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Student Achievement Model

an approach to continuous inprovement



Classroom Instruction That Works
in the Student Achievement Model Classroom
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	Similarities and Differences
	
	
	
	
	
	
	
	
	
	

	· Teacher uses classifications, comparisons, metaphors, analogies
	
	
	
	
	
	
	
	
	
	

	· Teacher teaches similarity and difference strategies
	
	
	
	
	
	
	
	
	
	

	· Students use similarity and difference strategies independently
	
	
	
	
	
	
	
	
	
	

	Summarizing 
	
	
	
	
	
	
	
	
	
	

	· Teacher models summarizing 
	
	
	
	
	
	
	
	
	
	

	· Students are taught to use rule-based strategy for summarizing
	
	
	
	
	
	
	
	
	
	

	· Students use summarizing strategy independently
	
	
	
	
	
	
	
	
	
	

	Note Taking
	
	
	
	
	
	
	
	
	
	

	· Teacher’s own notes shared with students clearly demonstrate what is important
	
	
	
	
	
	
	
	
	
	

	· Students use informal outlines, 2-column notes, webs/maps, and combination notes
	
	
	
	
	
	
	
	
	
	

	Reinforcing Effort and Providing Recognition
	
	
	
	
	
	
	
	
	
	

	· Teacher teaches relationship between effort and achievement with examples
	
	
	
	
	
	
	
	
	
	

	· Students use rubrics and effort/achievement charts with their own work
	
	
	
	
	
	
	
	
	
	

	· Students are recognized for personal best regardless of skill
	
	
	
	
	
	
	
	
	
	

	· Concrete symbols of recognition are evident
	
	
	
	
	
	
	
	
	
	

	Homework and Practice
	
	
	
	
	
	
	
	
	
	

	· Purpose of homework is identified and articulated
	
	
	
	
	
	
	
	
	
	

	· Homework is returned with:

  no feedback (nf),  with grades (g), with written comments (wc) – largest effect size 
	
	
	
	
	
	
	
	
	
	

	· Homework policy is clearly communicated
	
	
	
	
	
	
	
	
	
	

	· Skill mastery is supported with a fair amount of focused practice
	
	
	
	
	
	
	
	
	
	

	· Students chart accuracy and speed to increase skills requiring automaticity
	
	
	
	
	
	
	
	
	
	

	Nonlinguistic Representations
	
	
	
	
	
	
	
	
	
	

	· Teachers (t) and students (s) create graphic representations, make physical models, and use graphic organizers 
	
	
	
	
	
	
	
	
	
	

	Cooperative Learning
	
	
	
	
	
	
	
	
	
	

	· CL groups include a different mix of students by topic, skill, and purpose
	
	
	
	
	
	
	
	
	
	

	· CL procedures and roles are pre-taught to gain most effect
	
	
	
	
	
	
	
	
	
	

	· CL is applied consistently and systematically but not overused
	
	
	
	
	
	
	
	
	
	

	Setting Objectives and Providing Feedback
	
	
	
	
	
	
	
	
	
	

	· Teachers set and communicate specific but flexible goals that students can 

    personalize
	
	
	
	
	
	
	
	
	
	

	· Contracts are used to help with pacing and ensure that pre-requisites are learned
	
	
	
	
	
	
	
	
	
	

	· Best feedback (bf) is corrective, moderate level of feedback (mf) provides  

    students correct answer only, and least effective level of feedback (lf) provides 

    grades only 
	
	
	
	
	
	
	
	
	
	

	· Feedback timing:  immediate feedback after test is best
	
	
	
	
	
	
	
	
	
	

	· Teachers and students provide feedback specific to skills and knowledge 
	
	
	
	
	
	
	
	
	
	

	· Rubrics can clarify goals and if used in feedback can increase learning
	
	
	
	
	
	
	
	
	
	

	Generating and Testing Hypotheses
	
	
	
	
	
	
	
	
	
	

	· Students use templates to report their work, sentence stems to articulate 
   explanations, audiotapes to record hypotheses, explanations, and evaluation rubrics
	
	
	
	
	
	
	
	
	
	

	Cues, Questions and Advanced Organizers
	
	
	
	
	
	
	
	
	
	

	· Students to respond to higher-level questions by making inferences, analyzing  

    errors, supporting various points of view
	
	
	
	
	
	
	
	
	
	

	· Teachers use advance organizers to help students with unorganized new information
	
	
	
	
	
	
	
	
	
	

	· Teachers use explicit cues and questions to help students activate prior knowledge
	
	
	
	
	
	
	
	
	
	

	Teaching Specific Types of Knowledge
	
	
	
	
	
	
	
	
	
	

	· When teaching new terms and phrases:

· teachers present a brief explanation  with nonlinguistic representation
	
	
	
	
	
	
	
	
	
	

	· students generate their own explanations and nonlinguistic representation and check periodically for accuracy
	
	
	
	
	
	
	
	
	
	

	· When teaching details, teachers present 3+ exposures no more than 2 days apart 

   using visual, verbal and dramatic presentations to increase understanding and recall
	
	
	
	
	
	
	
	
	
	

	· Teachers provide massed practice initially and eventually spacing practice over time
	
	
	
	
	
	
	
	
	
	


