TRANSPARENCY IS IMPORTANT TO
ME

# | Will Use Specific Program Examples for Intervention
Programs and Strategies that | Considers Research-Based

% They May Not Be YOUR CHOICES, But Consider What the
Examples Represent! Build YOUR Plan!

-

= Mark Has No Financial Interest in the SPECIFIC Intervention
EXAMPLES (See Disclosure) i

M OLD, | HAVE FEW THINGS TO SAY,
AND | SAY THEM OVER AND OVER AGAIN

DISCLOSURE

Serves as a Paid Consultant for Pearson Assessment for their AIMSweb product that provides
CBM assessment materials and erganizes and report the information from 3 fiers, including RTL
He provides technical support and training.

Served as a Consultant for Cambium/Voyager/Sopris for their Vmath product, a remedial
rathematics intervention but has ne financial interests. He helped them incorporate
Curriculum-Based Measurement (CBM) inic VMath's progress monitoring compoenent.

Served as a Consultant for MeGraw-Hill Publishing for their Jamestown Reading Navigator
(JRN) product and receives royalties. He helped them incorporate Curriculum-Based
Measurement (CBM) JRN’s progress monitoring component.

,
Serves as a Member of the National Advisory Board for the CORE (Consortium on
Reaching Excellence) and receives a stipend for participation. He provides training and
reflections of national trends and service deflivery needs.




PROFESSIONAL

#  Professor of School Psychology, National Louis University 2003-Present
# Professor of School Psychology and Special Education, University of Oregon 1984-2003

#  Author of 5 Edited Books, More than 100 Journal Articles and Book Chapters in the Areas
of Basic Skills Progress Monitoring and Screening and Use in a MTS5/RTI Model

»  Consultant and Staff Development to Schools and State Departments of Education in 43
States, Most Recently with the Tennessee Department of Education, lowa Department of
Education, Virginia Department of Education, and Schools in Alaska, Texas, and
Washington

#  Recipient of More than $4 million in Federal Personnel Preparation and Research Grants
in Basic Skills Progress Monitoring and Screening

MARK PERSONAL CREDS

Dominic, 14 und Sophomore,
Diagnosed with Type | Diabetes
2009

Michelle Shinn, Ph.D. _uzsn.__un._
ond School Administrator

inic. | d Peter, 30, and a Real
Dominic, 16 an S urvivor”

BrotherMaite.-B

IF YOU READ | THING (OR TWO)

. Ggppnann. G. (2010). Thinking of Yellow Brick
Roads, Emerald Cities, and Vizards.

In M.R. Shinn & H.M.Walker (Eds.), Interventions
for achievernent and behavior problems in @
three-tier moded, including RT). Bethesda, MD:
National Association of School Psychologists.

And
2. Germann, G. (1999). Impending Retirement.
Prompts Final Thought and Observations

EXPERTS DEVELOPMENT MATERIALS VIA GO 963
VAHIVE BEEN THERE 3. Click on the 1. Staff Um<m_o_u3m=+ and
. Consultation Presertations wmm
4. Click on the Montana SP Associafion Summer

2016 Folder

THE PROFESBIONAL
DEVELOFMENTWEBSITE FOR

MARICR, SHINGL BHD




RECENT STATEWIDE ELEMENTARY

IMPLEMENTATION

My District’s CLEMENTARY RTIZ Implementation s
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MIDDLE SCHOOL IMPLEMENTATION
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THIS MORNING’S BIG IDEAS

1. Secondary Ril implementation Lags Behind Elementary...For Good

Reason
g.ﬂmm\\_ﬂ._._ _Amv\ A“O:OQT_.m 2. We've Learned Some Important Lessons in Implemeniation Over the
MWOQ—.—QQ—.V\ Z._..mM\W._._ _.Q@m WQTNDQ Years—Key Design Features and Principles Have Been learned

3. We Start by Developing Some Commeon Vocabulary and
Understanding

And Elementary Has a Ways to 1. What's In Place
OOs Tool 2. What's In Place That Needs Improvement
3. What Needs to Be Built
4, Here is Our Start

KEY DESIGN AREAS: LANGUAGE ARTS KEY DESIGN AREAS: BEHAVIOR SUPPORT

ga%%%&ﬁ%é%%%ﬁ%@m%?&?%




KEY DESIGN AREAS: SE DECISION MAKING

ggggggxgg Hidviie 184, 20 High Schoul 845

X

pordeq to nigh b \ATh ot/ The Same?
Big Ideas

Response fo Intervention [RTI) Has Evolved in Most Instances to Refer fo the
Practices Used 7o Determine a Student as Eligible for Special Education Under the
Category of SLD.

“We're using RTl as o Key Component in Determining Whether a Student Qualifies
as SLD”

E2 Multi-Tier Systems of Supports [MTSS) Has Evolved in Most Instances fo Refer a
Service DELIVERY SYSTEM Based on the Idea that Some Studenis Require Early and
Powerful General Education Interventions of Inereasing Intensity

“We're using a 2-Tier MTSS Model fo Identify K-T Students Who Are At Risk for
Reading Problems or Are Already So Discrepant That They Require Egrly and
Powerful, Intensive Intervention to Reduce the Achievement Gap.

Bty
B Tl m.awwaw e
Tiniek Begww of Howls

e S e gt

e Ao e e Koo o i,
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Included in the New Every
Student Succeeds Act
s mggg— (ESSA)

g,
Peu 2t Y%@W»gﬁgﬁxx?g

“{by TYPES OF ACTIVITIES .—The programs and activities described in this subsection—
(1) shali be in accordance with the purpose of this fitle;

_ “(2) shall address the learning needs of all siudents, including children with disabilities, English
—— —

learners, and gifted and talented students; and

Samct—

"(3) may include, among other programs and activities..

“(F) developing programs and activities that increase the ability of teachers to
effectively teach children with disabilities, including children with significant cognitive
disabilities, and English iearmers, which may include the use of multi-tier §

of support and positive behavioral infervention and supporis, so that such

children with disabilities and English learners can meet the challsnging State

Aol of Z2-her vwidel &k B4 sk ji- 12

academic standards;



IT TAKES TIME AND (SUSTAINED) EFFORT!
SWPBIS FIDELITY GROWTH o U
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— Yearl — Year2 = fear3 — Yeard)

Schaper, Melntosh, & Hoselton, 2015
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PUSH BACK - PUSH BACK

And Research That
Gets
Sensationalized
and Over-
Generalized

. - - .

THEREWILL BE PUSH BACK - PUSH BACK

#  Misunderstanding:“RTI” is only about SLD Eligibility

#  Excessive Proceduralism (2 Magical Things for X Number of Magical Weeks, Meetings,
Meetings, and Forms, Forms, Forms

= Wait to Fail & Foop-limping

%% Too Much Testing, Especially with Young Students, and Little Use

#  Qver-Emphasis on General Education So Special Education Remains Business as Usual
and “Left Behind”

»”

5 Yyeak & Wimpy Interventions, Often “Designed by Teachers
Give Them Better Intervention Programs!

or Without Support to

= Some School Psychologists VWho Put Employment & Own Interests Ahead of Student,
Teacher, and Family Need (What's Worse Than Ability-Achievement Discrepancies?
Patterns of Cognitive Strengths and YVeaknesses (PSW)

% Too Many University Professors!

¢ (onsensue (o over ?En_.swygﬁor (' tooimtn ééﬂsﬂw :w;&w

READ THIS?

“the most comprehensive federal evaluation of the
approach to date finds that it may hold back some
of the children it was originally designed to
support. First graders who received reading
interventions actually did worse than virtually

identical peers who did not get the more targeted

assistance.”

Sparks, 5. D. {2015). RTI vamn:nm Falls Sheit of Promise. mBB nn:nmna: Week http://
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LESSON #1

Standardize the Process-CUSTOMIZE THE
IMPLEMENTATION!

1 Size Doesn’t Fit All

Implementation is Different in Community A
than It is in Community B...Similar, But
Different—

Ve on sl Dﬂ%mﬁ.

tid fmp Al

kg, VA: Kafienal Associ mgﬂm.aaan__u‘nmau‘w.s_‘mn_ﬁa_.ﬁ_:n.

LESSONS #2 & #3

Every Minute in a Meeting is a
Minute Away from Teaching &
_” intervention.

Every Minute in Testing is a
Minute Away from Teaching &
Intervention




LESSON #4 LESSON #5

Tier 2 Interventions AREN'T (SOLELY) Built on the Backs
of GE Teachers Better Tools

Better Training

More Support

° @%@«E‘sm V4 I.?\

LESSON #6

BIG IDEA FOR
STUDENTS AND FAMILIES

. No Failing in Tier 1 Before You Get Tier 2
Students Get the Services They

Need..

As Soon ym They Need Them! No Failing in Tier 2 Before You Get Tier 3
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WHO SHOULD RECEIVE TIER 3?
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Last Resort!

Mark’s Bias

WHO DELIVERS TIER 2?
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TIER 2 INTERVENTION MATERIALS

Mark’s Bias

Yoacher Develog
Iservention Related to o

Re-Teach Core Program Etby o

ep—




o e e ¢ e i s e

Yargeted SPECIFIC Sk
Interventionfs {e.g., fuency)

Comprebernsive MULTIPLE Sk
Intervention{s} {e.g., alphabet
knowledee AND frency AND,,

Daily 30 Minute

2-3 Times Weekly 3 Mark’s Bias

Ievterveniion Materials Fro Mark’s Bias

Core Progra

Teacher Developed

Interveation Related ta Co Daily 1 Hou

B More Than 1 Hou

Re-Tesch Cors Peogra 5th %

TIER 3 INTERVENTION DURATION PROGRESS MONITORING TOOLS

Curricutum-Basad
Measures (ahmswed
DIBELS, Fasthridge

Mark’s Bias

Running Record

Mark’s Bias

rd

. o : Cubrricubym-Embedided 3re]
Daily 15 Minutes! Tes it "

Slder bide sumld ‘ae Mozm.?\



PROGRESS MONITORING TOOLS

5 it s g e, g ot IO et e,
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DISCLOSURE

Mark R. Shinn, Ph.D. Serves as a Paid Consultant for Pearson Assessment for their AlMSweb
product that provides CBM assessment materials and organizes and report the information from 3
tiers, including RT1. He provides technical support and training.

Mark R, Shinn, Ph.D, Serves as a Consultant for Cambium/Voyager/Sopris for thelr Ymath product,
a remedial rathematics intervention but has na financfal interests. He helped them incorporate
Curriculum-Based Measurement (CBM) into YMath's progress menitoring component,

Mark R, Shinn, Ph.D. Serves as a Consuitant for McGraw-Hill Publishing for their Jamestown
Reading Navigator (JRN) preduct and receives royalties. He helped them incorporate
Curriculum-Based Measurement (CBM) JRN's progress monitoring component.

Mark R. Shinn, Ph.D. Serves as a Member of the National Advisory Board for the CORE
(Consortium on Reaching Excellence} znd receives a stipend for participation. He provides
training and reflections of national trends and service delivery needs.

| IDENTIFIED SOME PRIORITY READINGS
ABOUT RESEARCH-BASED & D
INTERVENTIONS FOR PK-12 |

Based Consul

&g
y m@

Most of the Chapters from this Book are

Available on My Website Click on the Resources/Do

M.R. Shinn & H.M. (<n_=nmﬂ ﬁmn_m.u_. %». mMm”«: ﬁwﬁﬁmmfuﬁ Z. Hover Over LINK TO _uWO—umMM—OZb,_.. 1k :
Interventions for achievement and behavior O RN THERE Dm<m_.0v_.$mz.n. MATERIALS VIA GO DADDY
problems in a threefier model, including RTI. X 3. Click on _,._._m 1. Staff Uw<m_o_u3ma and
Bethesda, MD: National Association of School nmnmc_*nro: Presentations :
Psychologists. 4. Click on the Montanga SP Association Summer
2016 Folder
THE PROFEBEICNAL
DEVELOPMENT WEBSITE FOR




Elementary MTSS/RTI Key
Concepts

i mgmm\.?ﬁ@

.N,\\_\mms._w_ﬁqw M-1254 M\M m%m\@j V&C\Mﬂm&y
Z. Em%f?ni lrrtenvenimn

4. Frecad Prmsress Moniforte

5. ﬂ&a_,q chils @ all Tiees

WE'RE HANDICAPPED FROM THE GET
GO BY DIFFERENCES IN EARLY
LANGUAGE

Middle SES Middle SES Low SES low SES
Parent Child Parent Chitd

High SES

o> % |High SES Child

Measure

525

Recorded
Yocabulery Size 2,176 e 1,498 T4

Average Utterances 457 e 301 233
per Hour

Averoge Cifferent

Words per Hour o

382 e 251 . 216

O

An Elementary MTSS Pathway

1. Commit to Building a Safe, Civil, Environment Conducive for Learning by Effective RQL L‘b t.%

Behavier Suppert School AND Classwide, and Across Tiers

2. Ensure the K5 CORE Language Arts Program is Research-Based and Sutficiently ¢
Intensive to Meet the Needs of Students! ’

3. Deliver Powerful, Explicit Language Instruction Early to Students Who Need 1t
4. Make Reading Volume a Priority for All Students to Encourage Wide Reading

5. Ensure that ALL Students Can Write Letters, Numbers,and Words Without Pain and
Without Thinking

6. Buiid Your Data System using Curriculum-Based Measurement (CBM) for Seamless
Progress Monitoring and Universal Screening

7. Reduce the Amount of Testing, Especially Diagnosis {Instructional Planaing)

8. Ensure Tier 3 and Special Education laterventions are Maximally Powerful (and
‘Worth It} with Scienfifically Bused Progress Monitoring {e.g., CBM)

¢. Build Coordineted Scientificaily Based Tier 2 Remedial Reading Programs

10. Change Your Special Education Eligibility Process—No More Ability-Achievement
Discrepancy—and No PSWI

11. Change Your Special Education IEP Goals and Progress Menitoring Practices

12. Shift Related Services Roles to Minimal Testing and Maximum Consultation and
Coaching Support -~

Bl

reading

2, m.%.mﬂ_:rq

4 fi._u.ﬁu,

TRADITIONAL SCHOOLING EXACERBATES THE i gﬁk.r
PROBLEM: THE GAP GETS BIGGER

m——

15 (Hirsch, 1996)
High Oral Language
iEN o A in Kindergarten
14 p= ,
T 13 *M.M ears flifference
M 12 =
& RN
Mo ,mo. _ Low Oral Language
5 9 in Kindergarten
d pou
B4 8
< =
N —
m e
s 1 1 1 L ] 1 1] ]

5 8 7 8§ @ 10 11 12 13 14 15 16

Chronological Age

*modified slightly from presentations by Joe Torgesen,
Ph.D. Co-Director, Florida Center for Reading Research:
www.fornorg




BIG IDEA FOR

BIG IDEAS /' STUDENTS AND FAMILIES

1. Systematic Intervention Through a Multi-Tier Systems of Supports (MTSS)/RTI
with Appropriately Intensive and EARLY Intervention Has the Potential to
Improve Student Achievement {(and Behavior) and Make the Difficult Job of

Teaching Easior Students Get the Services They

2. Any School Improvement Effort is Difficult. Never a Good Time, Never Enough
Staff Development. We're Trying to Improve WHILE We Are Working =0°ﬂ_
L]

L
3. ¥m Going to Assume QOur Pre-Service Training Didn’t Teach Us a Lot about
Research-Based Practices

4. There are Key Ways of Doing Things and We Will Work Through Some of Them | >m mo on >w er m* Zm m m dl*— em -~

Today. Not a Prescription, But Supporting Some Choices for YOUR
fmplementation.

WHAT WORKS TO REDUCE THE GAP

BIG IDEA FOR EDUCATORS

5 |- 4.9 With substantial
=~ instructional
intervention
s 4 F
Better Tools : | S
.W __WM“__v_u_mx an o N ot 3.2 hased core but
8 3} S . & KO without extra
& creening Pl O e 2 mmzwﬂqznmo:m_
w l—l . e W ¥ intervention
efter Iraining g2}
@
o
i L t Risk on Early Screening
L ] 1 I

1 2 3 4
Grade level corresponding to age

Torgesen, 1.K. [ 2001). The theery and practice of intervention; Comparing sutcomes o pravention and remediation studies. In A.J. Fawcett and
R.L Nicolson (Eds.). Dyslexia: Theery and Good Practice. (pp. 185-201). London: David Fulton Publishers. Slide coursety of W Aln Couleer hifmtl
yarwmepiieringeenterlsuhec.edy

More Support




WHAT MTSS I[S—AND ISN'T
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Batsehe, G. M., Elliott, L, Gruden, L, Grimes, L, Kovaleski, J. F, Prossz, D., et ol. (2065}, Response o infervenfien: Policy
tonsiderations tind implementufion. Alexandria, VA: Nationel Assccimion of State Direcions of Spesial Educrtion, Inc.

WHAT MTSS IS—AND ISN'T

Jm ) WM

Bafsche, G. M., Elliet, L, Groden, J,, Grimes, J,, Kovaleski, ). F, Prasse, ., et nl. [2095). Rsspose fo intervention: Polizy

dererions ond impl ion. Alexandrir, YA Nofionel Association of State Direcors of Special Education, Inc.

WHAT MTSS IS—AND ISN'T

Is Early intervention

is Powerfui Intervention

Isn’t Wait to Fail

Isn’'t Home-Made Medicine - v5¢ provér pecchice
Isn’t Lots of Talking,Lots of Meetings

Batsche, 5. M, Elfiot, )., Groden, J,, Grimes, ., Kovaleski, J. F, Presse, D., et ol. {2005). Response lo infervertion: Policy
tonsilerniions ond imglemeniution. Alexendriu, VA: Baional Associntion of State Dicsctors of Speciul Edvenfion, Inc.

Let’'s Get Started—What
Matters
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Reading is Essential to
BOTH and Must Be
Treated as the New -

Civil Right!

Hunter, P.C. (2012). F's nof complicated! Whet |
know: for sure cbout helping our students of
color become successful readers. New York,
NY: Scholastic.

Gireot boole
ley ihe Jevd! wuels sk

Check far

Consistent MTSS/RTI
Language

PREVIEW: MARK’S PERSPECTIVE

s
.

An Intensive, Comprehensive Research-Bosed Reading PROGRAM, af Lenst 45-60 Min
‘l‘l\

. Addifional Language Intervention, Especially Vocahulary
A Behavior Suppor Plun Emphasizing Effort and Motivation

Extensive “Guided Reading” with Corrective Feedback
Extensive Wide Reading of Suitable Difficulty Materials, Inside and Quiside of School

Weekly Progress Menitoring Using Curriculum-Based Measurement (CBM) with Geul
That Reduces the GAP

7. Consider Language Aris Assessment to Determine Spelling Discrepancy
@;J ovedt & read: u‘., Cor  revher  HOwon
%W_OFGL wile neer I 1o @% e s \(?&h

KEY VOCABULARY

L B I

Response to Infervention (RTI} Has Evolved in Most Instances to Refer to the
Practices Used to Determine a Student as Eligible for Speciai Education Under
the Category of SLD.

“We're using RT] as a Key Component in Determining Whether a Student
Qualifies as SLD”

Mulki-Tier Systems of Supports {MTSS) Has Evolved in Most Instances to Refer
a Service DELIVERY SYSTEM Based on the Idea that Some Students Require
Early and Powerful General Education Interventions of Increasing Intensity

“We're using a 2-Tier MTS5 Model fo Identify K-1 Students Who Are At Risk for
Reading Problems or Are Already So Discrepant That They Require Early and
Powerful, Intensive infervention to Reduce the Achievement Gap.



KEY
KEY VOCABULARY VOCABULARY

Intervention Frequent Progress Monitoring
Curriculum and Instructional Practices that Exceed the Routine, Standard Instruction m*n:mn_i_Nmo_ Monitoring Progress At Least O:mm :u& per 30_..*_4 or Weekly
Delivered to All Students |
mnﬂmmﬂmﬂ@ mNm.\Wh\\“rnﬁﬁm\., (« %TOT“,% NN\ .w. “Qﬁo* ﬁ\\.\!h \y\! Eﬁ%\&

mcvﬁquﬁmﬂnm Intervention Tesfing to Determine if a Student is Sufficiently Different {i.e., DISCREPANT) such that

i % fion May Be Requi
Curriculum and Instructional Praciices that Are Provided to SOME Stedents IN ADDITION More Intensive Intervention May Be Required

to the Roufine, Standard Intervention Delivered to All Students—Think Tier 2 and IDEALLY, Universal m.u_.mm:msm
Tier 3

Tesfing of ALL Students to Identify At Risk (Think MS)

Supplanted Intervention L. )

Individual Screening

Curriculum and Instructional Praciices that Are Provided to SOME Students INSTEAD of
Routine, Stundard Infervention Delivered io All Students—Think, When the Standard Tier 3
Infervention lsn’t Intense Enough to “Reach” a Significantly Discrepant Student—May Lead 1
to “Suspect Disability”

Testing Individual Students When There is Suspicion of a Basic Skills Deficit
{Think HS})

KEY VOCABULARY

Benchmark Assessment/Benchmarking |_|m ams an l v—-o v _ em-

Combines {Universal) Screening and (Universal} Progress Moniforing. it is BOTHE Progress

Ummo_,mvn_:nv‘ﬁ.rw:_nﬁ.&ﬂ mm\% @%\ Qmw ?ﬁﬁ%r Mm\f%ﬂ m0—<m=@

4o Gsese Ha Hvensitipi

Muiltiple Gating Screening

Use Existing Test Data [e.g., ACT ASPIRE) from ALL Students to Identify Those Students with
Pofenfial of a Basic Skills Deficit and Foflow Up Testing with CBM (Think K-6)

fnfe. Prinen x&ii mh:iy ot weiron 15 e d,




PROBLEM-SOLVING TEAMS
BIG IDEAS

1. Teams Shouldn’t Meet and Talk Much...They Must DO!

2. Problem Solve AFTER—Not Before. When Proven

Programs/Interventions Aren’t Working as Expected

3. Be Clear What Specific Teams Do and What They Don’t

Do

4, Once Teams Roles and Functions Are Defined, A Staffing

Plan for Delivering Tiered Services Must Be Developed

DEVELOP YOUR TIER 2 STAFFING

o~

. GE TEACHERS Do Flexible Skill Grouping Across Classes Across

o o p

PLAN

. GE Teacher DOES MORE Within Their Class [No Additional Resources

MARK’S PREFERRED TEAM
STRUCTURES/ROLES

Teams Personnel -Comments :
Grade Level Teachers + Komm_t of :..,m IWQNV\”._*“._MP Use m\wsusia
Grade Level | Administrative Support creening Lo 1o Tage o
. \ Students to Tiered Interventions;
Teams+ and Tiered Intervention ) ) ,
. Review Tier 1 and 2 Progress
Providers . :
Monitoring b
School Teacher and Service Review School Level Achievement and .e
Improvement Providers Representatives | Behavior Support Datg te Determine
Team with Administrators Effects and Needs
Problem- Tier 3 Interventionists/ | Progress Monitoring Tier 3 and J5 ik
Solving/SE | Special Education Personnel SE Eligibility, IEPs, Annual i E&F\
r q + W T :
eams eviews mﬁuw%\ courd
- bt F&,
\h?@i /

DEVELOP YOUR TIER 3 STAFFING
PLAN

Required) ) &. 1. StaffTier 3 with Special Education Personnel,

. GE TEACHERS Do Flexible Skill Grouping Across Classes within a %w. :

Grade {No Additional Resources Required). - vﬂﬁ %%@N.‘ Tier 3 is a General Education Program and Like Any Tier,
S

Grades (No Additional Resources Required)

School Provides Before or After School Intervention - Pnaerd .<o~§m,x®m\m ..
School Provides ﬂo_:uimlw.n_t_am_ém::o:m

School Creates and Staffs Universal Intervention Periods

Central Decision Makers BUILD Coordinated Remedial Resources {Title
I, Reading Specialists, ELL Teachers, Highly Trained Paraprofessionals)

Flodble % @ET& st i all wé%w ,

May Have Students with [EPs in the Class or Group

3. In Function, SE Teachers Load/Job Changes Little. Most, if
Not ALL SE Students are Significantly Discrepant
Already (e.g., < 10th percentile)

4. Tier 3 Should Be Time Limited for Students Who Have
Lacked Significant Quality Instruction



COORDINATE YOUR STAFFING
PLANS

Tier Perscnnel Comments

Deliver Core Program(s) with

Ter | Om:mwm%mn__.__mmﬁ%:\.ﬁo:ﬁm:w Fidelity, Intensity and
rea feachers Appropriately Differential
Prefer Coordinated Work TOGETHER to Deliver a
Tier2 Remedial Program Common, S-B Intervention

Specialists (eg. Tiie | EL,

ram
Reading Specialist Prog

Staff a General Education
Intervention for Students with
Severe Discrepancies

Special Edueation

Tier 3
Personnel

WE KNOW RESEARCH-BASED BEHAVIOR
INTERVENTIONS AT THE ELEMENTARY LEVEL

Epstein, M., Atkins, M.,
Cullinan, D., Kutash, K., &
Weaver, R. (2009).
Reducing behavior
problems in the
elementary school!
classroom. Washington,
DC: US Department of
Education.

SCHOOL CLIMATE/
BEHAVIOR SUPPORT




 INVEST INHIGH QUALITY ~ SUPPORT THIS CONTENT FOR THE
SYSTEMS - CLASSROOM

Sprick, R.S., Booher, M., & Rich, P.
(2011). Foundaiions. Pacific Northwest

Publishing, Eugene, OR
Sprick, R. 5., Garrison, M., & Howard,

L. {2010). CHAMPS: A proactive
and positive approach to dassroont
management for Grades K-9.
Eugene, OR: Pacific Northwest Press.

Medule A: Foundations of Behavior Suppori—A Continvous
—3T3<mamzw Process

Module B: Managing Behovior in Common Areas and With
Schoobwide Policies

Modvle C: Conscious Construction of an Inviting School
Chmafe

Module D: Responding fo Misbehavior—An Instructional
Approach

e roning Sofety, Mancging Confich an Consider Creating a “Merit Badge” for “Certified” CHAMPS
Module F: Establishing and Sustdining o Confinuum of Anmm.ﬂjm rs

Behavior Support

Chect Hhis ok | Classioom anan vwﬁr@r&

SUPPORT THIS FOR EARLY

e ELEMENTARY BEHAVIOR SUPPORTS

]

Epstain, M. H., & Wailker, H. M. (2002}, Special eclucation: Bast pracfices and First Step to
Suceess, In B. J. Burns & K. Hoagwood {Eds.], Community freatment for youth: Evidence-bosed
infarveriions for severe emotiono! and behavioral disorders (pp. 179-197). New York: Cxford
University Press.

Golly, A., Sprague, 1., Walker, H. M., Beard, K., & Garham, G. (2000). The First Step fo
Success program: An analysis of autcomes with idenfiesl twins across muftiple baseli
Behaviorel Disorders, 25{3), 170-182,

Golly, A, $tller, B., & Walker, H. M. [1998). First Step to Success: Replicafion and Social
Validation of an Early Intervention Pragram. Jaurnal of Emotional and Behaviors] Disorders
6[4), 243-250.

walker, H., 5tller, B., & Goliy, A, [1998). First Step to Success: A collaborative H Schosl
Infervention for Prevenfing Antisocial Bahavier at the Paint of School Enky. Young Exceptionn!

Tier 1
./ . Tier 1: Positive Behavior Intervention Support
Sthool-Wide {Founduations) and Class-Wide

(CHAMPS)

— Tier Z: First Steps (K-2), Connections, or Check In

R Chack Out
Children, T{2], 2-6. [$5.00} i } ! :

Walker, H. M. [199B). First Staps to Prevent Antisocial Behavior. Tecching Exceptional .\w

Journal of Emofional and Behavioral Disorders, &[2), 8680,

Childrer, 30(4], 1619, . . A .
Walker, H. M., Kavanagh, K., Stilier, B., Golly, A., Severson, H. H., & Fell, E G. (1998]. First  mammmsori— . - o ._._m_. w ﬁ@—u:mnuc:m *or >w> wmrne__a—. m:vwo_.._
5iep to Success: An Early Infarvention Approach for P ing Schoal Anfisorial Bahavior. " " q— w T_n_._m

Y

= Fov  At- Rest lids
-~ S%% behovior @93«3 @gbﬁcoi Ho el s



A STRONG CORE LANGUAGE ARTS
CURRICULUM ALIGNED WITH THE

NEEDS OF STUDENTS
{NOT THE ADULTS)

Complete a Self Study of Elementary

Reading Program

DRI E SR R e

a@% A copy of this document is
- ! included in your
o e Reading Materials

ik

on my website in
Word and pdf

[Gatisdaicly

- hEs

T RS

WE KNOW RESEARCH-BASED INTERVENTIONS

1.

2.

AT THE ELEMENTARY LEVEL

o SRR

Gersten, R, Beckmnan, S, Clarke,

Gersten, R., Compton, D., Connoy; C. M., 2, Foegen, A, Marsh, L., Stax ).
Dimino, ], $Santoro, L., Linan- R, & Witzel, B. (2009]. Assisting
Thompson, 5., & Tilly III, W. D, (2009), students struggling with
Assisting students struggling with mathematics: Response te
reading: Response to intervention intervention (R for
and multi-tier intervention in the elementary and middle schools.
primary grades. Washington, DC: US Washingter, DC: US Department
Department of Education. of Education.

DEVELOPING STUDENTS’ PLANS
BIG IDEAS

Select Research-Based Interventions that are Appropriately
Intensive Based on the Needs of GROUPS of Students, Not Cne
at a Time

The Needs of At Risk and Significantly Discrepant Students are
More Alike than Different

Know How to Increase the intensity of Your CORE Programs First

. Selsct Even More Intensive Interventions Based on the Research-

Based Feafures that Work



IS OUR CORE ELEMENTARY READING PROGRAM
DOING THE JOB?

My Diswrict’s G Core Blementary Reading/LA Frograms Prepire &
Stodertks for MS HS and Navigating Complexy Text and Writing with @
Evidence e

4 roll Jocked, Rukponees og prtapied.
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HATTIE EXAMPLES

Planning Interventions for Groups

Effect Example(s) Effect Size
N mmnzﬁw Refertfion -1 m
STRONG STUDENTS STRONG TEACHERS STRONG CURRICULUM
Developmental Whole Language 056
o e 19 ENTER SCHOOL WITH
Teacher Effect Computer Assisted Insfruction ' EFFECTIVE AT CREATING POSITIVE
37 STRONG LANGUAGE CLASSRODH ENVRONMIENTS AND USE_| ‘T o) JUD HEDESTE, W
BACKGROUNES HIGH LEYERAGE INSTRUCTIONAL PRACTICES EXAMPLES OF SUFFICIENT UMBER
PRINT AWARENESS, AND ARE | (%0 nuuemontsrcgies, pproBrae | 1y o 164CHERS TO USE WHEN
. ! use of correction practices, what is STUDENTS ARE NOT SUCCESSEU
Diract Instruction .59 RESPECTFUL, gppropriate homework, the rule of effective OPPORTUNTFIES FOR SUEFICIENT _uxw_'l__nm
Desired Effect Strategy Instruction .60 SELF MOTIVATED AND practice in student success, sirutegies for WITH CORRECTIVE FEEDBACK)
Progress Monitoring 90 EAGER TO LEARN differentiafion)
LESS STRONG STUDENTS Different Core Programs for Different Needs
Less Strong Teachers, Less .
WEAKER STUDENTS STRONG TEACHERS STRONG CURRICULUM Less Strong Students Experience, Lofs of Turnover Strong Curticulum
Poor Language Backgrounds, especially Acdemic English
and lack of fe experionces nad lzaming apportunities




Theme Across Elementary and Secondary
Plans:

Strengthen Core Language Arts Insiruction
and

Adjust the “Dosage” of the Core to the
Needs of Students

INCREASING THE DOSAGE FOR
HIGHER RISK COMMUNITIES

Increase the Amount of Allocated Time-But Use It for More TEACHING, Practice,
and Corrective Feedback. Expect SOME Improvement.

Add an Explicit Language Component (e.g, Language for Learning).Expect a LOT
of improvement. -

Ensure thatYour Reading Program is Linked to a Quality Spelling Program that is
Consistent in Focus and Content. Expect a LOT of Improvement.

Include the Basal Program's Intervention Component for ALL Students. Expect a
LOT of improvement.

Consider a Core Language Arts Program that is More Explicit and Teacher Led,
Expect A LOT of mprovement.

Ratchet Up Your Tier 2 Intervention to Look Like Tier 3. Expect A LOT of
Improvement.

+ DIFFERENT CORE PROGRAMS FOR
DIFFERENT NEEDS STUDENTS

Low Risk Communify Moderate Risk High Risk
SBR ﬁﬂw”%ﬁﬂ m_“ ”_ms__ﬂﬂ““ ores The Most Explicit, SBR Teachsr-Led
SBR Core Program (e.g., P Rewding Progrom for Severely M

(e.g., Reading Street + Sidewalks

Reading Street, Story Town, Risk Students

Reading Mastery (RM), Imagine ORu <=_MN_H_WM_MMM¢M2 At Risk ?..mw RM or Open 9_._& PLUS
[+-Open Court; Read Well (K-2)) Students Explicit Language Curricuiom {e.g.,
(2.9, RM or Open Courl Languape for Learning)

How Tiered Interventions Can Be increased in Infensity
for Higher Risk Learners

Longunge

for Learning or Longuage for

Thinking

{K-2); Langueige Live!

Choice Tier 1 Tier 2 Tier 3
Core Program Plus Intervention | Reading Streed, Plus Sidewnlks | Rending Mastery; Reod Well . .
’ . Corractive Rending
Component far Everyone {K-2}; Lenguage Live!
Core Program Plus Explicit Reading Siresi, Plus Lungunge Reading Mostery; Read Well

Corrective Rending

Cote Program Plus Connected
Spelling Pragram

Reading Streef Words Their
Way,; Spelling Mastery

Reading Mastery; Read Well
{K-2); Longuage Livel

{orredtive Reading

More Intensive Busal

Reading Mastery, Open Court,
Roud Well, Swecess For Alk: Core
Knowledge Language Arts
{CKLAY

Reading Mastery: Read Well
(K-2); Longuge Live!

Correttive Reading




SELECT POWERFUL INTERVENTION
PROGRAMS ALIGNED TO THE NEEDS OF
STUDENTS-NOT THE PREFERENCES OF ADULTS

The Greater the Achievement Discrepancy, the More instruction Must Include

* Time-Typically Supplemental (Tier 2) and Sometimes Supplanted {Tier
3)

» [More) Explicit Teacher-Led Instrucfion

¢ [More} Language Support, Especially Yocabulary

s [More] Scaffolded Instruction

o (More) Carefully Selected, Juxtaposed, Sufficient Numbers of Examples
» (More) Opportunities to Respond with Corrective Feedback

» [More) Intensive Mofivational Strategies

» {More] Frequent Progress Monitoring

EXAMPLES OF POWERFUL SCHOOL READING
INTERVENTION
PROGRAMS

Elementary

*Reading Mastery
Corrective Reading

- lLanguage LIVE]
_.—unmﬂ. M T Longuage for Learning
Language for Thinking
REWARDS [Cambium)

FLEX Literacy {MGE)

Tier 3 REACH [SRA; CR + Spelling Through Merphographs +

F Reasoning and Writing)

ﬁo_...mnu?menn_?mﬁSOmu
Lemguage LIVE! {Cambium)

Read 180 if Students Are Mot Severely Discrepant in Word

wmnn_.__._m

Dan't Rely Too Heavily on Computer-Based Programs
Except fo Increase Proctice and Reading Volume

POWERFUL SCHOOL MATHEMATICS
INTERVENTIONS

Tier 2 Connecting Math Concepts {CMC; SRA} as
Tier 1 or Tier 2

ViMath (Cambium} at Tier 2 or 3
Transitional Math {Cambium) at Tier 2

Tier 3 Corrective Math (MGE) ot Tiers 2 and
Especially 3

USE YOUR SCREENING DATA TO
PLAN AND SCHEDULE TIERED
INTERVENTIONS




SCHEDULING INTENTIONALLY
BIG IDEAS

1. Proactive Design Works Best...Don’t Find the Kids and
THEN Figure Out What to Do...That's NOT INTENTIONAL

2. Figure Out What You're Going to Do, THEN Find the Kids

3. Align Your More Intensive Inferventions to the Resources
You Have, Not Trying to Solve Large Scale Problems at

Tiers 2 and 3

.

4. Use Your Screening Data—Nof Referrall

Dlan Hr mé_%w of ledc. Plan what
fn

“THEN

d e 2ids,

Imagine This Screening Outcome

&

Risk
Soms Fisk] 2%
ELew Rigk i

More than Half Would _
Receive Additional
Intervention (51%)

School Infervention Resources
Would Quickly Be
Overstretched or
Overwhelmed

Expect Teachers to Hate the
Data

Special Education Will Be
“Business as Usual”

The Solution is NOT Tier 2 and 3, Buf Increasing the Infensity
of Tier 1: This is Program Evaluation, Not Screening

How NOT to Identify Candidates for
—— Intervention

Strenadren CORE

Which Schools Have Students with Severe Performance
- Discrepancies!?
mama means Erﬁ el hod of pesstag spme oot
Ced nerns 1o Chbree

Nelow e« ifry”
Imagine This Screening Outcome

¢ Nearly ALL Would Receive
Additienal Intervention {85%])

@ Expect Teachers to REALLY
Hate the Data, Especially
Progress Monitoring

& Expect Staff to Be Even More
Overwhelmed and
Discouraged

@ Any StudeniIn Theory-Could
Be Considered Special
Education Eligible

The Solution is to Ensure Tier 1 Instruction Has the Features/
Programs of Tiers 2 or 3 in Other Communities

,m\?%@? tn (ORE



G

/\o >:oz YOUR SCREENING CRITERIONTO Use Design Principles to Plan Tier 2
THE % OF STUDENTS YOU HAVE
RESOURCES TO SERVE oy T2t G

Grada F5tutdonss  Teuthérs  ClassSike  Pémentile day
Start with These Design Principles . iy : o it :
— : & P or Y Y
Provide Tiered Services to Below Average Students (<25%), 3 H z 2 _ *
& 45 2 23 7 2
. R 5 43 z 2% & F
Tier 2 = 15% 371 6 5
Numiber of
Grode 2 .
. — o @dﬁwm
Tier 3 = 10% Tier 2 15% of 57 = 910 Students ~ Needed @
2 Groups of 5 for 30 Minutes Hours of Daily

Tier 2, Small Groups of 5-6 Students, 30 Minutes per Day

intervention

1 Personnel and Scheduied Hour for Tier 2 Needed @

Tier 3, Small Groups of 3-4 Students, 60 Minutes per Day

Use Design Principles to Plan Tier 3

Srade #Stidests Tier 2¥ <10t me.nmawmm #Grous of 3 @ £ min per day
%. 71 4
¥ @ m 2
2
3 &7 ,‘ 4
4 55 5 B 2z
5 5 .43 3
T : 3]
Mornbey of Groups Nesded '

Howrs of Dadly interveption Needed

Grode 2
Tier 3 10% of 57 = & Shudents
2 Groups of 3 for 60 Minutes
2 Personnel/Scheduled Hours for Tier 3

Tp— Wi— ——— — L —




IMPROVE MONITOR
PROGRESS ACROSS TIERS

WHY IS FREQUENT PROGRESS MONITORING
IMPORTANT IN SYSTEMATIC INTERVENTION

Hattie, J. {2009). Visible learning: A
synthesis of over 800 metfo-

analyses relating to achievement.
New York, NY: Routledge.

See an excerpt of & John Hetfie video explaining
more about his research summaries in the
folder entitled Supportfing Videos

This book can be purchased from Amaozon for
$48.30 new, 534.98 used

MONITORING PROGRESS
BIG IDEAS

1. It Seems Counter Intuifive, But to Build Systematic-and

Intensive, Effective Intervention— You Need an Independent
Frequent Progress Monitoring System

2. Frequent Progress Monitoring is One of the Most Powerful

Tools in a Teachers’ Toolbox

3. Not All Tests Are Suitable for Progress Monitoring

4. | Prefer Curriculum-Based Measurement {CBM) for My Basic

Skills Progress Monitoring Test(s)

START WITH A STANDARD POWERFUL
TOOL TO IMPACT REDUCING THE GAP

lapter of 2oty 76
Hurper of peaple [ amas

Hattie, . (280%9) Visible learning: A synthesis of over 800 metz-znalyses relating to achievement New York, WY:

Reoutedge.



K-6 SIMPLE, SEAMLESS PROGRESS
MONITORING ACROSS TIERS

. Benchmark ALL Students Using CBM 3x Per
Year for Universal Screening AND Progress
Monitoring-AND Program Evaluation
Tier1 At Least Through the FirstYear of MS in Low
. Risk Comimunities

Strategic Monitoring of At Risk Students |x per Month,
or 2x per Month or Weekly

Frequent Monitoring ALL K-12 Significantly
Discrepant Students or §EPs 2x per Week

e 3
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MANY ELEMENTS OF THIS
PRESENTATION ARE INCLUDED IN—OR
LOOK FORWARD TO

Shinn, M. R. (2008}. RTI at the secondary level. In S. L.
Fernley, S.D., Norlin, J. {Ed.}, What do | do when...The answer
book on RTl. Horsham, PA: LRP Publications.

Shinn, M.R., Windram, H., & Bollman, K. (2016). Secondary
applicafions of Ril. In S.R. Jimerson, M.K. Burns, and A.
VanDerHeyen. Handbook of Response to Intervention. New
York, NY. Springer.

DISCLOSURE

Mark R. Shinn, Ph.D. Serves as a Paid Consultart for Pearson Assessment for their AIMSweb
product that provides CBM assessment materials and organizes and report the information from 3
tiers, including RTI. He provides technical support and training.

Mark R, Shinn, Ph.D. Serves as a Consultant for Cambium/Yoyager/Sopris for their Vmath product,
a remedial mathematics intervention but has no financial interests, He helped them incorporate
Curriculum-Based Measurement (CBM) intc VMath’s progress monitoring component.

Mark R, Shinn, Ph.D. Serves as a Consuttant for McGraw-Hill Publishing for their Jamestown
Reading Navigator (JRN) product and receives royalties. He helped them incorporate
Curriculum-Based Measurement (CBM) JRN’s progress monitering component.

Mark R. Shinn, Ph.D. Serves as a Member of the National Advisery Board for the CORE
(Consartium on Reaching Excellence) and receives a stipend for participation, He provides
training and reflections of national trends and service delivery needs.
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3. Click on the Resources/Do

EXRPERTE ™ DoveoMENT MATERIALS VIA GO DADDY
VIHIE BRSN THERE Click on the 1. Staff Development and *
Consuliafion Presentations | ! i

4. Click on the Moniana SP Association
2016 Folder _
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THE PROFESSIONAL
DEVELOPMENT WERBSITE POR




»  Intensive, Comprehensive Reading and Research-Based PROGRAM, with
Attention to Mulfi-Syllabic Words and Word Knowledge, ot least 75 minutes
per day.

+  Additicnal Language Intervention, Especially Yocabulary

» A Behavior Support Plan Emphasizing Effort and Motivation
s Extensive “Guided Reading” with Corrective Feedback

= Extensive Wide Reading of Suitable Difficulty Matericls, Inside and Quiside of
School

*  Weekly Progress Monitoring Using CBM with Goal That Reduces the GAP

= Supported by General Education Teaching Practices That Enhance Confent
Area Learning...for All (SOLID R-B Curriculum and Content Learning
Coniinuum; CLC; SIM)

SECONDARY BIG IDEAS

1. Secondary Rtl Implementation Lags Behind

7)._.MM\_N.._._ _A¢V\ A“O—._Ommu_.m Elementary...For Good wm.nwo:
mmnosﬂ_ﬂﬂv\ Z._.WM\_N._._ FQQM WQT.:& 2. Secondary Ril Has Been Pitched Poorly to

Secondary Teachers and Administrators—And
Incorrecily

3. Secondary Rtl Should Make the Difficult Job of
Teaching Easier AND Increase Student Achievement

4. A Strong Foundation of CORE Principles/Practices
Makes the Difference




SEE THE PATTERN?

My District's ELEMENTARY RTI2 Implementation st
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COMMUNICATE WHAT MTSS/RTI CAN
OFFER SECONDARY TEACHERS

Opportunities to Ensure We ALL Provide Students
Learning Strategies and Skills Essential to School
Success o .

Identification and Scheduled, Powerful Early
Intervention for Students with Severe Basic Skills
Deficits

Making TEACHING for ALL of Us a Bit “Easier”
Students with Strong Basic Skills Are FAR EASIER to
Teach!

LESSONS LEARNED

Make Sure All of Us Understand
the Purpose of Tiered Services

OPINION CHECK: CRITICAL SKILLS AND
STRATEGIES FOR SECONDARY SUCCESS

“Ciose” Reading of Narrative and
Informational Text

Expansion and Use of Academic English

Effective Study and Organizational Skills,
Including Note Taking

Effective Writing with Use of Evidence

Mathematics Understanding, Especially with
Respect to Conceptual Understanding,
Procedural Skill, and Application



RECENT RESULTS: CRITICAL SKILLS

Students Who Struge QQE?% ast 1.Crltisal

1 of These n::MW%M“_@% IR N early ALL Students!)
4 Srary s polt 1o

0EDE ESponses

w o B oF w@mmmgu%wmwmwﬁwﬁwmwmmmwmﬁ m&&a@&mg&@ﬂ
Fanef Bosuitn 353

RECENT RESULTS: SE
INTERVENTIONS POWERFUL!

AT BEST 1 in 4 Teachers Believe More than Half of SE Students Are
Rehispsbeending e poelithire @%ﬁ%@%
Reduce the Gap?

il Start tis poll toftoept responses

Konaig Sk It 1

R
Tt Hewids: 100

RECENT RESULTS: STRUGGLING IN
AT LEAST | CLASS

M«mﬁmm mnnmﬁ Ww@mﬁ & m@%ﬂﬁm:ﬁ m%mmmmw .W:@ mom*

Content’ mﬁ@amﬁw Hukc e iStudentsl)

44 Seary this poll to hovent responses:
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ol Bepdte: 237

. FULLAN IDENTIFIES A STRONG MORAL PURPOSE |

Being Ready for College

or

Ready for Employment is a Civil
Rights Issue

Fullan, M. {2008). The six secrets of change: What the best feaders do o help their
ergunizufions survive ond thrive. San Frandscs, Ch: Josey-Buss.
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BIG IDEA FOR
@ STUDENTS AND FAMILIES

Students Get the Services They
Need...

As Soon As They Need Them!

Better Training

A Secondary MTSS Pathway

1. Commit to Building a Safe, Civil,
Behavior Support Schook AND Class-wide, and Across Tiers, With Addiffonal
Attention fo Tardies, Suspension :

Ensure Students Have Sufficient Basic Skills So They Can Read fo Learn Rather than
tearn to Read by Strengthening Your CORE {Tier 1) Language Arfs Curriculum At
Least Grades 69

Shift Your Basic Skills Screening from Benchmarking to Universal Screening to
individual Screening and Multiple Gating, with & Fecus on End-of Year Data
Deliver Powerful Tier 2 and 3 Interventions EARLY, Regardless of Credit
Consequences and if Eleclives Are Exhausted, Provide a Clear Credit Recovery
Pathway

Reduce the Amount of Testing, Especially Multiple Screening and Diagnosis

(Instructional Plunning]

Change Your Special Education Eligibility Process to Clarify Your Special Education
Service Delivery Model to Remediating Severe Basic Skill Deficits and Provide
Powerful Learning Strategies

Change Your Special Education |EP Goals and Progress Monitoring Practice

8.

Environment Conducive to Learning by mmmmn*?mw w

o
2

{

Focus Your Basic Skills Progress Menitoring on Tiers 2 and 3 wam\ Y\,ﬁ%"ﬁm p ?.“.m.

NG

o

v

More Support

N

oo [

4
HE

i
&

Better Tools

SECONDARY PATHWAY CONTINUED

9. Make a Commitment to Improve General Education Content Teaching Skills
with a Continvous Staff Development Effort Supported by Coaching for:

@c%ﬁ. Oan_mqmuavm_.u:mm_mn:.ozmnm%__nr::nﬂo:&&o:*moq:ﬁ*ézr
Websites Across Teachers;

Students are Taught—and Expected to Use—A Consistent Note-Taking
Strategy Across Classes

High Quality Grading System;
Training and Coaching In Content Literacy Continvum (CLC) and/or

L5 Strategic Instruction Model [SIM)

¢ Increased Teaching from a Big [deas Focus
* Evidence-Based Strategies to Increase Engagement

10. Shift Related Services Roles to Minimal Testing and Maximum Consultation
and Coaching Support; Focus More on Transition Plans Rather than Mindless
{and Irrelevant) 3-Year Reevaluations




2.

A Secondary MTSS Pathway

Commit to Building a Safe, Civil, Environment Conducive to Learning by Effective
Behavior Support School- AND Class-wide, Q:n_ Across Tiers, With Additional
Attention to Tardies, Suspension

Ensure Students Have Sufficient Basic Skills So They Can Read to Learn Rather than
Learn to Read by Strengthening Your CORE (Tier 1) Language Arts Curriculum Af
Least Grades 6-9

Shift Your Basic Skills Screening from Benchmarking to Universal Screening fo
Individual Screening and Multiple Gating, with a Focus on End-of Year Data

Deliver Powerful Tier 2 and 3 Interventions EARLY, Regardless of Credit
Consequences and if Electives Are Exhausted, Provide a Clear Credit Recovery
Pathway

Focus Your Basic Skills Progress Monitoring on Tiers 2 and 3

Reduce the Amount of Testing, Especially Multiple Screening and Diagnosis
(Instructional Planning)

Change Your Special Education Eligibility Process to Clarify Your Special Education
Service Delivery Model to Remediating Severe Basic Skill Deficits and Provide
Powerful Learning Strategies

Change Your Special Education IEP Goals and Progress Monitoring Practice




SECONDARY PATHWAY CONTINUED

9. Make a Commitment to Improve General Education Content Teaching Skills
with a Continuous Staff Development Effort Supported by Coaching for:

Quality Paper and Electronic Syllabi in a Consistent Format with
Websites Across Teachers;

Students are Taught—and Expected to Use—A Consistent Note-Taking
Strategy Across Classes

High Quality Grading System;
Training and Coaching in Content Literacy no_.:_:ccB ﬁn_.g Q:n_\om.
Strategic Instruction Model (SIM)

Increased Teaching from a Big Ideas Focus

Evidence-Based Strategies to Increase Engagement

10. Shift Related Services Roles to Minimal Testing and Maximum Consultation
and Coaching Support; [Focus More on Transition Plans|Rather than Mindless
(and Irrelevant) 3-Year Reevaluations




WE KNOW SOME TEACHING CONTENT
IS ESSENTIAL

Kamil, M. L., Borman, G. D., Dole, 3, Kral,
C. C., Salinger, T., & Torgesen, ], (2008).
Improving Adolescent Literacy: Effective
Classroom and Intervention Practices: A
Practice Guide. Washingten, DC: Nalional
Center for Education Evaluation and
Regiona! Assistance, Institute of Educational
Sciences, U.S. Department of Education,

EFFECTIVE CLASSROOM AND
INTERVENTION PRACTICES: A PRACTICE
GUIDE
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ALL TEACHERS BENEFIT IF STUDENTS ARE
PROFICIENT IN WRITING FORMATS

Focus on WHAT to
Write Students to Wrife,
Especially Persuasively,
When They Are Not
HOW to Write It

| Hate !t When We
EXPECT Students to
Write, Especially
Persuasively, When
They Are Not Proficient
in Common Wiring
Formats




ALL TEACHERS BENEFIT [F STUDENTS ARE
PROFICIENT IN WRITING FORMATS

e R T

Focus on: s R

L ——
e e e
%@i&ﬂ@wﬁfiﬁgs%ﬁﬁgzi

Descriptive

Sequential or Process i

Comparison/Compare/

i B
Contrast S—
w M
n a CMQ\ m me ct M ww..fkmuwﬁ s s

Problem/Solution to
Write Studenis to Write

CLARIFY WHAT INTERVENTION
IS AND ISN'T

In Special

Content Area Courses -
Education

Student
Receives Homework
H Help, Accommodations
Student UO_:Q [Extended Time, Modified

vOOﬂ_Vs in Sacial Grades) or “Alternative”
M Social Studies with Lower
m._.Cm_mm Content and Reduced

Expectations

LESSONS LEARNED

Clarify the Focus of MTSS/RTI
Intervention

CREATE A MISSION AND VISION STATEMENT
FOR YOUR SPECIAL EDUCATION PROGRAM

N\

Without a central philosophy or purpose, special education
programs—especially resource rooms—lack definition and can
easily become tutoring programs—or anything else others
deem it fo be.

Be proactive in defining and protecting the purpose and
integrity of your program. The mission or vision statement
clarifies the intent of the program, its philosophy, and the core
responsibilities of the special education teacher, the
paraprofessional, and the students.

Conderman, G., & Petersen. T. (2007). Avoid the tuioring trap. Fefervention in School & Clinic, 42, 234=238.



TUTORING OR HELP WITH HOMEWORK:
IT’S NOT “WRONG,” BUT IT'S NOT
RIGHT...NOR ENOUGH

Pressure from parents, administrators, general educators, and
students to provide homework assistance and review or re-
teach content-area subject matter..

The “tutoring trap,”which is o costly error implemented at the
expense of teaching students strategies they can use in content
classrooms

(Deshler, Ellis, & Lenz, 1996
.J\&%QT w IMU%sL 0.clptamn 0 e fe.

CLARIFY WHO WE INTERVENE
WITH (AND HOW)

Confent Area Courses Tier 2, 3 or Special Education

AT HIGH SCHOOL, DEFINE THE
DISCREPANCY FROM A BASIC SKILLS
STANDARD!

If a Student Has a Severe Basic Skill Discrepancy {e.g., End-
of-Grade 7), an Intensive, Teacher-Directed Will Be Provided-

TREATMENT

If a Student Has Minimum BASIC Skills, (e.g., End-of-Grade
7), Student Will RECEIVE SUPPORT (e.g., Through SIM and
Effective Behavior Support)

. v
K._/, ”&%ﬁ .
N Severe _wnmmnwu .k@.__ intensive
skl (¢ ensive 1\ TREAT
Bi Basic Skills
iscrepancy ‘
Student Doing Intervention
Poorly in Socidal
Studies
General Education
Minimum Basic Skills
— Confent Nm‘.tﬂb Ve
Area Support Aty
{e.g., CIC/
SIM)
UPPORT
Minimum
Basic Skills | A Pre-Defined Level of Performance (e.g.,
Level End of Grade 6 OR End of Grade 7)
Below Which Intensive Intervention is
r Required

Performance Discrepancy

Studeni with Concems

Adapted from Fuchs, 2003
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GRADE 9-12 SLD PERFORMANCE

DISCREPANCY
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LESSONS LEARNED

Screen and Take
“Inventory”of the Potential
Problem

WHAT DEFINES MINIMUM BASIC m_A_Wrm
PROFICIENCY
NASP WORKSHOP RESPONDENTS

Y Shouid Provide More ntenrive Basic Shills oervention When 145
Zrpdents Read Below

ﬁugﬂwgu&w«éﬂ% shabunign
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Lrade & End-of-Year Proficiency
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MIDDLE SCHOOL SCREENING
RECOMMENDATION
bag&m o i

Sﬁmw,b,om 6 GRADE 7 GRADE 8

Multipie Gating Starting
Use End of Grade 7 with Mid to End of Grade 8
Universal Screening to Do Using Bxdsting Achievernent
Grade 8 Universal Screening  Tests Like ACT Explore Do
and intervention Planning Grade 9 Universal Screening

Benchmark ALL Students (3x) For
Universal Screenting AND
Universal Prograss Monitoring

il \AF’ o tan and Intervention Planning
MEVETN hd A Ll ...m N
only gk 8 it
Use End of Grade 6 Benchmark to é % Qﬁ v
Do Grade 7 Universal Screening % *

and Intervention Planning

pS oln need .

. ?J berchmovt as lovg



HIGH SCHOOL SCREENING
RECOMMENDATION

GRADE 9 GRADE 10 GRADE |1 GRADE 2

Individual Skills individual Skills Individual Skills
Scroening with Move-  Screening with Move- Screening with Move-
In Students and/orWho I Students and/orWho  In Students and/or'Who
Are Performing Poorly  Are Performing Poorly Are Performing Poorly

in Content Area in Content Area in Content Area

Classes Classes

Multiple Gating Starting
with Grade 8 Using Existin
Achiavernent Tests Like

—re

Sereeh %J new studens

Follow Up Identified Students
with Individual Skills
Screening with CBM

Do Individual Skills Screening

with Move-In Studerts and/or

Who Are Performing Poorly in
Content Area Classes

<> @s&& Coin bt Lged for
“Ther {deht £ tl? st Q.&%:v\:w

POTENTIAL Wm>_u_ZO NEEDS AT A HIGH-PERFORMING
HIGH SCHOOL
GRADE 10

Cusl s |

10th Percentile en Grade & Probes (n = I5)

25th Percentile on Grade & Probes {n = 38)

Grglé 0 el 20062007
JMAFR - Comgetenginly

T8 vl Ralone: Arverams
1Dl Svernde

B Berig
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[l hove Averegz
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Serious “Have Serious
“Have Nots” Nofs” “Haves”

te s Ui _va»} §$‘> i don
T ogot T T S stemeel

TAKE INVENTORY TO JUDGE NEEDS

2854 Serious
“Haves

L

e Predicted to Have

Difficulty Navigating
150 Grade 9 Text

“"Have Nots”
300

Serious

" H
£z | Have Notfs

FIE Y S A

W ER M3 My 5 B4 B7 Sy Wy RN #11 $12 81k Range of Grade 9

Entry. Reading Skills

2

LESSONS LEARNED

ﬁwwh.&

# By

Increase the Quality of Learning
Climate Through School and
Classroom Behavior Support




SECONDARY TIERED BEHAVIOR
SUPPORTS

! Tier 1: Positive Behavior Intervention Support
Tier 1 School-Wide and Cluss-Wide (PBIS, Foundutions,
Discipline in the Secondary Clussroom) and START
ON TIME

Tier 2: Connections*, or Check In Check Out (CICO);
Check and Connect;

Tier 3: Connections +, or CICO, Quality ABA BIP
._..m ww and Brief Cognitive Behavior Therapy

Check m%smg&« funses on porental eompunizafion
% ccofr comp lehion .

@sm% S mﬂi%ﬁ“vmmuﬁﬂ_w_.um POSITIVE

IMAGINE THIS SCHOOL S/RTI CAN FROVIDE PC

Increase of
» A Middle School of 1500 Students (90% FRL) 32,000
Instructional
» 250 Tardies per Day Minutes
« 3200 PerYear Gained

Office Referrals from

- @ 15 min per Office Referral, Estimated 800 of Personnel Tardies from 250 to 70 3,196 to 1,050
P 72% D
Time Used o Lecrease 67% Decrease

o tollng weefs




ALTERNATIVES TO SUSPENSION

Skiba, R., & Sprague, J. {2008].
Safety without suspensions.
Educational

Leadership[September], 38-43.

| Without Suspensions

Sprague, J. R., & Walker, H. M.
|2010). Building safe and healthy
schools to promote school
swrccess: Critical issves, current
challenges, and promising
approaches. In M. R. Shinn & H.
M. Walker [Eds.), Interventions
for achievement and behavior
problems in o threeter model,
including RTI {pp. 225-258).
Bethesda, MD: National
Association of School
Psychalogists.

BUY THIS BOOK, TRAIN ON THE
BOOK

Sprick, R. 5. [2006). Discipline in the
secondary classroom [2nd ed.). San
Francisco, CA: Jossey-Bass.

Consider Creating a “Merit Badge” for “Certified” CHAMPS
Teachers

o Hos o Ckaphe on building oLetin

INVEST IN HIGH QUALITY
SYSTEMS

Sprick, R.S., Booher, M., & Rich, P.
{2011). Feundations. Pacific Northwest
Publishing, Eugene, OR

Module A: Foundotions of Behavior Support—A Continvous
Improvement Process

Modvle B: Managing Behavior in Common Areas and With
Scheolwide Policies

Module C: Conscious Construction of an Inviting School
Climate

Module D: Responding ta Misbehavior—An {nstructional
Approach

Module E: Improving Safety, Managing Conflict, and
Reducing Bullying

Module : Establishing and Svstaining o Continuum of
Behavior Suppert

@%rhc_.o\ Mgmvm%o.}e\ ees1 & “hew 23N

POSITIVE BEHAVIOR SUPPORT RESOURCES

%ﬁ%ﬁ ui&ﬁ - m\@%éﬁ@s«

Randy Sprick, Ph.D.
Safe and Civil Schools:
www.safeandcivilschools.com

Rob March, Ph.D.
Effective Educational Prachices
www.successfulschools.or

National Technical Assistance Center
on
Positive Behavioral Interventions and

Supports {PBIS): www.pbis.org

Jeff Sprague, Ph.D.
institute on Viclence and
Destructive Behavior: hitp://
uges.voregon.edu/ivdb




STRENGTHEN THE CORE
LANGUAGE ARTS CURRICULUM

TYPICAL SECONDARY LANGUAGE ARTS
CURRICULUM

IS OUR HS LA PROGRAM DOING THE JOB

% of Dur Students Who Are Prapared to
Navigate College Love! or Vocational Text
mmm Yiben polf iy sctfie, Eﬁnmm st PolEv.comimarkshing
01 Test 4NN o 22333 once 10 join
L ﬁw%?m #ac E@gmmn&mﬁg&m to EBhinndp

Neariy Al {More than 30%

i Dot Know,
e % By

TG TR

Program and Focus | Amount of Time Points of Vulnerabiity

General Teacher to Teacher Yoriability, Often Litle Explicit
. . . lastruction About How to Navigate and Comprehend
mn_-.._nn_._nvs Novel m*:n_v\ m_:m_m Period Narrative and Content Area Texts; Writing Insfruction is
Tier 1 Idiosyncrofic

Former Puts Pressure on Special Education to Assume
Responsibility; Later Fails fo Deliver Skills Stydents Need
1o Reduce the Gaup and Be Successful in ALL Content

NenBxdstent or Separate,
Tier 2 But Less Difficult Version

of the Core Classes
Really Only Special
Educaticn as an Opfien | Single Period
Tier 3 and Too Often, Only W:m_ lanted * | Doesn‘t Reduce the Gap and Doesn’t
ComputerDriven or pptan Support Success in ALL Content Classes!
Instruction

“Bandaid” Programs—or
Help With Homework

HOW DO YOU COMPARE?

SER Losigiage s Program Rls Lituatare,
Son-Fadion Waghted

Yraphers Faverite timeators, Noo-Fiction Wegtied w

Tearherd Paverite Litaratuee, Bleiny Weaghreg
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STRENGTHEN YOUR LA
CURRICULUM

= Use a Common, Scientifically Based Core Language Aris Program
{At Least Through Grade 9} At Least 80-90 Minutes Per Day
{Double Periods or Long Blocks)

@ Select Your $B Common LA Program with Features of Intensity
and Explicitness By Needs of Students

& Ensure You Have Sufficient Time to Impact Tier 1 and Deliver Tiers
2 and 3 WITHIN the Period/Block

# Embed the Content Literacy Continvum {CLC) Strategies in All
Content Classes

bm?m b Acheins

MARK’S (BIASED) APPROACH

BUILD 6-2 ON A FOUNDATION OF A
STRONG COMMERCIAL PROGRAM

Program and Focus

Amount of Time

General Education
Tier 1

5BR Core Program (e.g., Prentice
Hall Literature}, + Core Novels +
Quiside Reading

Double Period or Block
Every Day

Tier 2

Prentice Hall Literature, Plus More
Explicit and Targefed intervenkion +
{Reader’s Companion+ Rewards) +

| Structured Outside Wide Reading

Tier 2 Delivered Within the
Double Period/Block

Program and Focus Amount of Time

Strong, Teacher-led, Comprehensive Language Arts

General Program with Explicit Instrection in Comprehending .
Education Narrative and Content Textbooks [i-e., Read to Double Period or Block Every
Tier 1 Achieve) + Novel Study Strongly Riased Toward Day
Mon-Fiction
Read to Achieve, Plus More Explicit and Tier 2 Delivered Within the
Tier 2 Targeted Intervention + {e.g., Rewards} + Double Period,/Block
Structured Qutside Wide Reading
Read to Achieve + Explicit and
. Comprehensive Infervention (e.g., REACH
Tier 3 P 9

3 Periods

or Corrective Reading] + Structured
Quiside Wide Reading

Tier 3

THOUGHTS FROM KEVIN FELDMAN

Prentice Hall Literafure, + Explicit
ard Comprehensive Intervenfion
{e.g., REACH) + Structured Outside
Wide Reading

3 Periods

“Prentice Hall - this one is my faverite - solid blend of fiction/nonfiction, academic

vocabulary, writing, =ic.

Helt - hitp://hlla.hrw.com/hlla/ Many in CA have used this and report good

things...

Houghton-Mifflin hitp://www.eduplace.com/rdg/hme/6_8/

The key to me, is not so much which program (choese one that has substantial non-
ficfion - it is "language orts® NOT literature arts” ; solid writing/grammar, robust
vocabulary, and clear accommeodations for ELs and SpecEd siudents) -but

how you support ii... and how literacy is developed across the other academic

v

disciplines within the school...”




Step 1(b)....Strengthen
and Support Content
Literacy Across ALL
Classrooms

THE PROBLEM OF FRAGMENTATION AND
STUDENT LEARNING STRATEGIES

* One of the greatest barriers to student growth and achievement in secondary

schools (especially high schools) is the issue of fragmentation...

s students have mulliple teachers throughout each day, and these teachers rarely, if

ever, coordinate what or how they teach studenis...

* secondary students who siruggle with learning de not get the necessary
reinforcement of critical skills, strategies, and subjectaren informafion.

» ...the often disjointed, uncoordinated educational programs that secondary
students experience rarely lead to the type of instructional synergy that is required
for students o make dramatic achievement gains.

Schumaker, J. B., & Deshler, DD (2010). Using a tiered intervention model in secondary schools to fmprove acadernic
cutcomes in subject-area courses, In Shinn, M. R, & H, M. Walker (Eds). [nterventions for Achievement and Behavior
in 3 3-tler model including RT1, Bethasda, MD: National Association of Schoo! Psychologists.

THOUGHTS FROM KEVIN FELDMAN |

The key to me, is not so much which program ...-but

how you support it... and how literacy is
developed across the other academic disciplines
within the school...

You can reach Kevin @ kfeldman®scoe.org; or view his blog and resources
readin

SUPPORTING CONTENT LITERACY—-AND

ALL CONTENT LEARNING

Consistent R-B Vocabulary Strategies

Consistent R-B Comprehension Strategies Common
Consistent R-B Writing Structures and Scaffolds

Consistent Note Taking Strategies

Consistent Syllabi and Aligned Websites to Support
Study and Organizational Skills

Consistent (and Better) Grading Systems
Teaching From a Big Ideas Focus
Strategies to Increase Engagement



START HERE THE BEST “SINGLE” METHOD
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e AND/OR READ THIS BOOK

CELL STRUCTURE
D Coneept ® Coneept
Animal enkaryotic cell structure Plant eukaryotic cell structure
_| Has plosa ;naEEW nﬂhﬁuﬂnﬁu%ﬁ; Has plasma membrone namnm..“,“ﬂﬂ_““ﬂ
Has organelles I eytoplasm Has organelles in eytaplasm

Haos ceil walls 12 give support
Has Torge vacuele
Has chieraplasts

Has no cell wall

Lenz, B. K., Deshler, D.
D., & Kissam, B. R.
{2003). Teaching

Has sealt vacuole o aene ot all

Has no chloraplasts
I

@ Estensions @ Like Charncieristies ® Like Cntogories
Has plasma membrane aroun cytoplasn The layer azound eytoplosm content fo Q_ _ :
Has organelles in cytoplasm The location of arganslles m«:&m:nmuvﬂmmﬁ_

inclusive practices in
middle and secondary
schools. Boston, MA:
Allyn & Bacon.

© Uptike Categories

U5 walls to give support

Vi na call walte ) Ublike Elermgipicy
]

Has small vacuole i ¥ios Torge votusle

Hes no chlaroplasts i Hos chloraphasts

@ Summery
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Pashler, H., Bain, P. M., Boifge,
B. A., Graesser, A., Koedinger,
K., MeDaniel, M., & Metcalfe,
J. [2007). Organizing
instruction and sivdy to improve
student learning. Washinglon,
DC: US Department of
Education, Institute of
Educational Sciences.

Kamil, M. L., Borman, G. D., Dole, 1., Tergesen, J., Houston, D., Rissman, L.,
Kral, C. C., Salinger, T., & Torgesen, J. Decker, S. M., Roberts, G., Vaughn,
[2008). Improving Adolescent Literacy:  S., Wexler, J., Francis, D. 1., &
Effective Clossroom and Infervention Rivera, M. O. {2007}. Academic
Practices: A Pracfice Guide. Titeracy instruction for odolescents: A
Waoshington, DC: National Cenfer for  guidance documenf from the Center
Education Evalvation and Regional on Instructien. Perismouth, NH: RMC
Assistance, Instifute of Educational Research Corporation, Center for
Sciences, U.S. Department of Instruchion.
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S ENSURE ATTENTION IS PAID TO

EXPLICITLY TEACHING VOCABULARY

Beck, 1. L., McKeown, M. G., & Kucan, L. {2002}, Bringing
words fo life: Robust vocabulary instruction. New York, NY:
Guilford Press.

The importance of teaching the right words and providing
definitions in every day (Tier ) words

; G
M?wggwwwm 1 mﬁ% Feldman, K., & Kinsella, K. [2005). Narrowing the
Tietweir gl | language gap: The cose for explicit vocabulary instruction.

§ Fonalbuday bustrecen

In Scholastic [Ed.), Read About: . New York, NY.

Barigs Hikhwan

& B B

What does and doesn’t work fo teach vocabulary

KNOWING WHAT ARE THE
“RIGHT WORDS”

Coxhead, A (2000). A new academic word st TESOL
Quarterly, 34. 2] 3-238. 570 word families (hitp://

i that are
not in the most frequent 2000 English words, BUT that
occur reasonably frequently among academic texts (e.g.

analyze, approach, area, assess, assurme, authority,
avallable, beneftt)

} AT SRR T A i
fEe s SR A i

The Word Generation program (hitp://wa.serpmedia.org/)
focuses on academic vocabulary, e, words that students are likely to
encounter in textbooks and on tests, but not in spoken language.
Interpret, prohibit. vary, function. and hypothesis are examples.

Coce sike




Cur team Is currently developing seis of
teaching resources that exemplify high-
quality instruction for ELLs across three
content areas. The resources will
correspond to the widely-adopted Common
Core Stale Standards in English Language
Arts and Mathematics and fc the Next
Generation Science Standards.

« The Academic Vecabulary List (AVL) itself {top 3,000
lernmas, which occur in all academic domains)

* The AVL words grouped into word families (similar to
Coxhead's AWL, but with much more information)

= Top 20,000 words._{lemmas¥y m COCA-Academic,
including AVL words, domain-specific words, and
"genre-neutral” words

ellstanford.edu

EXPAND TIER 1 LANGUAGE ARTS
INSTRUCTIONAL PRACTICES

www.fisherandfrey.com

. hitp://www.youtube.com/user/fisherandirey
. hitp://explicifinsiruction.ory

ENSURE TEACHERS KNOW AND EXPECT
STUDENTS TO USE A COMMON
COMPREHENSION STRATEGY

A QUALITY SYLLABUS IS A SCAFFOLD FOR STUDY
AND ORGANIZATIONAL SKILLS
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CONSIST SYLLABUS TO SUPPORT
ORGANIZATIONAL SKILLS

1. Contact Information

Helps students, family/guardians, and other academic professional (including the
school vm<nzo_o@_mc get a hold of you.

2. Course Description

Helps build preview to course...like building background info.
3. Course Goals and Big Ideas

Also, helps to preview course and illuminate the siudent of possible future events,
topies, etc...

4. instructions and Directions as to How fo get hefp. (See #10 also)

Might include a school resource room, website, other teachers, a file drawer in the classroom,
atc...Detailed directions.

¢ Must lage credit Recover mf» é:x% i\

NUMBER OF SYLLABI COMPONENTS
ENGLISH DEPARTMENT GRADES 9-12

10.0
ete
7.5
5.0
2.5
Transitional Englisk
ESLY
Esi2
ESL3
Reaiitista
QIQ Nnuﬂmq_nﬂbq“u::—._
SurveyLite
: AmesicanLit10
& e i Britishi it
Course/Subject o
CollegeWriting
Source: Ygnacio [V Lopez, English Teacher, Chicago Public Schools il

WHAT COMPONENTS IN A SYLLABUS AID DIVERSE
LEARNERS...AND WHY? (CONTINUED)

7. Detailed information about the grading system

Helps students understand teacher expectations and gives students a solid -
understanding of passing and failing, ;

8. Course Calendar and Due Dates
Builds structure and organization...also helps other professionals in the building.

9. Self-Monitoring Checkist

Helps students understand where they need help also helps the teacher
understand. .. Build organization/Routine. . .aids in self advocacy

10. Access to Models for Papers, Projects, Test

Might include a school resource room, website, other teachers, a fiie drawer in
the classroom, etc.,

&ozm._,ﬂmzﬂ (AND BETTER) GRADING
SYSTEM

Sprick, R. 5. [2012). Discipline in the
secondary classroom (3rd ed.) San
Francisco, CA: Jossey-Bass.

A Mot cead)
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Select, SCHEDULE, and
Deliver Powerful Tier 2, 3
and SE Interventions

wxéwasrna#r«?x At bl et Serbesaite

. © R Regardless of Credit
R Chrsbar & Hal 2 o, o S ™
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ONCE YOU KNOW WHO AND WHAT,
SCHEDULE APPROPRIATELY INTENSIVE
INTERVENTIONS AS CLASSES!

et e S e ISR e ey Wm Rt i R e ety
g

NO WIMPY INTERVENTIONS

Reduce the GAP Early to Focus on Future Learning Rather than
Constantly Catching Up

Better of Grade 6 Than Grade 9

Beiter at Grade 9 Than Grade 11 or Drop Out! ﬁ = PR S BT =
TEACHING IS EASIER FOR ALL OF US IF WE GET THE 0B DONE EARLY! S S

Slide from, and based on, original work of Wayne Callender. Partners for Learning, it




SELECT POWERFUL PROGRAMS ALIGNED TO THE
NEEDS OF STUDENTS-NOT THE PREFERENCES OF
ADULTS

The Greater the Achievement Discrepancy, the More [nsiruction Must
Include

* Time-Typically Supplemental {Tier 2) and Somefimes Supplanted
(Tier 3)

(More) Explicit Teacher-ted Instruction

{More) Language Support, Especially Vocabulary

{More) Scaffolded Instruction

{More) Opportunities to Respond with Corrective Feedback

(More) Intensive Mofivational Strategies

(More) Frequent Progress Monitoring

Examples of Powerful School Reading Intervention

PROGRAMS

Reading Mastery {MGE])
Language LIVE! (Carmbium)
REWARDS [Cambiom)
REWARDS + (Science and Social Studies;
Cambivm)
Tier — SIM [Strategic Instruction Model)
Read to Achieve (MGE)
2 “New” Read 180
Fusion {MGE)
FLEX Literctcy (MGE)

REACH (SRA; CR + Spelling Through Morphographs +
Reasoning and Writing)
Corrective Reading [MGE])
Language LIVE! [Cambivm)
Reerd 180 if Students Are Neot Severely Discrapant in
‘Word Reading
Don’t Rely Too Heavily on Computer-Based Progrems

Tier 3

Mark’s Biased School Mathematics
Interventions

Connecting Math Concepts {(CMC;
SRA) as Tier 1 or Tier 2

Tier Essenfials for Algebra (MGE] us a
2 Middie School Tier 1 and Tier 2
and HS Tier2 or 3

YMath [Cambium)} ot Tier 2 or 3

Transitional Math (Cambium) ot
Tier 2

Tier 3 Corrective Math [MGE) at Tiers 2

and Especially 3

Shift Roles of Related Services
Personnel to Minimum Testing and
Maximum Support and Mental
Health/Behavior Interventions




¥ 3YEAR RE-EVALUATIONS AND ANNUAL

REVIEWS

The present levels of academic achievement and relafed developmental needs of
the child;

Whether the child needs special educafion and related services; or, in the case of o

reevaluation of a child, whether the child continues to need special education and

related services;
Key Questions
1. Is the Special Educaiion Program Delivered as Intended?

Is the Special Education Program BENEFITING the Student?
Does the Student Still NEED Special Education?

Bow o

Less Importani—"whether the child confinves to have such a

disability,”

MUCH TO OFFER
SCHOOL PSYCHOLOGISTS?

Collaborate with Assistant
Principal, Deans, to Form the
Basis for Improving School
Climate, School Safety,
Mental Health

Deliver and Staff Tier 2 &
Tier 3 Behavior Support (e.g.,

Connections, Check in Check
Out)

MUCH TO OFFER
SCHOOL PSYCHOLOGISTS?

Significantly Less Testing, Especially SCHOOL
(Poorly Conducted) 3-Year Re- PSYCHOLOGY:
Evaluations . _

‘A Blueprint for Trafning

Little Testing for Accommodations ast Practice TF
for Post Secondary Concerns

30_& mq:_urmm.mm on Z.m:nm_ Health o g
Services, Especially Anxiety, B
Depression through Brief Cognitive e

. Bl S
Rehavior Therapy

A Secondary MTSS Pathway

Commit to Building a Safe, Civil, Environment Conducive to Learning by Effective
Behavior Support Scheol AND Class-wide, and Across Tiers, With Additional
Ahention to Tardies, Suspension ™

. Clarify Your intervention Focus to Basic Skills, Including Special Education Eligibifity
Use a Simple, Time Efficient Basic Skills Screening Test(s] to Triage Students to
Scheduled Tiered Intervention CLASSES

. Use a Simple, Time Efficient Basic Skills Progress Monitoring Test(s) in Tiers 2 and 3
AND Special Education IEP Goals

. Strengthen Your CORE (Tier 1) Language Arfs Curriculum At Least Grades 6-9 with
Doubfe Period and Research-Based Curriculum

Deliver Powerful Basic Skills Tier 2 and 3 Intervenfions Using SCHEDULED Proven
Programs EARLY, Regardless of Credit Consequences and if Eleciives Are Exhavsted
and Prescribe a Clear Credit Recovery Pathway

Reduce the Amouni of Testing, Especially Mulliple Screening and Diagnosis
(Enstrucfional Planning}




SECONDARY PATHWAY CONTINUED

8. Make a Commitment to Improve General Education Content Teaching Skills
with a Confinuous Staff Development Effort Supported by Coaching for:

*  Quality Paper and Electronic Syllabi in a Consistent Format with
Websites Across Teachers;

+ Students are Taughi—and Expected to Use—A Consistent Note-Taking
Strategy Across Classes

+ High Quality Grading System;

¢ Training and Coaching In Content Literacy Continuum [CLC) and/or
Strafegic Instruction Model (SIM)

* Increased Teaching from a Big [deas Focus

» Evidence-Based Strategies to Increase Engagement

9. Shift Related Services Roles to Minimal Testing ond Maximum Consultafion
and Coaching Support; Focus More an Transition Plans Rather than Mindless
{and Irrelevant) 3-Year Reevaluations
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MY GOALS FOR TCDAY

I. PresentA Perspective on SLD Identification Practices Using Response to Intervention (RTT)
Based on My Operationalization and Observation of Professional Norms and Observations
of Logistically Feasible School Practices Provide You An Opportunity to Self-Assess Your Own
Rl and MTSS School Practices Against My Perspective

2. Detail How to Determine Eligibility for Special Education as SLD Consistent with Law and

Regulation

3. HelpYou Plan Necessary Improvements to Your Own Process for SLD Identification Using
RTIAND MTSS

Tie %J E,&m?@i widl SLD: gs&%_@&&@ wnder achievever .

DISCLOSURE o

Mark R. Shinn, Ph.D. Serves as a Paid Consultant for Pearson Assessment for their
AlMSweb product that provides CBM assessment materials and organizes and report
the information from 3 tiers, including RT1

Click on the Resources/Do

g e 30 . Hover Over LINK TO PROFESSIONAL
@%@M@wm@s@um DEVELOPMENT MATERIALS VIA GO U>UU<
WHUVE BERN THERE 3. Click on the 1. Staff Development n:E_ i :

Consuliation Presentations | .
4. Click on the Montona 5P Asseciation m:z:.:ﬂ._u

Mark R. Shinn, Ph.D. Serves as a Member of the National Advisory Board for the CORE 2016 Folder

{formerly the Consortium on Reading Excellence) and receives a stipend for . )
- THE PROFESRIONAL

participation .
DEVELDFNENT WEBSITE FOR

Mark R. Shinn, Ph.D. Was a Consuitant for Cambium/Voyager/Sopris for theirVmath
product, a remedial mathematics intervention, but has no financial interests

Mark R. Shinn, Ph.D. YWas a Consultant for McGraw-Hill Publishing for their Jamestown
Reading Navigator (JRN) product and receives royalties
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| IDENTIFIED SOME PRIORITY
THINKING AND PRACTICE READINGS

Germann, G. (2010). Thinking of Yellow Brick Roads, Emerald Ciies, and
Wizards.

INTERVENTIONS |

Shinn, M. R. (20 10}. Building 2 scientificaliy based data nv.wnm.:._ for progress
monitering and universal sereening across three nmﬂ “:n_zn__:h RTI using
Curriculum-Based Measurement.

Both chapters in

M.&. Shinn & H.M.Vvalker (Eds.). Interventions for achievement and behavior
prablems in a three-tier model, including RT]. Bethesda, MD: National
Association of Schaal Psyehologists.

And

Shinn, M. R. (2007}. Identfying students at risk, monitoring performance, and
decermining eligibility within RTI: Research on educational need and
benefit from academic intar School Psych

deami bl

Shinn, M. R. [2012). [dentiying and validati P In R Brown-
Chidsey & K.Andren (Eds.}, Problem-solving based assessment for
equcational intervention (2nd ed., pp. [ #3-22B), New York. NY: Guilferd.

Revigw, 36, 601-817.

THOUGHT FOR TODAY
“The mézm? & not wikn He 2.

The difficulty lies, not in the new ideas,
but in escaping from the old ones,
which ramify, for those brought up as
most of us have been, into every
corner of our minds.

John Maynard Keynes (1883 - 1946}, The General Theory of Employment,
Interest and Money (13 December 1935)

St showld be v LAST ond Best
Soluhon, s A 1 pd sl

~ PRIORITY READINGS FROM JACK
FLETCHER ET AL.

Fletcher, |. M., Barth,A. E., & Stuebing, K. K. (201 1).A
response-to-intervention (RT1) appreach to SLD
v identification. In D P Flanagan &V, C. Alfonso (Eds.),

\,. Essentials of Specific Learning Disabifities Identification (pp.
\ [ 15-144). Hoboken, NJ: John Wiley & Sons.

Miciak, ], Fletcher; |. M., Stusbing, K. K. Vaughn, §., & Tolar, .

D. (2014). Pagterns of cognitive strengths and weaknesses:

Identification rates, agreement, and validity for learning

«disabilities identification. Schoo! Psychology Quarterly, 29,
s21-37.

Fletcher: I Tjon, G. R., Fuchs, L. 5., & Barnes, M. A. (2007). learning disabilities:
From identfificafion to infervention. New York, NY: Guilford.
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PREVAILING VIEW

SLD “Resides” Solely within the Student.They “Learn
Differently.”

Students with SLD Can Be Identified if Ve Use the “Right”
Tests.

We Can Reliably Differentiate Students the “Truly SLD”
Student from Students Who Read Poorly for Other Reasons.

A Process of RTI Wil Identify the “Truly SLD” Student.

*.EE& Qvgi\ﬂ@_ﬂ_mii fA0Te +_r»7 %»w._@ﬁm.



WHAT WE'VE KNOWN FOR A
VERY LONG TIME

In the late 1970s/early 1980s, the federally funded Minnesota Institute for Resetirch on
Learning Disabilities focused on two areas:

(a] the decision-making precess related to idenfification of sludents with learning disabilities,
n-—._l

{b} curriculum-based assessment (CBA) procedures...

they raised concerns about whether students identified as learning disobled cauld be reliably
differentiated from low achievers:

After 5 years of trying, we cannot describe, except with considerable lack of predision,
students cailed LD. We think that LD can besi ba defined as "whatever society wanis it fo be,

needs it to be, or will let it be” af any point in time.

Ysseldyke, Thurlow, et ol (1983) p. 8%

Aiguazine, B Ysawklyks, 1 & Shin, M. R, (1882, Idenfiying chikdran wits leaimivef deobifiiss: When i 8 discrepancy severe? Journal of Schoaf Payshology: 26, 209305,

Narrad, I, & Shinn, b P. (1960, Gricat variabdes in the keaming dicsblifies idanficabion Process, School Fspekrology Review, 19(1), 7422,

Petarsn, K, M., & Shinn, k. R. (2002) okl Which hest explain: on praclices for inamng disabiflies’ Schoal Poyalmlony Review, 29, 458-A76

ahicving (otectors! Uinivmrsiy of Minnesafa.

Shinn, M, R, (1881}, A comparison of ional ciffer

Shinn, W, Algeazing, B, Marslcn, 0. & Yooelde, J. (1642}, A Ihanestica! snakysis of e on e Waadsack Jawnsl of Leaming

Disabiliies, 75, Z21-226.

Skinn, M., & Margion, . (19851 fow-echiving. s eguler ecueaii icul Remedial snd Special Exucaian {RASE). (2. 3138,
Shinn, W. R, Tiel, G.. Spire, 0. & Marsion: 0, [1967). Practio of learing disabiiss 25 saviel policy. Lesyenrg Disabllty Quarterty. 1031), T7-26.

Shinn, kL R., Tincll, G., & Spira, D. [1987). Special edusalion refettals 2% an indx of leakhes tolerance: Ave tamchers imperievl tests, Exceptional Children, 54,3340

Shion, M. R, & Tinda!, G, [1288]. Using dalz in acackmis. A I o IR, R, Jeries (B4 ). Nordfscriminatory sasesament: A casebook,
Richmont, GA: Cobb & Henry.

Shinn, M. R, Tindsl, G.. & Stain, S. (1228}, Gumicul. and {fe ianiication of midly A esealth review. Frofessional Schvol Psychology: 3, 63-85.

Shinn, 14. R, Gnnd, R H., & Packer, C. {1598}, i ices vith stucknts wilh iz, bn 0. d. Resohy, W. 0. T & J. P: Grimes {Eda ), Special Evtucation i1

‘Traraitfon (pp, B5-84). Longrioad, 0O; Sapris.

Sninn, M. R. [2005). Wentfying and validaling academic problans, In A, Brown Chidsey {Ed), A probl {pp. 213-246), New York, NY: Guilierd,

Shinn, M. R_ [2007). e Biying stucants at risk. monikoring perfrsnance, and datsmmincsy ebgh Aty wifhin AT Research on exuceaion neec! and banefit hom academic inlervention, Schoa! Pspchology Review, 35,
01617,

‘Shinm. M. R, (2012, Ienifying e vofbaing acdemic probiams. n 8. Brown-Ghidsar & K. Aren {Edv ), Froblev-suliing besed nsasesment fur ducatianal ntervention (2o ol pp. 198-228). Hem Yok LY;
Gitslfoed,

Yssekdyhe, €., Algozzine, B, Shinn, kLR, & McGue, bl (1982). Simiasi K disebted, The Joumnal of Specisl Edueation, 15, T3-85,

BIG IDEAS

IDEA Changed SLD Eligibility Requirements for So Many Good Reasons

Federa! Luw and State Regulations Provide Us Guidance About How to Identify
SLD (and Cther Disabilities)

Attending fo Law and Regulation is Necessary, But Not Sufficient—Too Few
Details

We Must Attend fo Professional Nerms, Research, and Siandards of Practice

We Must Also Attend to Qualify School Practice, Especially With Respect fo
Logistics, Efficiency

We've Come a Long Way—We Have a Ways to Gol

UP FRONT MARK’S PERSPECTIVE

1. (DEA 2004 Legifimized Abandonmen of the Old SLD Methods and Use of Different Kinds of Assessment Dafu 1o

g s P SL PRI RIGH W e

2. Identifioation of SLD is o Legal, Eshical, and Social Values e First, and “Scierite Second.”

._ﬁ,ﬁﬁgﬁﬁé%g%%%%%ég
4, Rt os Pori of SLD Identification Con Be Bitt fo Betier fhe Sysgem (MTSS) for Siudengs ond Adulis or As Another

_a,mg.__a_a_,a_s._.:_H F_aﬁa__wﬁmag_ﬁm%? ehavior
5. Rilis Bused on & Bunl Discrepancy Model:

) swrSupposhsanty Erable-80TH)General Education and

{s) Progress Discrepancy (Lack of Progress) When Provided Appropriate Instruction (Educafional Benefif)

. . .: =

m._z;g_;a &wgs_wzcs_wgg%g ?&Esa_a%zﬁﬁa_z
Meral Health, Behavior Stpport, and Enable EGTH General Edutetion and Special Education fo Remadn
"Unremarkable.”

T




REQUIRED ELIGIBILITY RTI CHANGES
MUST ADDRESS THE FOLLOWING:

n C.—. .—.o .—.Tm n—l_ ase. —I— ow Methods to Address the Inclusionary Components
éo U —Q — U (o) —..—. Requires Significant Aftention

> - Methods to Address Determinant Factors {e.g., Appropriate Instruction,
l 1 Formal Assessmeni of Achievement at Reasonabie Intervals, EL)
._.._.Q ndain @ ._.0 “Standrcdiced - Ch DTBELS, 2.

. - equires More Modest Attention
“Professional Norms” i Moro Moot fven

Methods to Address Exclusionary Components [e.g., the same ones as
previous)

Requires Minor Aftention

° , A N
omﬁmmésu At con be used D “rule -owt

MARK’S GENERAL RTI RECOMMENDATIONS CRITICAL VOCABULARY

FOR K-8 SLD IDENTIFICATION .

Siudenis May Be Eligible for Special Educafion under the Category of SLD IF:

PERFORMANCE DISCREPANCY

1. Inclusionary Factor 1: Severe PERFORMANCE DIsC on an Achievement Test Validate
% —Use Confidence Intervals and Don’t Gef Rigid on the ﬂ:vmm_..m fmbnﬂ.\ T ol .....W.r\\ v —w X o mgﬁ%
@3 2. Inclusionary Foclor 2; Severe PROGRESS DISCREPANCY on an Achieyement Test Yalidated for Progress Wwse . B
07/) $m..._.u|&n.|§_m of Improvement [ROT) Thal Fails fo Slgnificantly Reduce The Severe Achisvement Discrapancy 83%&@@? How o Student’s LEVEL of Achievement Compares fo the
en "

C\{qfwn {if Tier 3 Intervention is of Appropriate intensity _thg—\hqﬁﬂ M”MQN%._.m_U LEVEL Om >n_-=0<030_.—__~ ZOﬂ_ﬂumﬂmmn_ or m___ﬂ—..ln:-n_ml
i Pelivered With Fidelity

3. Inclusionary Facter 3: Need for Special Educalion Intervention (Specially Designed Instruction fo Meet

Student’s Unique Needs) UnVWMv. m.:\u\gu__ Dm\mﬁm move ITTQ«T/#CM* .\um.aT“\ Q\M\

4,  All Other Procedural Requirements {Determinont Factors and Exclusionary Components] Have Been Addressed

;wﬁhmé%s,*%ﬁu swd% %mémﬁixﬁisf&
o ok igble for 5pe. iq



Average
Achievement
of Peers

A SEVERE PERFORMANCE
DISCREPANCY

N
3

-1

Performance Discrepancy: Severe
Educational Need

Wrds Ryad Sorreat (AWRG)

i ucational Need
o Gonsider Tier 3 ASAP

@

Y

A Significant Performance
Discrepancy, is Necessary, But Not
T —

Sufficient _
_ TS + @&m &%%%&@ o Ter 2. Do vt 3&@%

vl F B deatiiwort  Yov m
Dont dichgg, #5904 % eI . M

Ferwhznark Period SH02 Bdformeslon, e

Average

CRITICALVOCABULARY Achievement

of Peers

PROGRESS DISCREPANCY

ELIGH -mrm%

How a Student’s RATE OF IMPROVEMENT (ROI} Compares o Edwdarional Bensfi [Lack of

the the EXPECTED LEVEL ROI om Achievement, Norm-Based or _."Kdequate Progress or Rate of
Standards-Based Performance Umnwmvn_._nk...mm<m3 Improvemeni-ROI)
: ) mm:no—_o:.m_ﬁ.zmmm
b\%\%mm of Tre~ 3 s
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~ Average
Achievement
of Peers

N

Eligible

Performance Diserepancy

Progress
*  Discrepancy

.msmﬁ with Concerns

%9: PR, 20U

CRITICALVOCABULARY

Dual Discrepancy

When the Performance Discrepancy AND Progress Discrepancy are

Used to Make Decisions in Ril Special Education Eligibility an
Annual/3-Year Reviews

Whrds Read Canect WRG)

I LIKE TO USE CBM TO MEASURE THE |
PROGRESS DISCREPANCY

Farnartia Spade Srads 2§

o Grade 3 FHeading - Stardrd Progress Monftor Passimpes
#Corects
HEETors
" FCorects Alnne
128

: - - Sorects Teand

,,,,

. Quwdmmlmmmm @mwwjomﬁ_w Actual _mn_ NOT Reduoing e ,._

Qmu/

Wrds Raad Corract {WRCH
“';“

Dnde BRNGS Edizmation, ino,

PUTTING THE CONCEPTS

"0
- ]
e e 1
20 il 2]
e §
£ s
e s
-] mee  E
e 3
3 ade
- i e
o] i Disfrepancy. 24
2. _L
B wnae wong th

Progress Discrepancy =

Performance Discrepancy )

Dual Discrepancy

Mo suda +hing_eg 2T only bw_a,%\i?
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CBM IS THE GENERAL LABEL FOR A
“FAMILY” OF ASSESSMENTS

WHY | PREFER TO USE CURRICULUM-BASED
MEASUREMENT (CBM) AS MY BASIC SKILLS SCREENING
AND PROGRESS MONITORING TEST(S] IN VTSS

< R

P

—CBM is
— Easy to Learn How to Administer and Score Accurately
 Time. Eficient, With Most Tests < 5§ Minutes; Math and Writing Czn Be Group Administered—Litde Loss of Instructional Tima
— All Basic Skifls Can Be Assessed
~ Inexpensiva, Typically Less Than $[0 Per Student Per Year
- Easily Understood By Teachers, Administrators, Parents, and Students
—t It Can Be Used to Build 2 SEAMLESS Data System K-12, General Education AND Special Education

— | CAN MEASURE THE PERFORMANGE MHSCREPANCY AND THE PROGRESS DISCREPANCY USING THE SAMETESTS/
PRACTICES

~But Most Importantly, CBM Has Been Validated for Progress Monitoring and Screening in
RTI2 and Special Education Decision Making

ONCE WE START MAKING SPECIAL EDUCATION
DECISIONS, LAW TRUMPS PRACTICE

(3) Use techpically sound instruments that may assess the relative contribution
of cognitive and behavioral factors, in addition to physical or developmental
factors,

(¢) Other evaluation procedures. Each public agency must ensure that—

(1) Assessments and other evaluation materials used to assess a child under

this part--...

(i} Are used for the purposes for which the assessments or measures are
valid and reliable;

“"RESEARCH EVIDENCE FOR DECISION
MAKING

Referral

shinn, M. K., Tindal, G., & Spira, D. [1987). Special educalion referrals at an index of feacher tolerance: Are teachars imparfect fests.
Excspficnal Children, 54, 32-40.

Screening and Eligibility

Peterson, K. M., & Shinn, M. R, (2002], Severe discrepancy modeli: Which best exploins school identification proctices for Iearning
School Peythalogy Raview, 31, 459476,

Shinn, M., & Merslon, . [1985). Differenfisting mildly handicappad, low.achisving, and regaar ed dents: A Curriculum-Based
Approach. Zemedial and Specic] Eduealion {RASE), 6(2}, 31-38.

SeabiliFas?

Shinn, M. B., Tindal, G., Spira, D., & Marston, D. {1987). Practics of lsarning disabififies as sociol n.o_._nvn learning Disability Guorterly, 10(1],

1728
Shina, M. K., & Tindal, G. [1988]. Using perk date in Jemics: A p ic and delansible app h to FEscrini y
In R. R. Jonas [Ed.), Nondiscriminaiory A book, Rich i CA: Cobb & Henry.
Shinn, M. R., Tindal, G., & Stein, §. [1988). Curricvlumbused and tha identifi of mildly handicopped students: A research

raview. Professional School Peyehslogy, 3, 6985,

shinn, M. R., Good, R. H., & Parker, C. [1998). Noncategssicol special edveation services with sfudenfs with severe achievemen? deficits_ In . ).
Reschly, W. D. T. lll &), . Grimes [Eds.), Spacial Education in Transition |pp. 5-84). Eongmant, CO: Sopris.

Shinn, M. R. [2007]. Identifying studsnis of risk, monitoring performanes, and determining eligibilify within RT: Resaarch on edvcetional need and
Beneh from ocudemic infervention. Schacl van__a_uE. Review, 36, 601617

Shinn, M. R. [2012]. Identifying cnd velidet bl In R. Brown-Chidsey & X. Andren {Eds.], Problem-solving based assessment for
aducotional intervention [2nd ed., pp. 199-228]. ZEz. York, NY:




NOT JUST SCREENING AND ELIGIBILITY

IEPs and Frequent Progress Moniforing
Fuche, E. 5., & Shinn, M. R. [1989). Wrifing CBM |EP Objectives. In M. R. Shinn (Ed.), Curriculum-based measurement:
Assessing special children. [pp. 132-154]. NY: Guilford,

Shinn, M. R., & Shinn, M. M. [2000). Wrifing and evalrating IEP Goals and making appropriate revisions to ensure
participation and progress in general curriculum. In C. F. Telzrow & M. Tankersley [Eds.), IDEA Amendments of
1997: Practice guidelines for schoolbased teams. [pp. 351-381). Bethesda, MD: Notional Association of School
Psychologists.

Annval and 3-Year Re-Evaluations and Determining When
Students No Longer Need SE

Green, 5. K., & Shinn, M. R. [1995). Porent affifudes abowt special education and reintegrafion: A qualitative study.
Excepftional Children, 61, 269281,

Shinn, M. R., PowellSmith, K. A., Goed lIl, R. H., & Baker, 5. [1797]. The effects of reintegrafion inte general
edvcation reading instruction for students with mild disubififies, Exceptional Children, 44[4],

Shinn, M. R., Powell-Smith, K. A., & Good, R. H. {19%4). Evuluating the effecis of responsible reintegration into generdl
education for siudents with mild disubilities on o cose-hy-case busis, School Psychology Review, 25{4), 519539,

K-8 CAVEATS

1. Benchmarking and/or Universal Screening Dofa Drive the Process, NOT vl_ﬁml_w
Teacher Referral

2. Grodelevel Teams with Administrativ

of Appropriate Infensity
s ———

3. The Clear Intent of Mulfi-Tiered Systems of Suppori/Ril is fo Provide Appropriately
Intensive Intervention in a Timely Manner, NOT Serve as a Hoop Jumping Process to

it Proactively Trioge Students into Tiers

—————
e—

Determine SE =
4.  ‘Relatedly, the Process DOES Not _mn_cmm “Wait to Fail” at Tier 1 and .qqu 2, to Get
to Tier 3 and Fail Again

e —— e e i

6. Interventions at Tiers 2 and 3 Use Infensive and Proven Programs, Not Teacher-

Made — A

7 no_._mman_.mrq._.io.:m..mn:nc:ma WQﬁﬁ l .M:\TM_R W .m..i\ %\QSSM %\M\%zw

5. Only Rarely Do Tier 2 Students Move fo Tier 3 .

CUT TO THE CHASE: RECOMMENDATIONS
FOR K-8 SLD IDENTIFICATION

p—

Students May Be Eligible for Special Education as 5L IF:

1. Inclusionary Factor 1: A Severe Performance Discrepancy Below the Local 10th Percentile is
Documented with the CBM Banchmark or Universal Screening Dato—Use Gonfidence Intervals
and Don't Get Rigid on the CutScore

2. Inclusionary Factor 2: The Progress Discrepancy is Documented Using Weekly CBM Grade-Level
Progress Mpnitor with o Goal Kate of Improvement {ROI} That Shows the Intervention
foiled fo Significantly Reduce the Severe Achisvemant Discrapancy, {“the gap”)

3. When
{I) Tier 3 Intervention is of Appropriate Intensity
fii) Delivered With Fidelity

4. inclusionary Factor 3: Need for Special Education Intervention {Specially Designed Instruction to
Meet Student’s Unique Needs)

5. All Other Procedural Requirements (Determinant Factors and Exclusionary Components] Have
Been Addressed

Establishing the Cut
Score




NORM-BASED DECISIONS

g R Significant
Performance i~  Performance
Discrepancy . Discrep

2t angs
Hsy . ah)
Average Reader Nationally m_m:_mnm:.n y Liscrepant

Reader Locally
9th Percentile

34th Perceniile

CRITICALVOCABULARY

Norm-Based Discrepancy

“ How o Student’s LEVEL of Achievement Compares o the EXPECTED
LEVEL of Achievement Based on Comparing an Individual’s Score(s)
Directly to o GROUP

* National Norms

* Lecal Norms
o Best Used K-8

Standards-Based Discrepancy

= How a Student’s Current LEVEL of Achievement Compares to a LEVEL
of Achievement that Predicts Performance on a Standards-Based Test or
to a Minimum Performance Level (e.g., Grade 7 reading proficiency]

* Best Used 9-12

Determining the

CRITERIA AND

COMPARISON
GROUPS

Grades K-8

—Mark’s Cut to the Chase Perspective

If Local Norms and National Norms Den't Differ, Use the Norms that Work Best
to Communicate.

IF They Differ; Use Local Norms as the PRIMARY Decision Making Metric. It's How
Teachers and Parents “Think” About Problems. It’s Straight. No Mental Gymnastics
Required.

Local Norms Reflect a Real Distinction of What is a General Education Problem
for Many Students and the Few ¥Who May Require a More Intensive intervention.

| Can Establish My Screening Cut Scores are based on (a) the Numbers of
Students We Believe Ve Can Serve and (b) How VVe Envision Interventions of
Suitable intensity.

Enables Discussion and Debate about (a) and (b).1 Can Adjust My Screening Cut
Scores!

Enables Proactive Planning, Especially VWhen Combined with End-of-Tear Screening.




THEWIDESPREAD BELIEF

National Norms Are Better...

Why Do We Think This?
Training—or Lack Thereof?

What Makes Good Norms?

CURRENT PRACTICES

In Special

Content Area Courses :
Education

Student
Receives Homework
Help, Accommodations

mwcn&m&. _UO_:.@ {Extended Time, Modified
TOOZK in Soctal Grades) or “Alternative”
. Social Studies with Lower

,m*.cn__mm Content and Reduced

Expectafions

HIGH SCHOOL SLD
IDENTIFICATION PRACTICES

THE PERFORMANCE DISCREPANCY IS IN
BASIC SKILLS THAT REQUIRE INTERVENTION

Student Doing
Poorly in Social
Studies

Intensive
Basic Skills
[ Inzenaniyny

\

Severe Basic Skill
Discrepancy

Low Bagic Skills Content




RTI AS SLD IDENTIFICATION GRADES
9-12

Studants May Be Eligible for Special Education under the Cotegory of SLD Grodes 912 IF:

1. Severe Achisvement Discrapancy Below the Median of Local End-ofYear Grade 7 Students as Measured By
CBM Using Grade 7 Tests (o Standards-Based approach]—Lse Confidence Intervals and Don’t Get Rigid on
the Cutscore

2. Severe Progress Discrepancy—Progress On CBM is Below the Rate of Improvement (ROI} That Significantly
Reduces the $evere Achievement Discrepancy When

{it Tier 3 Intervenfion is of Appropricte Intensity
(5} Delivered With Fidality
3. The Propased $pecial Education infervention Has a Direct Instruction, Basie Skills Focus that is Described in
Sufficient Detail to Suggest that is Different in Meaningful Ways from Tier 3 Interventicn and Reflacis Spedally
Designed instruction fo Mset the Student’s Unique Needs

A.  All Other Procedurai Requirements [Determinoat and Exclusionary Components] Hove Been Addressad

WHAT DEFINES MINIMUM BASIC SKILLS PROFICIENCY
NASP WORKSHOP RESPONDENTS

We Should Provide Mors lntepsive Badie Skilly Matarvention Whan He
Students Rend Befow

- Grade B End-of-Year Proficiengy
‘Grade 7 End-of-Yoar Prodicen .
Grade 8 End-of-Year Proficiency

Never At High Schogl]

~ 'GRADE 9-12 SLD PERFORMANCE

DISCREPANCY

End-of Grade 7 Minirmum

Tl - Surtichdbum Dusnd N eome Reading Proficiency Standard

s e g
T, Baryenark Poviod, Suiteins ibamte BERTF FARRE, it

DISCREPANCY

Progress Monftoring in ement Report for Biudent X X
o From SRAIZ01 10 DEDaEat0

" Wt nd Cotest (VERC)

A AT WPE TY BD SNT

Disskarr Tonprgihl B TR 1rg WRLE Bhmntiin, eiatiy
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GRADE 9-12 CAVEATS

Universel Screening Data Using Exfant Data from End-of Grade B Leads to Individual Sereening
Using CBM to Drive the Process; Grades 10-12 are Based Solely on Individual CBM Screening

Grade-level or Department Teams with Administrative Support Proactively Tringe Students into
Tiers of Appropriute Intensity

The Clear Intent of Multi-Tiered Systems of Suppori/Rfl is to Provide Appropriately Intensive
Intervention in @ Timely Manner, NOT Serve as a Hoop Jumping Process to Determine SE

Relatedly, the Process DOES Not Include “Wait to Fail” af Tier 1 and Tier 2, to Get lo Tier 3
und Fail Again

Only Rarely Do Tier 2 Students Move to Tier 3

Interventions at Tiers 2 and 3 Use Infensive and Proven BASIC SKILLS Programs, Mot Teacher
Maode, Not Help with Homework, Alternative Courses

WHAT “THEY” MEAN AS “RTI ONLY” IS
NO COGNITIVE TESTING

“The Department does not believe that an
assessment of psychological or cognitive
processing should be required in determining
whether a child has an SLD. There is no current
evidence that such assessments are necessary
or sufficient for identifying SLD. Further, in many
cases, these assessments have not been used to
make appropriate intervention decisions. ....In
many cases, assessments of cognitive processes
simply add to the testing burden and do not
contribute to interventions... ”

(Federal Register, vol. 72, no. 156, p.46651)

~ LET'S HEAR FROM SOMEONE
ELSE WHO KNOWS

Elatcher, ). M., Barth, A E., & Stuebing, K. K. {In prass). A resp o h o SLD tdantih

vention app
Fletchar, 1. M., Coplier, W. A, Reschly, D_ )., & Voughn, 5. [2004). Allernafive appraaches to the definiffion af Jearning
disabilifies: Seme guestions and answers. Annals of Dyslexia, 54, 304331
Flsicher, J. M., & Reschly, D. [2004). Changing procedures for identifying learning discbilities: The danger of parpatuating ald
ideas. The School Psycholegist.
Flatchar, I M., & Yaughn, 5. (2009]. Response fo Infarvention models as alternolives fa tracfitional views of learning disabilifies:

Resp ] ias. Child Development Perspeciives, 3(1), 4850,
Shaywilz, 5. E., Escobar, M. D., Shaywifz, B. A., Fletcher, J. M., & Makueh, R. {1992). Evidanes that dyslexia may represent the
lower tail of a narmal distribufian of recding ability, Tha New Englend Journal of Medlicine, 326[3), 145150,
Flaichar, ). M_, lyen, G_ R, Fuchs, L. 5., & Barnes, M. A. (2007). Leorning disobififes: From ideniifeation fo infervenion. New
York, NY- Guilford.

- Ability=Ach Discrepancy or PSW e R
EITLIER. - I5D2

i1 _rﬂ_ﬁnplc_.fu

Preserves the Old Method(s) and Paramo . S
Impertance of Cognitive Assassmertt Diminishes the Importance of Cognitive Testing

Preserves the Old Thinking That the Student is
the Primary Cause of the Learning Problem

Changes the Thinking to Consider the Role of
{Appropriate) Instruction

Requires the School to Bxaming (and Poteritialy}

f
Absolves the School from the Problem Change lis Responsibility

Preserves the Foras Rrokly bel and
- PARCEAGIER Interve FiSNEREM Every Education

art ation
i’ K= le.u

Preserves the Referral Driven and Reactive
Process

Shifts Focus to Frevention and Promgetion and
Responsibiity for Early Intervantion Through
Universal Screening

Reqguires a Commitment to Staff Development
and Irtervention Resources

No [nvestment in Training and Resources
Reguirsd (it's Cheap)

Driven by (Sorme) School Psychalogists” Needs Driven by Students’ (and Teachers”™ Needs



ELEMENTARY IMPLEMENTATION CHALLENGES IN SLD

MIDDLE SCHOOL IMPLEMENTATION CHALLENGES

ELIGIBILITY
c
COMPONENT EASE OF CHALENGES AND SOLUTIONS
EASE OF IMPLEMENTATION
COMPONENT MPLEMENTATION CHALENGES AND SQLUTIONS
! PERFORMANCE Easiest of Inclisionary FUsing & validated Basic SKlls Screenet, ¥ hether
Easiest of Inclusionary I Using a Validated Basic Skills Screener Now, it's Cleaning PA Factors Universal or Individual; Stop Gap Measure for | Year
PERFORMANCE ) DISCREPANCY ; : :
DISCREPANCY Factors Up the Process. If Not, Stop Gap for | Year With Converttional With Conventional Broad Band Achievement Test
Broad Band Achievement Test PROGRESS More Diffcul Attention MUST Be Paid to the Science of Progress
PROGRESS . Attention MUST Be Paid to the Science of Progress DISCREPANCY ore Difficult Monitoring
More Difficult .
DISCREPANCY ) Monitoring
. : INSTRUCTIONAL Relatively E Use an Instructional Planning Form {IPF) to Describe Tier
INSTRUCTIONAL Relatively Eas Use an Instructional Planning Form {IPF) to Describe Tier 3 - NEED elatively Lasy 3 Interveniion and Contrast with Proposed SE Intervention
NEED- Y Intervention and Contract with Propased SE Intervention i .
FORMAL Relatively Easy if School . . FORMAL ASSESSMENT Because There is Litte Benchmarking, Frequent
ASSESSMENT OF wmanBHMM with S mmn_m.“_wummn Wm._mmméma by ﬂmmn ﬁn_mh._nmw@ >ml7_mm.ﬁ.:n. OF ACHIEVEMENT More Difficult Progress Monitoring from Tiered Intervention |s
ACHIEVEMENT | Valdated Scresnert o s ror Bo T Seroenivg i Profress Honitoring DURING... Likely the Best Solution.
DURING... Prosress Monitoring. . & APPROPRIATE
1] = P
m»m_wyw_nwmﬂ_ﬁﬂmﬂ Most Difficult Form the Basis for the Judgment by Examining an IPF for READING AND MATH Most Difficult Form the Basis *n.rwwﬂ.u_.ﬂn.__m“mwn by Examining an
MATH INSTRUCTION) Tier 3 (Highest Priority} and Tier | INSTRUCTION
ELL Not As Difficult as Make a Good Faith Effort to Use a 2 Step Method of ELL Not As Difficult as Make a Good Faith Effort to Use a 2 Step Method of
Perceived Determining the Performance Discrepancy Perceived Dretermining the Performance Discrepancy
COMPONENT Worrying about Reutine Cognitive Testing COMPONENT Not Worrying about Routine Cognitive Testing

HIGH SCHOOL IMPLEMENTATION CHALLENGES

BeY EASE OF
COMPONENT IMPLEMENTATION CHALENGES AND SOLUTIONS
PERFORMAMNCE Requires Change in Thinking to Minirmum Basic Skills Standards, Use a
Harder than K-8 Validated Individual Basic Skills Screener or Stop Gap Measure for
DISCREPANCY  Yearwith Conventianal Broad Band Acvieverant Tast
PROGRESS More Difficult Attention MUST Be Paid to the Science of Progress
DISCREPANCY ore Liicu Monitoring
INSTRUCTIONAL Relatively E Use an Instructional Planning Form (IPF} to Describe Tier
NEED elatively kasy 2 Intervention and Contrast with Proposed SE [ntervention
FORMAL ASSESSMENT Because There is Little Benchmarking, Frequent
OF ACHIEVEMENT More Bifficult Progress Monitoring from Tiered Intervention Is
DURING... Uikely the Best Solution.
APPROPRIATE . .
READING AND MATH Most Difficult Form the Basis *,.E.__mwwm._cm__.m.:._mm_ﬂ by Examining an
INSTRUCTION . or tler
Not As Difficult as Make 2 Good Faith Effort to Use a 2 Step Method of
ELL R . .
Perceived Determining the Performance Discrepancy
i dad RETal TF-N-2 400 nd
COMPONENT Not Worrying about Routine Cognitive Testing

BIG IDEAS

1. IDEA Changed SLD Eligibility Requiremenis for So Many Good Reasons

2. Federal Law and State Regulations Provide Us Guidance About How to Identify
SLD land Other Disabilifies)

3. Attending to Law and Regulation is Necessary, But Not Sufficient—Too Few

Detdils

4. ‘We Must Attend to Professional Marms, Research, and Standards of Practice

5. We Must Also Attend to Quality School Pracice, Especially With Respect to
Logistics, Efficiency

6. We've Come a Long Way—We Have o Wuays to Go!




BIG IDEAS

o v oA W

Data-Based Decision Making is a Defining Feature of Multi Tiered Systems
of Supports/RTI

BASIC SKILLS Sereening and Progress Monitoring Are the Two Primary
Decisions in MTSS with Implications for Both General Education and

Special Education

Many Schools Have SOME Experience with Basic Skills and PM, BUT—,
They...OVER-TEST and Under Use Screening Data
They...UNDER-TEST and POORLY Use PM Data

WE CAN—AND WILL DO—BETTER

Mark R. Shinn, Ph.D. Serves as a Paid Consultant for Pearsen Assessment for their
agimsweb product that provides CBM assessenent materials and organizes and report
the information from 3 tiers, including RTI

Mark R. Shinn, Ph.D. Contributed to the Cambiurm Group for their Vmath product,
a remedial mathematics intervention, but has no financial interests

Mark R. Shinn, Ph.D. Serves as a Consultant for McGraw-Hill Publishing for their
Jamestown Reading Navigator {JRN) product and receives royalties

Mark R. Shinn, Ph.D. Serves as a Member of the National Advisory Board for the
CORE {formerly the Consortium on Reading Excellence) and receives a stipend

for participation

I IDENTIFIED SOME PRIORITY

THINKING AND PRACTICE READINGS

Germann, G (2010)_Thinking ofVellow Brick Roads, Emerald Cities, and
Wizards.

Shinn, M. R (26 10). Building a scientffically based data system for progress
monitoring and univérsal screening across three tiers inciuding RTI using
Curriculum-Rased Measurement.

Both chaprers in

MR Shinn & H..Walker (Eds.}. Interventions for achiavement and behavior
problems in 2 three-tier model, including R71. Bethesda. MD: National
Association of School Psychologists,

And

Shinn, M. R. (2007). k
determining el
benefit from

ntifying students at risk, monitoring performance, and
ity within RTl: Resezrch on educationsl need and
hology Review, 36, 801-817.

i intervention. Schoof A

Shinn, M. R. {2012). Identifying and validating academic problems. In R, Brown-
Chidsey & K.Andren (Eds.), Prablem-sohing based assessmeant for
educationsl intervention (Ind ed., pp. 199-228). New York, NY: Guilford.




& Data-Based Consultin . SOME PREMISES

markshin
= For Adults, Every Minute In Testing is a Minute Away from

Teaching

Click on the Resources/Do

# For Students, Every Minute BEING Tested is a Minute Away from
Learning

Wﬁawﬁ Wwwﬁwmw@q@ 2. Hover Over LINK TO PROFESSIONAL |

ol 8 e : DEVELOPMENT MATERIALS VIA GO DADDY

Click on the 1. Staff Development and

Consultation Presentations ] o

£, Click on the Montana SP Association Summe
2016 Folder .

Lo

If Accurate, Testing Should Be as Time Efficient as Possible, For
. Students as Well as Adults

THE PROFESSIONAL

R ORMENT WERTITE FOR

MARICR. SEHNN. EEL

MTSS DECISIONS SCREENING TESTS

E-

Screening: Is the Student Sufficiently Different That Intervention or Further Testing
is Required?

= |ntervention Planning:What are We Going to Do and How are We Going to Do It? .
& 2 ¢ # In THEORY, Just About Any Test Can Be Used as a Screening Test

= Progress Monitoring: Is the Intervention YWorking or Does It Need to Be Changed?
= Presumning It Accurately Identifies Students At Risk or With
w Special Education Higibility:When Ve Combine Screening and Progress Monitoring Severe Performance Discrepancies
Data into a Dual Discrepancy Model P

= Program Evaluation/Accountability: Are Our Schools, Intervention Programs,
Services Working the Yay Ve YWant
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KEY DESIRABLE CHARACTERISTICS OF
SCREENERS

...the preferred screening test characteristics that were put forth in the WHOQO
(1968) and expressed in the National Research Council and Institute of Medicine,
(2009) report screening tests “should be easily and quickly performed, affordable, and

reasonably accurate as a detection tool” (p. 223).

Mational Research Council and Institute of Medicine. (2009). Preventing mantal, emetional, and behavieral disorders among
young people: Progress and possibilities. In M. E O'Connell, F Boat & K, E.Warner (Eds.).VWashington, DC: The National
Acadsmies Press.

Wilson. J. M. G.. & Jungner. G. {968). Principtes and practices of screening for disease. Geneva, Swizerland:World Health
Organization.

ey [

PROFESSIONAL NORMS FOR SCREENING AND
PROGRESS MONITORING HAVE BEEN
ESTABLISHED

# Schools Should Use Validated Screening and Progress Monitoring Tests.
Not All Tests Meet Screening and Progress Monitoring Standards

USE SCREENING TESTS THAT MEET PROFESSIONAL
NORMS

e - e & P Lhvalier

Scrourtieg Tools Chart

iy . PN s e o
A

$y
-

rosmere g i L 3 - g

doderore 3 & " e e Shiminiaer e e

www.studentprogress.org
2003-2008

WWW,Ii4SUCCESE.0rg

2008-2013 htep:/fwww.intensiveintervention.org

USE PROGRESS MONITORING TESTS THAT MEET
PROFESSIONAL NORMS




SEAMLESS DATA: VALID FOR MORE | PREFER TO USE CURRICULUM-BASED
THAN | DECISION MEASUREMENT (CBM) IN MTSS

MEASURE SCREENING PROGRESS MONITORING
Just About ANY Members of the CBM .
>n2m<m3m3.ﬂmwn “Family” or STAR Ed :...O._.. and
STAR Yo A M HES Yes Contributor
MEMBERS OF THE CBM Un)_ LLOO to 2 Major
FAMILY (AIMSWER, Ye Yi
DIBELS, FAST) ° * Texts on
MAP Yes Not Listed mm_(_
GRADE Yes * Not Listed L ofe A
ITBS Yes Not Listed ZmﬂO:M%ﬂ:Oﬁﬂ *oﬂ_.._mmmw.m_\mo_._wmu_wd gress ”Mwﬂ.a% MNHMMMWMﬂh%Mhm%ﬂMMWMMHH*
i . Noomw..poou i CBM, Progress Monitoring, and Screening
F-P BENCHMARK Not Listed Not Listed
CBM IS THE GENERAL LABEL FOR A WHY | PREFER TO USE CURRICULUM-BASED
c ” MEASUREMENT (CBM) AS MY BASIC SKILLS SCREENING
FAMILY” OF ASSESSMENTS AND PROGRESS MONITORING TEST(S) IN VTSS
—CBMis

— Easy to Learn How to Administer and Score Accurately

— Time Efficient, With Most Tests < 5 Minutes; Math and Writing Can Be Group Administered—Little Loss of
Inseructioral Time

— All Bastc Skills Can Be Assessed
—i Inexxpensive, Typically Less Than $10 Per Student PerYear
— Easily Understood By Teachers, Administrators, Parents, and Students

1 It Can Be Used to Build a SEAMLESS Data System K-[2, General Education AND Special Education

—But Most Importantly, CBM Has Been Validated for Progress Monitoring and
Screening in RT12 and Special Education Decision Making




- TIME FOR STUDENTS AND TEACHERS

MATTERS

CBM
USE FAMILY MAP STAR
MEMBERS

Benchmarking
{Screening and
Progress Monitoring)

5 min, 3times 1 Hour, 2 times 15 min, 3 times

Yearfy Total 15 min 3 Hours 45 min
Tier 2 5 min, 9 times N/A 15 min, 9 fimes
Yearly Total 45 min N/A 2 hours 15 min
Tier 3 2 min, 32 times z\>_ 15 min, 32 times
Yearly Totaf About an hour NA About 8 hours

~ CRITICAL SCREENING VOCABULARY

Performance Discrepancy

How a Student’s LEVEL of Achievement Compares to the EXPECTED LEVEL of
Achievement

Screening

GENERAL Term to Describe Testing to Determine if a Student is
Sufficiently Different (i.e., DISCREFANT) such that More [ntensive
Intervention is Required

Universal Screening
Screening ALL Students
Individual Screening

Screening Individual Students

SCREENING BIG IDEAS

USE the Screening Data—Don't Screen [fYou Don't Intervene

Screening Should Lead Directly and immediately to Intervention by Triage

ﬁ Set Your Screening Cut Scores to Align with Intervention Resources, NOT
the TRIANGLES...and PLAN!

& MakeYour End of Year Screening Results a Priority for Decision Making,
Especially at Secondary!

Start with Universal Screening as Part of Benchmarking at K and Shift Over
Time to just Universal Screening, Then Multiple Gating Screening and/or
Individual Screening in Secondary

CRITICAL SCREENING <OO>mC_LPW<

Multipie Gating Screening

Use Existing Test Data on ALL Students as a First Screen to Identify Those
Students with Potential of a Basic Skills Deficit and Follow Up Testing with
Individual Screening—

Best for Grade 9 Students
Benchmark Assessment/Benchmarking

Combines (Universal) Screening and (Universal) Progress Monitoring. It is
BOTH!

Best K-Grade 6



K-8 Basic Skills
Screening

Average
Achievement
of Peers

4

I

|
¢ Performance Discrepancy

Student with Concerns

CRITICAL SCREENING VOCABULARY

Norm-Based Discrepancy

individual Student Performance is Compared to that of
a GROUP of Students

National Norms
lLocal Norms
Best Used K-8

Adapted from Fuchs, 2003

Basic Skills Screening
Grades 9-12




THE BIG DIFFERENCES—IN A
NUTSHELL

B

Universal Skills Screening for Rtl Intervention Take Place at the END of Grade 8
to Schedule Tiered Grade 9 Interventions Using Existing Achievement Information
(e.g. ACT EXPLORE) Followed Up with Individual Screening for Students with
Potential Performance Discrepancies {Severe Underachievement)—Multiple
Gating with Attention to Warning System Use

= After Grade 9,We Rely on Individual Skills Screening VWhen There are
Achievement Concerns

% HowVve Define a Problem that Requires More Inténsive Intervention Shifts to a
Minimum Basic Skills (MBS) Performance Discrepancy

Universal Skills Progress Monitoring is No Longer Standard Practice. We Prioritize
Students Who Receive Tier 3 and SE Services for Frequent Progress Monitoring

Minimum
Basic Skills A Pre-Defined Level of Performance (e.g.,
Level End of Grade 6 OR End of Grade 7)
Below Which Intensive Intervention is

Required

SKILLS STANDARD REQUIRES INTENSIVE

INTERVENTION

Student Doing
Poorly in Social
Studies

Severe Basic Skil
Discrepancy

Low Basic Skills

Intensive

ke

Intervention

Content

SUFRORT

— A'SEVERE PERFORMANCE

DISCREPANCY

Performance Discrepancy

Bl ¥
Student with Concerns

e &
Roudirgg - Curricuium Bueod Mot

4

Wards Heed Carotl (A0
#

& ff! o
o = 'Geveis Perforn

nance Discrepancy

T
calt

-
Wirtter

Bencirtark Period

Spig

IO EERErMARS, e




CRITICAL SCREENING VOCABULARY

Standards-Based Discrepancy

How a Student’s Current LEVEL of Achievement Compares o a
LEVEL of Achievement that Predicts Performance on a Standards-
Based Test or to a Minimum Performance Level (e.g., Grade 7

reading proficiency)
Best Used 9-12

BEGINNING AND END OF YEAR
SCREENING

BEGINNING OF THEYEAR

END OFYEAR

Lost Days and Yeeks of Intervention Time
Potentially Lost

Intervention Possible Almost from First
Day of School

GRADE 9-12 SLD PERFORMANCE DISCREPANCY
EXAMPLE

End-cf Grade 7 Minimum

ELEMENTARY SCREENING
RECOMMENDATIONS

KINDERGARTEN

GRADES 1-5 (6)

Schools May Start with 2 “Clean Slate” Regarding
Which Students Will Receive Tiered Interventions,
Pushing Planning Time into the School Year

Pianning Occurs BEFORE Schocl Starts

Difficulties in Changing Schedules Can Compromise
Intervention

Student (and Interventionists) Schedules
Are Completed BEFORE School Begins

Benchmark ALL Students (3x) For Universal
Screening AND Universal Progress Monitoring

KEY MEASURES: LETTER NAMES (FALL)} FOR
SCREENING
LETTER SOUNDS FOR SUBSEQUENT
SCREENING AND PROGRESS MONITORING

Benchmark ALL Students

TO IDENTIFY CANDIDATES FOR
EARLY INTERVENTION
TO ENSURE ALL STUDENTS ARE
DEVELOPING

Use End of K Benchmark for Grade | Screening and
Intervention Planning

Use End of Year Benchmark for Next
Grade Screening and Intervention
Planning

Reading Proficiency Standard



RECOMMENDATION

GRADE 6 GRADE 7 GRADE 8

Multiple Gating Starting
Use End of Grade 7 with Mid to End of Grade 8
Universal Screeningto Do Using Existing Achievement
Grade 8 Universal Screening  Tests Like ACT Explore Do
and Intervention Planning Grade 9 Universal Screening
and [ntervention Planning

Benchmark ALL Students (3x) For
Universal Screening AND
Universal Progress Monitoring

Use End of Grade 6 Benchmark to
Do Grade 7 Universal Screening
and Intervention Planning

Screening Decision
Rules:

Setting the Cut Score

" HIGH SCHOOL SCREENING
RECOMMENDATION

GRADE ¢

GRADE 10 GRADE 11 GRADE 12

Individual Skills Individual Skilis Individual Skills
Multiple Gating Starting  Screening with Move- Screening with Move-  Screening with Move-

with Grade 8 Using Bxdsting  In Students and/orWho  In Students and/orWho  In Students andforWho
AchievenentTests Like ACT  Are Performing Poarly Are Performing Poorly  Are Performing Poorly

Explore in Content Area in Content Area in Content Area

Classes Classes Classes
Follew Up ldentified Students
with Individual Skills
Sereening with CBM
Do Individual Skills Sereening
with Move-In Students andfor
Who Are Performing Poorly in
Content Area Classes
[ A ol . s
No Significant Significant
A Performance 15 mm.lo_.gw:nm
Discrepancy e Discrepal
A B
o
¥
Frw
iy
L
. o
WEERE
><mﬂﬂﬂm Reader ZD.ZOSQ__Y MNWDEDNDH—K U._mn-zmnuwﬂﬂ Reader

34th Percentile

Locally
9th Percentile



THE WIDESPREAD BELIEF

National Norms Are Better...
Why Do We Think This?
Training—or Lack Thereof?

What Makes Good Norms!?

TEST STANDARDS LANGUAGE

The validity of norm-referenced interpretations depends in part on
the appropriateness of the reference group to which test scores are
compared.

More than one reference population may be appropriate for the
same test. For example,achievement test performance might be
interpreted by reference to local norms based on sampling from a
particular school district for use in making local instructional
decisions, ...or to national norms for using in making comparisons
to national groups. (p. 96}

American Psychologital Association, Arerican Educational Research Association, & Natiopat Councl on
Measurement in Eduativn. [2014). Scandards for edvcaticnal and pgychological tests. Washington, DC:
Arerican Educitional Research Association.

NATIONAL NORMS ARE BETTER
BECAUSE THEY ARE “BIGGER”

MNaticnal Norms Can Be “Better” Because Well-Designed Tests are
REPRESENTATIVE of the United States

Let’s Take a ¥ell-Designed Broad Band Achievement Test:
Weschler Individual Achievemnent Test (WIAT)

ﬂ:@&%%ﬁ«ﬁ-ﬂ&iﬁmﬁ@m@%%M.W%m&ﬁgm_@?a a
spri &
mmm%mmim‘mmm m%ﬂmﬂmw@n ww__wwmo_wﬁw. m@mﬁuﬁwﬂ.ﬂo:v@%&%@n: of the

grade groups for fall included 100 participants. The grade groups for spring
included |00 participants except for PK, which included 75 participants.

These #s of Students is Typically Far Less Than the #s in a School District’s
Benchmark Results!

LOCAL NORMS VS NATIONAL
NORMS

. K Local Norms and National Norms Don't Differ; Use the Norms thatVWork
Best to Communicate.

IF They Differ, Use Local Norms as the PRIMARY Decision Making Metric. It's
How Teachers and Parents “Think” About Problems. It's Straight. No Mental
Gymnastics Required.

. Local Norms Reflect a Real Distinction of VWhat is a General Education
Problem for Many Students and the Few Who May Require a More Intensive
intervention.

. Screening Cut Scores can be based on (a) the Numbers of Students We Believe
We Can Serve and (b) How We Envision Interventions of Suitable Intensity.

. Enables Discussion and Debate about (a) and (b). 1 Can Adjust My Screening
Cut Scores!

. Enables Proactive Planning, Especially When Combined with End-of-Year
Screening.
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Set Your Screening Cut Scores to Align with
Intervention Resources, NOT the TRIANGLES...and
PLAN!

» Using Standards-Based Cut Scores (e.g., the Green,Yellow, Red
Triangies) is an Inefficient, Ineffective Method in TOO Many Cases

= Aligning Your Cut Scores to Available Resources is More Efficient and
teads to Proactive Planning and Scheduling of Interventions and

Interventionists

# Use the Standards-Based Cut Scores as “Value-Added” Information

- 8B BN EE DG

# Student < 10th percentile and Unlikely to Pass Standards Test

s Student < 10th percentile and Uncertain to Pass Standards Test Which Schools Have Students with Severe Performance
Discrepancies?

Imagine the Screening Outcomes in These Imagine This Screening Outcome

Schools # More than Half Would
Receive Additional

@ Hardly Anyone Would Intervention (51%)
Receive Tiered Interveniion

(12%)

@ Even Some SE Students Likely
Would Noft Be Identified With

Performance Discrepancies

& School Intervention Resources
Would Quickly Be
Overstretched or
Overwhelmed

¢ Expect Teachers to Hate the
© Expect Teacher and Data
Especially Parent Push Back

and Violation of Preferred

% Special Education Will Be

. : “Business as Usual”
Praclices Dbowmse [ 99 |

The Solution is NOT Tier 2 and 3, But Increasing the Intensity
of Tier 1: This is Program Evalvation, Not Screening



Imagine This Screening Outcome

% Nearly ALL Would Receive
Additional intervention (85%)

@ Expect Teachers to REALLY
Hate the Data, Especially
Progress Monitoring

Screening Best
Practices:

& Expect Staff to Be Even More
Overwhelmed and

Discouraged Triage and Align to

# Any Studentin Theory-Could :
Be Considered Special —Nmmo urces

Educafion Eligible

The Solution is to Ensure Tier 1 Instruction Has the Features/
Programs of Tiers 2 or 3 in Other Communities

SCREEN AND TRIAGE, NOT WAIT FOR ELEMENTARY TRIAGE
REFERRAL

{ g B
#eaifoy - Coricuiem Based Maazarénvant

w It is the Same System if You Screen and Benchmark, but Only
Look at the Data After Teacher Referral

7B R Y

1

i

w Teacher Referral is Inefficient and Often Biased. It is Reactive and
[ ataTime

&

8

Wards Risad Sarract (WRCY

A

# Screening to Tier 2 is Wait to Fail for Students with Severe sy
Performance Discrepancies...and, Inefficient =1

Berchierk Ferins SHO0E Edtumatian, lac




HIGH SCHOOL TRIAGE

a?_,
_ _ < 25th
ol .L Consider Tier 2
® L-d . —
=1 * <|0th
M . - Consider
. n - Tier 3
Individual m.Emm.un_m End of Grade 6
R-CBM Score

TIER 3 PLANNING BASED ON LOWEST
10%

Grade & Students Tier 3 f « 10tk Percemtile #Groups of 3 (@ B0 rdn porday

K Fat Fl 2

i 8 &

BCEE

3 ¥

4 45 5 2

5 43 4 =

321 it
Hurmber of Groups Neaded
Hours of Daily Infervention Neaded
Grade 2

Tier 3 10% of 57 = 6 Students
2 Groups of 3 for 60 Minutes

2 Personnel/Scheduled Hours for Tier 3

RESOURCES

4 Groups of 5
) Average Tier 2 H<25th @ 30 min per
Grade #Stodents Teachers  (GassSize  Pércentile day
¥ 71 b 18 11 Jed
3 S8 3 18 2
2 ﬁwv 3 19 ﬂ‘ \ W /
3 ; 2 24
& 45 2 3 7 2
5 43 2 2F 6 .z
371 15 8§
Mumber of
Grade 2 Griams
Tier 2 15% of 57 = 9-10 Students Heeded .@
2 Groups of 5 for 30 Minutes Hours of Baily
intervantion
1 Personnel and Scheduled Hour for Tier 2 Needad @

Data-Based Decision

Making:

Progress Monitoring



BIG IDEAS IN PROGRESS MONITORING

Without Sound and Simple Progress Monitoring Practices, Our
Interventions will be Wimnpy

The Goal of Tier | Progress Monitoring is to Ensure Growth and
Development

The Goal of Tier 2, 3, and Special Education is to Reduce the Gap!

A Seamless Basic Skills Progress Monitoring Plan Across Tiers, Across
Grades is Desirable

The Best Way to Increase Quality MTSS Progress Monitoring is by
Changing How Ve Write |EP Goals and SE Monitor Progress!

CRITICALVOCABULARY

Progress Discrepancy

When a Student’s RATE OF IMPROVEMENT (ROI) Fails to Reduce the
Gap

Benchmark Assessment/Benchmarking

Combines (Universal) Screering and {Universal) Progress Monitoring. It is
BOTH!

Frequent Progress Monitoring

Monitoring Progress the Same Way Using Materials of the Same Difficulty At
Least Once (Ix) per Month

Rate of Improvement (RO1)

A Student’s Rate of Progress Over Time, Usually Expressed in Terms of
Improvement per Yveek

Average
Achievement
of Peefs0 { Sthitient |s Reducing
1 from Intervention

Average
Achievement
of Peers

“ ZO.W...Qm.mmmm Discrepancy:

LIRtérvention is Reducing the

. ="} Performance Discrepancy

Performance Discrgpancy: *

T with Concerns

Adapted from Fuchs, 2003

Performance Discrepancy

Progress Discrepancy:
. Intervention is NOT
i Reducing the Performance
m Discrepancy

EerErtmunsErsnnnan
LR
[LET TP

sStidént with Concerns

Adaptad from Fuchs, 2002




A SEVERE PROGRESS DISCREPANCY

Sarvardhe Spade iSrade 23

150 Grade 2 Hg - o
. W Coents

144 !

128 o . o 4 Comta Teand
FoRir s - i,
2 Actual ROI'NOT Reducing the
& ; GEN.T
Z

Daie S2B0E Bdfeumation, ina,

SEAMLESS SCREENING AND PROGRESS MONITORING ACROSS
TIERS AND PROGRAMS

A EREEEEVY

R R R R
P gw?xwmﬁh.ggzs o Moty
e e e e ]
Pt et e e

gty - i s R

B R
_M R O T,
diteh

IEP Godls

SLD Eligibility

K-6 SIMPLE, SEAMLESS PROGRESS
MONITORING ACROSS TIERS

Benchmark ALL Students Using CBM 3x Per

/ Year for Universal Screening AND Progress
Monitoring-AND Program Evaluation
Tier 1 At Least Through the First Year of MS in Low
Risk Communities

Strategic Monitoring of At Risk Students |x per Month,
or 2x per Month or Weekly

Frequent Monitoring ALL K-12 Significantly
Discrepant Students or IEPs 2x per Week

GRADES 7-12 SIMPLE, SEAMLESS
PROGRESS MONITORING ACROSS TIERS

Strategic Monitoring of At Risk Students |x per Month,
or 2x per Month or Weekly

Frequent Monitoring ALL K-12 Significantly

er3 Discrepant Students or |[EPs 2x per Week




KEY CONCEPT IN PROGRESS MONITORING:
WE PROVIDE INTERVENTIONS TO REDUCE
THE GAP

muﬂom—-mwm ZO—._:.O _wm:@ # Our Tier 2 Interventions Should Be to Reduce the Gap, NOT

Determine YWho Goes to Tier 3

. . n QOur Tier 3 Interventions Should Be to Reduce the Gap, NOT
OOQ_ mm._.._._ ng _uoq. .._.._Qﬂm Determine Who Goes to Special Education
? , 3, a nd IEPs % This Thinking is OLD Thinking...the (Sole) Purpose of Rel is to

Determine Eligibility for SE

Focus on Evaluating Growth Until End of Year, Not
Some Magical # of Weeks

HOW DO WE DETERMINE THE EXPECTED RATE OF

IMPROVEMENT?
PROGRESS MONITORING PITFALLS

Brade 2 : Beading - Standatd Progress Monftor Pacsages

PEo AR o
...... *Corre
= i
| T e b e
# Everyone Has an Opinion, Few Have Training e
o T
o
= Sefting Goals for X Number of Magic Weeks £ -
0
w Using Rate of improvement (ROI) to Determine How Much Ml T
Growth to Expect et e e el e
Dete 2005 £d

In 1 year, Johnny will read 60 WRC with less than 3
errors in Grade 2 Reading Passages.




ROI IS EASY—LITTLE THINKING, JUST
MATH...

AMSweb®@ Growth Tabls
Reading - Carfcehin Based Measerement
Damo by Mark F.SHin ww.u _uun%n .» 2083-2004 Sohiool Year

_n_m::mvx 035.} Rate for ._.Eu_nn_ Students
1.0 WRC * 36 Weeks = 36 + Current Performance= Goal WRC

USE ROI AS “VALUE ADDED” TO ENSURE
WE DON’T SET OUR GOAL TOO LOW!

NOW Cross
Validate with
ROt

I8WRC 64 WRC

1.5WRC Per

I 5¢h Percentile Week

2nd Percentile

Rate of

30 Weelcs
Improvement

Now

Too Low? Let’s Expect More!

BUT ROIWITHOUT THINKING WORRIES ME

_Pgms_mu@ Growih Table

1/6 of the
Growth

2/3 of the
Growth

ROI Storts to Look Like "IQ," a nrnan*m:m:n of the Student Rather than
a Product of Intervention intensify
Low Goals, Low Expectations, Weak Interventions, Fall Farther Behind!
BUSINESS AS USUALI!

REDUCING THE (LOCAL NORM) GAP

Grade 3 Example

(30 Week)

18 WRC

80 WRC

NOW Cross
Validate with
ROI

2nd Percentile

25th Percentile

2.1 WRC Per
Week

Now

End-of-Year

Rate of
Improvement




"CAREER SPECIAL EDUCATION RESEARCHERS
DON'T LIKE WHAT WE ARE DOING NOW

Unforfunately, the IEP process operates poorly in many places ...For years, IEPs have been
based on o mastery measuremenf framework, which crectes

lengthy,

unmanogeable documents, and

onerous poper work.
These mastery measurement IEPs, with their fong lists of shortterm objectives, also fail fo
provide o basis for quantifying outcomes.

For these reasons and more, 1EPs promote, at best, procedural complicnce without
accounfing for individual student learning or describing speciol education effectiveness.

Lynn 5. Fuchs ond Dovglas Fuchs, Yenderhilt University
Tastimony to the President’s Commission on

Excellance n Specicd Edueation,

Pragress ManHaring, Accounlability, and 10 ldentificalivn
April 18, 2002

SPECIAL EDUCATION LEGAL EXPERTS
DON’T LIKE WHAT WE ARE DOING NOW

"Sadly, most |IEPs are horrendously burdensome to teachers and
nearly useless to parents. Many if not most goals and

objectives couldn't be measured if one tried and all too often no
effort is made to actually assess the child’s progress toward the
goal.

Bateman and Linden (2008, p. 63)

CURRENT IEP READING GOALS

Annual Goal:
Frodo will increase his basic reading skills.

Objectives Criteria | Evaluations Schedule

Frodo will decode words Documented | Grading Period

1 containing leng vowel 80% Observation
) syllable patterns
Frodo will decode words Documented | Grading Period
2 containing the silent syllable B0% Observation
' pattern (CVCe)

Frode will decode words Documented | Grading Period
3 | containing inflected endings 80% Observation
’ (ing, ed, er, v, ly, ful)




~ SOUND PROGRESS MONITORING PROVIDES
MORE SCIENTIFICALLY SOUND, OBSERVABLE
AND MEASURABLE IEP GOALS

In [ Year (Expiration of the IEP), John will

Read | 15Words Correctly (WRC) with 3 or fewer errors
from a randomiy selected Grade 4 Standard Reading

Passage

Earn a score of greater than 35 points on a randomly
selected Grade 5 Mathematics Applications Probe

Write 45 Total Words (TWW) with 40 Correct Writing
Sequences (CVYVYS)given a randomly selected story starter.

YOU DECIDE

Goals and Program

Read Grade 1 Material Successfully
in1 Year

Small Group Instruction

Grade 4 Student Labeled
3x per Week for 15 minutes

SLD

Prasent Leve] of

Performance = Grade 1 Goals and Program

Read Grade 3 Material Successfully
in 1 Year

Small Group Instruction
5x per Week for 75 minutes

PROTECTION

Disadvantages of Special

Advantages of Special Education
Education Potental Loss of Freedom of
Association

Designed Instruction o Meet
Students Unigque Needs

Intensive, Specially
Undue Stigmatization

Intervention(s) That
Reduces the "Gap”

Required Parental

Engagement and Reporting,

including Progress

The IEP Describes the Content and the Expected Qutcomes of the
SE Program to Enable People to Decide if the Advantages
Qutweigh the Disadvantages

4 GOAL SETTING STEPS

Determine the Present Level of Performance [PLOP} based on Survey-
Level Assessmenf (SLA)

Know the Time Frame for the Goal (typically the “anniversary
date”-T year}.

Determine the Level of Curriculum Performance That Defines Success
and Reduces the Gap

Define the Criterion for Acceptable Performance (CAP)




TTWORDS TURN INTO A PROGRESS
A Survey Level Assessment to Write Individualized Goals )) O Z ITORING G RAPH

Homtord Raveol TSk -Wilsin Elommanbay
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Ginrry will read aloud 25 WRC

&
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i Cap of with 3 or fewer errors when ;
given a randomly selected Grade
4 reading passage by June |,
2013 =
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WHAT ENTITLES YOU SHOULD EXIT YOU
WHEN THEY ARE NO LONGER ISSUES

w For 35+ years, annual and 3-year reviews have been seen as a disconnected

>= 3 c Q — W0<m mim Q : m w - decision-making process focused on re-establishing Eligibility

< W m _ .—.. = Almost always repeated assessment of static measures (e.g. cognitive tests, broad
m Q W- ml <Q C Q —O : m vm:amn:._m,_.m:._m:amnﬂmm:mﬂmvﬂrm:.on:mmo_.m_%o:»_._mmncn_m:n wnn_soﬂn_._mum-.inmﬂ

“progress” or benefit has NOT been given due attention

# The result...mindless, unpleasant precedural compliance of little benefit to
anyone...

w What if the primary purpose was to Ensure that SE BENEFITED Students and
they were NOT STUCK in Stigmatizing, Dead End Programs?




ALL START WITH ANALYZING EXTENT DATA

As part of an initial evaluation (if appropriate) and as part of any reevaluation under Part 300,
the |EP Team and other qualified professionals, as appropriate, must:

Review existing evaluation data on the child, including:
Evaluations and information provided by the parents of the child;

Current classroont based, local, or State assessments, and clossreom-based
observations; and

Observations by teachers and related services providers; and

On the basis of that review, and input from the childs parents, identify what
additional data, if any, are needed 1o determine:

3-YEAR RE-EVALUATIONS AND ANNUAL
REVIEWS

The present levels of academic achievement and refated developmental needs of the child;
Whether the child needs special education and related services; or. in the case of a

reevaluation of a child, whether the child continues to need special education and related

services;

Key Questions
I. Is the Special Education Program Delivered as Intended?
. Is the Special Education Program BENEFITING the Student?

2
3. Does the Student Still NEED Special Education?
4

Less Important—*“whether the child continues to have such a
disability,”

V¥vhether the child is a child with a disability, as defined in 34 CFR 300.8, and
the educational needs of the child; or, in case of a reevaluation of a
child, whether the child continues to have such a disability, and the
educational needs of the child;

The present levels of academic achievement and related developmental needs
of the child;

Whether the child needs special education and related services; or, in the

case of a reevaluation of a child, whether the child continues to need

special education and related services;

ANNUAL AND 3 YEAR RE-EVALUATIONS

What Why How

Determine if IEP
implementead: If Not,
Implerment

Fidelity of Implementation
of [EP and (IF'Written)
Transition Plan

Observation of IPFTurned into Checklist

Determine Effectiveness
of SE Intervention;
Not, Revise [EP

Educational Benefit
Rate of Progress or
Improvement

Frequent PM Comparing Rate of Progress to
Goal That Reduces the Gap

Determine if Gapis Reducing the Gap on CBM Benchmark Local Peer

Educational Need . Umwn_.mvaQ QA.mv
Performance Discrepancy Reduced; Ifes, Consider Individual Screening CBM Standards-Based Discrepancy
Need for SE (9-12)




WHAT IT LOOKS LIKE

No Significant

No Progress

Discrepancy— _umlno_.aosnml.
Reducing the No Need for Continued
Gap! SE

POSITIVE 3-YEAR RE-EVALUATION AND

ANNUAL REVIEW
ROI Thert / Re-Consider
Implemented Reduces the _u_m_mwﬂ_ﬁa Need and
vih Fidelty Performance | | ongerSiafeor Develop
, ' Discrepancy Transifion Plon

Progress
Review IEP Assess Fidelity Monitoring
(Records) (Observation)  Graph
(Test)

Benchmark Transition Plan
Graph (Interview)
(Test)

ELIGIBILITY

Significant Generates An Significant | Genercteshn
Pert Appropriutely P Specially
m. ormance Intensive ; T0gress Designed
u_mﬂm@n:@ intervention Discrepancy Instruction

ANNUAL AND 3-YEAR RE-EVALUATION

p— That Reduces T Need for

with Fidelity the g N____ Continued Special
Performince e Education
Discropaney—

Student is Benefiting from SE, But Still NEEDS SE




TROUBLESOME 3-YEAR RE-EVALUATION | BIG IDEAS
AND ANNUAL REVIEWS

}. Data-Based Decision Making is a Defining Feature of Multi Tiered Systems
m:m_.:.m . of Supports/RTI
Not Implemenced Intervention is . N .
with Fidelity Implemented 2. BASIC SKILLS Screening and Progress Monitoring Are the Two Primary
with Fidelity Decisions in MTSS with [mplications for Both General Education and
Special Education
ROl is NOT 3. Many Schools Have SOME Experiencé with Basic Skills and PM, BUT—,
e Reducing the | 1, ¢ Improve the IEP 4. They...OVER-TEST and Under Use Screening Data
Discrepancy 5. They...UNDER-TEST and POORLY Use PM Data
6. WE CAN—ANDWILL DO—BETTER
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