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AMENDMENT TO THE REGULATIONS OF THE COMMISSIONER OF EDUCATION

Pursuant to Education Law sections 101, 207, 210, 212, 215, 3001, 3004, 3006,
3006-a, 3009 and Subpart C of Part EE of Chapter 56 of the Laws of 2015.
1. A new Subpart 80-6 is added to the Regulations of the Commissioner of

Education, effective June 20, 20186, to read as follows:

Subpart 80-6

Registration Requirements for Holders of a Permanent or Professional Certificate in the

Classroom Teachina Service and Educational Leadership Service and Holders of a

Teaching Assistant Level |l Certificate and the Establishment of Continuing Teacher

and Leader Education (CTLE) Requirements for Holders of Professional Certificates in

the Classroom Teaching and Educational Leadership Service and Teaching Assistant

Level lll Certificate Holders for the 2016-2017 School Year and Thereafter.

§ 80-6.1. Definitions.

As used in this Subpart:

(a) Applicable school means a school district or board of cooperative

educational services located in New York State. For purposes of this definition, the City

Schoo! District of the City of New York and any of its components shall be considered a

sinale school district.

(b) Cetrtificate holder means all holders of a permanent or professional certificate

in the classroom teaching service or educational leadership service (i.e.. school building




leader. school district leader. school district business leader) and holders of a Level |l

teaching assistant certificate.
(c) Continuing teacher and leader education certificate holder (CTLE certificate

holder) means all holders of a professional certificate in the classroom teaching service
or educational leadership service (i.e.. school building leader. school district leader.

school district business leader) and holders of a Level lll teaching assistant certificate

emploved in a school district or board of cooperative educational services in New York

State.

(d) Practicing means employved 90 days or more during a school year by a single

applicable school in New York in a position requiring certification pursuant to this Part.

For the purposes of this definition. a day of emplovment shall include a day actually

worked in whole or in part. or a day not actually worked but a day paid. In addition, the
City School District of the City of New York and any of its components. including but not
limited to community school districts. high school divisions. special education divisions

and the Chancellor's district. shall be considered together a single applicable school in
New York.

(e) Reaistration period means the five-year registration period described in

subdivisions (c) and (d) of section 80-6.2 of this Subpart and each subseauent five-yvear

period thereafter.

§ 80-6.2. Reagistration requirements.

(a) During each five-vear reqistration period. commencing with the 2016-2017

school vear. certificate holders shall reagister with the Department, on a form prescribed

by the Commissioner.




(b) Reaqistration periods for each certificate holder shall be in accordance with

schedules established by the Department.

(c) Any individual who was issued a permanent or professional certificate in the

classroom teaching service or educational leadership service (i.e.. school building

leader. school district leader. school district business leader) or a Level lll teaching

assistant certificate prior to July 1. 2016, shall apply for initial registration during the

2016-2017 school vear during his/her month of birth. beginning on July 1. 2016 and

shall renew his/her reaqistration. on a form prescribed by the Department. in the last vear

of each subseguent five-year period thereafter.

(d) Any individual who is issued a permanent or professional certificate in the

classroom teaching service or educational leadership service (i.e.. school building

leader, school district leader. school district business Ieader) or a Level 1ll teaching

assistant certificate on or after July 1. 2016, shall be automatically reqistered. and the

certificate holder shall re-reqister during the fifth succeeding birthday month thereafter

and during each birthday month in the last year of each subseguent five year period.

(e) Any certificate holder not practicing in an applicable school. may allow his/her

registration to lapse without being subject to the late fee as prescribed in subdivision (f)

of this section. if he/she notifies the Department in a timeframe and manner prescribed

by the Commissioner that he/she is no longer practicing in an applicabie school. At such

time as the certificate holder may choose to resume practicing in an applicable school,

the certificate holder shall register with the Department, on a form prescribed by the

Commissioner.




(f) Failure to reqister may subject a certificate holder to a late fee of $10 per

month. Any instance where a certificate holder willfully fails to reaister or fails to provide

notice that he/she is not practicing in an applicable school pursuant to subdivision (e) of

this section may constitute grounds for moral character review under subdivision seven

of section three hundred five of this chapter.

(a) When a certificate holder pays his/her late fee by a personal check or credit
card and it is subseguently not honored by the issuing institution, the certificate holder
must subseguently pay by a certified check, a bank check, or a money order. The

replacement payment shall include any late fee charges required under subdivision (f)

of this section.

(h) Any certificate holder who fails to submit a replacement fee as required in

subdivision (g) of this section shall have his/her registration voided 60 days from the

date the department sends notification that said late fee was not honored by the issuing

institution.

(i) Each certificate holder shall notify the Department of any change of name or
address no later than 30 days after such change through the online TEACH System.

§ 80-6.3. Mandatory continuing teacher and leader education requirements.

(a) Requirements for CTLE certificate holders (holders of professional certificates

in the classroom teaching service, educational leadership service and Level Il teaching

assistant certificate holders).
(1) Except as otherwise provided in paragraph (2) of this subdivision and
subdivision (b) of this section. commencing with the 2016-2017 school vear,a CTLE




cerificate holder shall be reguired to successfully complete 100 clock hours of

acceptable CTLE during the reqistration period: provided that:

(i) a CTLE certificate holder who holds a professional certificate in the certificate

title of English to speakers of other languages (all grades) or a holder of a bilingual

extension under section 80-4.3 of this Title. shall be required to complete a minimum of

50 percent of the required CTLE clock hours in language acguisition aligned with the

core content area of instruction taught, including a focus on best practices for co-

teaching strategies. and intearating language and content instruction for English

language learners; and

(ii) for all other CTLE certificate holders a minimum of 15 percent of the reguired

CTLE clock hours shall be dedicated to languaae acguisition addressing the needs of

English language learners, including a focus on best practices for co-teaching
strategies. and integrating language and content instruction for such English language

learners: and

(iii) for a CTLE certificate holder who holds a Level Ill teaching assistant

certificate. a minimum of 15 percent of the required CTLE clock hours shall be

dedicated to language acauisition addressing the needs of English languaage learners
and integrating language and content instruction for such English language learners.
(2) Exemption from language acquisition requirements. For a teacher or school

leader who is employved by a school district or BOCES with an approved exemption

pursuant to section 154-2.3(k) of this Title because there are fewer than 30 English

language learner students enrolled or English language learners make up less than five

percent of the district's or BOCES total student population as of a date as established




by the Commissioner, the teacher or school leader shall be exempt from the language

acquisition CTLE requirements prescribed in this subdivision for each such year that

they are emploved in a school district or BOCES with an approved exemption.
(3) The CTLE requirement prescribed in this subdivision may be completed at

any time during the registration period and CTLE completed during a prior registration

period may not be carried over.

(b) Adjustments to the requirement.

(1) _An adjustment to the CTLE requirement prescribed. in terms of clock hours
and/or the time for completing CTLE. may be granted by the Commissioner, provided

that the CTLE certificate holder documents good cause that prevents compliance, which

shall include anv of the following reasons: poor health certified by a health care

provider, extended active duty in the Armed Forces. or other good cause acceptable to

the Department which may prevent compliance.

(2) A peer review teacher. or a principal acting as an independent trained

evaluator, conducting a classroom observation as part of the teacher evaluation system

pursuant to Education Law §3012-d may credit such time towards his/her CTLE
reguirement.

(3) A holder of a certificate in the classroom teaching service who achieves

certification from the National Board for Professional Teaching Standards shall be

deemed to have met the CTLE reauirement. for the registration period in which such

National Board Certification is achieved. provided that the CTLE certificate holder must

continue to meet the applicable required CTLE requirements in language acauisition as

described in paragraph (1) of subdivision (a) of this section.




§ 80-6.4. Measurement of continuing teacher and leader education.
(a) CTLE credit shall only be granted for CTLE acceptable to the Department

and conducted by a sponsor approved by the Department pursuant to section 80-6.10

of this Subpart.

(b) For credit-bearing university or college courses, each semester-hour of credit

shall equal 15 clock hours of CTLE credit. and each guarter-hour of credit shall equal 10

clock hours of CTLE credit for purposes of this section. For all other approved

continuing teacher and leader education courses, one CTLE credit hour shall constitute

a minimum of 60 minutes of instruction/education.

§ 80-6.5. Conditional registration.,

(a) The Department, in its discretion, may issue a conditional registration to a

CTLE certificate holder who attests to noncompliance with the CTLE requirements of

this section, provided that such CTLE certificate holder meets the following

requirements:

(1) the CTLE certificate holder aarees to remedy such deficiency within the

conditional registration period: and

(2) the CTLE certificate holder agrees to complete any additional CTLE during

such conditional registration period that the Department may require.




(b) The duration of a conditional reqistration shall be determined by the

Department and shall not exceed one year and shall not be renewed or extended

absent good cause.

(c) If a CTLE certificate holder does not submit evidence, satisfactory to the

Department. of completion of the required hours of CTLE within the duration of such

conditional reagistration period. hisfher registration shall be denied and the CTLE

certificate holder shall not be permitted to practice at an applicable school. if the CTLE
certificate holder continues to practice at an applicable school without his/her
registration, he/she shall be subject to moral character review pursuant to Part 83 of the

Commissioner’s regulations.

§ 80-6.6. Renewal of registration.
(a) At the end of each reaistration period. a CTLE certificate holder shall submit

an application for re-registration on a form and in a format prescribed by the

Commissioner.

(b) CTLE certificate holders shall certifv to the Department that they have either

complied with the CTLE requirements as prescribed in this Subpart during their prior
registration period, or are eligible for an adjustment to the CTLE requirements. as
prescribed in subdivision (b) of section 80-6.3 of this Subpart.

(c) A CTLE certificate holder who has not satisfied the mandatory CTLE

requirements shall not practice in an applicable school until he/she has met such

requirements and has been registered or conditionally registered.




(d) CTLE hours taken during one registration period may not be transferred to

the subsequent registration period.

§ 80-6.7. Recordkeeping requirements.

CTLE certificate holders shall maintain a record of completed CTLE. which shall

include: the title of the program, the total number of hours completed. the number of

hours completed in lanquage acquisition addressing the need of Enalish lanauaage

learners, the sponsor's name and any identifying number, attendance verification. and

the date and location of the program. Such records shall be retained for at least three

years from the end of the reqistration period in which the continuing teacher and leader

education was completed and shall be avaiiable for review by the Department upon

reguest.

§ 80-6.8. Reauirement for CTLE certificate holders resuminag practice in an applicable

school.

(a) A CTLE certificate holder returning to practice in an applicable school

shall be reguired to reaister with the Department prior to resuming practice.

b) A CTLE certificate holder, who is in the middle of a reqistration period

when he/she becomes inactive and is no longer practicing in an applicable school. must

complete a minimum of 20 hours of CTLE for every vear of the reqistration period that

he/she was practicing in an applicable school.




§ 80-6.9. Acceptable continuing teacher and leader education.

(a) Acceptable CTLE must be taken from a sponsor approved by the Department
pursuant to section 80-6.11 of this Subpart.
(b) Acceptable CTLE shall be study in the content area of any certificate title held by the
individual or in pedagoqy. and include any required study in language acquisition
addressing the needs of English language learners as described in section 80-6.3 of
this Subpart. Acceptable CTLE must be conducted through activities designed to
improve the teacher or leader's pedagogical and/or leadership skills. targeted at
improving student performance. including but not limited to formal CTLE activities. Such

activities also shall promote the professionalization of teaching and educational

leadership, as applicable. and be closely aligned to district goals for student
performance.

§ 80-6.10. Sponsor approval.

(a) Except as otherwise provided in subdivision (e) of this section. an entity

seeking approval by the Department as a provider of CTLE under this section shall
submit an application on forms prescribed by the Commissioner accompanied by a fee
of $600.

(b) Any of the foliowing entities may apply to the Department to be an approved

sponsor of CTLE:

(1) school districts:

(2) board of cooperative educational services:

(3) teacher centers:

(4) New York State institutions of higher education:




(5) professional organizations and unions: and

(6) any other entity approved by the Department.

(c) Department review of sponsors.

(1) Except as otherwise provided in subdivision (e) of this section. the

Department shall conduct a review of any entity that applies for sponsor approval to
offer CTLE under this Subpart.

(2) To be an approved sponsor. each applicant shall submit evidence

satisfactory to the Department that the applicant:

(i) has and will maintain adeguate resources to offer the course work and

training;

(ii) has and will ensure that faculty who will offer the course work or training have

demonstrated their competence to offer the course work or training:

(iii) certifies in writing that the course work or training will be conducted through

use of a curriculum which, at a minimum:

(a) will expand educators’ content knowledge and the knowledge and skills
necessary to provide developmentally appropriate instructional strategies and assesses

student progress:

(b) is research-based and provides educators with opportunities to analyze.

apply. and engage in research;

(c) is designed to ensure that educators:

(1) have the knowledge, skill. and opportunity to collaborate to improve

instruction and student achievement in a respectful and trusting environment:

(2) have the knowledge and skill to meet the diverse needs of all students:




(3) have the knowledae and skill to create safe. secure, supportive, and equitable

learning environments for all students:
(4) have the knowledae. skill. and opportunity to engage and collaborate with

parents. families. and other community members as active partners in children’s

education;

(d) uses disaggregated student data and other evidence of student learning to
determine professional development learning needs and priorities, to monitor student

progress. and to help sustain continuous professional arowth:;

(e) promotes technological literacy and facilitates the effective use of all

appropriate technology. and
(f)_evaluates using multiple sources of information to assess its effectiveness in

improving professional practice and student learning.

(iv) certifies. in writing. that certification of compietion forms obtained from the

Department will be issued to students upon completion of the course work or training for

their use in documenting satisfaction of the requirement of course work or training for

CTLE purposes: and
(v) certifies. in writing, that it will maintain and produce evidence of

completion for all students who complete the course work or training and that it will

submit such evidence to the Department. in a time and format prescribed by the

commissioner.

(d) Sponsors that are approved by the Department pursuant to the requirements

of this section shall be approved for a five-year term. At the expiration of such term, the




sponsor must reapply to the Department for approval, on a form prescribed by the

Commissioner, which shall be accompanied by a $600 fee.

(e) The Department may review approved sponsors during the term of approval

to ensure compliance with the requirements of this Subpart and may request

information from a sponsor and may conduct a site visit pursuant to such review. A

determination by the Department that the services offered by the sponsor are

inadequate. incomplete or otherwise unsatisfactory pursuant to the standards set forth

in this Subpart. may result in the termination of the sponsor's approved status. Any of

the entities described in paragraphs (1) through (5) of subdivision (b) of this section

shall not be required to pay any of the required fees for initial approval or renewal of

approval under this section and shall be subject to a streamlined review by the

Department.
2. Subdivisions (a) through (i) of section 80-3.6 of the Regulations of the

Commissioner of Education shall be redesignated as subdivisions (b) through (j) of this
section and a new subdivision (a) shall be added to section 80-3.6 of the Regulations of
the Commissioner of Education, effective June 20, 20186, to read as follows:

(a)  Applicability. The professional development requirements of this section

shall apply until the 2016-2017 school vear.

3. Subdivision (dd) of section 100.2 shall be amended, effective June 20,

20186, to read as foilows:

(dd)  Professional development. For purposes of this subdivision. professional

development includes any continuing education required under Subpart 80-6 of this

Title.



(1) Requirement.

(i) By September 1, 2000, and annually by September 1st of each school year
thereafter, each school district and board of cooperative educational services (BOCES)
shall adopt a professional development plan that meets the content requirements
prescribed in paragraph (2) of this subdivision. The purpose of the plan shall be to
improve the quality of teaching and learning by ensuring that teachers participate in
substantial professional development in order that they remain current with their
profession and meet the learning needs of their students. The pian shall also ensure
that holders of level lll teaching assistants certificates and that substitute teachers who
work on a long-term basis, as defined in section 80-5.4 of this Title, are provided the
opportunity to participate in the professional development program of the district or
BOCES.

(i) Such professional development plan may be a part of a comprehensive
education plan of the district or BOCES, provided that the professional development
plan meets all of the requirements of this subdivision, including the requirements related
to collaboration with the professional development team in the development of the plan
as prescribed in paragraph (3) of this subdivision, or may be a free-standing plan of the
district or BOCES.

(iii) A school district or BOCES shall include as part of its professional
development plan a description of the professional development activities provided to all
professional staff and supplementary school personnel who work with students with

disabilities and English language learners to assure that they have the skills and



knowledge necessary to meet the needs of students with disabilities and English
language learners, respectively.

(2) Content of the plan. The professional development pian shall be structured in
a format consistent with commissioner's guidelines and shall include:

Q....

(i) a description of:

(a) how the school districts or BOCES provide all teachers they employ
substantial professional development opportunities directly related to student learning
needs as identified in the school district or BOCES report card and other sources as
determined by the school district or BOCES. For plans covering the time period,
February 2, 2004 and thereafter, each school district or BOCES shall describe in its

plan how it will provide teachers it employs holding a professional certificate and/or

Level Il teaching assistant certificate with opportunities to [maintain such certificates in

good standing based upon successfully completing] complete 175 hours of professional

development or 100 hours of continuing teacher and leader education. as required

every five years [as prescribed in] under Part 80 of this Title,

(b) teachers' expected participation in professional development, including but
not limited to an estimate of the average number of hours each teacher is expected to
participate in professional development in the school year covered by the plan;

(c) the alignment of professional development with New York standards and
assessments, student needs, including but not limited to linguistic, cultural diversity and
special needs, and teacher capacities;

(d) the articulation of professional development across grade levels;



(e) the efforts made to ensure that professional development is continuous and
sustained and that the methods and approaches for delivering professional
development have been shown to be effective; and

(f) the manner in which the school district or BOCES will measure the impact of
professional development on student achievement and teachers' practices; and

(iii) provision for the training of employees holding a teaching certificate or
license in the classroom teaching service, school service,. or administrative and
supervisory service in school violence prevention and intervention. Each such employee
shall be required to complete at least one training course in school violence prevention
and intervention, which shall consist of at least two clock hours of training that includes
but is not limited to, study in the warning signs within a developmental and social
context that relate to violence and other troubling behaviors in children; the statutes,
regulations, and policies relating to a safe nonviolent school climate; effective classroom
management techniques and other academic supports that promote a nonviolent school
climate and enhance learning; the integration of social and problem solving skill
development for students within the regular curriculum; intervention techniques
designed to address a school violence situation; and how to participate in an effective
school/community referral process for students exhibiting violent behavior. Upon
request of the employee who successfully completes such training course, the school
district or board of cooperative educational services shall provide the employee with a
certificate of completion attesting to the completion of the two clock hours of training in

school violence prevention and intervention; and



(iv) for plans covering the time period February 2, 2004 and thereafter, provision
for a mentoring program.

(ee) The purpose of the mentoring program shali be to provide support for new
teachers in the classroom teaching service in order to ease the transition from teacher
preparation to practice, thereby increasing retention of teachers in the public schools,
and to increase the skills of new teachers in order to improve student achievement in
accordance with the State learning standards.

(ff)  The professional development plan shall describe how the school district
or BOCES will provide a mentoring program for teachers in the classroom teaching
service who must participate in a mentoring program to meet the teaching experience
requirement for the professional certificate, as prescribed in section 80-3.4 of this Title.

(@g) The mentoring program shall be developed and implemented consistent
with any collective bargaining obligation required by article 14 of the Civil Service Law,
provided that nothing herein shall be construed to impose a collective bargaining
obligation that is not required by article 14 of the Civil Service Law.

(hh)  The information obtained by a mentor through interaction with the new
teacher while engaged in the mentoring activities of the program shall not be used for
evaluating or disciplining the new teacher, unless withhalding such information poses a
danger to the life, health, or safety if an individual, including but not limited to students
and staff of the school; or unless such information indicates that the new teacher has
been convicted of a crime, or has committed an act whi;:h raises a reasonable question
as to the new teacher's moral character; or unless the school district or BOCES has

entered into an agreement, negotiated pursuant to article 14 of the Civil Service Law



whose terms are in effect, that provides that the information obtained by the mentor
through intervention with the new teacher while engaged in the mentoring activities of
the program may be used for evaluating or disciplining the new teacher.

(ii) The professional development plan shall describe the following elements
of the mentoring program:

an the procedure for selecting mentors, which shall be published and made
available to staff of the school district or BOCES and upon request to members of the
public;

(kk)  the role of mentors, which shall include but not be limited to providing
guidance and support to the new teacher,

i) the preparation of mentors, which may include but shall not be limited to
the study of the theory of adult learning, the theory of teacher development, the

elements of a mentoring relationship, peer coaching techniques, and time management

methodology;

(mm) types of mentoring activities, which may include but shall not be limited to
modeling instruction for the new teacher, observing instruction, instructional planning
with the new teacher, peer coaching, team coaching, and orienting the new teacher to
the school culture; and

(nn) time allotted for mentoring, which may include but shall not be limited to
scheduling common planning sessions, releasing the mentor and the new teacher from
a portion of their instructional and/or noninstructional duties, and providing time for
mentoring during superintendent conference days, before and after the school day, and

during summer orientation sessions.



(00)  For plans covering the time period July 1, 2015 and thereafter, each
school district or BOCES shall describe in its plan how it will provide:

(a) a holder of a professional certificate in the certificate title of English to
speakers of other languages (all grades) and a holder of a bilingual extension under
section 80-4.3 of this Title with a minimum of 50 percent of the required professional
development clock hours for such certificate title in language acquisition aligned with the
core content area of instruction taught, including a focus on best practices for co-
teaching strategies, and integrating language and content instruction for English
language learners; and

(b) all other holders of professional certificates in the classroom teaching
service, a minimum of 15 percent of the required professional development clock hours
in language acquisition addressing the needs of English language learners, including a
focus on best practices for co-teaching strategies, and integrating language and content
instruction for such English language learners; and

(c) a holder of a level lll teaching assistant certificate, a minimum of 15 percent of
the required professional development clock hours in language acquisition addressing
the needs of English language learners and integrating language and content instruction
for such English language learners;

(d) a school district or board of cooperative educational services may seek
permission on an annual basis from the commissioner for an exemption from the
professional development requirements in this subparagraph where there are fewer
than 30 English language learner students enrolled or English language learners make

up less than five percent of the district's or board of cooperative educational services'



total student population as of such date as established by the commissioner. The
process for such exemption can be found in section 154-2.3(k) of this Title.

(3) Development and adoption of the plan.

(i) The requirement in this subparagraph shall be applicable to all BOCES and
school districts, 'except the City School District of the City of New York. The
requirements of subparagraph (ii) of this paragraph shall be applicable to the City
School District of the City of New York.

(a) The plan shall be developed through collaboration with a professional
development team. The team members shall be designated for appointment in the
manner prescribed in this clause, except as prescribed in clause (b) of this
subparagraph. The board of education or BOCES shali appoint the members of the
team, a majority of which shall be teachers, which shall include the superintendent of
schools or his or her designee in the case of school districts or the district
superintendent or his or her designee in the case of BOCES; school administrators
upon designation by the administrators' collective bargaining organization; teachers
upon designation by the teachers' collective bargaining organization; at least one parent
upon designation by the established parent groups in the district or in their absence, by
the superintendent in the case of a school district or district superintendent in the case
of a BOCES; and one or more curriculum specialists, meaning a teacher or
administrator whose primary job responsibility involves the development or evaluation of
curricula, upon designation by the district or teachers' collective bargaining organization
or both. In addition, the team shall include at least one representative of a higher

education institution, provided that the board of education or BOCES determines that a



qualified candidate is available to serve after conducting a reasonable search. The team
may include other individuals, such as representatives of professional development
organizations or the community at large. In school districts or BOCES in which teachers
or administrators are not represented by a collective bargaining organization, teachers
or administrators shall be designated by their peers in a manner prescribed by the
Board of Education or BOCES.

(b) Notwithstanding the requirements of clause (a) of this subparagraph,
members of the professional development team employed in or representing a school
under registration review, pursuant to subdivision (p) of this section, including but not
limited to teachers, administrators, curriculum specialists and parents, shall not be
designated for appointment as prescribed in clause (a) of this subparagraph, but shall
instead be recommended by the superintendent of the school district for appointment by
the board of education.

(c) The board of education or BOCES shall permit the professional development
team a period of at least 180 days to develop its recommended professional
development plan and shall convene such team on or before October 1st, except that
for the 1999-2000 school year, such team shall be convened by October 8, 1999.

(d) Such team shall submit to the board of education or to the BOCES a
recommended professional development plan by a date specified by the board of
education or BOCES. The board of education or BOCES may accept or reject the
recommendations of the team in whole or part. Components of the plan not approved by
the board of education or BOCES shall be returned to the team for further

consideration. Any subsequent modification in the professional development team's



recommendation to the board of education or BOCES shall be presented to the board of
education or BOCES on or before June 1st, and the board of education or BOCES shall
act on the plan by June 30th. The final determination on the content of the professional
development plan shall be the determination of the board of education or BOCES.

(e) The professional development plan shall be adopted by the board of
education or BOCES at a public meeting. Each year, the board of education or BOCES
shall evaluate the effectiveness of the plan. The board of education or BOCES may
adopt a multi-year plan or an annual plan, provided that in the case of a mutlti-year plan
the professional development team shall be required to review the plan on an annual
basis, and submit to the board of education or BOCES recommended revisions, if
necessary. The board of education or BOCES shall determine whether to approve the
recommended revisions.

(i) The requirements of this subparagraph shall be applicable to the City School
District of the City of New York.

(a) Each community school district, high school division, special education
division and the chancellor's district shall have a professional development plan.

(b) Each plan shall be developed through collaboration with a professional
development team. The team members shall be designated for appointment in the
manner prescribed in this clause, except as prescribed in clause (c) of this
subparagraph. in the case of a community school district, the board of education of the
community school district shall appoint the members of the team for the community
school district. In the case of a high school division, special education division, and the

chancellor's district, the Chancellor of the City School District of the City of New York



shall appoint the members of the team. The team, a majority of which shall be teachers,
shall include the superintendent of the district for which the team was formed or his or
her designee; school administrators upon designation by the administrators’ collective
bargaining organization; teachers upon designation by the teachers' collective
bargaining organization; at least one parent upon designation by the established parent
groups in the district, or, in their absence, by the chancellor in the case of a high school
division, a special education division or a chancellor's district, or by the board of
education of the community school district in the case of a community school district;
one or more curriculum specialists, meaning a teacher or administrator whose primary
job responsibility involves the development or evaluation of curricuia, upon designation
by either or both the teachers' collective bargaining organization, or by the chancellor in
the case of a high school division, a special education division or a chancellor's district,
or by the board of education of the community school district in the case of a community
school district. In addition, the team shall include at least one representative of a higher
education institution, provided a qualified candidate is available to serve after
conducting a reasonable search. The team may include other individuals, such as
representatives of professional development organizations or the community at large.
(c) Notwithstanding the requirements of clause (b) of this subparagraph,
members of the professional development team employed in or representing a school
under registration review, pursuant to subdivision (p) of this section, including but not
limited to teachers, administrators, curriculum specialists and parents, shall not be
designated for appointment as prescribed in clause (b) of this subparagraph but shall

instead be recommended by the chancellor for appointment by the board of education



of the community school district in the case of community school districts, and
appointed by the chancellor without being designated by any other party in the case of

high school divisions, special education divisions and the chancellor's district.

(d) In the case of high school divisions, special education divisions and the
chancellor's district, the chancellor shall convene the professional development team on
or before October 1st, except for the 1999-2000 school year when such team shall be
convened by October 8, 1999. The chancellor shall permit the team a period of 180
days to develop its recommended professional development plan. Such team shall
submit to the chancellor a recommended professional development plan by a date
specified by the chancellor. The chancellor may accept or reject the recommendations
of the team in whole or part. Components of the plan not approved by the chancellor
shall be returned to the team for further consideration. Any subsequent modification in
the professional development team's recommendation to the chancellor shall be
presented to the chancellor on or before June 1st, and the chancellor shall act on the
plan by June 30th. The final determination on the content of the professional
development plan shall be the determination of the chancellor, in accordance with
Education Law, section 2590-h(14). In the event that the team does not make a
recommendation to the chancellor by the date specified by the chancellor, the

chancellor may promulgate a professional development plan without such

recommendation.

(e) In the case of community school districts, each board of education of the

community school district shall submit to the Chancelior of the City School District of the



City of New York a recommended professional development plan by a date specified by
the chancellor. Such professional development plan shall be developed through
collaboration with the community school district's professional development team. Each
board of education of a community school district shall convene its professional
development team on or before October 1st, except for the 1999-2000 school year
when such team shall be convened by October 8, 1999. The board of education of the
community school district shall permit its professional development team a period of at
least 180 days to develop its recommendations for the professional development plan.
Such team shall submit to the board its recommended professional development plan
by a date specified by the board. Components of the plan not accepted by the board of
education of the community school district shall be returned to the team for further
consideration and submitted to the board by a date specified by the board. The board of
education of the community school district may accept or reject the recommendations in
whole or in part. The board shall adopt final recommendations for the district's
professional development plan for submission to the chancellor. The chancellor may
accept or reject the recommendations of the board of education of the community
schoaol district in whole or part. Components of the plan not approved by the chancelior
shall be returned to the board of education of the community school district for further
consideration. Any subsequent modification in the board's recommendation to the
chancellor shall be presented to the chancellor on or before June 1st, and the
chancelior shall act on the plan by June 30th. The final determination on the content of
the professional development plan shall be the determination of the chancellor, in

accordance with Education Law, section 2590-h(14). in the event that the board of



education of the community school district does not make a recommendation to the
chancellor by the date specified by the chancellor, the chancellor may promuigate a

professional development plan without such recommendation.

(f) Each year, the chancellor shall evaluate the effectiveness of the plan for each
district. The chancellor shall promulgate a multi-year or an annual plan for each district,
provided that in the case of a multi-year plan for a high school division, special
education division and the chancellor's district, such district's professional development
team shall be required to review the plan on an annual basis; and in the case of a multi-
year plan for a community school district, the board of education of the community
school district shall be required to review the plan on an annual basis in collaboration
with its professional development team. Such districts shall submit to the chancelior
recommended revisions, if necessary. The chancelior shall determine whether to

approve the recommended revisions.

(4) Reporting requirement.

(i) Professional development plan.

(a) Each year, the superintendent of a school district, the district superintendent
of a BOCES, and in the case of the City School District of the City of New York, the
Chancellor, shall be required to certify to the commissioner, in a form and on a timetable
prescribed by the commissioner, that:

(1) the requirements of this subdivision to have a professional development plan

for the succeeding school year have been met; and



(2) the school district or BOCES has complied with the professional development
plan applicable to the current school year.

(b) The commissioner may request a copy of the professional development plan
for review and may recommend changes to the plan to meet the learning needs of the
students in the school district or BOCES.

(ii) Professional development. School districts and BOCES shall report to the
department in a form and a timetable prescribed by the department, information
concerning the completion of professional development for regularly employed

certificate holders, who are subject to the [professional development] continuing teacher

and leader education requirement prescribed in [section 80-3.6] Subpart 80-6 of this
Title. Prior to reporting such information to the department, the school district or BOCES
shall be required to consult with the certificate holder to verify the accuracy of the
information. For purposes of this reporting requirement, regufarly employed certificate
holders shall mean certificate holders who are employed by the school district or
BOCES in a position requiring teaching certification for 90 days or more in the July 1st
through June 30th professional development year, prescribed in [section 80-3.6]
Subpart 80-6 of this Title. In the case of the City School District of the City of New York,
the 90 days or more of employment shall include the combined number of days
employed in a position requiring teaching certification at any of its components,
including but not limited to community school districts, high school divisions, special
education divisions, and the Chancellor's district, in the professional development year.
In computing the humber of days employed, a day of employment shall include a day

actually worked in whole or in part or a day not actually worked but a day paid.



(5) Recordkeeping requirements.
(i) School districts and BOCES shall be required to maintain a record of

professional development successfully completed by certificate holders, who are subject

to the professional development requirement and/or continuing teacher and leader
education requirements prescribed in [section 80-3.6] Part 80 of this Title, and who take

professional development and/or continuing teacher and leader education offered by the
school district or BOCES or by entities on behalf of the school district or BOCES. Such

record shall include: the name of the [professional] certificate holder, [his or her teacher
certification identification number,) the title of the program, the number of hours
completed, and the date and location of the program. Such record shall be retained by
the school district or BOCES for at least seven years from the date of completion of the
professional development by the [professional] certificate holder and shall be available
for review by the department.

(i) School districts and BOCES shall maintain documentation of the
implementation of the mentoring program described in the professional development
plan. Such documentation shall include for each individual receiving mentoring pursuant
to the mentoring program: the name of that individual, his or her teacher certificate
identification number, the type of mentoring activity, the number of clock hours
successfully completed in the mentoring activity, and the name and the teacher
certificate identification number of the individual who provided the mentoring. Such
record shall be maintained by the school district or BOCES for at least seven years from

the date of completion of the mentoring activity and shall be available for review by the

department.



(6) Notwithstanding the requirements of this subdivision, participation in
professional development outside the regular school day or regularly scheduled working
days of the school year shall be volitional for teachers, unless otherwise agreed upon as
a term or condition of employment pursuant to collective bargaining under article 14 of
the Civil Service Law.

(7) Variance. A variance shall be granted from a requirement of this subdivision,
upon a finding by the commissioner that a school district or BOCES has executed prior
to October 7, 1999 an agreement negotiated pursuant to article 14 of the Civil Service

Law, whose terms continue in effect and are inconsistent with such requirement.
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New York State

Professional Development Standards

An Introduction

In a commitment to raising the knowledge, skills, and opportunity of its citizens, New
York State seeks to enhance students’ cognitive, social, emotional and academic
achievement throughout its schools. Given that research indicates that teacher quality is the
single most powerful influence on student achievement, it is essential to ensure that teachers
are provided with ongoing, high quality professional development to sustain and enhance
their practice. Indeed, teacher professional development is an essential element of
comprehensive school improvement. The professional development needs of other members
of school community, including administrators and support personnel, must also be
addressed to ensure a focus on continuous learning and to create the conditions necessary
for closing the achievement gap and improving the achievement of all students. These
standards provide guidance for achieving high quality professional development planning,
design, delivery and assessment, and should serve as a foundation for all professional

development in our schools.

New York State’s Commitment to Professional Development

The efforts of the New York State Board of Regents, the State Education Department,
and the State Professional Standards and Practices Board for Teaching have resulted in
formal processes that promote and support professional development for all educators and
other school personnel. Listed below are existing State requirements and systems that build
a strong foundation for professional development in New York:

 Commissioner's Regulation 80-3.6 (b)(1) requires that Professional certificate holders and
Teaching Assistant Ill certificate holders complete professional development every five
years (175 hours for teachers and school leaders and 75 hours for TA llls) in order to

maintain their certification.




» Commissioner's Regulation 100.2(dd) Professional Development requires each district and
BOCES to collaboratively develop a plan for professional development that is annually
revised and approved by its board of education.

o Commissioner's Regulation 100.2(0) Annual Professional Performance Review (APPR)

focuses on the process of teacher evaluation and improving professional practice in the
context of local needs and resources. This regulation requires that those with
unsatisfactory performance receive a teacher improvement plan with appropriate

professional development.

The State Education Department also administers a number of State and federal
programs that support on-going sustained professional development to schools and BOCES,
such as the State’s Teacher Center Program, the Mentor-Teacher Internship Program, and
NCLB Title lIA Teacher Quality grants. In addition, various State-supported professional
development networks share the goal of improving student achievement by supporting
educator growth and change in practice, for example, Boards of Cooperative Educational
Services (BOCES), Special Education Training Resource Centers (SETRC), and
Bilingual/ESL Technical Assistance Centers (BETAC).

The New York State Professional Development Standards and the related indicators
will guide high quality professional development offered by these and other providers. Use of
the standards will increase coordination of effort and consistency in providing professional
development to all school personnel throughout the State.

Ensuring Consistent High Quality Professional Development Leading to
Increased Student Achievement

New York State’s Professional Development Standards provide a blueprint for high-
quality professional development for all educators to improve instruction and student
achievement. These standards promote and sustain continuous development, growth, and
examination of practice. They also provide clearly defined expectations and commitment to
change. They are aligned with New York State Learning Standards and are based on an
analysis and adaptation of the National Staff Development Council's Standards for Staff
Development as well as other national, state, and professional standards. The New York
State Professional Development Standards are based on fundamental knowledge about
contextual factors from converging research about effective professional development and its
ultimate impact on student learning. Attributes of effective professional development include

the following:

e Effective professional development fosters a culture of continuous improvement for
all engaged in the learning endeavor. Practices address the needs of professionals
throughout their careers and embrace other stakeholders as participants in
learning. Activities are evaluated both for effectiveness and impact on student learning.



1.

Effective professional development is that which improves the learning of all
students, including those with different educational needs, learning styles, and
incremental abilities, and those from diverse cultural and linguistic backgrounds.

Professional development is most effective when there are clear research-based
expectations for what teachers should know and be able to do to support student
learning. These expectations are reflected in the New York State Code of Ethics for
Educators, district Professional Development Plans, Annual Professional Performance
Reviews, and Commissioner's Regulations related to teacher preparation and certification.
They are also enumerated and reflected in collective bargaining agreements, job
descriptions and assignments, performance appraisal systems, systems of rewards and
incentives for teachers, and in the design and content of teacher professional

development.

Professional development is most effective when it takes place in professional
learning communities. These learning communities might take various forms, but they
are all characterized by ongoing learning. They encourage individual and collaborative
exploration, practice, and reflection. They foster collegiality and problem solving, and they
emphasize continuous improvement in classrooms and schools.

Professional development is most effective when there is collaborative leadership
and shared responsibility for improving teaching and learning. Collaborative
leadership for professional development recognizes that the pursuit of excellence is never-
ending and embraces the individual and collective goals and talents of teachers,
paraprofessionals, parents, school administrators, school boards, district and state staff,
institutions of higher education, unions, and other stakeholders.

Professional development is most effective when it is job embedded, directly
relevant to classroom practice, provided over time, and when it provides
opportunity for practice of new strategies, time to reflect on changes, and time to
integrate new learning into the teaching practice.

Professional development is most effective when adequate resources are provided.
Resources include money, people, and time. Resources necessarily come from a variety
of sources, and must be sufficiently sustained over time to insure the full impact of
professional development. Resources are adequate when they ensure that all educators
can study, practice, reflect, receive feedback on practice, and implement knowledge and
skills necessary to be effective with their students and others.

The Ten Standards for High Quality Professional Development

Designing Professional Development: Professional development design is based on
data; is derived from the experience, expertise and needs of the recipients; reflects best



practices in sustained job-embedded learning; and incorporates knowledge of how adults
learn.

. Content Knowledge and Quality Teaching: Professional development expands
educators’ content knowledge and the knowledge and skills necessary to provide
developmentally appropriate instructional strategies and assess student progress.

. Research-based Professional Learning: Professional development is research-based
and provides educators with opportunities to analyze, apply and engage in research.

. Collaboration: Professional development ensures that educators have the knowledge,
skill and opportunity to collaborate in a respectful and trusting environment.

. Diverse Learning: Professional development ensures that educators have the
knowledge and skill to meet the diverse learning needs of all students.

. Student Learning Environments: Professional development ensures that educators are
able to create safe, secure, supportive, and equitable learming environments for all

students.

. Parent, Family and Community Engagement: Professional development ensures that
educators have the knowledge, skill, and opportunity to engage and collaborate with
parents, families, and other community members as active partners in children's

education.

. Data-driven Professional Practice: Professional development uses disaggregated
student data and other evidence of student learning to determine professional
development learning needs and priorities, to monitor student progress, and to help

sustain continuous professional growth.

. Technology: Professional development promotes technological literacy and facilitates
the effective use of all appropriate technology.

10. Evaluation: Professional development is evaluated using multiple sources of information

to assess its effectiveness in improving professional practice and student learning.



New York State Professional Development Standards and Indicators

Standard 1: Designing Professional Development

Standard:

Professional development design is based on data, is derived from the experience, expertise
and needs of the recipients, reflects best practices in sustained job-embedded learmning, and

incorporates knowledge of how adults learn.

Indicators:

1a.

1b.

1c.

1d.

1e.

1f.

1g.

1h.

Professional development design begins with a needs assessment that is grounded In
the analysis of multiple sources of disaggregated teaching and learning data.

Professional development design is based on the learning styles of adult learners as
well as the diverse cultural, linguistic, and experiential resources that they bring to the

professional development activity.

Professional development design is grounded in the New York State Learning
Standards and student learning goals.

The intended beneficiaries of professional development are substantively involved in all
aspects of professional development design.

Professional development design addresses the continuum of an educator’s experience
and level of expertise, and is based on an analysis of individual educator needs; current
knowledge and skills; and district, building and educator learning goals.

Professional development formats include, but are not limited to, lesson study,
demonstrations, observations, analysis of student work and assessment data, collegial
circles, feedback, action research, reflection, and opportunities for collaboration and

problem solving.

The format of professional development incorporates technologies to provide more
extensive and diverse content, expand access and participation, and create virtual

professional learning communities.

Professional development is sustained over time and provides continued support such
as follow-up, demonstrations, feedback on mastery of new knowledge and skills, peer
coaching and mentoring, and continued opportunities for additional study.

Standard 2: Content Knowledge and Quality Teaching



Standard:

Professional development expands all educators’ content knowledge and the knowledge and
skills necessary to provide developmentally appropriate instructional strategies and assess

student progress.

Indicators:

2a.

2b.

2c.

2d.

2e.

Professional development includes learning experiences and resources to ensure that
educators understand how the subjects they teach address the New York State
Learning Standards and the relationships between the subjects they teach and the
other subjects in the curriculum.

Professional development provides opportunities for educators to examine, observe,
practice, and receive feedback on their use of research-based instructional strategies to
improve their students’ learning by utilizing methods such as peer review, coaching,

mentoring, and modeling.

Professional development provides ongoing opportunities for educators to examine a
variety of classroom assessments, practice using them in their classrooms, and
analyze the results to 1) understand and report on student achievement based on New
York State Learning Standards, 2) identify gaps in student learning, and 3) adjust

instruction.

Professional development provides differentiated instructional strategies to meet the
needs of diverse learners.

Professional development ensures that educators have the knowledge and skills
needed to develop and foster the critical thinking, problem solving, literacy, and
technological skills that students need to be successful in the 21st century.

Professional development provides the knowledge, skill, and opportunity for educators
to make relevant connections between the subjects they teach and the applications of

those subjects.

Standard 3: Research-based Professional Learning

Standard:

Professional development is research-based and provides educators with opportunities to
analyze, apply, and engage in research.

Indicators:



3a.

3b.

3b.1

3b.2.

3b.3.

Professional development is based on current research in teaching, learning, and
leadership.

Effective professional development ensures that all educators have the knowledge,
skill, and opportunity to apply research to instructional decision making.

Professional development includes ongoing opportunities for educators to read and
reflect on current research on topics that are of interest to them and that are consistent

with state and local school improvement priorities.

Professional development involves discussion of research design, data collection, and
analysis to assist teachers in understanding how to interpret research findings,
particularly in areas where there may be competing perspectives and conclusions.

Professional development provides opportunities for educators to collaborate with
higher education and other partners in action research to test their own hypotheses and
to report the results about the impact of professional development programs or the
effectiveness of particular instructional strategies and programs for educators and

students.

Standard 4: Collaboration

Standard:

Professional develcpment ensures that educators have the knowledge, skill, and opportunity
to collaborate to improve instruction and student achievement in a respectful and trusting

environment.

Indicators:

4a.

4b.

4c.

Professional development provides skills that educators need to communicate
effectively, to listen to the ideas of others, to exchange and discuss ideas, to work in
diverse teams, and to share responsibility for work toward a common goal.

Professional development provides ongoing opportunities for educators to work with
colleagues including teachers, principals, teaching assistants, librarians, counselors,
social workers, psychologists, higher education faculty, and others critical to student

Success.

Professional development maximizes the use of technology to broaden the scope of
collaboration.

Standard 5: Diverse Learning



Standard:

Professional development ensures that educators have the knowledge and skill to meet the
diverse needs of all students.

Indicators:

5a.

5b.

5c.

Professional development focuses on developing educators’ knowledge of the learning
styles, needs, and abilities of their students, as well as the diverse cultural, linguistic,
and experiential resources that their students bring to the classroom.

Professional development provides opportunities for educators to develop the
knowledge and skills necessary to design and implement differentiated instructional
and assessment strategies that utilize diverse student, family and community
resources, and that meet diverse student learning needs.

Professional development provides opportunities for educators to examine their
practice in setting and maintaining high expectations for all students to enable them to

attain high levels of achievement.

Standard 6: Student Learning Environments

Standard:

Professional development ensures that educators have the knowledge and skill to create
safe, secure, supportive, and equitable learning environments for all students.

Indicators:

Ba.

6b.

6¢C.

Professional development provides opportunities for educators to create a safe,
inclusive, equitable learning community where everyone participates in maintaining a
climate of caring, respect, and high achievement.

Professional development provides opportunities for educators to collaborate with
school psychologists and social workers to develop effective strategies for student
behavior and classroom management, and to seek creative solutions to conflicts.

Professional development provides opportunities for educators to analyze and use data
about student behavior (such as discipline referrals, suspension information, school
climate surveys, and social-emotional data) to refine educational practices and promote

optimal learning environments.

Standard 7: Parent, Family and Community Engagement



Standard:

Professional development ensures that educators have the knowledge, skills, and opportunity
to engage and collaborate with parents, families, and other community members as active

partners in children’s education.

Indicators:

7a.

7b.

7c.

Professional development provides opportunities for educators to develop
communication and collaboration skills that enable them to build partnerships with

parents, guardians, and the community.

Professional development enhances educators’ knowledge of varying -cultural
backgrounds of students, families, and the community, and of how the diversity of these
cultural backgrounds can serve as foundations and resources for student learning and

success.

Professional development includes opportunities for educators to develop skills and
strategies that use technology to strengthen partnerships with parents, families, and the
community.

Standard 8: Data-driven Professional Practice

Standard:

Professional development uses disaggregated student data and other evidence of student
learning to determine professional development learning needs and priorities, to monitor
student progress, and to help sustain continuous professional growth.

Indicators:

8a.

8b.

8c.

&d.

Professional development ensures ongoing opportunities for all educators to learn how
to analyze and collect multiple sources of student data throughout the year, to monitor

student progress and adjust instructional practice.

Professional development provides educators with the opportunity to examine all
relevant student data, including Individual Education Plans (IEPs), at the beginning and
throughout the academic school year, in order to design effective instruction.

Professional development provides educators with current, high quality data analysis
presented in a clear, understandable format, to promote optimal student learning.

Professional development provides opportunities for educators to use results from
local, state and national assessments; student work samples and portfolios; school



climate, parent, and teacher surveys;, and student behavior data to guide their
instruction.

8e. Professional development provides ongoing opportunities for educators to use
disaggregated student data by race, gender, English language learning, special needs,
eligibility for free or reduced price meals, and other factors in order to improve student
learning.
Standard 9: Technology
Standard:

Professional development promotes technological literacy and facilitates the effective use of
all appropriate technology.

Indicators:

9a. Professional development ensures ocngoing educator and student technological literacy.

9b. Professional development provides ongoing opportunities for educators to learn about
new and emerging technologies useful in professional teaching practice.

9c. Professional development facilitates the ability of educators to apply technologies to
create optimal and equitable learning environments.

9d. Professional development promotes technology as a tool to design learning
opportunities, to evaluate the effectiveness of instruction, and to monitor student
learning.

9e. Professional development encourages educators to engage with students in using
available technology as it relates to curricular activities, and to assist students in using
technology in innovative ways.

o9f. Professional development provides educators with opportunities to learn and use
technology for communication and collaboration.

9g. Professional development addresses the legal and ethical uses of technology.

Standard 10: Evaluation
Standard:

Professional development is evaluated using multiple sources of information to assess its
effectiveness in improving professional practice and student learning.



Indicators:

10a. Resources are provided to plan and conduct ongoing evaluation of professional
development.

10b. Professional development evaluation uses multiple measures to assess effectiveness
of the knowiedge and skill acquired in improving professional practice and student
learning (such as the use of new learning in instructional planning, the use of student
data for the development and adaptation of teaching strategies, or the enhanced
student performance following the application of a different teaching strategy).

10c. Professional development evaluation includes the use of multiple methods and
techniques that provide information to ensure ongoing improvements in the quality of
the professional development experience (such as participant reactions, surveys, focus
groups, interviews, reflective journals, portfolios, or information about student behavior

or performance).

10d. Professional development evaluation results are reported to key stakeholder groups in
a manner that promotes effective use of the evaluation data for improving both
individual educator practice and building- and district-wide professional development

plans.

Background on the Development of the Standards

The New York State Professional Development Standards were approved by the
Board of Regents in February 2009.

In its report to the Regents Higher Education Committee in October 2007, the State
Professional Standards and Practices Board for Teaching discussed the project it had
undertaken to draft standards in the area of professional development in order to assist
schools in providing high quality professional development to teachers and others in the

school community.

The standards were developed to align with the New York State Learning Standards
and were based on an analysis and adaptation of the National Staff Development Council's
Standards for Staff Development as well as other national, state, and professional standards.
In late fall of 2007, the Department sent a preliminary draft set of standards to the field for
review. Response to the proposed standards was overwhelmingly positive and hundreds of
comments and suggestions were received over the six-month comment period.

In June 2008, the Standards Board presented a draft of the proposed New York State
Professional Development Standards to the Regents Higher Education Committee. The
Regents provided guidance on its further development and suggested revisions. Input from



the Regents and from the field was incorporated into the final draft document, which was
approved by the Board of Regents at its February 2009 meeting.

For more information, contact:
Nancy Taylor Baumes
Secretary, State Professional Standards and Practices Board for Teaching

nbaumes@mail.nysed.qov
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As with earlier versions of the standards, including the last revision in
2001, Learning Forward invited representatives from leading education
associations and organizations to contribute to the development of
the standards. Together, these representatives reviewed research and
best practice literature to contribute to the standards revision with
consideration of their own constituencies, including teachers, principals,
superintendents, and local and state school board members.
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Relationship between professional learning and student results

1. When professional learning is standards-based, it has greater potential to change what educators know, are able to

do, and believe,
2, When educators’ knowledge, skills, and dispositions change, they have a

knowledge, skills, and dispositions are needed to make the desired changes.
They then consider how to apply the standards so that they can engage in
the learning needed to strengthen their practice.
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4 prerequisites for effective professional learning

STANL-ARDS for PROFESSICNAL LEARNING

he seven new standards focus attention on educator learning that relates to successful student learning.

Implicit in the standards are several prerequisites for effective professional learning. They are so fundamental

thac the standards do not identify or describe them. These prerequisites reside where professional learning

intersects with professional ethics.
Professional learning is not the answer to all the challenges educators face, but it can significantly increase their
capacities to succeed. When schoo! systems, schools, and education leaders organize professional learning aligned with the

standards, and when educators ¢ngage in professional learning to increase their effectiveness, student learning will increase.

Educators’

commitment to
students, all students,
is the foundation of
effective professional
fearning. Committed
educators understand
that they must engage in
continicus improvement
to know enough and be
skilled enough to meet
the learning needs of all
students. As professionals,
they seek to deepen their
knowledge and expan:
their portfolio of skills
and practices, always
striving ta increase each
student’s performance.
If adults responsible for
student learning do not
continucusly seek new
learning, it is not only their
knowledge, skills, and
practices that aroda over
time. They also bacome less
able 1o adapt to change,
less self-confident, and less
able to make a positive
difference in the lives
of their colleagues and
studznis.

Each educator

involved in
professional learning
comes to the experience
ready to learn,
Professional learning is
A partnership amoeng
prefessionals who engage
with one anothar to access
or construct knowladge,
skills, practices, and
dispositions, However,
it cannot be effective if
educators resist learming.
Eclucators want and deserve
high-quality profassional
learning that is relevant and
useful. They are more likely
to fully engage in learning
with receptive hearts
and minds when their
schoal systems, schoals,
and colleagues align
professional lgarning with
the standards,

GQUICK REFERENCE GUIDE Standards for Professional Learning

Because there are
disparate experience
levels and use of practice
among educators,
professional learning
can foster collaborative
inquiry and learning that
enhances individual and
collective performance.
This cannot happ=n
unless educators listen
to one another, respect
one another’s experiences
and perspectives, hold
students’ best interests at
the forefront, trust that thair
colleagues share a common
vision and goals, and are
honest about their abilities,
practices, chaflenges,
and results. Professional
accountability for
individual and peer results
strengthens the profession
and rasulis for students.

Like all learners,

educators learn in
different ways and at
different rates. Becaus=
some educators have
different learning needs
than others, professisnal
learning must engage
each educator in timaly,
High-quality leamning vhat
meets his or her particular
learning needs. Some may
oenefit from more time
than cthers, different types
of learning experienes, or
maora support as they seek
to translate new learning
intc mora productive
practices. For same
educators, this requires
courage to acknowledge
their learning nesds, and
determination and patience
to continue leaming uniil

the practicas are offactive

and comiuttable.

800-727-7288 www.learningforward.org



STANDARDS fer PROFESSIONAL LEARMING

SUGGESTIONS FOR USE

tandards for Professional Learning are designed to set policies and

shape practice in professional learning, Improvement is a continuous

process without a beginning or end, Because professional learning is at
the core of every effort to increase educator effectiveness and results for all
students, its quality and effectiveness cannot be left to chance. The standards
will guide the efforts of individuals, teams. school and school system staff,
public agencies and officials, and nonprofit and for-profit associations or
organizations engaged in setting policy, organizing, providing, facilitating,
managing, participating in, monitoring. or measuring professional learning
to inciease educaror effectiveness and results for all students.

These standards stimulate dialogue, discussion, and analysis that lead to
increased efectiveness in professional learning regardless of the state of current
practice. Here are several suggestions for how various types of educators may
use the standards to deepen their undersranding of effective professional
learning and how to strengthen professional learning for all educators.
‘The book Standards for Professional Learning (Learcing Forward, 2011: see
ordering information at right) offers a more comprehensive list.

INDIVIDUALS CAN:

¢ Study the standards to devalop a foundational knowledge about effective
profassional leaming.

*  Usa the standards to request improvements in professicnal learning in which
they participate.

® Apply the standards to the planning, design, facilitation, and evaluation of
professional learing they lead.

SCHOOL STAFF CAN:

*  Shara the standards with external assistance providers who facilitate
professional l2arning with school staff.

* Share the standards with parents, guardians, and community members to
foster their support for professional learning as a means to increase student
learning.

*  Bring the standards into all progiam implementation ot improvement
discussions.

SCHOOL SYSTEM STAFF CAN:

* Fost the standards on or link to the stanciards from the school system’s
website

®  Use the standards as criteria for evaluating the effectiveness of all professional
learning

¢ Prepare a resnlution that the school trustees adopt the standards as
expectations for all professional learning.

QUICK REFERENCE GUIDE Standards for Professional Learning

MORE TO COME

Learning Forward, with
continuing suppot tfrom
MetLife Feun-dation,
will develop additicnal
toals to support the
implementatior and
avaluation of the standards.

ORDER THE STANDARDS TODAY

Have at your fingertips the full
text of the standards, including
in-depth elaborations for all seven
standards, related research citations, a
comprehensive introduction, crosswalk
between the previous and current
versions, and more complete suggestions
for use.

Item #B512

$16 for members

$20 for nonmembers

Order at
www.learningforwardstore.org
or call 800-727-7288.

800-727-7288 www.learningforward.org









ISTE STANDARDS

1. Facilitate and Inspire Student Learning and Creativity

Teachers use their knowledge of subject matter, teaching
and learning, and technology to facilitate experiences that
advance student learning, creativity and innovation in both
face-to-face and virtual environments.

a. Promote, support, and model creative and innovative
thinking and inventiveness.

b. Engage students in exploring rea-world issues and solving
authentic problems using digital tools and resources.

¢. Promote student reflection using collaborative tools to
reveal and clarify students' conceptual understanding and
thinking, planning and creative processes.

d. Model collaborative knowledge construction by engaging
in learning with students, colleagues, and others in face-
to-face and virtual environments.

" Digital Age

p Learning
Digital Age o
Work AN
_; = - Student
Standards Learning
Teachers

Digital
Citizenship

Professional /-
Growth

2. Design and Develop Digital Age Learning
Experiences and Assessments

Teachers design, develop and evaluate authentic learning
experiences and assessments incorporating contemporary
tools and resources to maximize content learning in context
and to develop the knowledge, skills and attitudes identified
in the ISTE Standards+S.

a. Design or adapt relevant learning experiences that
incorporate digital tools and resources to promole student
learning and creativity.

b. Develop technology-enriched learning environments that
enable all students to pursue their individual curiosities
and become active participants in setting their own
educational goals, managing their own learning and
assessing their own progress.

¢. Customize and personalize learning activities to address
students’ diverse learning styles, working strategies and
abilities using digital tools and resources.

d. Provide students with multiple and varied formative
and summative assessments aligned with content and
technology standards and use resulting data to inform
learning and teaching.

3. Model Digital Age Work and Learning

Teachers exhibit knowledge, skills and work processes

representative of an innovative professional in a global and

digital society.

a. Demonstiate fluency in technology systems and the transfer
of current knowledge to new technologies and situations.

b. Collaborate with students, peers, parents and community
members using digital tools and resources to support
student success and innovation.

¢, Communicate relevant information and ideas effectively
to students, parents and peers using a variey of digital
age media and formats.

iste.org/standards



d. Model and facilitate effective use of current and

emerging digital tools to locate, analyze, evaluate and use
information resources to support research and learning.

4. Promote and Model Digital Citizenship
and Responsibility
Teachers understand local and global societal issues and
responsibilities in an evolving digital culture and exhibit legal
and ethical behavior in their professional practices.

a.

Advocate, model, and teach safe, legal and ethical use
of digital information and technology, including respect
for copyright, intellectual property and the appropriate
documentation of sources.

Address the diverse needs of all learners by using learner-
centered strategies and providing equitable access to
appropriate digital tools and resources.

Promote and model digital etiquette and responsible
social interactions related to the use of technology and
information.

Develop and model cultural understanding and global
awareness by engaging with colleagues and students
of other cultures using digital age communication and
collaboration tools.

5. Engage in Professional Growth and Leadership

Teachers continuously improve their professional practice,
model lifelong learning and exhibit leadership in their

school and professional communities by promoting and
demonstrating the effective use of digital tools and resources.

a. Participate in local and global learning communities to
explore creative applications of technology to improve
student learning.

b. Exhibit leadership by demonstrating a vision of technology
infusion, participating in shared decision making and
community building, and developing the leadership and
technology skills of athers.

¢. Evaluate and reflect on current research and professional
practice on a regular basis to make effective use of
existing and emerging digital tools and resources in
support of student learning.

d. Contribute to the effectiveness, vitality and self-renewal of
the teaching profession and of their school and community.

ISTE StandardssT © 2008 International Society for Technology in Education.
ISTE™ is a registered trademark of the International Society for Technology in Education.
If you would like to reproduce this material, please contact permissions@iste.org.

iste.org/standards









ISLLC Standards

ISLLC Standards

12/6/2016

The Interstate School Leaders Licensure Consortium (ISLLC) Standards have recently been developed by the
Council of Chief State School Officers in collaboration with the National Policy Board on Educational
Administration (NPBEA) to help strengthen preparation programs in school leadership (Van Meter & Murphy,
1997). The Program in Educational Leadership uses the ISLLC standards as a requirement for the student's

Learning Portfolio.

There are six standards. Each standard is followed by the Knowledge required for the standard, the Dispositions
or attitudes manifest by the accomplishment of the standard, and Performances that could be observed by an
administrator who is accomplished in the standard.

Standard 1: A school administrator is an educational leader who promotes the success of all students by
facilitating the development, articulation, implementation, and stewardship of a vision of
learning that is shared and supported by the school community.

Knowledge

The administrator has knowledge and understanding of:

learning goals in a pluralistic society
the principles of developing and implementing strategic plans

systems theory
information sources, data collection, and data analysis strategies

effective communication
effective consensus-building and negotiation skills

Dispositions

The administrator believes in, values, and is committed to:

the educability of all

a school vision of high standards of leamning

continuous school improvement

the inclusion of all members of the school community

ensuring that students have the knowledge, skills, and values needed to become successful adults

a willingness to continuously examine one’s own assumptions, beliefs, and practices
doing the work required for high levels of personal and organization performance

Performances

The administrator facilitates processes and engages in activities ensuring that:

the vision and mission of the school are effectively communicated to staff, parents, students, and

community members

the vision and mission are communicated through the use of symbols, ceremonies, stories, and similar
activities

the core beliefs of the school vision are modeled for all stakeholders

o the vision is developed with and among stakeholders
the contributions of school community members to the realization of the vision are recognized and

celebrated
»  progress toward the vision and mission is communicated to all stakeholders

the school community is involved in school improvement efforts
the vision shapes the educational programs, plans, and actions

hitp://coe fgcu.eduffacultyivalesky/isllcstandards.htm
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ISLLC Standards
an implementation plan is developed in which objectives and strategies to achieve the vision and goals

are clearly articulated
assessment data related to student learning are used to develop the school vision and goals

relevant demographic data pertaining to students and their families are used in developing the school

12/6/2016

mission and goals
barriers to achieving the vision are identified, clarified, and addressed

needed resources are sought and obtained to support the implementation of the school mission and

goals
existing resources are used in support of the school vision and goals

the vision, mission, and implementation plans are regularly monitored, evaluated, and revised

Standard 2: A school administrator is an educational leader who promotes the success of all students by
advocating, nurturing, and sustaining a school culture and instructional program conducive to

student learning and staff professional growth.

Kno e

The administrator has knowledge and understanding of:

student growth and development

applied learning theories

applied motivational theories

curriculum design, implementation, evaluation, and refinement

principles of effective instruction

measurement, evaluation, and assessment strategies

diversity and its meaning for educational programs

adult learning and professional development models

the change process for systems, organizations, and individuals

the role of technology in promoting student learning and professional growth

. school cultures

Dispositions
The administrator believes in, values, and is committed to:

student learning as the fundamental purpose of schooling

L]

. the proposition that all students can learn

. the variety of ways in which students can learn

. life long learning for self and others

. professional development as an integral part of school improvement

. the benefits that diversity brings to the school community

. a safe and supportive learning environment

. preparing students to be contributing members of society
Performances

The administrator facilitates processes and engages in activities ensuring that:

all individuals are treated with fairness, dignity, and respect
professional development promotes a focus on student learning consistent with the school vision and

goals
students and staff feel valued and important
the responsibilities and contributions of each individual are acknowledged

http://coe.fgcu.edufaculty/valesky/islicstandards.him
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. barriers to student learning are identified, clarified, and addressed

diversity is considered in developing learning experiences

life long learning is encouraged and modeled

there is a culture of high expectations for self, student, and staff performance

technologies are used in teaching and learning

student and staff accomplishments are recognized and celebrated

multiple opportunities to learn are available to all students

the school is organized and aligned for success

curricular, co-curricular, and extra-curricular programs are designed, implemented, evaluated, and

refined
curriculum decisions are based on research, expertise of teachers, and the recommendations of learned

societies
the school culture and climate are assessed on a regular basis

a variety of sources of information is used to make decisions
student learning is assessed using a variety of techniques
multiple sources of information regarding performance are used by staff and students

a variety of supervisory and evaluation models is employed
pupil personnel programs arc developed to meet the needs of students and their families

Standard 3: A school administrator is an educational leader who promotes the success of all students by

ensuring
management of the organization, operations, and resources for a safe, efficient, and effective learning

environment.

Knowledge
The administrator has knowledge and understanding of:

theories and models of organizations and the principles of organizational development
operational procedures at the school and district level
principles and issues relating to school safety and security

human resources management and development
principles and issues relating to fiscal operations of school management

principles and issues relating to school facilities and use of space
legal issues impacting school operations
current technologies that support management functions

Dispositions
The administrator believes in, values, and is committed fo:

making management decisions to enhance learning and teaching

[ ]
e taking risks to improve schools
. trusting people and their judgments
. accepting responsibility
. high-quality standards, expectations, and performances
. involving stakeholders in management processes
. a safe environment
Performances

The administrator facilitates processes and engages in activities ensuring that:

knowledge of learning, teaching, and student development is used to inform management decisions

L
operational procedures are designed and managed to maximize opportunities for successful leaming

hitp://coe.fgcu.eduffaculty/valeskyfisllcstandards.htm
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emerging trends are recognized, studied, and applied as appropriate

operational plans and procedures to achieve the vision and goals of the school are in place
collective bargaining and other contractual agreements related to the school are effectively managed
the school plant, equipment, and support systems operate safely, efficiently, and effectively
time is managed to maximize attainment of organizational goals

potential problems and opportunities are identified

problems are confronted and resolved in a timely manner

financial, human, and material resources are aligned to the goals of schools

the school acts entrepreneurially to support continuous improvement

organizational systems are regularly monitored and modified as needed

stakeholders are involved in decisions affecting schools

responsibility is shared to maximize ownership and accountability

effective problem-framing and problem-solving skills are used

effective conflict resolution skills are used

effective group-process and consensus-building skills are used

effective communication skills are used

there is effective use of technology to manage school operations

fiscal resources of the school are managed responsibly, efficiently, and effectively

a safe, clean, and aesthetically pleasing school environment is created and maintained
human resource functions support the attainment of school goals

confidentiality and privacy of school records are maintained

Standard 4 : A school administrator is an educational leader who promotes the success of all students by
collaborating with families and community members, responding to diverse community
interests and needs, and mobilizing community resources.

Knowledge

The administrator has knowledge and understanding of:

emerging issues and trends that potentially impact the school community
the conditions and dynamics of the diverse school community
community resources

community relations and marketing strategies and processes
successful models of school, family, business, community, government and higher education

partnerships

Dispositions

The administrator belicves in, values, and is committed to:

schools operating as an integral part of the larger community

collaboration and communication with families

involvement of families and other stakeholders in school decision-making processes

the proposition that diversity enriches the school

families as partners in the education of their children

the proposition that families have the best interests of their children in mind

resources of the family and community needing to be brought to bear on the education of students

an informed public

Performances

The administrator facilitates processes and engages in activities ensuring that:

hittp:/lcoe fgcu.edufaculty/valesky/islicstandards.him
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high visibility, active involvement, and communication with the larger community is a priority
o relationships with community leaders are identified and nurtured
information about family and community concerns, expectations, and needs is used regularly
there is outreach to different business, religious, political, and service agencies and organizations
credence is given to individuals and groups whose values and opinions may conflict
the school and community serve one another as resources
available community resources are secured to help the school solve problems and achieve goals
partnerships are established with area businesses, institutions of higher education, and community
groups to strengthen programs and support school goals
community youth family services are integrated with school programs
community stakeholders are treated equitably
diversity is recognized and valued
effective media relations are developed and maintained
a comprehensive program of community relations is established
public resources and funds are used appropriately and wisely
community collaboration is modeled for staff
»  opportunities for staff to develop collaborative skills are provided

Standard 5: A school administrator is an educational leader who promotes the success of all students by acting
with integrity, fairness, and in an ethical manner.

Knowledge
The administrator has knowledge and understanding of:

the purpose of education and the role of leadership in modern society
various ethical frameworks and perspectives on ethics

the values of the diverse school community

professional codes of ethics

the philosophy and history of education

Dispositions

The administrator believes in, values, and is committed to:

e the ideal of the common good

the principles in the Bill of Rights

the right of every student to a free, quality education

bringing ethical principles to the decision-making process

subordinating one’s own interest to the good of the school community

accepting the consequences for upholding one’s principles and actions

using the influence of one’s office constructively and productively in the service of all students and

their families
. development of a caring school community

Performances

The administrator facilitates processes and engages in activities ensuring that:

examines personal and professional values
demonstrates a personal and professional code of ethics
demonstrates values, beliefs, and attitudes that inspire others to higher levels of performance

serves as a role model
accepts responsibility for school operations
considers the impact of one’s administrative practices on others

http:/fcoe fgcu.edufaculty/valesky/islicstandards.htm
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uses the influence of the office to enhance the educational program rather than for personal gain
treats people fairly, equitably, and with dignity and respect

protects the rights and confidentiality of students and staff

demonstrates appreciation for and sensitivity to the diversity in the school community

recognizes and respects the legitimate authority of others

examines and considers the prevailing values of the diverse school community

expects that others in the school community will demonstrate integrity and exercise ethical behavior

opens the school to public scrutiny
fulfills legal and contractual obligations
applies laws and procedures fairly, wisely, and considerately

12/6/2016

Standard 6: A school administrator is an educational leader who promotes the success of all students by
understanding, responding to, and influencing the larger political, social, economic, legal, and
cultural context.

Knowledge
The administrator has knowledge and understanding of:

principles of representative governance that undergird the system of American schools
the role of public education in developing and renewing a democratic society and an economically

productive nation
the law as related to education and schooling
the political, social, cultural and economic systems and processes that impact schools
models and strategies of change and conflict resolution as applied to the larger political, social, cultural

and economic contexts of schooling
global issues and forces affecting teaching and learning
the dynamics of policy development and advocacy under our democratic political system

the importance of diversity and equity in a democratic society

Dispositions
The administrator believes in, values, and is committed to:

» education as a key to opportunity and social mobility
» recognizing a variety of ideas, values, and cultures
+  importance of a continuing dialogue with other decision makers affecting education

« actively participating in the political and policy-making context in the service of education
+ using legal systems to protect student rights and improve student opportunities

Performances

The administrator facilitates processes and engages in activities ensuring that:

the environment in which schools operate is influenced on behalf of students and their families

communication occurs among the school community concerning trends, issues, and potential changes
in the

environment in which schools operate

there is ongoing dialogue with representatives of diverse community groups

the school community works within the framework of policies, laws, and regulations enacted by local

state, and
federal authorities
. public policy is shaped to provide quality education for students
lines of communication are developed with decision makers outside the school community

http://coe.fgcu.edwfacully/valesky/islicstandards.him
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Teacher Evaluation Rubrics
by Kim Marshall - Revised August 21, 2011

Rationale and suggestions for implementation

1. These rubrics are organized around six domains covering all aspects of a teacher’s job performance:
A. Planning and Preparation for Learning
B. Classroom Management
C. Delivery of Instruction
D. Monitoring, Assessment, and Follow-Up
E, Family and Community Outreach
F. Professional Responsibilities
The rubrics use a four-level rating scale with the following labels:
4 — Highly Effective
3 — Effective
2 — Improvement Necessary
1 - Does Not Meet Standards

2. The rubrics are designed to give teachers an end-of-the-year assessment of where they stand in all performance areas —
and detailed guidance on how to improve. They are not checklists for classroom visits. To knowledgeably fill out the
rubrics, supervisors need to have been in classrooms frequently throughout the year. It is irresponsible to fill out the
rubrics based on one classroom observation. Unannounced mini-observations every 2-3 weeks followed by face-to-face
conversations are the best way for supervisors to have an accurate sense of teachers’ performance, give ongoing praise
and suggestions, and listen to concerns. For a detailed account of the development of these rubrics and their broader
purpose, see Kim Marshall’s book, Rethinking Teacher Supervision and Evaluation (Jossey-Bass, 2009).

3. The Effective level describes solid, expected professional performance; teachers should feel good about scoring at this
level. The Highly Effective level is reserved for truly outstanding teaching that meets very demanding criteria; there will
be relatively few ratings at this level. Improvement Necessary indicates that performance has real deficiencies; no teacher
should be content to remain at this level (although some novices might begin here). Performance at the Does Not Meet
Standards level is clearly unacceptable should lead to dismissal if it is not improved immediately.

4. When scoring, take each of the ten criteria, read across the four levels (Highly Effective, Effective, Improvement
Necessary, and Does Not Meet Standards), find the Ievel that best describes the teacher’s performance, and circle or
highlight that cell. This creates a clear graphic display of areas for commendation and areas that need work. Then give an
overall score for that domain at the bottom of the page (averaging the scores on the page) and make brief comments in the
space provided. When all six pages have been scored, record the ratings on the summary sheet (page 8).

5. Evaluation conferences are greatly enhanced if the supervisor and teacher fill out the rubrics in advance, then meet and
compare scores one page at a time. The supervisor has the final say, of course, but the discussion should aim for
consensus based on actual evidence of the more accurate score for each criterion. Supervisors should go into the
evaluation process with humility since they can’t know everything about a teacher’s instructional activities, collegial
interactions, parent outreach, and professional growth. Similarly, teachers should be open to feedback from someone with
an outside perspective. For a discussion of the role of student achievement in teacher evaluation, see “Merit Pay or Team

Accountability”(Education Week, Sept. 1, 2010) by Kim Marshall.

6. Some supervisors sugar-coat criticism and give inflated scores to keep the peace and avoid hurting feelings. This does
not help teachers improve. The kindest thing a supervisor can do for an underperforming teacher is give candid, evidence-
based feedback, listen to the teacher’s concerns, and provide robust follow-up support.

7.1f an entire staff is scored honestly using these rubrics, it’s possible to create a color-coded spreadsheet that can serve as
a powerful (confidential) road-map for schoolwide professional development (see the sample on page 9).

8. These rubrics are “open source” and may be used and adapted by schools and districts as they see fit.



A. Planning and Preparation for Learning

4 3 2 1
. i . Improvement Does Not Meet
Highly Effective Effective P
The teacher: Necessary Standards
Is expert in the subject area  [Knows the subject matter well |Is somewhat familiar with the [Has little familiarity with the
a. and up to date on authoritative [and has a good prasp of child |subject and has a few ideas of subject matter and few ideas
Knowledge (research on child development [development and how students|ways students develop and on how fo teach it and how
and how students learn. learn. learn. students leam,
detai lan th i
Hesa e[?ﬂ?d P f?r the flans . e year so students will Has done some thinking about | Plans lesson by lesson and has
b. year that is tightly aligned meet high standards and be . . e
Standards  |with high standards and | oy for external how to cover high standards  [little familiarity with state
RGar Bh Y and test requirements this year|standards and tests.
external assessments. assessments.
Plans all units embedding big |Plans most units with big Plans lessons with some Teaches on an ad hoc basis
c. ideas, essential questions, ideas, essential questions, thought to larger goals and with little or no consideration
Units knowledge, and skill goals knowledge, and skill goals and|ebjectives and higher-order  |for long-range curriculum
that cover all Bloom's levels. |most of Bloom's levels. thinking skills. goals.
Prepares diagnostic, on-the- .
P -the-
d. spot, interim, and summative lans on-the-spot and unit Drafts unit tests as instruction |Writes final tests shortly
. assessments to measure .
Assessments |assessments to monitor . proceeds. before they are given.
. student learning.
student learning.
- s
A1_1t1c1pates'students .. . . Has a hunch about one or two . sy .
misconceptions and Anticipates misconceptions . Proceeds without considering
e. , . ways that students might . .
Anticipati confusions and develops that students might have and me confused with the misconceptions that students
nlicipation multiple strategies to plans to address them. content might have about the material,
overcome them. :
Designs each lesson with , . . -
Designs lessons focused on  |Plans lessons with some Plans lessons aimed primarily
f. clear, measurable poals . . . ..
. . measurable outcomes aligned |consideration of long-term at entertaining students or
Lessons closely aligned with standards | . . )
. with unit goals. goals. covering textbook chapters.
and unit outcomes.
Designs hi t s lessons ill
i hlghl%' relev?n Designs lessons that are | ancilesons Eh.at will catch Plans lessons with very little
g. lessons that will motivate all . some students’ interest and \ e
E ¢ Istudents and engage them in relevant, motivating, and erhaps get a discussion likelihood of motivating or
ngagement i | SRERES likely to engage most students.|F-. P & '” involving students.
active learning. going.
Des:g?'ls les-s . llfat i an Designs lessons that use an  |Plans lessons that involve a Plans le‘ssons that rely max'nly
h. effective mix of high-quality, . . . . . on mediocre and low-quality
: . ; appropriate, multicultural mix {mixture of good and mediocre
Materials multicultural learning A X R textbooks, workbooks, or
. of materials and technology. |learning materials.
materials and technology. worksheets.
. Designs lessons that break Designs lessons that target Plans lessons with some -
i. down complex tasks and several learning needs sgt les thought as to how to Plans Iessons with no
Differentiation |address all learning needs, . € » Syies, accommodate special needs  |differentiation.
. and interests.
styles, and interests. students.
Uses room arrangement, . . Organizes furniture and Has a conventional furniture
. . . Organizes classroom furniture | .
j- materials, and displays to . . materials to support the arrangement, hard-to-access
) o . materials, and displays to . -
Environment |maximize student learning of lesson, with only a few materials, and few wall

all material.

support unit and lesson goals. d

ecorative displays.

displays.

Overall rating: Comments:



The teacher:

4
Highly Effective

B. Classroom Management

3
Effective

2

Improvement
Necessary

1
Does Not Meet
Standards

Ts direct, specific, consistent,

Clearly communicates and

Announces and posts

Comes up with ad hoc rules

a. d tenacious i . . .
E tati ca:gmm?x:(i::::isnman d enforcin consistently enforces high classroom rules and and punishments as events
xpectations . & . E standards for student behavior. [punishments. unfold during the year.
very high expectations.
armth, caring, . Is fair and tful t d . .
Shows w th 4 Is fair and respectful toward s fair and respec vowar 1Is sometimes unfair and
b. respect, and faimess for ali . (. most students and builds .
. . . students and builds positive .. . . . disrespectful to the class;
Relationships [students and builds strong . . positive relationships with .
. . relationships. plays favorites.
relationships. some.
Wi £ ¥ d .
ins all s ‘dents. resp?ct an Wins the respect of some Is not respected by. students
c. creates a climate in which Commands respect and refuses and the classroom is
. . . . . students but there aze regular .
Respect disruption of Jearning is to tolerate disruption, . L frequently chaotic and
. disruptions in the classroom. .
unthinkable. sometimes dangerous.
I ts e, . fien | S St 1 thy .
mplements a program tha:t' Fosters positive interactions Often loctures 5 uder} S on fhe Publicly berates “bad”
d. successfully develops positive need for good behavior, and .
. . L . . among students and teaches wr. e |Students, blaming them for
Social-emotional [interactions and social- useful social skills makes an example of “bad their poor behavior
emotional skills. A T students. F )
B f::;::sfzﬂ;;rx:;u;:;t::tclass Teaches routines and has Tries to train students in class Z):e:ml::: te::h rioutmes and i
" Stp .. students maintain them all routines but many of the ‘y EBINE, .
Routines students maintain them . . threatening, and punishing
vear. routines are not maintained.
throughout the year. students.
9 Q 2, " D 3 e’ G } " o g N 1 3 1
G-ets_ al_l students to be be!f. . .ev?ltfps students’ self- Tries 1o get students o be Is una.uca':eb.sﬁl]' in fostering
f. disciplined, take responsibility |discipline and teaches them to . . self-discipline in students;
P, e i e . responsible for their actions,
Responsibility |for their actions, and have a  [take responsibility for their - they are dependent on the
. but many lack self-discipline.
strong sense of efficacy. OWn actions. teacher to behave.
i i . Has a limited discipli o .
H.as 'a l.ughly effec':twe Has a repertoire of discipline asa . iscipimary Has few discipline skills and
g. discipline repertoire and can |, I |repertoire and students are
Repertoi capture and hold students’ moves” and can capture and frequently not pavin constantly struggles o get
epertoire piute A ' maintain students’ attention, quently not paying students’ attention.
attention any tume. attention.
Skillfully uses coherence, Maximizes academic learning |Sometimes loses teaching Loses a great deal of
h. momentum, and transitions so [time through coherence, lesson|time due to lack of clarity, instructional time because of
Efficiency that every minute of classroom|momentum, and smooth interruptions, and inefficient |confusion, interruptions, and
time produces learning. transitions. transitions. ragged transitions.
] Is alert, poised, dy'nam|.c, and Has a confident, dynamic Tries to prevent d:scflp]me. o |Is unsuc.:cessful ‘at -spo_ttmg and
i. self-assured and nips virtually . problems but sometimes little |preventing discipline
P il all discipline problems in the presence and nips most things escalate into big problems, and they frequently
FErcpon discipline problems in the bud. !
bud. problems. escalate,
Gets stndents to buy into a . . . - . Gives out extrinsic rewards
. . . Uses incentives wisely to Uses extringic rewards in an R X X
J- highly effective system of . (e.g., free time) without using
Incentives incentives linked to intrinsic | o B° and zeitioree futempt £0 et students to them as a lever to improve
centiv cooperate and comply.

rewards,

student cooperation.

behavior.

Overall rating: Comments:



C. Delivery of Instruction

4 2 1
, . Improvement Does Not Meet
Highly Effective Necessar Standards
The teacher: y
igh i i : This i 3
Exudes' hlg' cxpectatlm'ls‘ and .Conveys to students _ is is Tells students that the subject | __
a. determination and convinces |important, you can do it, and . . Gives up on some students as
E tati all students that they will I’'m not going to give up on matier is important and they hopeless
¥peclations s gomg fogive up need to work hard. peless.
master the material. you.
Actively inculcates a "growth”
b mindset: take risks, leamn from |Tells students that effective | Doesn't counteract students' |Communicates a "fixed"
Mi ds ¢ mistakes, through effective effort, not innate ability, is the |misconceptions about innate |mindset about ability: some
s effort you can and will achieve key. ability. students have it, some don't.
at high levels.
de ’s (Gi . . . .
¢ S:ow:;h; ntsqgaciyq;l;:t} § lees;n:)den:)sﬁZ:le;resz:isg:f Tells students the main Begins lessons without giving
) pected by posting es: PUTPOSE by Posting " |learning objectives of each  |students a sense of where
Goals questions, goals, rubrics, and |essential questions and the | ..
. N Tesson. instruction is headed.
exemplars of proficient work. |lesson’s goals.
Hooks all students’ interest Activates students’ prior Is only sometimes successful 1y hooks students” inferest
d. and makes connections to priorjknowledge and hooks their  [in making the subject Y . .
. ] ) . . . . .. or makes connections to their
Connections |knowledge, experience, and  |inferest in each unit and interesting and relating it to lives
reading. lesson. things students already know. v
Always presents material
e clearly and explicitly, with Uses clear explanations, Sometimes uses language and |Often presents material in a
cl " well-chosen examples and appropriate language, and explanations that are fuzzy, |confusing way, using language
arity vivid and appropriate examples to present material. |confusing, or inappropriate. [that is inappropriate.
language.
Orchestrates highly effective  |Orchestrates effective Uses a limited range of Uses only one or two teaching
£ strategies, materials, and strategies, materials, and classroom strategies, strategies and types of
Repertoire  |groupings to involve and classroom groupings to foster |materials, and groupings with |materials and fails to reach
motivate all students. student leamning. mixed success. most students.
. I .
.Gets all sfudents highly . Has students actively think Attemnpts to get students Mostly lectures to passive
g. involved in focused work in . . . students or has them plod
E " hich they are active learners about, discuss, and use the actively involved but some through textbooks and
ngagement W y " |ideas and skills being taught. [students are disengaged. & 00%s
and problem-solvers. worksheets.
Successfully reaches all Differentiates and scaffolds (EMpE 10 accomfnodate Fails to differentiate
h. ) . . students with learning . ) .
. e students by skillfully instruction to accommodate . . . instruction for students with
Differentiation | .. . . , . deficits, but with mixed . .
differentiating and scaffolding. |most students’ learning needs. ucoess learning deficits.
L. . ible wi
. Deftly adapts lessons and units|Ts flexible about modifying  |Sometimes doesn't take s rigid and inflexible with
i. . lesson plans and rarely takes
Nimbleness to exploit teachable moments (lessons to take advantage of  [advantage of teachable advantage of teachable
my and correct misunderstandings.|teachable moments. moments.
moments.
. Conststetntly has. all stutlients Has students sum up what they|Sometimes brings closure to  |[Moves on at the end of each
Js summarize and internalize . :
Applicati what they learn and applv it to have Jearned and apply it in a [lessons and asks students to  [lesson without closure or
ppiication i PPy different context. think about applications. application to otber contexis.

real-life situations.

Overall rating: Comments:



D. Monitoring, Assessment, and Follow-Up

2

1

4 3
. . . Improvement Does Not Meet
Highly Effective Effective Np Standards
The teacher: ecessary
P i 1 iteri . . .
osts and. reviews © .ear cn_tc mia Posts criteria for proficiency, |Tells students some of the Expects students to know (or
a. for proficient work, including |, . - . s .
e . . including rubrics and qualities that their finished  [figure out) what it takes to get
Criteria mubrics and exemplars, and all lars of student work X should exhibit ood

students internalize thom. exemplars of student work.  |work should exhibit. good grades.

(Gives student's £ wel! ) Diagnoses students’ Does a quick K-W-L (Know, L , .

constructed diagnostic . Begins instruction without
b. knowledge and skills up front |Want to Know, Leamed) R . .

. . assessment up front, and vses . . .. diagnosing students' skills and
Diagnosis . . and makes small adjustments |exercise before beginning a

the information to fine-tune . knowledge.

4 . based on the data. unit.

nstruction.

Uses a variety of effective Frequently checks for Uses mediocre methods (e

methods to check for q y. X - [Uses ineffective methods ("Ts
C. understanding: immediatel understanding and gives thumbs up, thumbs down) to everyone with ms?) to check

On-the-Spot & Y |students helpful information if [check for understanding Y mc )
for understanding.

unscrambles confusion and
clarifies.

they seem confused.

during instruction.

Has students set ambitious

Has students set goals, self-

Urges students to Jook over

Allows students to move on
without assessing and

d. goals, continuously self-assess.| their work, see where they
e assess, and know where they . . . . .
Self-Assessment |and take responsibility for . . had trouble, and aim to improving problems in their
A . stand academically at all times |,
improving performance. improve those areas. work.
Frequently posts students’
ith rubri ) 1t ts’
€. oIk willribrics nd Regular i BOSS St“.d e Posts some ‘A’ student work |Posts only a few samples of
Recopnition commentary to celebrate to make visible their progress as a0 example to others student work or none at all
L progress and motivate and with respect to standards. ’ :
direct effort.
9 3 " 9 2 pEge - -
Worl.cs wilh collEagucs © w= flscsdatn frim m.tsnm . |Looks over students’ tests to  |Gives tests and moves on
f. interim assessment data, fine- |assessments to adjust teaching, . . . . .
. . . |see if there is anything that  |without analyzing them and
Interims tune teaching, re-teach, and  [re-teach, and follow vp with needs to be re-taught following up with students
help struggling students. failing students. A Eupw ’
Relentlfassly follows l?p with  |Takes responsibility for Offers students who fail tests Tells stuiieflts that if they fail a
g. struggling students with students who are not .. . test, that’s it; the class has to
. . . . some additional time to study
Tenacity personal attention so they all  [succeeding and gives them and do re-t. move on to cover the
reach proficiency. extra help. ’ curriculum.
Makes sure that students who Sometimes doesn't refer Often fails to refer students for
- . . ‘When necessary, refers . . .
h. need specialized diagnosis and students for specialized students promptly for special |special services and/or refers
Support help receive appropriate diagnosis an dp::n“a hel help, and/or refers students  |students who do not need
services immediately, e p- who don’t need it. them.
) Works with colleagues to Analyzes data from Records students” es and ,
i. analyze and chart data, draw  |assessments, draws g Records students’ grades and
. . . . notes some general patterns . .
Analysis action conclusions, and conclusions, and shares them moves on with the curriculum.
. for future reference.
leverage student growth, appropriately.
. h . ] )
. Works with colleagues to eflsct op ¢ e'effecnveness o At the end of a teaching unit |Does not draw lessons for the
I reflect on what worked and lessons and units and . L.
Refiection what didn't and continuously |continvously works to improve or semester, thinks about what/future when teaching is
€ might have been done better. |unsuccessful.

improve instruction.

them.

Overall rating

: Comments:




E. Family and Community Outreach

4 3 2 1
] . . Improvement Does Not Meet
Highly Effective Effective 3 Standards
The teacher: Necessary
Tries to be sensitive to the
h L . I
Shows great sevsnmty e C(.)mmumcatzs re-sp ectﬁ.JI‘ ¥ culture and beliefs of Is often insensitive to the
a. respect for famnily and with parents and is sensitive fo s e e .
. . e, students’ families but culture and beliefs of students’
Respect community culture, values, different families’ coltere and . _,
. sometimes shows lack of farnilies.
and beliefs. values. -
sensitivity.
Shows each parer.n an-m-depth -Shows parents 5:1 g«?:nmne Tells parents that he or she Does not communicate to
b. knowledge of their child and  [interest and belief in each . parents knowledge of
. . . 1y i cares about their children and |7 . .,
Belief strong belief he or she will child’s ability to reach wants the best for them individual children or concern
meet or exceed standards. standards. ' about their future.
G.l i parents. clearuitn . S . nts clear Sends home a list of Doesn't inform parents about
c. friendly learning and behavior |expectations for student . .
. . . . classroom roles and the leaming and behavior
Expectations |expectations and exemplars of [leamning and behavior for the R
. syllabus for the year. expectations.
proficient work. year.
Makes sure parents hear Promptly informs parents of  [Lets parents know about .
.. . . . . . Seldom informs parents of
d. positive news about their behavior and learning problems their children are OnCErts oF DOSitive news
Communication |children first, and immediately |problems, and also updates having but rarely mentions Sbout their c]]):i)]:jren
flags any problems. parents on good news, positive news. :
Frequently involves parents in |Updates parents on the Sends home occasional . .
. L. . . . Rarely if ever communicates
e, supporting and enriching the |unfolding curriculum and suggestions on how parents .
i . . o g . with parents on ways to help
Involving curriculum for their children as{suggests ways to support can help their children with L
i X their children at home.
it unfolds. learning at home. schoolwork.
Assigns highly engaging Assigns appropriate Assigns homework, keeps As?'lgns homework but is
f. homework, gets close to a homework, holds students . resigned to the fact that many
... track of compliance, but R .
Homework 100% return, and promptly accountable for turning it in, rarely follows u students won’t turn it in, and
provides helpful feedback. and gives feedback. - y P- doesn't follow up.
Deals immediate|
m' ly and Responds promptly to parent |Is slow to respond to some Does not respond to parent
g. successfully with parent concems and makes parents
R . cemns and makes parents | CO"CES and makes parents  |parent concerns and comes fee) unwelcome in th
€SPONSIVENESs |CoNCern: ©8 PAIENIS | fee] welcome in the school. across as unwelcoming . me m the
feel welcome any time. classroom.
v student-led- conferences, Uses report card conferences Gives out repost cards and
report cards, and informal Uses conferences and report . .
h. . . . to tell parents the areas in expects parents to deal with
Revorti talks to give parents detailed |cards to give parents feedback which their children can the areas that n
eporting and helpful feedback on on their children’s progress., |, .
. \ improve. improvement.
children’s progress.
. Is su(.:cessffxl i contacting and Tries to contact all parents and [Li1cs to oomdt d . par(j.nts, Makes little or no effort 10
i. working with all parents, . . . but ends up talking mainly to
. . is tenacious in coptacting hard- . . °  |contact parenis.
Outreach including those who are hard the parents of high-achieving
to-reach parents.
to reach. students.
Successfully enlists classroom .
. volunteers and extra tesources cR:::mhziict’Utamef:a:;lshs ::j Asks parents to volonteer in | Does not reach out for extra
R I from homes and the in volunt e: rsgan d addition alg the classroom and contribute |support from parents or the
£S0TRECS extra resources. community.

community to enrich the

curriculum.

TESOUTCES.

Overall rating: Comments:



F. Professional Responsibilities

2

1

4 3
. . . Improvement Does Not Meet
Highly Effective Effective Np Standards
The teacher: ecessary
bs S (6- s :
a Has perfect or near-perfect Has very good attendance (95- Has moderate absences (6 _ Has many absences (11% o.r
Attend attendance (98-100%) 97%) 10%). If there are extenuating |more). If there are extenuating
Ieance o ' circumstances, state below.  [circumstances, state below.
Periodicall . I .
In professional contexts, Uses cotrect grammar, syntax, eriodically makes errors in _ Frequently i
b. o s grammar, syntax, usage grammar, syntax, usage,
L speaks and writes correctly, |usage, and speling in and/or spelling in professional|and/or spelling in professional
anguage succinctly, and eloquently. professional contexts. FPElling In protes: pEIling In Protess
contexts. contexts.
Carries out assignments Is punctual and reliable with  |Occasionally skips Frequently skips assignments,
c. conscientiously and paperwork, duties, and assignments, is late, makes  |is late, makes errors in
Reliability  |punctually, keeps meticulous |assignments; keeps accurate  |errors in records, and misses |records, and misses paperwork
records, and is never late. records, paperwork deadlines. deadlines.
: s s te . ionally acts
Preeent:q 23 & consumma Demonstrates professional Occas:o_n ally acts and/(?r Frequently acts and/or dresses
d. professional and always - dresses in an unprofessional |. .
. . R demeanor and maintains . in an vnprofessional manner
Professionalism |observes appropriate . . manner and/or violates . .
. appropriate boundaries. . and violates boundaries.
boundarijes. boundaries.
Is invariably ethical, honest, [Is ethical and forthright, uses |Sometimes uses questionable |Is frequently unethical,
e. and forthright, uses good judgment, and maintains |judgment, is less than dishonest, uses poor judgment,
Judgment |impeccable judgment, and confidentiality with student  |completely honest, and/or and/or discloses student
respects confidentiality. records. discloses student information. |information.
I 3 3 . oy age f
£ & 2 ImpbANE membSr t.)f puires resp ons'b'].‘ ty or.gl_-a.de When asked, will serve ona  |Declines invitations to serve
teacher teams and committees |level and schoolwide activities R .
Abeove-and- . committee and attend an after-{on committees and attend after;
d and frequently volunteers for |and takes part in after-school school activit school activities
beyon after-school activities. activities, Y- 00" achvities.
. - 1 d
Frequentl.y couributeg . sa p'o smveA team p ayer.an Occasionally snggests an idea |Rarely if ever contributes
g. valuable ideas and expertise  [contributes ideas, expertise, . . - ! . .
. P . . . . |aimed at improving the ideas that might help improve
Leadership |and instills in others a desire to|and time to the overall mission
. school. the school.
improve student results. of the school.
st th
Actively seeks out feedback L.l siens .thoughlfully to other Is somewhat defensive but  |Ts very defensive about
h. . viewpoints and responds . . .
and suggestions and uses them , . does listen to feedback and  |criticism and resistant to
Openness to improve performance constructively to suggestions suggestions changing classroom practice
prove pe " |and criticism. ggeshions. L grEes
] Meets at least wcekly_ with Collaborat.es with colleagucs Meets occasionally with Meets infrequently with
i. colleagues to plan units, share |to plan units, share teaching . .
Collaboration |ideas, and analyze interim ideas, and look at student colleagues to share ideas colleagues, and conversations
o : ’ aboul teaching and students. |lack educational substance,
assessments. work.
Actively reaches out for new |Secks out effective teaching . .
. 5 . . i Can occasionally be Ts not open to ideas for
J- ideas and engages in action  |ideas from colleagues, . . .
. persuaded to try out new improving teaching and
Growth research with colleagues to workshops, and other sources . .
classroom practices. learning.

figure out what works best.

and implements them weil.

Overall rating: Comments:



Evaluation Summary Page

Teacher’s name: School year:
School: Subject area:
Evaluator: Position:

RATINGS ON INDIVIDUAL RUBRICS:

A. Planning and Preparation for Leaming:

Highly Effective ~ Effective = Improvement Necessary  Does Not Meet Standards
B. Classroom Management:

Highly Effective  Effective  Improvement Necessary  Does Not Meet Standards

C. Delivery of Instruction:
Highly Effective  Effective = Improvement Necessary  Does Not Meet Standards

D. Monitoring. Assessment. and Follow-Up:

Highly Effective  Effective  Improvement Necessary  Does Not Meet Standards

E. Family and Community Qutreach:

Highly Effective  Effective =~ Improvement Necessary  Does Not Meet Standards

F. Professional Responsibilities:
Highly Effective  Effective  Improvement Necessary  Does Not Meet Standards

OVERALL RATING:
Highly Effective Effective = Improvement Necessary Does Not Meet Standards

OVERALL COMMENTS BY SUPERVISOR:

OVERALL COMMENTS BY TEACHER:

Principal’s signature: - _ Date:

Teacher’s signature: Date: S—

(The teacher’s signature indicates that he or she has seen and discussed the evaluation; it does not
necessarily denote agreement with the report.)
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Overview of
Contents:

Page 1

Page 2

Pages 3-9

Common Data Views

Data Driven instruction and inquiry (DD} is a critical component of the
Regents’ Reform Agenda. As educators strive to effectively implement the
NYS Common Core Curriculum, having access to high-quality data rejated
to student learning has become increasingly important.

As a result, the 12 Regional Information Centers are collaborating in an
effort to provide all school districts with a common report package that can

be leveraged to support the following needs:

- Provide educators, across the state, with a common framework to discus:
effective teaching strategies.

- Improve the quality of reports available by leveraging programming and
data analysis expertise across the state.

Please review the following pages to iearn more about the 12 Regional
Information Centers and the Common Data Views.
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IT Centers

Central New York RIC

Genesee Valley / Wayne Finger
Lakes Educational Technoloay
Service (EduTech)

a2

\J
s
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Greater Southern Tier RIC

Regional information Centers’ Expertise

Lower Hudson RIC
The Regional Information Centers (RICs) are organized under the Board

of Cooperative Educational Services (BOCES). Regional Information

Mid-Hudson RIC

Centers (RICs) offer 21st century classroom tools to optimize student
achievement, Similar to BOCES, RICs are a trusted provider of
Mohawk RIC collaborative services. By regionalizing services, the RICs, in particular,

make a wider range of technology skill sets available to school districts.

R rad i This relationship increases the buying power of a district and promotes
aonro

consistent technical standards. This cost affective system continues to

lighten the burden placed on local taxpayers and has leveled the
NassaU RIC playing field so that no matter the size of a district, the best resources
remain within reach for New York students.

Nartheastern RIC . .
- : RICs provide an array of services that support New York State’s

Testing Program and Data Driven Instruction and Inquiry {DDI},

South Central RIC including those highlighted below.

bty NYS Data Warehouse  Benchmark anc Local  Data Report
. Support Assessimerts Support Development
3-8 Testng Supgort Erasure Analysis Data Analysis Support

Western New York RIC

Regents Scarning

Data integration
Support

Network and Inquiry
Teams Support



Common Data Views Development Proce:

In the fall of 2013, the twelve Regional Information Centers worked collaboratively to identify the five
common data views that would be most beneficlal to school districts across the state for instructional
purposes. The project began with the development of the 3-8 Individual Student Performance Reports,
Regional Gap Analysis, Released Question Analysis, Constructed Response Analysis and P-Value
Reports. When the 2014 testing data was released in July, all five reports were available for all districts
to use for professional deveiopment and instructional planning for the 2014-2015 school year.

During the fali of 2014, the Regional Information Centers created the common data views at the
Regents level. in addition, they created the Regional Scatter Piot Reports that illustrate the relationship
between economically disadvantaged students and proficiency rates at both the 3-8 and Regents
levels. These reports are now created and wili be available when the data is released from SED this
summer. During the spring of 2015, a subcommittee convened to review the common data views and
re-image them so that all 12 RIC’s were providing reports that not only provided the same information,
but looked the same as well. This document includes samples of the updated Individual Student
Performance, Regional Gap Analysis, and the Released Question Report.

The plan is to continue to expand the views as data driven instructional practices are refined across
the state and data analysis needs evolve. This document will be updated as additional views are

developed.

Individual
Student X X X X X
Performance
Regional G
,Agglysis * X X X X X X X
l
Released ’
Question X X X X X
Arialysis
Constructed
Pagpange X X X X X X
Angivais | |
|
P-Value '
X X X X X
BEratier Plot
X X X X X




Individual Student Performance

For all students taught in a particuiar
section or building, this view provides
Information related to students’
individual performance. Each siudent’s
results are grouped by domain, cluster,
and standard.

Data Analysis Best Practice:

When interpreting results for single students, the greater number of questions
examined, the greater the configence in the interpretations about the
student’s performance on guestions greupad in meaningful ways.

Individual Audent Parformancs Raport
T 1epon G CEpanited Dy lesen Mg SLANGTT I SN0 [P Ny Ier beR peroe of e Chamce GUELEmS Sriwer o0 (O exth A1) yell 33 1he Dowil: o
e e e N L L




Regional Gap Analysis

This common view shows the
percentage of total possible points
earned for the district, as compared
to the regional percent correct for
each item.
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Released Questions Performance

This common view provides
performance information on each
question released by NYSED. The
view highlights the distribution of
responses for multiple choice and
constructed response items.

Data Analysis Best Practice:

Educators should use this re:é&% % conjunction with New York State
Education: Department's 2014 refe sampie of questions. Questions are
availabie in every grade {3-8; for both ELA and Mathematics. To access these
questions visit: https: //mw.engagen' 'yoig/

Released Question Performance Report by Class)Section
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Constructed Response Distribution

This common view shows students’
performance on constructed
response items. Tables and/or
graphs show aggregated
performance within a domain and/or
distribution of performance by
standard.

Data Analysis Best Practice: *l. ﬁ —
Analysis of constructed response dIS ri '-"--in reports supports educators in

improving wﬁﬁg : _owlg{ )

ol

adequate mastery of a rar
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P-Value

This common view shows the p-value
for each question. For multiple choice
items, p-value is the proportion of
students responding correctly. For
constructed response items, p-value is
the mean raw score divided by the
maximum number of score points for an
item.

Data Analysis Best Practice:
District per'rormahce G :\dnvduai qués tons can ve oomparec to reglonal

The larger the sampie size me ‘_ ﬁvewrs
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- Proficiency & Poverty
“Scatter Plot

This common data view illustrates the relationship
between economically disadvantaged students
and proficiency rates. Districts placed in the
upper-right quadrant are both high-need and
high-performance; districts placed in the lower-
right quadrant are those of high-needs and low-
performance; districts in the upper- left are low-
need and high-performance; finally, those in the
lower-left quadrant are low-need and low-
performance.

Data Analysis Best Practice: This chart can be used to examine the
correlation between econormicaity dzsadvantaged students and performance.

Particular interest should be paid to }moce districts who are placed, or
Jpproaching, the upper-right quadrar‘t as tnose schools have shown
significant leveis of achievement with significant barriers related to student

poverty.
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Communication Protocol

A precursor to using data effectively in data driven instruction is an
awareness of the types of data available for review. Below is a recommended
flow chart for the dissemination of information to ensure that all educators
can access the valuable reporting available in Cognos or similar RIC
developed environments.

District Superintendent
Shares an overview of the content, timeline and accessibility
of the Common Data Views in their region with component Superintendents.

\ 4

Superintendent
Shares an cverview of the content, timeline and accessibility
of the Common Data Views in their district with Assistant Superintendents,
Principals and District Level Instructional Teams/Committees.

\ 4

Principal
Shares an overview of the content, timeline and accessibility
of the Common Data Views in their building with School Based Inquiry Teams
and teachers. Prints out grade level data reports for teacher or SBIT use.

*

Teacher
Utilizes the printed Common Data View reports as a resource
as they prepare for and participate in Data Analysis Meetings.

For specific details regarding how to log Into the local Cognos environment or to have a Data Analyst
assist you with the interpretation of these and other available reports, please contact your Regional
Information Center.

10



‘Recommended Report Timeline

NYSED releases the data sets used to create the common data views in
phases following the testing administration window. Although many of the
common data views are available after the first data release, some fields
remain empty until the second round of data is released. This sheet outlines
the optimal time to access, print and utilize the common data view reports so

that all fields are complete and the report is most useful.

2016 Instructionad Reports Release for Grades 3-8
ELA & Mathematics Testing Program

Reports available for instructional analysis, summer curricuium writing,

planning & goal setting include:
* Constructed Response Distribution of Points Awarded (by District

version)
e Performance Report with Gap Analysis {(by District version)

e P-Value Report (by District version)

\ 4

2016 Summer Report Release

* Released Question Performance Report
» Proficiency & Poverty Scatter Plot

Undatod Anvil 2018 11
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Subject(s): Grade:

Teacher(s): Date:

Windham-Ashland-Jewett CSD

Common Core Aligned Lesson Plan Template

-

LESSON ELEMENT

Goal and/or Lesson Objective:

Key Concepts: (What is the key concept or topic of this [esson?)

College Readiness Focus / 21™ Century Skills: (What Common Core Shift will this lesson address? Explain. How
does this lesson address these 21% Century skills: critical thinking, communication, collaboration, literacy
information and technology, innovation, global awareness?)

Learning Standards: {What New York State and/or Common Core Standard will this lesson address?)

Formative Assessment Criteria for Success: {How will you address whether or not students have learned this
material?)

Plans for Lesson Modification: (How will you modify future instruction for students who fail to meet the
expectations of this lesson?)

Interim Assessment: (Are these performance indicators also measured on an interim assessment? Explain.....or
provide a copy of the interim assessment.)

Unit Plan: (Is this lesson part of a larger unit plan? If so, what are the “big ideas” or “enduring understandings” of
that unit? E.g. Students will understand...........)

Learning Target(s): (What will students know and be able to do as a result of this lesson?)

10. What opportunities for cognitive engagement will this lesson provide for students?




11.

Access for All: {How will you ensure that ALL students have access to and are able to engage appropriately in this
lesson? Consider all aspects of student diversity.)

12

Maodifications/Accommodations: (What curriculum modifications and/or classroom accommodations will you
make for Students with Disabilities in your class? Be as specific as possible.)

13.

Resources/Materials: (What texts, digital resources, & materials will be used in this lesson? Also, how will you use
technology in this lesson?)

14,

Introduction to the lesson: {How will you introduce the lesson? Identify time allotted for this part of the lesson.)

15.

Anticipatory Set: (Set the stage for your students by tapping into their prior knowledge. Identify time allotted for
this part of the lesson.)

16.

Essential Question for the lesson:

17.

Direct Instruction: (Explain how the lesson concepts will be presented to your students. List the activities that you
have planned and identify time allotted for each activity.)

18.

Vocabulary: (List the key terms and phrases used during the lesson.)

19.

Closure: (Outline how you will wrap up the lesson. Identify time allotted for this part of the lesson.)

20.

New York State Teaching Standards: (What New York State Teaching Standards did you focus on during this
lesson? Choose one element of focus from Standard 3, one element of focus from Standard 4, and one element of
focus from Standard 5.)










10/18/2016 Differentiated PD Survey: Please complete and submit this form by Tech Tuesday, September 20th

Differentiated PD Survey: Please complete and submit
this form by Tech Tuesday, September 29th

By completing this Google Form you are helping Carly to design Professional Development that will
best meet your individual needs. Differentiated professional development is a goal and this survey is an
essential component to designing trainings and workshops that are meaningful and productive.

Please remember this is not being used for evaluative purposes. The data gleaned from this survey is
only being used in the development of high-quality professional development.

Simply click to respond to individual questions and submit by sefecting the blue SEND FORM button at
the bottom of the screen.

1. First Name

2. Last Name

ISTE Teacher Standard 1:

Facilitate and Inspire Student Leamning and Creativity

3. | can show students how to use twitter as a resource for sharing ideas, collaborating with
others, and gather useful resources.

Mark only one oval.

Yes
(" No

https://docs.google.com/afwajcs.orgiorms/d/1UJy YawWI-Trel2gwcl CdxWRVUVRbZGUI192P_yxM Srg/edit m



10/18/2016 Differentiated PD Survey: Please complete and submit this form by Tech Tuesday, September 20th

4. Please check off which of the following instructional technologies you currently use in your
classroom: *
Check all that apply.

Tellagami
Microsoft Word
Microsoft PowerPoint

Microsoft Excel

L OOO

Twitter

Google Docs
Google Slides
Google Sheets
Google Classroom
Edmodo

Google Sites
Blogging
Educreations
Skype

QR Codes

Pic Collage
Shadow Puppets
Geogebra

School in sites webpage
Video Recordings for Flipped Classroom
Audio recording
Thinglink

Go Formative
Powtoon

Facetime

Google Hangouts
Google Earth
Chrome Extensions
Google Add-Ons
Virtual Field Trips
Skype

Today's Meet

Google Forms

LU OO00000000000coo0ooonoonon

Google Draw

hitps://docs.google.com/aiwajcs.orgforms/d/1UJy YawWi-Trel2gwel CiXWRVUVRbZGUI192P_yxM5rg/ledit
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10/18/2016 Differentiated PD Survey: Please complete and submit this form by Tech Tuesday, September 29th

5. | can smash (combine) digital resources to create engaging and robust content for my
students. *
Mark only one oval.

Yes

No

ISTE Teacher Standard 2:

Design and Develop Digital Age Learning Experiences and Assessments

6. | can create multimedia presentations for lessons that are visually appealing and interactive
for students.
Mark only one oval.

Yes

() No

7. | can create digital assessments using more than one platform.
Mark only one oval.

() Yes
() No

8. Students submit their work to me electronically.
Mark only one oval.

() Yes

No

9. 1 can use technology to conduct formative assessments. *
Mark only one oval.

Yes

() No

10. Students maintain an electronic portfolio of their work in my class. *
Mark only one oval.

() Yes
() No

11. | can share at 3 least resources that can be used to create simple digital assessments.
Mark only one oval.

Yes
) No

ISTE Teacher Standard 3:

https://docs.google.com/aiwajcs.orgforms/d/1UJyY4wWI-Trel2gw el CaXWRVUVRBZGUI192P_yxMSrgledit
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10/18/2016 Differentiated PD Survey: Please complete and submit this form by Tech Tuesday, September 25th
Model Digital Age Work and Learning

12. Please select which of the following devices (HARDWARE) that you are familiar with using *
Check all that apply.

D Teacher computer station
D Student computer station
D Chromebook

[] iPad

[ ] Apple tv

[ ] Projector

[:] Scanner

13. | ean scan a QR Code *
Mark only one oval.

Q Yes
O o

14. | ean download an app. *
Mark only one oval.

() Yes
() No

15. I can create a QR code that links to image/audio/video/text/url. *
Check all that apply.

[] Yes
[ ] No

16. I can use advanced formatting features of google docs, slides, sheets, and forms. *
Mark only one oval.

() Yes
() No

17. | can bookmark webpages. *
Mark only one oval,

Yes
No

18. | can create a screencast, upload to youtube, and share with students/families on my
classroom webpage. *
Mark only one oval.
(— ) Yes

O o

hitps://docs.googie.com/afwajcs.orgforms/d/1UJy YAwWI-Trel2gw el CixXWRVUVRbZ GUIT92P_yxM Srg/edit
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10/18/2016

19.

20.

21.

22,

23.

24.

25.

26.

Differentiated PD Survey: Please complete and submit this form by Tech Tuesday, September 20th

| can create, select an appropriate template, and add content to a Google Site independently. *

Mark only one oval.

Yes
No

| can drag and drop items and objects when needed. *
Mark only one oval.

() Yes
() No

| can create a Google Doc, Sheet, Slide, Drawing, and Form. *
Mark only one oval,

Yes

No

| can locate files that | have saved to my computer, Google Drive, or other cloud-based
platform. *
Mark only one oval.

() Yes
() No

| can rename, delete, and move files and folders that are saved on my computer, Google
Drive, or other platform. *
Mark only one oval.

Yes

No

| can create a folder in Google Drive/Computer and add files as needed. *
Mark only one oval.

{7y Yes

(") No

I can login into my email and delete messages that | no longer need. *
Mark only one oval.

) ves

No

| can copy, cut, and paste using keyboard shortcuts. *
Mark only one oval.

Yes
No

https:/idocs google.com/a/wajcs. .orgfforms/d/1UJy YawWI-Trel2gw el CaXWRVUVRBZGUI192P_yxM Srg/edit

SN



10/18/2016 Differentiated PD Survey: Please complete and submit this form by Tech Tuesday, September 28th

27. 1 can share a google doc, form, site, or sheet with another person. *
Mark only one oval.

O Yes
() No

28. 1 can find a file that someone has shared with me on Google Drive, *
Mark only one oval.

() Yes
() No

29. | can attach a file to an email. *
Mark only one oval.

() Yes
(D No

30. I can change the page orientation of a document. *
Mark only one oval.

() Yes
() No

31. 1 know how to shorten url's before sharing them. *
Mark only one oval.

() Yes
() No

32. | can bold, underline, italicize, change font style and size in Google (Docs, Slides, Sheets,
Forms) and Microsoft products (Word, PowerPoint, Excel). *

Mark only one oval.

() Yes
() No

33. | can connect an iPad to an apple tv. *
Mark only one oval.

C) Yes
O o

34. | can add images and video to my Google Site. *
Mark only one oval.

Yes
No

https://docs.google.com/aiwajcs.orgforms/d/ U Jy YaAwWI-Trel2gwel CdxWRVUVRbZGUIM92P_yxM Srg/edit 611



10/18/2016 Differentiated PD Survey: Please complete and submit this form by Tech Tuesday, September 28th
35. | can adjust the volume and turn an iPad/Chromebook/Computer on and off. *
Mark only one oval.

Yes
@R

36. | can use the camera app to take a photo. *
Mari only one oval.

() Yes
(D No

37. | can share a video or picture via email. *
Mark only one oval.

Yes
No

38. | can use the embed gadget in Google Sites to add digital content and animations to my site.

*

Mark only one oval.

() Yes
() No

39. | know how to schedule a virtual field trip. *
Mark only one oval.

Yes
No

40. | can share a Google Doc, Sheet, Slide, Drawing, and Form with others. *
Mark only one oval.

Yes
No

41. | can adjust the sharing setting when sharing in Google. *
Mark only one oval.

(D) Yes
() No

42. | can upload something to the "cloud” *
Mark only one oval.

{ ) Yes
No

hitps://docs.google.com/a/wajcs.orgforms/d/AUJy YawWI-Trel2gwel CdxWRVUVRDZ GU1192P_yxM 5rgledit m1



10/18/2016

43.

45,

46.

47.

48.

49,

50.

Differentiated PD Survey: Please complete and submit this form by Tech Tuesday, Seplember 26th

I can create a shortcut to a website on my desktop. *
Mark only one oval.

() Yes
O No

. | can use advanced word processing functions { add a table, columns, insert image) *

Mark only one oval.

C) Yes
() No

| can CC others on an email. *
Mark only one oval.

() Yes
() No

| can create distribution lists in my email and use this method to communicate with specific
groups of people. *
Mark only one oval.

() Yes
() No

| can create a hyperlink. *
Mark only one oval.

() Yes
() No

| can identify and use a link within an email. *
Mark only one oval,

() Yes
() No

| can add pages to my Google Site. *
Mark only one oval.

(D Yes
() No

I can add an event to my Google Calendar. *
Mark only one oval.

Yes

() No

ISTE Teacher Standard 4:

hitps://docs.google.com/a/wajcs.orgforms/d/ Uy YawWI-Trel2gw el C&XWRVUVRbZ GUIN92P_yxM5rgledit
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10/18/2016 Differentiated PD Survey: Please complete and submit this form by Tech Tuesday, September 29th
Promote and Model Digital Citizenship and Responsibility

51. | know how to facilitate a videoconference in my classroom. *
Mark only one oval.

C) Yes
O o

52, | know how to facilitate tweeting with an author or expert in my ciassroom. *
Mark only one oval.

Yes
No

53. | can interact with students via gmail to model appropriate use of email. *
Mark only one oval.

Yes

() No

54, Students are provided with a variety of choices with regard to the tech tools that they use to
communicate informaticn in projects and assignments. *

Mark only one oval.

Yes
No

ISTE Teacher Standard 5:

Engage in Professional Growth and Leadership

55. | am familiar with the teacher ISTE standards and am comfortable incorporating them into my
curriculum. *

Mark only one oval.
(y-} Yes

(D) No

56. | am comfortable using Skype to connect with another class, an author, or an expert in a field
of study. *
Mark only one oval.

Yes
No

57. | can use twitter to connect with other educational professionals and find resources for my
curriculum. *

Mark only one oval.

() Yes
() No

hitps://docs.google.com/alwajcs.orgfforms/d/MUJy YawWI-Trcl2gwclCdxWRVUVRBZGUI192P_yxM5rg/edit oMM



10/18/2016 Differentiated PD Survey: Piease complete and submit this form by Tech Tuesday, September 28th

58. Please rate how often you incorporate digital tools and resources in your classroom *
Mark only one oval.

Never Daily

59. Please rate how well your curriculum incorporates digital citizenship. *
Mark only one oval.

1 2 3 4

It's never addressed Q Q O O It's embedded in my curriculum.

60. Please rate how well your curriculum encourages students to connect with experts outside of
the school community. *

Mark only one oval.

1 2 3 4
Never o C) O C) Several times a year.

61. My students use technology during lessons: *
Mark only one oval.

() Daily

() Weekly
() Monthly
(") Rarely

62. | currently use educational technology in my classroom: *
Check all that apply.

[ ] Daily
[] weekiy
[ ] Monthly
[ ] Rarely

63. We are looking for international partners to do mystery facetime sessions with! Do you have a
friend or family member who would be willing to connect with WAJ students and provide
clues on their secret international location? *

Mark only one oval.

() Yes

7 No

https://docs.google.com/atwajcs.orgforms/d/ MUy YawWI-Trel2gwclCAXWRVUVRBZ GU1192P_yxMSrg/edit o1



10/18/2016 Differentiated PD Survey: Please complete and submit this form by Tech Tuesday, September 28th

64. What specific technology skills do you feel your students need to work on this year? *

Examples: Their presentations are not engaging. | would like to see them explore innovative
presentation tools rather than always relying on a traditional PowerPoint.

65. What specific technology skills/tools would
you like to explore using in your classroom
this year?

66. Additional comments? Questions? Concerns?

Powered by
B Google Forms
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12/5/2016 ISTE in the Classroom

ISTE in the Classroom

Your responses to this form provide Carly and AJ with very valuable feedback that allow us to track our
technology integration progress at WAJ!

Your email address (cmead@wajcs.org) will be recorded when you submit this form. Not cmead? Sign

out
* Required

1. How do you use technology in your classroom
to facilitate digital assessments?
Examples: Plickers, Google Forms, Socrative,
Kahoot

2. In what context did you use the apps listed
above? EXAMPLE: Plickers to conduct a
formative assessment of students ability to tell
time accurately. *

3. What are some applications that you use to
create digital learning experiences for your
students? *

Examples: QR Codes, Pic Collage, Educreations,
Chalk Draw, Scoot Pad

4. How do your students use the applications
that you listed above? *

5. What are some applications that you are using
with your students to encourage
collaboration? (Virtual Field Trips, Google
Docs) *

6. What are some applications that you are using
with your students to promote digital
communication? (Gmail, Google Docs,
Microsoft Word, PowerPoint, Slides, iMovie,
Chatter Pix, Kid Pix) *

https:/docs . google.com/aiwajcs.orgiforms/d/1IbNQ-mOaOrmPLhZ YR 3ijuz20vdv2i3TQ_s-ThTbFkaOE/edit 112



12/5/2016 ISTE in the Classroom

7. Please provide examples of how your students
are using the applications to communicate
digitally. *

{1 Send me a copy of my responses.

Powered by
B Google Forms
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Fram: Carly Mead cmeadwwajis oy
Subject: Checklist
Oate: November 30, 2016 at 2:41 PM
To: Tammy Hebert thabeit @ wajcs oig

Student Name:

Kindergarten Tech Checklist

Sl

Turn on the computer.

Successfully logon to the
computer using school! issued
login.

Press CTRL+ALT+DEL during
login process to prompt the login
credential boxes to appear.

Login to school issued google
account.

Create an email

Type an upper and lowercase “A"

Type your first name in the subject
line.

Send your email to Mrs. Valerio.

Identify and use the space bar.

Identify and use the enter key.

Student can use the backspace
key "eraser” to correct an error.

Identify keyboard

Point to the monitor

Student can navigate to
keyboarding without tears icon on
WAJCS website.

Student can login to their
Keyboarding Without Tears
account.

Student can identify the keys that
their left and right pinkies should
goon.

Keyboarding Without Tears Spot
Check #1

Keyboarding with tears Spot
Check #2

T ot i ey v

T ———



Successfully logs off of or shuts
down computer.

Scan a QR code.

Identify and open the Chalk Draw
app.

Student can plug the iPad into the
cart.

Carly Mead

Director of Instructional Technology
Windham-Ashland-Jewett Central School
ciead@wajes.org

@carlymead

£18-734-3400 x1172










36 Views

MS. LI'S STEM 3 STUDENTS USE PIC COLLAGE AS
AN EXPERIMENT TOOL!

ISTE Student Standards 2016:
Empowered Learner
Creative Communicator
Computational Thinker

STE Te S 008;
Design and Develop Digital Age Learning Experiences
Facilitate and Inspire Student Learning and Creativity

Just like students may use a microscope, scale, or ruler during a science experiment they
can also use the foundational applications that are available at WAJ! Students in STEM 3
tested the effects of different variables on the melting rate of ice cubes. These variables
included shining a flashlight on the ice cubes, sprinkling salt on the ice cubes, or blowing
on their ice cubes. Students compared the melting rates of the ice cubes to their control
tray and were able to capture their data by taking pictures of their results at 2 minute
intervals, Students then created a compilation of their data using PicCollage. Students
reflected on their results in the "Results” section of their Experimental Sheet through the

creation of a second PicCollage.
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Cocktail French
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by Heather Melndl
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FOURTH GRADERS GO DIGITAL FOR ANNUAL
NATIVE AMERICAN MUSEUM!

This year WA 4th graders have incorporated digital surprises into their annual Native
American Museum. Students have used Google Docs to prepare their reports, Pic Coliage
to create display materials, and even produced a commercial to invite the community to
visit the museum! Nice work 4th grade!

ISTE Student Standards:

Creative Communicator
Empowered Learner
Digital Citizenship

4TH GRADE THIS WAJ FINISHED
STUDENTS STUDENTIS PRODUCT!
SHOW OFF TRYING TO

THE PIC DECIDE THE

COLLAGES BEST



MRS. COUGHLIN DRESSES UP LIKE AN
EMOTICON!

This month Mrs. Coughlin also used the voice recorder app with her students! Students
were able to record themselves reading a story and Mrs. Coughlin emailed the recording
to their parents for a modern day digital update on their child’s progress! Awesome job
Mrs. Coughlin!

Hear one of her students reading in the recording below! it will definitely make you smile!

ISTE Student Standards 2016:
Empowered Learner

Creative Communicator

Digital Citizen

T r rds:
Model Digital Age Word and Learning
Facilitate and Inspire Student Learning and Creativity

Valerie.m4a drive.google.com

DIGITAL STORYTELLING: MS. KOBYLAR'S 6TH
GRADE CLASS

ISTE Student Standards 2016:

Empowered Learner
» Creative Communicator
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ISTE STUDENT STANDARDS 2016

Below you will find a printable ISTE Student Standards Poster, This is a great visual that
allows students to easily identify the standards they are fulfilling when working on a
project, assignment, or classroom activity. Challenge your students to identify the
standard they are meeting and explain why. You will be amazed at the feedback you get

from these digital natives!

A P A L iste-standards_students-201... drive.google.com

l@_\TB-

NOVEMBER TECH BITE

WHEN
THURSDAY, NOV., 17TH, 2:45PM

WHERE
MRS. VALERIO'S ROOM —

Get Directions

EXAMPLES OF AWESOME EDMODO SAMR
POSTS!

ISTE Teacher Standard 5: Engage in Professional Growth and Leadership

Posting to Edmodo is quick and easy! If you would like me to show you how to login and
post please feel free to email Carly.

p-s. Please do not feel overwhelmed by Edmodo. The goal is to post once a month to a
challenge and mostly just have fun sharing and getting some tech inspiration from our
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Olweus Bullying
Questionnaire

What grade are you in?
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O 4
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. Connect with carly mead

carly is using Smore flyers to spread the word online.

Design beautiful online flyers and publish instantly.
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STUDENT BEHAVIOR
REFERRAL FORM Windham, NY 12496

‘Windham-Ashland-Jewett Central School
PO Box 429, 5411 Main Street

PHONE 518-734-3400
FAX 518-734-4627

WWW.Wa|CS.0rg

Student’s Name:

Person Making Referral:

Date of Offense:

O Staff [ Studentvia Staff [ Other Non-Student

Time of Offense: AM /PM Grade Level:

PROBLEM BEHAVIOR

LOCATION OF OFFENSE

O Inappropriate Language
O Insubordination

O Verbal Threat

O Disruption

O Late to School
4 8 12 16

| 1Skipping Class

OSkipped an Assigned
Detention

O Forgery

0 Theft

[0 Dress Code Violation
O Plagiarism

O Cheating

O Tobacco / Alcohol /
Drugs

O Physical Aggression
[0 Property Damage
O Parking Violation

O Leaving School Without
Permission

O Inappropriate Use of
Electronic Device

O other

] On school property: specific location

O At school-sponsored function off school grounds

O on school transportation

O other

ADMINISTRATIVE DECISION (Office Use Only)

CINotified Parent(s) by Letter or [Time Out In Office: Duration

by email
OLoss Of Privilege (specify): Duration
[CINotified Parent(s) by Phone

[l Conference with Student OLunch / Recess Detention: Duration

[IRequest Team Conference | [gter.gchool Detention: (circle one): 3:00 PM ~or~ 4:00 PM
Specific Dates:
OcCounselor Referral
Oindividualized Instruction Oln-School Suspension:  Specific Dates:
. [Osuspension from School:
Clwaming Specific Dates:

[ Other: Specifiy:

Administrative Comments:




Note: Please avoid including the names of victims or witnesses here.
Use direct quotes and describe specific actions or behaviors if possible.

Description of Offense:

Staff Signature Date

FOR OFFICE USE ONLY:
Administrative Action:

FOR OFFICE USE ONLY

Data Entered By Date

Administrator Date Copies: Office - Parent - Personnel










WINDHAM-ASHLAND-JEWETT CENTRAL SCHOOL DISTRICT
INCIDENT REPORTING FORM
DIGNITY FOR ALL STUDENTS ACT

It is the Policy of the Windham-Ashland-Jewett Central School District to provide a school environment that is free
from harassment, bullying and discrimination for all students. Harassment or discrimination of a student by another
student or by a school employee on school property or at a school function on the basis of actual or perceived race,
color, weight, national origin, ethnic group, religion, religious practice, disability, sexual orientation, gender or sex

is expressly prohibited.

Contact Information
Person Completing this Form: Date:

Name: Address: -

Telephone number(s):
E-mail Address:
Relationship to the Student on whose behalf you are reporting: (Select one)

Self Friend/Classmate Teacher/Administrator Parent Relative

Other (please explain)

Incident(s) - Description and Location (attach additional pages, as necessary)

Name of Targeted Student: o S

School Attending: Age/Grade:

Name of Alleged Aggressor(s) (if known):

School Attending: Age/Grade/Position:

Relationship between the Target and Aggressor (if known)

Date(s) of Alleged Incident(s):

Location of Incident Within Building: (circle all that apply)

Classroom  Hallway/Stairs (where) Restroom (where)
Playground  Locker Room (where) Lunchroom  Athletic Field
Parking Lot  Field Trip (on school property/off school property)

School Sponsored Event (list) Other:

School Bus (on the way to school/on the way home from school)



Please describe the incident:

Please identify the behavior(s) or actions observed or witnessed from the aggressor(s):
(check all that apply)

Teasing Name-Calling  Rude Gestures Hitting/Punching
Threatening Gestures Intimidation Threat of Harm Pushing/Shoving
Kicking/Tripping Excluding /Rejecting the Student Graffiti
Mimicking/Imitating or Mocking Spreading Rumors or Gossip

Stealing Putting the Student Down/Making the Target of Jokes
Getting someone else to threaten/hit/harm another student Demanding Money/Items
Other:

Please Identify any Potential Witnesses:

Frequency of Incident(s):(time and places):

Please identify what characteristics [actual or perceived| of the targeted student which

were the subject of the discriminatory or harassing behavior: (check all that apply):

Race Color National Origin Ethnic Group Weight
Gender Identity/Expression Gender Sex Sexual Orientation
Disability Religion Religious Practice ~ Other (please list):

Was there any Physical Injury as a result of the incident? Y N

If you answered yes above, please describe: -

Did you report this information to the school? Y N

To whom? When?

The statements in this document are true and accurate.
Signature Date:

Retaliation or threats of retaliation against any person involved in an investigation of harassment or discrimination (including those who initiate
the complaint, participate or conduct the investigation or are involved or testify related to the complaint) is a violation of the law. If you believe
that you have been subjected to retaliation on the basis of your cooperation with the investigation, please notify the Dignity Act Coordinator at
the Windham-Ashland-Jewett Central School.
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BULLYING PREVENTION PROGRAM

L4

e — o T
| . -~ Please UseaNo. 2 Pencil
e Blue or Black Pen =

Date:

Name of School: e R T

Grade: 3 4 5 6 7 8 9 10 11 12

Classroom: A B Cc D E F G H I J K

You will find questions in this booklet about your life in school. There are several answers below
each question. Answer each question by filling in the circle next to the answer that best describes
how you think or feel. In question 1 below, if you really dislike school, fill in the circle next to “I dislike

hool very much.” If you really like school, fill in the circle next to “l like school very much,” and so
on. Fill in only one of the circles for each question. Try to keep your marks inside the circle.

Olweus Bullying Questionnaire

Now, fill in the circle next to the answer that best describes how you feel about school.

1. How do you like school?

| dislike school very much

| dislike school

I neither like nor dislike school
| like school

| like school very much

If you fill in the wrong circle, you can change your answer like this: Put an “X” through the
wrong circle ¥ and then fill in the circle where you want your answer to be.

Do not put your name on this booklet. No one will know how you have answered these questions.
But it is important that you answer carefully and tell how you really feel. Sometimes it is hard to
decide what to answer, but just try to give your best answer. If you have questions, raise your hand.

Most of the questions are about your life in school in the past couple of months, that is, the
period from the start of school after summer (winter) holiday vacation until now. So when
you answer, you should think of how it has been during the past 2 or 3 months and not only how

**is just now.



2. Are you a boy or a girl?

Girl
Boy

3. How many good friends do you have in your class(es)?

None

| have 1 good friend in my class(es)

i have 2 or 3 good friends in my class(es)

I have 4 or 5 good friends in my class(es)

| have 6 or more good friends in my class(es)

About being bullied by other students

Here are some questions about being bullied by other students. First we explain what bullying is.
We say a student is being bullied when another student, or several other students

* say mean and hurtful things, or make fun of him or her, or call him or her mean and
hurtful names

+ completely ignore or exclude him or her from their group of friends or leave him or
her out of things on purpose

+ hit, kick, push, shove around, or lock him or her inside a room

* tell lies or spread false rumors about him or her or send mean notes and try to make
other students dislike him or her

» and do other hurtful things like that

When we talk about bullying, these things happen more than just once, and it is difficult for the
student being bullied to defend himself or herself. We also call it bullying when a student is
teased more than just once in a mean and hurtful way.

But we do not call it bullying when the teasing is done in a friendly and playful way. Also, it is not
bullying when two students of about equal strength or power argue or fight.

4. How often have you been builied at school in the past couple of months?

| have not been bullied at school in the past couple of months
It has only happened once or twice

2 or 3 times a month

About once a week

Several times a week

Have you been bullied at school in the past couple of months in one or more of the
following ways (questions 5-13)7?

5. | was called mean names, was made fun of, or teased in a hurtful way.

It has not happened to me in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week




6. Other students left me out of things on purpose, excluded me from their group of friends,
or completely ignored me.

It has not happened to me in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

7. | was hit, kicked, pushed, shoved around, or locked indoors.

It has not happened to me in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

8. Other students told lies or spread false rumors about me and tried to make others dislike me.

It has not happened to me in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

9. I had money or other things taken away from me or damaged.

it has not happened to me in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

10. 1 was threatened or forced to do things | did not want to do.

It has not happened to me in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

11. I was bullied with mean names or comments about my race or color.

It has not happened to me in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

12. | was bullied with mean names, comments, or gestures with a sexual meaning.

It has not happened to me in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week



12a. | was bullied with mean or hurtful messages, calls or pictures, or in other ways on my
cell phone or over the Internet (computer). (Please remember that it is not bullying
when it is done in a friendly and playful way.)

It has not happened to me in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

12b. If you were bullied on your cell phone or over the Internet, how was it done?

Only on the cell phone
Only over the Internet
In both ways

13. | was bullied in another way.

It has not happened to me in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

14. In which class(es) is the student or students who bully you?

| have not been bullied at school in the past couple of months
In my class

In a different class but the same grade (year)

In a higher grade(s)

In a lower grade(s)

In both higher and lower grades

15. Have you been bullied by boys or girls?

| have not been bullied at school in the past couple of months
Mainly by 1 girl

By several girls

Mainly by 1 boy

By several boys

By both boys and girls

16. By how many students have you usually been bullied?

I have not been bullied at school in the past couple of months
Mainly by 1 student

By a group of 2-3 students

By a group of 4-9 students

By a group of 10 or more students

By several different students or groups of students

17. How long has the builying lasted?

I have not been bullied at school in the past couple of months
It lasted 1 or 2 weeks

it lasted about a month

It lasted about 6 months

It lasted about a year

It lasted for several years



18. Where have you been bullied?

| have not been bullied at school in the past couple of months
| have been bullied in one or more of the following places in the past couple of months

Please fill in the circles for all the places where you have been bullied:

18a. On the playground/athletic field (during recess or break times)
18b. In the hallways/stairwells

18c. In class (when the teacher was in the room)
18d. In class (when the teacher was not in the room)
18e. In the bathroom

18f. In gym class or the gym locker room/shower
18g. In the lunchroom

18h. On the way to and from school

18i. At the school bus stop

18j. On the school bus

18k. Somewhere else at school

19. Have you told anyone that you have been bullied in the past couple of months?

| have not been bullied at school in the past couple of months
| have been bullied, but | have not told anyone
| have been bullied, and | have told somebody about it

Please fill in the circles for all the people you have told:

19a. Your class or homeroom teacher
19b. Another adult at school

19¢c. Your parent(s)/guardian(s)

19d. Your brother(s) or sister(s)

19e. Your friend(s)

19f.  Somebody else

20. How often do the teachers or other adults at school try to put a stop to it when
a student is being bullied at school?

Almost never
Once in a while
Sometimes
Often

Almost always

21. How often do other students try to put a stop to it when a student is being bullied at school?

Almost never
Once in a while
Sometimes
Often

Almost always

22. Has any adult at home contacted the school to try to stop your being bullied at school
in the past couple of months?

| have not been bullied at school in the past coupie of months
No, they have not contacted the school

Yes, they have contacted the school once

Yes, they have contacted the school several times



23. When you see a student your age being bullied at school, what do you feel or think?

That is probably what he or she deserves

| do not feel much

| feel a bit sorry for him or her

| feel sorry for him or her and want to help him or her

About bullying other students

24. How often have you taken part in bullying another student(s) at school in the
past couple of months?

I have not bullied another student(s) at school in the past couple of months
It has only happened once or twice

2 or 3 times a month

About once a week

Several times a week

Have you bullied another student(s) at school in the past couple of months in one or more
of the following ways (questions 25-33)?

25. | called another student(s) mean names and made fun of or teased him or her in a hurtful way.

it has not happened in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

26. 1 kept him or her out of things on purpose, excluded him or her from my group of friends,
or completely ignored him or her.

It has not happened in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

27. 1 hit, kicked, pushed, and shoved him or her around, or locked him or her indoors.

It has not happened in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

28. | spread false rumors about him or her and tried to make others dislike him or her.

It has not happened in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

29. Itook money or other things from him or her or damaged his or her belongings.

It has not happened in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week




30.

31.

32.

32a.

33.

34.

35.

| threatened or forced him or her to do things he or she did not want to do.

It has not happened in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

I bullied him or her with mean names or comments about his or her race or color.

It has not happened in the past couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

| bullied him or her with mean names, comments, or gestures with a sexual meaning.

It has not happened in the ;?ast couple of months
Only once or twice

2 or 3 times a month

About once a week

Several times a week

| bullied him or her with mean or hurtful messages, calls or pictures, or in other ways
on my cell phone or over the Internet (computer).

It has not happened in the past couple of months
Oniy once or twice

2 or 3 times a month

About once a week

Several times a week

32b. If you bullied another student(s) on your cell phone or over the Internet (computer),
how was it done?
Only on the cell phone
Only over the Internet
In both ways

| bullied him or her in another way.
It has not happened in the past couple of months
Only once or twice
2 or 3 times a month
About once a week
Several times a week

Has your class or homeroom teacher or any other teacher talked with you about your
bullying another student(s) at school in the past couple of months?

I have not bullied another student(s) at school in the past couple of months

No, they have not talked with me about it

Yes, they have talked with me about it once

Yes, they have talked with me about it several times

Has any adult at home talked with you about your bullying another student(s) at school in
the past couple of months?

| have not bullied another student(s) at school in the past couple of months

No, they have not talked with me about it

Yes, they have talked with me about it once

Yes, they have talked with me about it several times



36. Do you think you could join in bullying a student whom you do not like?

Yes

Yes, maybe

I do not know

No, | do not think so
No

Definitely no

37. How do you usually react if you see or learn that a student your age is being bullied
by another student(s)?

| have never noticed that students my age have been bullied

| take part in the bullying

| do not do anything, but | think the bullying is okay

| just watch what goes on

| do not do anything, but I think | ought to help the bullied student
| try to help the bullied student in one way or another

38. How often are you afraid of being bullied by other students in your school?

Never
Seldom
Sometimes
Fairly often
Often

Very often

39. Overall, how much do you think your class or homeroom teacher has done to cut down
on bullying in your classroom in the past couple of months?

Little or nothing
Fairly little
Somewhat

A good deal
Much

(The question below is optional. You do not have to answer this question if you do not want to.)
40. How do you describe yourself? (Fill in all that apply.)

American Indian Asian American
Black or African American White

Arab or Arab American Other

Hispanic or Latino | do not know

School-Specific Questions

41. 42.

moow3
mooQmw>»

PDA
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11/4/2016 Olweus Bullying Questionnaire - Google Forms

RESPONSES

Olweus Bullying Questionnaire

! el

What grade are you in?

3

10
11

12

Are you a boy or a girl?
girl
boy

Tr aa

https:/docs.google.com/atwajcs.orgiforms/dig_f56VFEcqCJLgFfOOzXfYEWZuC40iM 01g8WoV7Z6Mg/edit 15
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RESPONRES

many

How often have you been bullied at school this school year?

| have not been bullied
| have been bullied once or twice

| have been bullied many times

| was called mean names, was made fun of, or teased in a hurtful way.

that has not happened this school year
once or twice

many times

Other students left me out of things on purpose, excluded me from their group of friends,
or completely ignored me

this has not happened this school year
once or twice

many times

I was hit, kicked, pushed or shoved

this has not happened this school year

Tr ™ >

hitps //docs.google.com/aiwajcs.orgfforms/d/19_fS6VFEcqC JLgFf00zXTYEWZuC40iMo1g8WoV7Z6Mgledit 2/5



11/4/2016 Olweus Bullying Questionnaire - Google Forms

RESPONSES
once or twice

many times

Where have you been bullied?

this has not happened this school year
on the playground or athletic field

in the halls or stairs

in class

in the bathroom

in the gym or locker room

in the lunchroom

on the bus

somewhere else in school

Have you told anyone that you have been bullied?
I have not been bullied
I told an adult at school
I told an adult at home

| told a friend

Tr I C

hitps://docs.google.com/aiwajcs.orgforms/d/19_f56VF EcqCJLgFf00zXfY EWZuC40iMo1g8WoV7ZeMgledit 35
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RESPONSES

almost always

How often do other students try to stop bullying?

almost never
sometimes

almost always

How do you usually react if you see someone being bullied in school?

| have never seen bullying in school
| do not do anything, but I think | should help the bullied student
| just watch what goes on

| try to help the student being bullied

Overall, how much do you think your teacher has done to cut down on bullying in your
classroom this year?

nothing
some

alot

Use the sbace below to tell us anv concerns vou have about bullvina at WAJ that vou
(4 Tr aa. > =

https /idocs .google.com/atwajcs.orgfforms/d/19_fS6VFEcqCJLgFfOOzXfYEWZuC40iMo1g8WoV7Z6Mgledit 4/5
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N RESPONSES

+ Tr a [ >

https ://docs.google.comla/wajcs.org/formsld/19_f56VFEchJLgFfOOzXfYEWZuC40iMo1gBWoVTZGMg/edit
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11/30/2016 Bullying Prevention Survey

Builying Prevention Survey

1. How comfortable and confident do you feel in handling a bullying situation you either witness
in school or have reported to you?

Mark only one oval.

1 2 3 4 5

notatall () () very

2. How comfortable are you in running an Olweus class meeting?
Mark only one oval.

1 2 3 4 5
not at all o C) D C) C) very

3. How often do you host or attend an Olweus class meeting?
Mark only one oval.

1 2 3 4 5
Never Q O Q D D once a week

4. Overall, how would you describe the climate in regards to bullying at WAJ?
Mark only one oval.

1 2 3 4 5

unsafe and negative Q Q () safe and positve

5. Overall, how would you rate the anti-bullying and character education programs and
assemblies at WAJ?
Mark only one oval.

not at all effective very effective

6. Are there any other bullying prevention
lessons, programs or assemblies you would
like to see at WAJ?

https://docs.google.com/aiwajcs.orghorms/di1ioNHd4Kardx_igxOC 1lodfvrcw3GLgRenfF XQzkk Didedit



11/30/2016 Bullying Prevention Survey

7. Are there any bullying prevention issues that
you see that may need further attention?

8. What other suggestions do you have for the
Olweus Committee?

Powered by
B Google Forms

hitps idocs.google.com/aiwsjcs.orgfforms/d/1loNHd4Kgrax_igxOC Tlodfvrew3GLgRenfF XQzkkDtVedit
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23 responses

Publish analytics

View all responses

Summary

How comfortable and confident do you feel in handling a bullying situation you either
witness in school or have reported to you?

10.0
75
5.0
2.5

0.0

not at all: 1
2

3

4

very: 5

How comfortable are you in running an Olweus class meeting?

S = NNw A e

0 0%
0 0%
7 304%

11 47.8%

5 21.7%

Bullying Prevention Survey - Google Forms

nbaldner@waijcs.org v

not at all: 1
2
3
4

hitps://docs.google.com/afwajcs.orgforms/d/1ioNHd4Kgrdx_i9xOC 1lodfVrew3GLqRenfFXQzkkDiOiviewanalytics

5
5
6
2

21.7%
21.7%
26.1%

8.7%

14



11/30/2016 Bullying Prevention Survey - Google Forms

very:5 5 21.7%

How often do you host or attend an Olweus class meeting?

14.0
10.5
7.0
35

0.0

Never: 1 14 60.9%

2 5 217%
3 0 0%
4 3 13%
onceaweek: 5 1 4.3%

Overall, how would you describe the climate in regards to bullying at WAJ?

12

9
6
3
0
1 2 3 4 5
unsafe and negative: 1 0 0%
2 1 43%
3 4 174%
4 13 56.5%

safe and positve: 5 5§ 21.7%

Overall, how would you rate the anti-bullying and character education programs and

assemblies at WAJ?

hiips://docs.google.com/awajcs.orgfforms/d/1loNHd4Kar4x_ioxOC Tlodfvrew3GLGRenfF XQzkkDi0/viewanalytics
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10.0
7.5
5.0
25
0.0
1 2 3 4 5
not at all effective: 1 0 0%
2 0 0%
3 § 21.7%
4 12 522%

very effective: 5 6 26.1%

Are there any other bullying prevention lessons, programs or assemblies you would
like to see at WAJ?

No
Parents really need to understand what bullying really is

mix it up lunch day- (kids sit with someone they usually don't), group run skits demonstrating
how to handle a bullying situation, school wide pledge students sign to end bullying

Parent programs for online builying prevention.

Catskill Mountain Foundation has a dance group that works with young girls on body image
issues and finding beauty in yourself and others. | think this may be beneficial for upper
elementary aged students

We need more of a distinction between bullying and just mean behavior

Constant reminders that they can stand together against bullying

Are there any bullying prevention issues that you see that may need further attention?

A clear definition for parents and kids

Not at this time

cyber bullying

I think that parents need to be educated about online bullying prevention.
no

1 think consistent consequences for bullying would be helpful.

Yes, exclusion,

No

What other suggestions do you have for the Olweus Committee?

None

hitps //dacs.google.com/aiwsjcs.orgorms/d/1loNHd4Kqrax_igxOC flodrcw3GLqRenfFXQzkkDtOMiewanalytics



11/30/2016 Bullying Prevention Survey - Goagle Forms
keep up the good work!
I would like to suggest that excluding others be carefully looked at. More time should be given to
this problem as | believe it is an issue taken too lightly. Thank you.

| know it takes away from class time but holding the class meeting during a regularly scheduled
academic period (vs. after school) seems like a better way to reach all students and ensure that

the meetings happen with regularity.
Keep up the good work and thank you

Thank you for all your hard work!

| recently showed my kids two videos about bullying: a young rap artist who wrote a song about
his Down syndrome sister and a news item about some 5th grade boys that stood up against
bullying and took an autistic classmate under their protection and became his friends.

Number of daily responses

24
18

12

https:/idocs.google.com/alwajcs.org/forms/d/fioNHd4Kgrdx_i9xOC tlodiVrew 3GLqRenfFXQzkkDt0/viewanalytics
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11/30/2016 Olweus Bullying Questionnaire - Google Forms

QUESTIONS RESPONSES Y
191 responses :
SUMM AT INDIVIDUAL | Accepting responses .

What grade are you in? (190 responses)

e3
®4
@5
@6
®7
@s
[ ]
@® 10

12V

Are you a boy or a girl? (187 responses)

htips://docs.google.com/awajcs.orgforms/d/19_f56VFEcqCJLgF00zXFYEWZuC40iMo1g8WoV7Z6Mgleditiiresponses

® girl
@ boy

1/6
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QUESTIONS RESPONSES |

How often have you been bullied at school this school year? (191 responses)

@ | have not been bullied
@ I have been bullied once or twice
¢ lhave been bullied many times

| was called mean names, was made fun of, or teased in a hurtful way.
(189 responses)

@ that has not happened this school
year

@ once or twice
¢ many times

hitps/docs.google.com/aiwajcs.orgliorms/d/19_fS6VFEcqCJLGFOOZXFYEWZUC40iMo1gBWoV7Z6Mgleditiresponses
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QUESTIONS RESPONSES

| was hit, kicked, pushed or shoved (189 responses)

@ this has not happened this school
year

@ once ortwice
¢ many times

| was bullied in another way. (189 responses)

@ this has not happened this school
year

@ once or twice
¢ many times

https://docs.google.com/aiwajcs.orgiforms/d/19_f56VF EcqCJLoF00ZXTYEWZUC40iMo1g8WoV7Z6Mgleditiresponses
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QUESTIONS RESPONSES

WP U MG Y YIN VI BVURGE TUV

@ in the lunchroom
@ on the bus
@ somewhere else in school

Have you told anyone that you have been bullied? (189 responses)

@ ! have not been bullied
@ Itold an adultat school
¢ ltold an aduit at home
® |told a friend

@ |told my brother or sister

How often do teachers at school try to stop bullying? (187 responses)

@ almostnever
@ sometimes
© almost always

htips://docs.google.com/awajcs.orgfforms/d/19_f56VFEcCJLGFOOZXFYEWZuC40iMo1g8WoV7Z6Mgleditiresponses
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QUESTIONS RESPONSES

How do you usually react if you see someone being bullied in school?

(187 responses)

@ ! have never seen bullying in school

@ ldo notdo anything, but | think |
should help the bullied student

¢ ljustwatch what goes on
@ |try to help the student being bullied

Overall, how much do you think your teacher has done to cut down on bullying
in your classroom this year?

(188 responses)

@ nothing
@ some
¢ alot

https://docs.google.com/aiwajcs.orgfforms/d/19_fS6VFEcqC JLgFfOOZXFYEWZuC40iMo1g8WoV7ZeMgleditiresponses
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QUESTIONS RESPONSES

6(3.1%) 5 (26%)

5 ' 3(1.6%)
2 (12(12)(1%) 2 (1%) 2(1%)
1 (m.l(n"(q’]n_s(o,.l.1-f(q.|;1e(q.n-f(u,(nnln)‘(1)}'11'(1)'{11}(1rl(1r|(1r|(1r§1rl(o’.,;1e(o.’n-fm'(oz|;1g(1_) I(cria ;(1;I(ozln,szn,)I(n}'n'l(qnararlnrl(ozs.%)
|

0
Agrou... Dank... ldon'%.. Isaw... NA Nothing Stude... Trump... Welll...

https://docs.google.com/aiwajcs.orgfforms/d/19_fS6VFEcqCJLgF002XFYEWZuC40iMo1g8WoV7Z6Mg/edithresponses









Monitoring Curriculum Progress

To what extent does the.curriculum . ..

1. Incorporate established content standards, benchmarks,
performance indicators?

2. Frame the “big ideas” of content in terms of understandings
and essential questions?

3. Include program- and course-level maps to show conceptual
throughlines?

4. Include cornerstone performance assessments (i.e., authentic
transfer tasks)?

5, Include common rubrics for cornerstone assessment tasks?

6. Include “anchors” (examples of work) for the corerstone
assessment tasks?

7. Include diagnostic and formative assessments specific to the
targeted content?

8. Provide suggested teaching protocols {e.g., concept attainment),
learner resources (e.g., theory-embedded tools), and recommended

support materials (e.g., Web sites)?

9, Provide specific ideas for differentiation to address special
populations (SPED, ELL, gifted) and learner variables (readiness,
interests, learning profile)?

10. Include course-specific (or unit-specific) troubleshooting guides?

Key: Validated = completed and validated by internal and external reviews; Complete = finished but not yet validated by internal and

external reviews; Partially = incomplete, not reviewed; Not yet = not completed












UbD Design Standards ‘ o

- -

Stage 1—To what extent does the design focus on the big ideas of targeted content?

Consider: Are . . .
O The targeted understandings endurng, bassa on Lransferable, big ideas at the heart of the discipline and in need of

uncoverage?

O The Largeted ungerstandngs framed by guestions that spark meaningful connections, provoke genuine inquiry and
deepthought, ard encourage transfer?

O The essential questicns provocative. arguable. and lkely Tu generate inguiry around the ceniral ideas (rather tha
“pal” answer)?

O Appropriate goals (eg, content standa

O Valid and unit-relevant inowledge and ekills ident fied?

@8, benchmarks, curriculur chjectives) identified?

Stage 2—To what extent do the assessments provide fair, valid, reliable, and sufficient
measures of the desired results?

Consider: Are . . .

Students aeked te exbibit their understanding through authentic performance tasks?
Appropriste critericnebased seoring tools ussd 10 evaluate etudent products snd performances?
Various approp riate assesement formate voed to provide additional evidence of learninge

The azs

OOOOO

€ seMents used as feedback for etudente and teachere, as well ae for evaluation?
Studenis snc":wragfd 10 eaii-gosesa? 1 J
| !
[ Stage 3—To what extent is the learning plan effective and engaging? '
' Consider: Will the students . . .

O FKrow where theyre going (the warng goals

what Iz reguired of Theo (nit goal, perfermance redirgmient e, arid evaluative criteriai?
search, protlent eolvng, ans experineria |

=), why Lhe matenal is important (reason for learing the contest), zad
y 1% J

O Behocked -engaged in digging inLe the tigwesz (eg. through inauiry, re

[ tion)?
O Have adequate opportunities 10 explore ane eperience bia idzas and recsive instr iction Lo ¢ £quip Them for the

| reguired perlormances?

‘ O Have sufticient cpportunties Lo rethink, rehearse, rovize, and rafing their work rased unen Limely feedvack? |
|
O

[

Have an opporiinity oo evaluate ther work, refect on thgic learning, and et goa's? |

Consider: Is the learning plan . . .
|

LETESLE & Iféd"”hu‘ snyies of sl etudenied

gilcred ana fiesiple 10 addrecs the inive

BIEMENT s eHect veresst }

O 1
O (resrvized a 3 BEGIENTET TC BN

Overall Design—To what extent is the entire unit coherent, with the elements of all three
stages aligned? |
|

]
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Loes It Make a Difference? Evaluating
Professional Development

Thomas R. Guskey

Using five critical levels of evaluation, you can improve your school's
professional development program. But be sure to start with the desired

result—improved student outcomes.

Educators have long considered professional development to be their right—
something they deserve as dedicated and hardworking individuals. But
legislators and policymakers have recently begun to question that right. As
education budgets grow tight, they look at what schools spend on professional
development and want to know, Does the investment yield tangible payoffs or
could that money be spent in better ways? Such guestions make effective
evaluation of professional development programs more important than ever.,

Traditionally, educators haven't paid much attention to evaluating their professional development efforts.
Many consider evaluation a costly, time-consuming process that diverts attention from more important
activities such as planning, implementation, and follow-up. Others feel they lack the skill and expertise to
become involved in rigorous evaluations; as a result, they either neglect evaluation issues completely or

leave them to “evaluation experts.”

Good evaluations don't have to be complicated. They simply require thoughtful planning, the ability to ask
good questions, and a basic understanding of how to find valid answers. What's more, they can provide
meaningful information that you can use to make thoughtful, responsible decisions about professional

development processes and effects.

What Is Evaluation?

1simplest terms, evaluation is “the systematic investigation of merit or worth”(Joint Committee on

http://www.ascd.org/publicationsleducational-leadership/mar02/v0l59/... Does~|t-Make-a-leferencec-Evaluating-Professional-Development.aspx Page 1 of 12
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Standards for Educational Evaluation, 1994, P. 3). Systematic implies a focused, thoughtful, and intentional
process. We conduct evaluations for clear reasons and with explicit intent. Investigation refers to the
collection and analysis of pertinent information through appropriate methods and techniques. Merit or
worth denotes appraisal and judgment. We use evaluations to determine the value of something—to help
answer such questions as, Is this program or activity achieving its intended results? Is it better than what
was done in the past? is it better than another, competing activity? Is it worth the costs?

Some educators understand the importance of evaluation for event-driven professional development
activities, such as workshops and seminars, but forget the wide range of less formal, ongoing, job-
embedded professional development activities—study groups, action research, collaborative planning,
curriculum development, structured observations, peer coaching, mentoring, and so on. But regardless of
its form, professional development should be a purposeful endeavor. Through evaluation, you can

determine whether these activities are achieving their purposes.

Critical Levels of Professional Development Evaluation

Effective professional development evaluations require the collection and analysis of the five critical levels
of information shown in Figure 1 (Guskey, 2000a). With each succeeding level, the process of gathering
evaluation information gets a. bit more complex. And because each level builds on those that come

before, success at one level is usually necessary for success at higher levels.

Figure 1. Five Levels of Professional Development Evaluation

Evaluation ' What Questions | How Will What Is Measured Howr Wil
Level " Are Addressec? . Information Be or Assessed? information Be
' Gathered? : Used?
1. ' Did they like it? - Questionnaires ° Initial satisfaction To improve
' Participants’ ' . “administered at  with the rogram design
_'p ' Was their time _ prog . &
Reactions : the end of the experience and delivery
- well spent? ,
! session
; Did the
" material make
" sense?
“Will it be
- useful?

* Was the leader
" knowledgeable

http://www.ascd.org/pub”catlonsleducational-leadership/maroz/vol59/...Does-lt-Make-a-Differencec-Evaluatlng-Professfonal-Developmentaspx Page 2 of 12
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2.
Participants' : acquire the
Learning ' intended
" knowledge and
. skills?

3. Was
Organization : implementation
Support & ' advocated,
Change ' facilitated, and

; supported?

' Was the

' support public
and overt?

http://www.ascd.org/pubh'calIons/educatlonal-leadership/mar021v0159/... Does-lt-Make-

- and helpful?

“Were the
. refreshments

. fresh and tasty? -

' Was the room
. the right
- temperature?

! Were the chairs
. comfortable?

i

. Did participants

' Were problems
. addressed
quickly and

- efficiently?

' Paper-and-
pencil
- instruments

- Simulations
Demonstrations

* Participant
reflections (oral
“and/or written)

¢ Participant
portfolios

District and
' school records

Minutes from
~ follow-up
meetings

“ Questionnaires

Structured
interviews with
' participants and
district or
 school
administrators

NeW-khowledge
- and skills of
' participants

WThe

» organization's

- advocacy,
support,
accommodation,
facilitation, and

: recognition

.

a-leferencec-Evaluating-Professional-Development.aspx
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To improve
program content,
format, and
organization

To document and
improve
organization
support

To inform future
change efforts
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~Were sufficient ! Participant

- resources made portfolios

: available?

. Were successes
: recognized and
' shared?

- What was the
' impact on the
' organization?

+ Did it affect the
' organization's

! climate and
. procedures?
4, ' Did participants - Questionnaires Degree and To document and
Participants  effectively apply . Structured guahty of . .lmprove the |
Use of New : the new . . . - implementation  implementation
e led  knowled q interviews with ¢
now? ge n‘owe geand . participants and of program
and Skills -~ skills? . content
; their
supervisors
Participant
reflections (oral
and/or written)
Participant
, portfolios
Direct

observations

Video or audio
. tapes

5.Student : What was the Student records : Student learning  To focus and

Learning impact on outcomes: improve all
: School records
Outcomes ' students? Cognitive aspects of
: . Questionnaires _ (Performance  Program design'
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- Did it affect : Structured :' & implementation,

. student interviews with ::fhii‘_’eme”t) and follow-up

| performance or | students, . (Att?tcu’(\jlss & To demonstrate
“achievement?  parents, Dispositions) ., overall impact
: Did it influence teachgrs, i Psychomotor of professional

, , " administrators (Skills &

' students Behaviors) - development

- physical or Participant

. emotional well- : portfolios

. being?

" Are students
" more confident
. as learners?

Is student
. attendance
improving?

. Are dropouts
. decreasing?

Level 1: Participants' Reactions

The first level of evaluation looks at participants' reactions to the professional development experience.
This is the most common form of professional development evaluations, and the easiest type of

information to gather and analyze.

At Level 1, you address questions focusing on whether or not participants liked the experience. Did they
feel their time was well spent? Did the material make sense to them? Were the activities well planned and
meaningful? Was the leader knowledgeable and helpful? Did the participants find the information useful?

Important questions for professional development workshops and seminars also include, Was the coffee
hot and ready on time? Was the room at the right temperature? Were the chairs comfortable? To some,
questions such as these may seem silly and inconsequential. But experienced professional developers

know the importance of attending to these basic human needs.

Information on participants' reactions is generally gathered through questionnaires handed out at the
end of a session or activity. These questionnaires typically include a combination of rating-scale items and
open-ended response questions that allow participants to make personal comments. Because of the
general nature of this information, many organizations use the same questionnaire for all their

Jrofessional development activities.
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Some educators refer to these measures of participants’ reactions as “happiness quotients,” insisting that
they reveal only the entertainment value of an activity, not its quality or worth. But measuring
participants' initial satisfaction with the experience can help you improve the design and delivery of

programs or activities in valid ways.

Level 2: Participants’ Learning

In addition to liking their professional development experience, we also hope that participants learn
something from it. Level 2 focuses on measuring the knowledge and skills that participants gained.
Depending on the goals of the program or activity, this can involve anything from a pencil-and-paper
assessment (Can participants describe the crucial attributes of mastery learning and give examples of
how these might be applied in typical classroom situations?) to a simulation or full-scale skill
demonstration (Presented with a variety of classroom conflicts, can participants diagnose each situation
and then prescribe and carry out a fair and workable solution?). You can also use oral personal reflections
or portfolios that participants assemble to document their learning.

Although you can usually gather Level 2 evaluation information at the completion of a professional
development activity, it requires more than a standardized form. Measures must show attainment of
specific learning goals. This means that indicators of successful learning need to be outlined before
activities begin. You can use this information as a basis for improving the content, format, and

organization of the program or activities.

Level 3: Organization Support and Change

At Level 3, the focus shifts to the organization. Lack of organization support and change can sabotage any ;
professional development effort, even when all the individual aspects of professional development are

done right.

Suppose, for example, that several secondary school educators participate in a professional development
program on cooperative learning. They gain a thorough understanding of the theory and develop a variety
of classroom activities based on cooperative learning principles. Following their training, they try to
implement these activities in schools where students are graded “on the curve"—according to their
relative standing among classmates—and great importance is attached to selecting the class
valedictorian. Organization policies and practices such as these make learning highly competitive and will
thwart the most valiant efforts to have students cooperate and help one another learn (Guskey, 2000b).

The lack of positive results in this case doesn't reflect poor training or inadequate learning, but rather
organization policies that undermine implementation efforts. Problems at Level 3 have essentially |
canceled the gains made at Levels 1 and 2 (Sparks & Hirsh, 1997). That's why professional development ;
evaluations must include information on organization support and change.

At Level 3, you need to focus on questions about the organization characteristics and attributes necessary
for success. Did the professional development activities promote changes that were aligned with the

mission of the school and district? Were changes at the individual level encouraged and supported at all i
levels? Were sufficient resources made available, including time for sharing and reflection? Were i
successes recognized and shared? Issues such as these can play a large part in determining the success of

http:/lwww.ascd.org/publicatlons/educational-Ieadership/marozlvolsel...Does-lt-Make-a-Differencec-Evaluatlng-Professional-Development.aspx Page 6 of 12
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any professional development effort.

Gathering information at Level 3 is generally more complicated than at previous levels, Procedures differ
depending on the goals of the program or activity. They may involve analyzing district or school records,
examining the minutes from follow-up meetings, administering questionnaires, and interviewing
participants and school administrators. You can use this information not only to document and improve

organization support but also to inform future change initiatives.

Level 4: Participants’ Use of New Knowledge and Skilis

You may gather this information through questionnaires or structured interviews with participants and
their supervisors, oral or written personal reflections, or examination of participants’ journals or
portfolios. The most accurate information typically comes from direct observations, either with trained
observers or by reviewing video-or audiotapes. These observations, however, should be kept as

unobtrusive as possible (for examples, see Hall & Hord, 1987).

You can analyze this information to help restructure future Programs and activities to facilitate better and
more consistent implementation.

Level 5: Student Learning Outcomes

Level 5 addresses “the bottom line” How did the professional development activity affect students? Did it
benefit them in any way? The particular student learning outcomes of interest depend, of course, on the

goals of that specific professional development effort.

In addition to the stated goals, the activity may result in important unintended outcomes, For this reason,
evaluations should always include multiple measures of student learning (Joyce, 1993), Consider, for
example, elementary school educators who participate in study groups dedicated to finding ways to
improve the quality of students’ writing and devise a series of strategies that they believe will work for
their students. In gathering Level 5 information, they find that their students' scores on measures of
writing ability over the school year increased significantly compared with those of comparable students

whose teachers did not use these Strategies.

leasures of student learning typically include cognitive indicators of student performance and
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achievement, such as portfolio evaluations, grades, and scores from standardized tests. In addition, you
may want to measure affective out-comes (attitudes and dispositions) and psychomotor outcomes (skills
and behaviors). Examples include students' self-concepts, study habits, school attendance, homework
completion rates, and classroom behaviors. You can also consider such schoolwide indicators as
enroliment in advanced classes, member-ships in honor societies, participation in school-related activities,
disciplinary actions, and retention or drop-out rates. Student and school records provide the majority of
such information. You can also include results from questionnaires and structured interviews with

students, parents, teachers, and administrators.

Level 5 information about a program’s overall impact can guide improvements in all aspects of
professional development, including program design, implementation, and follow-up. In some cases,
information on student learning outcomes is used to estimate the cost effectiveness of professional
development, sometimes referred to as “return on investment” or “ROI evaluation” (Parry, 1996; Todnem

& Warner, 1993).

Look for Evidence, Not Proof

Using these five:levels of information in professional development evaluations, are you ready to “prove”
that professional development programs make a difference? Can you now demonstrate that a particular
professional development program, and nothing else, is solely responsible for the school’s 10 percent
increase in student achievement scores or its 50 percent reduction in discipline referrals?

Of course not. Nearly all professional development takes place in real-world settings. The relationship

between professional development and improvements in student learning in these real-world settings is
far too complex and includes too many intervening variables to permit simple causal inferences {Guskey,
1997; Guskey & Sparks, 1996). What's more, most schools are engaged in systemic reform initiatives that
involve the simultaneous implementation of multiple innovations (Fullan, 1992). Isolating the effects of a

single program or activity under such conditions is usually impossible.

But in the absence of proof, you can collect good evidence about whether a professional development
program has contributed to specific gains in student learning. Superintendents, board members, and
parents rarely ask, “Can you prove it?" Instead, they ask for evidence. Above all, be sure to gather evidence
on measures that are meaningful to stakeholders in the evaluation process.

Consider, for example, the use of anecdotes and testimonials. From a methodological perspective, they
are a poor source of data, They are typically highly subjective, and they may be inconsistent and
unreliable. Nevertheless, as any trial attorney will tell you, they offer the kind of personalized evidence
that most people believe, and they should not be ignored as a source of information. Of course,
anecdotes and testimonials should never form the basis of an entire evaluation. Setting up meaningful
comparison groups and using appropriate pre- and post-measures provide valuable information. Time-
series designs that include multiple measures collected before and after implementation are another

useful alternative,

Keep in mind, too, that good evidence isn't hard to come by if you know what you're looking for before
you begin. Many educators find evaluation at Levels 4 and 5 difficult, expensive, and time-consuming
because they are coming in after the fact to search for results (Gordon, 1991). If you don't know where
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you are going, it's very difficult to tell whether you've arrived. But if you clarify your goals up front, most
evaluation issues fall into place.

Working Backward Through the Five Levels

Three important implications stem from this model for evaluating professional development. First, each
of these five levels is important. The information gathered at each level provides vital data for improving

the quality of professional development programs.

Second, tracking effectiveness at one leve! tells you nothing about the impact at the next. Although
success at an early level may be necessary for positive results at the next higher one, it's clearly not
sufficient. Breakdowns can occur at any point along the way. It's important to be aware of the difficulties
involved in moving from professional development experiences (Level 1) to improvements in student
learning (Level 5) and to plan for the time and effort required to build this connection.

The third implication, and perhaps the most important, is this: In planning professional development to
improve student learning, the order of these Jevels must be reversed. You must plan “backward” (Guskey,

2001), starting where you want to end and then working back.

In backward planning, you first consider the student learning outcomes that you want to achieve (Level 5).
For example, do you want to improve students' reading comprehension, enhance their skills in problem
solving, develop their sense of confidence in learning situations, or improve their collaboration with
classmates? Critical analyses of relevant data from assessments of student learning, examples of student
work, and school records are especially useful in identifying these student learning goals.

Then you determine, on the basis of pertinent research evidence, what instructional practices and policies
will most effectively and efficiently produce those outcomes (Level 4). You need to ask, What evidence
verifies that these particular practices and policies will fead to the desired results? How good or reliable is
that evidence? Was it gathered in a context similar to ours? Watch out for popular innovations that are
more opinion-based than research-based, promoted by people more concerned with “what sells” than
with “what works.” You need to be cautious before Jjumping on any education bandwagon, always making
sure that trustworthy evidence validates whatever approach you choose.

Next, consider what aspects of organization support need to be in place for those practices and policies to
be implemented (Level 3). Sometirnes, as | mentioned earlier, aspects of the organization actually pose
barriers to implementation. “No tolerance” policies regarding student discipline and grading, for example,
may limit teachers' options in dealing with students' behavioral or learning problems. A big part of
planning involves ensuring that organization elements are in place to support the desired practices and

policies.

Then, decide what knowledge and skills the participating professionals must have to implement the
prescribed practices and policies (Level 2). What must they know and be able to do to successfully adapt
the innovation to their specific situation and bring about the sought-after change?

Finally, consider what set of experiences will enable participants to acquire the needed knowledge and
kills (Level 1). Workshops and seminars, especially when paired with collaborative planning and
structured opportunities for practice with feedback, action research projects, organized study groups, and
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a wide range of other activities can all be effective, depending on the specified purpose of the

professional development.

This backward planning process is so important because the decisions made at each level profoundly

affect those at the next. For example, the particular student learning outcomes you want to achieve
influence the kinds of practices and policies you implement. Likewise, the practices and policies you want

to implement influence the kinds of organization support or change required, and so on.

The context-specific nature of this work complicates matters further. Even if we agree on the student
learning outcomes that we want to achieve, what works best in one context with a particular commuinity
of educators and a particular group of students might not work as well in another context with different
educators and different students. This is what makes developing examples of truly universal “best
practices” in professional development so difficult. What works always depends on where, when, and with

whom.

Unfortunately, professional developers can fall into the same trap in planning that teachers sometimes do
—making plans in terms of what they are going to do, instead of what they want their students to know
and be able to do. Professional developers often plan in terms of what they will do (workshops, seminars,
institutes) or how they will do it (study groups, action research, peer coaching). This diminishes the
effectiveness of their efforts and makes evaluation much more difficult.

Instead, begin planning professional development with what you wantto achieve in terms of learning and
learners and then work backward from there. Planning will be much more efficient and the results will be

much easier to evaluate.

Making Evaluation Central

A lot of good things are done in the name of professional development. But so are a lot of rotten things.
What educators haven't done is provide evidence to document the difference between the two.

Evaluation provides the key to making that distinction. By including systematic information gathering and
analysis as a central component of all professional development activities, we can enhance the success of

professional development efforts everywhere,
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