school graduation earned (1) at an institution accredited by the 
Board of Regents for Higher Education or Office of Higher Education or regionally accredited, (2) 
through online coursework that is in accordance with a policy adopted pursuant to subsection (g) of this 
section, or (3) through a demonstration of mastery based on competency and performance 
standards, in accordance with guidelines adopted by the State Board of Education.” 

“(g) Only courses taken in grades nine to twelve, inclusive, and that are in accordance with the state-
wide subject matter content standards, adopted by the State Board of Education pursuant to section   
10-4, as amended by this act, shall satisfy the graduation requirements set forth in this section, except 
that a local or regional board of education may grant a student credit (1) toward meeting the high 
school graduation requirements upon the successful demonstration of mastery of the subject matter 
content described in this section achieved through educational experiences and opportunities that 
provide flexible and multiple pathways to learning, including cross-curricular graduation requirements, 
career and technical education, virtual learning, work-based learning, service learning, dual enrollment 
and early college, courses taken in middle school, internships and student-designed independent 
studies, provided such demonstration of mastery is in accordance with such state-wide subject matter 
content standards” 

— Public Act No.17-42; Sec. 1(f)(g) 

The revision to the graduation requirements maintains the provision from previous iterations of the statute 
that allows local or regional boards of education to award credits based on a demonstration of mastery of 
standards. This brief explores the process districts can use if they decide to transition to a mastery-based 
system. While the statute does not require that districts award credit based on mastery, the process of 
defining shared expectations for all students enables schools to expand on and create pathways while 
ensuring equitable outcomes for all students. As the graphic below details, mastery-based learning is not a 
specific grading system or a standalone intervention but instead requires schools to develop clear shared 
expectations for student learning, align assessments to those expectations, and create structures for 
feedback, interventions, and extensions to ensure that all students are able to achieve the shared high 
expectations. 

http://www.greatschoolspartnership.org/
https://www.capss.org/
https://www.capss.org/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
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Any change process begins with a shared foundational set of beliefs across your schools and community. 
These shared understandings increase commitment among stakeholders, but more importantly, ensure 
that the system your community creates is equitable, impactful, and effective. The Great Schools 
Partnership has a set of Beliefs and Practices of Proficiency-Based Learning that could serve as a helpful 
starting point for your school or district community outlining four beliefs, each paired with associated 
practices. 

Belief 1: All students can and will learn when they feel included, respected, and valued by their learning 
community. 

§ Students are known as individuals and learners, and they are supported in developing positive
relationships with each other and with adults in the learning community.

§ The curriculum, classrooms, and structures of the school recognize and honor student identities
and interests.

§ The district and school communities have systems and structures that engage and include all
students, families, and the broader community in meaningful ways.

§ The district and school actively work to uncover and eliminate systemic inequities based on
demographic groups and identity traits.

https://www.greatschoolspartnership.org/proficiency-based-learning/about-pbl-simplified/beliefs-and-practices-of-proficiency-based-learning/
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Belief 2: All students must be challenged, believed in, and supported to reach common, high 
expectations.  

§ Learning outcomes are clearly articulated and consistently applied to all students, including those 
that are long-term (graduation competencies and performance indicators), short-term (learning 
targets), and habits of work. 

§ All students engage in complex thinking and the application of skills and knowledge throughout 
the learning process within and across content areas. 

§ Interventions, extensions of learning, and opportunities to revise and relearn are systemic and 
provided regularly so that all students achieve common outcomes. 

Belief 3: Student learning is enhanced by clear cycles of practice, feedback, assessment, and reflection. 

§ All forms of assessment are aligned to a common set of standards. 

§ Habits of work are assessed and reported separately from academic knowledge and skills. 

§ The continual use of formative assessment provides opportunities for students to practice, self-
assess, and give and receive feedback. 

§ Summative assessments, evaluated against common scoring criteria, are used to evaluate a 
student’s level of achievement on competencies and performance indicators at a given point in 
time. 

§ All forms of feedback (including grades) are used to adjust instruction and learning, to inform 
academic interventions, and to identify extensions of learning. 

§ Students regularly reflect on their learning progress and are taught to evaluate and use feedback. 

Belief 4: Students are empowered and engaged by choice in their learning experiences.  

§ All learning pathways (courses, internships, extended learning opportunities, etc.) are aligned to a 
common set of standards. 

§ Learning in different ways and at varied paces is expected and planned for in all settings, 
requiring differentiation, student choice, and personalized learning options to meet common 
outcomes. 

§ Students make important decisions about their learning experiences and how they will 
demonstrate their knowledge and skills. 

 
While the exact pathway for implementation will be decided based on the vision and context of your 
community, the Proficiency-Based Learning Framework website can provide a useful resources to guide 
your approach. Your district and community can work together to collaboratively create a Portrait of a 
Graduate that is informed by your context and represents your shared vision of the expectation for all of 
your graduates. In conjunction with your Portrait of Graduate, the Proficiency-Based Learning Framework 
outlines a rigorous and equitable system grounded in common learning standards, balancing the need for 
high expectations with the flexibility for students to personalize their learning. The Framework outlines a 
system that prepares all students for college, careers, and citizenship, not one that stifles creativity or 
becomes a burdensome instructional checklist.  
 

https://www.greatschoolspartnership.org/proficiency-based-learning/about-pbl-simplified/
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Design Questions for Consideration 

1. What are the foundational beliefs around which you will design your system? 

2. How will you work to create a vision for mastery-based learning that is shared across the entirety of 
your school and community? 

3. What structures will you develop to ensure that your system supports all learners to meet shared 
high expectations? 

4. How will you develop your system to be grounded in standards while remaining flexible and 
practical for teachers and students?  

Additional Resources 
1. In addition to the resources captured in this brief, the Connecticut State Department of Education 

(CSDE) has additional resources about transitioning to a mastery-based system of awarding 
credits in their Mastery-Based Learning Resource Center. It is particularly important to examine the 
CSDE guidance document, Mastery-Based Learning Guidelines for Implementation. 

2. The Great Schools Partnership Beliefs and Practices of Proficiency-Based Learning 

3. The Proficiency-Based Learning Framework website 

 

For More Information 
Please contact Terry Carroll, Professional Learning Facilitator at the Connecticut Association of Public 
School Superintendents tcarroll@capss.org 860-236-8640, or  
Sarah Linet, Policy Specialist at the Great Schools Partnership slinet@greatschoolspartnership.org  
207-773-0505 with any questions, clarifications, or for additional support.  

https://portal.ct.gov/SDE
https://portal.ct.gov/SDE/Mastery-Based-Learning/Mastery-Based-Learning-Resource-Center
https://portal.ct.gov/SDE/Mastery-Based-Learning/Guidelines-for-Implementation-Mastery-Based-Learning
https://www.greatschoolspartnership.org/proficiency-based-learning/about-pbl-simplified/beliefs-and-practices-of-proficiency-based-learning/
https://www.greatschoolspartnership.org/proficiency-based-learning/about-pbl-simplified/


This document was co-created by Great Schools Partnership and the Connecticut Association of Public School 
Superintendents and is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International 
License. 

Connecticut High School Graduation Requirements Unpacked 
Brief 5: Mastery-Based Diploma Assessment  

New Graduation Requirements: “(c)Commencing with classes graduating in 2023, and for each 
graduating class thereafter, no local or regional board of education shall permit any student to graduate 
from high school or grant a diploma to any student who has not satisfactorily completed a minimum of 
twenty-five credits, including [...] (6) a one credit mastery-based diploma assessment.” 

— Public Act No.17-42; Sec. 1(c)(6) 

This week’s Connecticut High School Graduation Requirements Unpacked brief focuses on the mastery-
based diploma assessment requirement. One option for how a school or district could design their 
mastery-based diploma assessment is to build these assessments around their Portrait of a Graduate 
competencies or the cross-curricular, 21st century skills that schools define for NEASC accreditation. 
These competencies are the cross-curricular skills and knowledge that every graduate needs to be 
successful. Frequently these competencies include standards like communication and problem solving. 
Schools, districts, and communities work together to collaboratively define the essential skills and 
knowledge all graduates need to live healthy and productive lives. This work is often incorporated into a 
portrait of a graduate document or aligned to a school or district’s mission and vision work. 

Below is an example of a Portrait of a Graduate. 

https://www.greatschoolspartnership.org
https://www.capss.org
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://www.capss.org
https://creativecommons.org/licenses/by-nc-sa/4.0/
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Image 1: Portrait of a Graduate pg. 1 
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Image 2: Portrait of a Graduate pg.2 
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The Forest Lake Portrait of a Graduate above identifies five competencies that are essential for all 
graduates to master. These competencies are: communication, problem solving, informed thinking, self-
direction, and collaboration. Once schools and districts have defined their competencies, they need to 
describe the discrete skills and knowledge that make up each competency (also known as performance 
indicators), and then performance levels (or scoring criteria) for each of those indicators.  

Forest Lake has also created some sample competencies, performance indicators, and scoring criteria for 
communication, problem solving, informed thinking, self-direction, and collaboration available here.  Below 
is a sample of the communication scoring criteria. Notice how these indicators are aligned to the Portrait of 
a Graduate language and expectations. This scoring criteria also focuses on what moves we see students 
make as they are working toward proficiency in communication–as opposed to describing what students 
are not yet doing or demonstrating. When a student reads this scoring criteria, they know exactly what 
they need to do in order to demonstrate mastery of a specific competency.  

All of the Forest Lake High School scoring criteria aligned to each of the defined Portrait of a Graduate 
competencies are available here for use and modification. Here are some additional resources and 
information about how to design and craft your own scoring criteria. 

 
Image 3: Sample Scoring Criteria | Communication 

After a school or district has fully defined their competencies and performance levels, they can begin to 
craft task models for each competency. A task model is a set of characteristics or qualities that a task 
would need to have in order for a student to demonstrate a specific competency. Task models create the 

https://www.greatschoolspartnership.org/wp-content/uploads/2017/01/Scoring-Criteria_Communication_July-2017.pdf
https://www.greatschoolspartnership.org/wp-content/uploads/2018/05/Problem-Solving_ScoringCriteria_FINALforWEBSITE.pdf
https://www.greatschoolspartnership.org/wp-content/uploads/2018/05/InformedThinking_ScoringCriteria_FINALforWEBSITE2.pdf
https://www.greatschoolspartnership.org/wp-content/uploads/2017/01/PDFScoring-Criteria_Self-Direction_Jan_2017.pdf
https://www.greatschoolspartnership.org/wp-content/uploads/2017/01/PDFScoring-Criteria_Collaboration_Jan_2017.pdf
https://www.greatschoolspartnership.org/proficiency-based-learning/about-pbl-simplified/framework-for-proficiency-based-learning-how-it-works/
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conditions for students to follow their passion and have choice in their assessment. They allow students to 
create unique tasks to demonstrate their mastery of a given competency or set of competencies. As long 
as every task contains the elements captured in the task model, students have the freedom to design 
tasks or complete the task of their choosing. A Forest Lake task model that would elicit evidence of a 
student’s communication mastery is below:  

 

 
Image 4: Task Model for Communication 

Schools may also decide to design some specific tasks that align to their task models. Here are some 
tasks (and associated instructional materials) aligned to three of the Portrait of a Graduate competencies 
and their corresponding task models. All of these tasks could be used in their current form as a mastery-
based diploma assessment or modified to fit local context.  

 
Communication 

§ Sample Task (Math): Free Throw Adjustments 

§ Sample Task (Health): Health in Our Town 

https://www.greatschoolspartnership.org/wp-content/uploads/2017/01/edu-proficiency-based-education-performance-task-free-throw-adjustments.pdf
https://www.greatschoolspartnership.org/wp-content/uploads/2017/01/edu-proficiency-based-education-performance-task-health-in-our-town.pdf
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§ Sample Task (Biology): Wildlife and Lyme Disease 
 

Problem-Solving 

§ Sample Task (English Language Arts, Art): The Change We Can See 
 

Informed-Thinking  

§ Sample Task (Social Studies): Laws That Work, Laws That Don’t: The Consequences of 
Legislation 

For a mastery-based diploma assessment, we would recommend that students choose one competency 
aligned to your school/district’s defined 21st Century Skills or Portrait of a Graduate competencies for their 
assessment. Once a student has chosen a specific competency (for example: communication), they would 
then complete a task of their own design or one designed by educators in your school/s that is aligned to 
the task model associated with that specific competency.  

There are a variety of mechanisms for this to happen. A student could complete their mastery-based 
diploma assessment as part of one of their courses (for example, a student could complete the “Health in 
Our Town” assessment as part of their Health course). A student could present their teacher-designed or 
their student-designed mastery-based diploma assessment to a faculty advisor or a panel of experts. A 
mastery-based diploma assessment could be part of an independent study, advisory structure, or a 
capstone project.  

Below are some design question for consideration as you are designing the mastery-based diploma 
assessment in your own school or district.  

Design Questions for Consideration 

1. Does your school or district have cross-curricular, 21st Century Skills, or Portrait of a Graduate 
Competencies that you can use as the basis of your mastery-based diploma assessment? 

2. Does your school or district currently have scoring criteria for those skills or competencies? 

3. Will your school or district create its own scoring criteria or build from previously created scoring 
criteria, incorporating pieces of your own vision? 

4. What are the features of a task that would allow a student to demonstrate mastery of a specific 
competency?  

5. Will you create the conditions for students to design their own tasks? Will you embed the mastery-
based diploma assessment in a specific course or in an already established structure in your 
school?  

6. How will the student demonstrate their mastery? Through a demonstration? Through the finished 
product of the task? Will there be a standard process or will students choose how they 
demonstrate mastery? 

7. What resources will teachers have to inform and support their ongoing professional learning? 

 

https://www.greatschoolspartnership.org/wp-content/uploads/2017/01/edu-proficiency-based-education-performance-task-wildlife-and-lyme-disease-connections-and-control.pdf
https://www.greatschoolspartnership.org/wp-content/uploads/2017/01/edu-proficiency-based-education-performance-task-change-we-can-see-making-the-invisible-visible-1.pdf
https://www.greatschoolspartnership.org/wp-content/uploads/2017/01/GSP-Informed-Thinking-Task_120116-1.pdf
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Additional Resources 

1. Sample Scoring Criteria: Communication 

2. Sample Scoring Criteria: Problem Solving 

3. Sample Scoring Criteria: Informed Thinking 

4. Sample Scoring Criteria: Self-direction 

5. Sample Scoring Criteria: Collaboration 

6. Verifying Proficiency: Scoring Criteria 

7. Sample Task Models 

 

For More Information 
Please contact Terry Carroll, Professional Learning Facilitator at the Connecticut Association of Public 
School Superintendents tcarroll@capss.org 860-236-8640, or  
Sarah Linet, Policy Specialist at the Great Schools Partnership slinet@greatschoolspartnership.org  
207-773-0505 with any questions, clarifications, or for additional support.  

https://www.greatschoolspartnership.org/transferableskills/
https://www.greatschoolspartnership.org/wp-content/uploads/2017/01/Scoring-Criteria_Communication_July-2017.pdf
https://www.greatschoolspartnership.org/wp-content/uploads/2018/05/Problem-Solving_ScoringCriteria_FINALforWEBSITE.pdf
https://www.greatschoolspartnership.org/wp-content/uploads/2018/05/InformedThinking_ScoringCriteria_FINALforWEBSITE2.pdf
https://www.greatschoolspartnership.org/wp-content/uploads/2017/01/PDFScoring-Criteria_Self-Direction_Jan_2017.pdf
https://www.greatschoolspartnership.org/wp-content/uploads/2017/01/PDFScoring-Criteria_Collaboration_Jan_2017.pdf
https://www.greatschoolspartnership.org/proficiency-based-learning/assessment-verification/verifying-proficiency-scoring-criteria/
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Connecticut High School Graduation Requirements Unpacked 
Brief 6: District Policy  

New Graduation Requirements: “(c) Commencing with classes graduating in 2023, and for each 
graduating class thereafter, no local or regional board of education shall permit any student to graduate 
from high school or grant a diploma to any student who has not satisfactorily completed a minimum of 
twenty-five credits, including not fewer than: (1) Nine credits in the humanities, including civics and the 
arts; (2) nine credits in science, technology, engineering, and mathematics; (3) one credit in physical 
education and wellness; (4) one credit in health and safety education, as described in section 10-16b; (5) 
one credit in world languages, subject of the provisions of subsection (g) of this section; and (6) a one 
credit mastery-based diploma assessment.” 

— Public Act No.17-42; Sec. 1(c) 

This State statute provides the foundation for high school graduation expectations. While changes to the 
state-level requirements will cause districts to shift their high school graduation policy, the ultimate 
authority for setting high school graduation expectations remains with the local district. This brief focuses 
on the local policy implications of the revised state graduation statute.  

When implementing the changes to the graduation statute, local district policy and how it translates into 
district, building, and classroom practice has the potential to be the biggest mechanism for balancing 
flexibility and equitable opportunities and outcomes. As has been highlighted several times throughout this 
series, the most important step in this change process is to collaboratively create a shared vision for 
graduates from your district.  

Answering the question, “What are the essential knowledge and skills every graduate must have in order to 
be successful in their lives?” will form the guardrails of the system you ultimately build and the framework 
for your policy revision. For example, if the answer to that question involves specific math standards, then 
you must design a policy that requires all students to acquire those skills and knowledge regardless of the 
pathway they pursue. Further, that local policy requirement will have significant practice implications at the 
building level for teachers and students. Those numerous implications underlie why it is so important to 
have stakeholders and community members as equal partners in creating an initial shared vision that 
guides this effort. 

The district has the responsibility to implement the flexibility created by the new state high school 
graduation requirements in a way that increases student choice while ensuring equitable opportunities and 
outcomes for the students in your district. The state statute provides the foundational expectations, but 
local communities must define the requirements for a diploma in their district. Local policy serves as the 

http://www.greatschoolspartnership.org/
https://www.capss.org/
https://www.capss.org/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
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keeper of the community’s vision over time. Even as personnel may change at the building or district 
levels, local policy can provide stability and help to institutionalize a shared vision.  

Your vision may have implications for local policy beyond graduation requirements. Shifting graduation 
expectations may provide your community with the opportunity to review all of the district’s policies, 
deliberately asking if your policies honestly reflect your shared expectations for your students.  

It might also be the case that this statutory shift reveals additional compliance or alignment questions 
within board policy–a shift in one piece of the policy landscape frequently requires examining multiple 
policies in your manual. You can look to the Connecticut Association of Boards of Education for sample 
policies or support in conducting a review. The Great Schools Partnership also has sample policies 
available for districts to use or amend to fit their local context. 

 
Design Questions for Consideration 

1. What is the critical foundation of knowledge and skills that every graduate of your district needs to 
be successful? 

2. What is your shared vision for a learning system that will enable all students to attain these 
foundational skills and knowledge? 

3. How will you engage stakeholders (teachers, students, families, community members, and staff) in 
the process of crafting district policy that is aligned to your shared vision for graduates? 

4. What policies need to be revised based on a shift in the graduation requirements? 

5. How will the new graduation requirements be phased in both local policy and practice?  

6. How will you collaboratively craft policy that is a support and driver of strong teaching and learning 
in your classrooms, schools, and community?  

7. How will your written policy enable students to follow their passion without creating or exacerbating 
inequities of both opportunity and outcome? 

Additional Resources 
1. Connecticut Association of Boards of Education 

2. District and School Policy Checklist 

3. District Policy Exemplar: Graduation Requirements 

4. District Policy Exemplar: Multiple Pathways 

5. District Policy Exemplar: Academic Recognition 

6. District Policy Exemplar: Transcripts 

7. District Policy Exemplar: Grading and Reporting System 

8. District Policy Exemplar: Dual Enrollment and Early College 

9. District Policy Exemplar: Academic Eligibility for Athletic and Co-Curricular Participation 

https://www.cabe.org/page.cfm?p=1
https://www.greatschoolspartnership.org/proficiency-based-learning/state-local-policies/
https://www.cabe.org/page.cfm?p=1
https://www.greatschoolspartnership.org/proficiency-based-learning/state-local-policies/district-school-policy-checklist/
https://www.greatschoolspartnership.org/proficiency-based-learning/state-local-policies/exemplar-graduation-requirements/
https://www.greatschoolspartnership.org/proficiency-based-learning/state-local-policies/exemplar-multiple-pathways-policy/
https://www.greatschoolspartnership.org/proficiency-based-learning/state-local-policies/exemplar-academic-recognition-policy/
https://www.greatschoolspartnership.org/proficiency-based-learning/state-local-policies/exemplar-transcripts-policy/
https://www.greatschoolspartnership.org/proficiency-based-learning/state-local-policies/exemplar-grading-reporting-system/
https://www.greatschoolspartnership.org/proficiency-based-learning/state-local-policies/xemplar-dual-enrollment-early-college/
https://www.greatschoolspartnership.org/proficiency-based-learning/state-local-policies/academic-eligibility-athletic-co-curricular-participation-policy/
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10. District Policy Exemplar: Academic Support 

11. District Policy Exemplar: Demonstration of Learning: Exhibitions, and Capstone Project 

12. District Policy Exemplar: Proficiency-Based Education 

 

For More Information 
Please contact Terry Carroll, Professional Learning Facilitator at the Connecticut Association of Public 
School Superintendents tcarroll@capss.org 860-236-8640, or  
Sarah Linet, Policy Specialist at the Great Schools Partnership slinet@greatschoolspartnership.org  
207-773-0505 with any questions, clarifications, or for additional support.  

https://www.greatschoolspartnership.org/proficiency-based-learning/state-local-policies/exemplar-academic-support-policy/
https://www.greatschoolspartnership.org/proficiency-based-learning/state-local-policies/exemplar-demonstration-of-learning/
https://www.greatschoolspartnership.org/proficiency-based-learning/state-local-policies/exemplar-proficiency-based-education/
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Connecticut High School Graduation Requirements Unpacked 
Brief 7: Community Engagement + Communications  

New Graduation Requirements: “(c) Commencing with classes graduating in 2023, and for each 
graduating class thereafter, no local or regional board of education shall permit any student to graduate 
from high school or grant a diploma to any student who has not satisfactorily completed a minimum of 
twenty-five credits, including not fewer than: (1) Nine credits in the humanities, including civics and the 
arts; (2) nine credits in science, technology, engineering, and mathematics; (3) one credit in physical 
education and wellness; (4) one credit in health and safety education, as described in section 10-16b; (5) 
one credit in world languages, subject of the provisions of subsection (g) of this section; and (6) a one 
credit mastery-based diploma assessment.” 

— Public Act No.17-42; Sec. 1(c) 

This brief focuses on the basic principles and ideas of authentic community engagement and effective 
communication. Successful engagement with a broad audience of constituents can make or break a 
change process. Since high school graduation serves as the culminating experience for the entire system 
of public education, changes here easily can cause anxiety for teachers, students, families, community 
members, and staff. 

To ensure that any changes implemented in schools reflects the needs and desires of the community, 
school and district leaders should proactively develop plans for ongoing stakeholder communication and 
engagement. Ensuring that stakeholders both understand the coming changes and have a seat at the 
table to collaboratively develop shared expectations, create feedback loops, and—where possible—shape 
decisions not only creates a stronger system but also increases support and eases uncertainty.  

Not all engagement strategies are the same. Engagement activities can fall along a spectrum from 
informing stakeholders to joint decision-making. This spectrum does not imply that some strategies are 
“good” and others are “bad.” It simply provides an opportunity to clarify what strategy you are deploying in 
any given opportunity for engagement.  

The spectrum frames several critical insights for education leaders: 

1. Align your engagement strategies with your intended outcomes.

2. Stay reflective about the range and types of opportunities you provide–and to whom.

http://www.greatschoolspartnership.org/
https://www.capss.org/
https://www.capss.org/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
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3. Communicate clearly with stakeholders about what the objective of each engagement activity is to 
set expectations and determine whether you have achieved the objective. 

4. Think about communications as just one aspect of—not a substitute for—authentic engagement. 

 
In the case of changes to graduation practices and policies, most districts will employ a range of 
engagement strategies that exist at multiple points along this continuum. For example, early on in the 
process, a district could effectively run information sessions that share the new statute and strategies 
other districts have employed to demonstrate how this statute could work. These activities would largely 
exist on the informing end of the spectrum. As community understanding develops, the district could 
engage parents and guardians in a process to identify the essential skills and knowledge that their 
graduates should demonstrate in order to graduate, moving to the opposite end and engaging in joint 
decision-making. The school board could then use the community vision created by these joint decisions 
to write draft graduation policy language which the board then shares with parents to gather additional 
input.  

Here are a few tips for creating your plan: 

Communicate clearly, transparently, and consistently with students, families, teachers, staff, and 
community members at every stage of the transition to new graduation expectations—from planning to 
implementation to ongoing refinement. Stakeholders want opportunities to have a voice, they want to 
know they have been heard, and they want to see that their priorities, aspirations, or contributions have 
been acted on or incorporated into the plan. Even strong communication strategies will only get school 
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leaders and educators so far: students, parents, and families don’t just want to be told what is happening, 
they also want to be involved in making it happen. 

Systems that are informed and shaped by the needs and contributions of teachers, students, parents, and 
other stakeholders are generally stronger and more successful systems. Regardless of where an activity 
falls on the spectrum of engagement, authentic engagement always begins with listening. Make time for 
teachers, students, families, and community members to voice their values, desires, and concerns, and 
then explicitly address their feedback and suggestions in the design, implementation, and rollout of any 
and all changes. Even if the graduation requirements are coming from the state legislature, identify and talk 
about the reasons the requirements will be good for students, families, and the community. If you jump 
right into the technical requirements or the implementation process, you may miss an opportunity to 
activate people’s hearts and minds, which can be critical to building momentum and sustaining people’s 
long-term investment. 

It can also be helpful to set and communicate appropriate expectations by clearly and transparently 
establishing “negotiables” and “non-negotiables.” While teachers will determine the curriculum, 
assessments, and grading, for example, schools can create opportunities for students, parents, and family 
members to contribute to the design of pathway opportunities or mastery-based diploma assessment 
options. 

Engagement Strategies and Considerations 
§ When school leaders and educators know what their stakeholders want, or what they may be 

anxious about, it becomes much easier to develop communication strategies or engagement 
opportunities. One of the best ways to start is by asking students, parents, and families some 
basic questions: How do they typically receive information from the school? How do they prefer 
to receive information? Is it through the school website, email newsletters, Facebook, or 
handouts sent home with students? What do they want to learn more about? What are they 
concerned about? How would they specifically like the school to improve communications or 
engagement in ways that work best for them? 

§ When collecting and sharing information, schools should utilize multiple formats to ensure they 
are reaching as many stakeholders as possible. For example, some people prefer email or social-
media surveys, while others prefer face-to-face conversations. A mix of surveys, focus-group-
style discussions, and one-on-one conversations will reach a much larger number of 
stakeholders and elicit more diverse viewpoints and actionable insights. 

§ Invite teachers and students to tell their stories—they are usually the most credible and 
compelling voices in a school. When students stand up and describe learning experiences that 
transformed their view of themselves or the world, that made them more confident or excited 
about learning, or that set them on the path to higher education, parents and community 
members stop and listen. 

§ Create opportunities for students, families, and community members to be directly involved in 
decisions about your local graduation requirements. In the classroom, students can be given 
opportunities to shape learning experiences through their student success plans, mastery-based 
diploma assessments, and other strategies. Parents and family members can participate in 
student-led conferences, demonstrations of learning, home visits, or advisory committees. And 
community members can contribute through volunteerism, internships, mentorships, or service-
learning projects. 

§ When students, families, and community members are actively involved in decision-making, they 
not only understand far better how and why decisions were made—they also feel a sense of 
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ownership. School leaders should map out and identify areas that can be informed by or co-
created with stakeholders. Likewise, schools can set up planning and advisory committees for 
any number of number of activities—just remember that those teams, committees, or working 
groups should include a diverse and representative cross-section of stakeholders, viewpoints, 
and cultural backgrounds. 

§ As you consider engagement strategies, reflect on your own identity and power as a school 
administrator. Develop mindfulness of how race, socioeconomic status, educational background, 
and other facets of identity influence your interactions, communications, and assumptions and 
your willingness to share leadership. Be open and honest about your own journey toward 
inclusivity and equity. 

§ Take the time to identify specific people who historically do not take part in activities and make it 
a point to talk with them. Get to know them as individuals, and allow them to get to know you. 
Share coffee or a meal together. Go for a walk. Authentic engagement is all about relationships, 
not just a transactional exchange of information.  

§ Beyond inviting people to the table, you should “set the table.” In other words, leading up to each 
opportunity for engagement, ensure that people are equipped to meaningfully participate. 
Whether you’re asking participants to explore a data set, shape pathway options, or serve on a 
workgroup, make sure that they have the background information and baseline skills to take on 
the role. This may mean that you need to build participants’ capacity. Support could range from 
embedded, in-the-moment explanations and context to more extensive formal training in 
preparation for a role or commitment. Find out what relevant knowledge and skills people already 
have and build a strategy accordingly. 

§ There is power in storytelling. Give lots of different people opportunities to contribute to the 
narrative of your transition process, including, as appropriate, activities like workgroup updates, 
social media sharing, school board presentations, community- and neighborhood-based 
information-sharing, etc. Consider creating an interactive, shared timeline that documents 
important moments along the way and is accessible to the public. While the messaging may not 
be as streamlined, the plurality of voices will grow people’s investment in the outcomes of the 
process.  

§ Celebrate successes and accomplishments during the transition process. Take time to visibly 
mark milestones with an informal party, a newsletter, a press release, a social media post, or 
some other creative activity. Remember to share photos, too—a picture is often more powerful 
than a lengthy narrative. While it may feel like such activities slow the work down and consume 
resources, the investment is almost certain to pay off by rejuvenating participants, keeping your 
efforts transparent and top-of-mind, and creating a sense of fun and togetherness—both among 
those who are already involved and those who are considering becoming involved 

 
Design Questions for Consideration 

1. How will you engage stakeholders in decision-making processes around implementing new 
graduation requirements? 

2. How will you ensure that historically marginalized voices are invited into the engagement and 
decision-making processes? 

3. How will you collaboratively craft a vision for all graduates with the broader school and district 
community? 
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4. What aspects of your districts’ transition to new graduation requirements are “non-negotiable,” 
what are the areas for community involvement and co-creation?  

5. As a community, how will you name and wrestle with the tension between flexibility and equitable 
opportunities and outcomes? 

 

Additional Resources 
1. Everyday Democracy Recruitment Strategy Worksheet 

2. ASCD Starting With the Why  

 

For More Information 
Please contact Terry Carroll, Professional Learning Facilitator at the Connecticut Association of Public 
School Superintendents tcarroll@capss.org 860-236-8640, or  
Sarah Linet, Policy Specialist at the Great Schools Partnership slinet@greatschoolspartnership.org  
207-773-0505 with any questions, clarifications, or for additional support.  

https://www.everyday-democracy.org/resources/recruitment-strategy-worksheet
http://www.ascd.org/publications/educational-leadership/nov14/vol72/num03/Why%C2%A2.aspx
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