





oy

v UPS/C-DMMEZ28a5 Wb A _._-wN,IEo>e>>;z§v_m“_w>>:g%838288.@_8%.803”8%

S199M) woousse))
awased 10 adhyg Lusyshpy
uoBias Jayour wouy sjusprys Yum noBuey efboos
el Bujuies| soueys)p ayy u) sdiy PIay Jenup
sejdwexy

"SjusIUOIAUS [eNpIA pue

Sl wswe|g 20e)-0)-~ U) dAleI0GR(I0D [9po "p|

998} Ul 818410 pue ‘sanbes|joo ‘SjuepPNis Yyim Bunwes) uy BuiBebus Ag uononnsuon afipaimo

'SPJOM UMO JiaL u) Jxa) paubisse szuewwns Jo
waiqo.d yiew e jo uonsjduwion Y} Aessuowap o3 dde Rleoqgajiym e Buisn Aq mouy Aayy yeym moys oy Sjuapnys mojy
sejdwexy
'$3s52004d aA)B.D pue ‘Buiuueid

Pa Sl Juswie)g ‘Bupjuit pue Buipueisiepun [erydeouco Suspnis Ajuep pue [eanss o) sjag) 2AneIogE| |00 Buisn uondsles usps dlowoid ‘o1

*‘Bunssw dnaib uazyio

Jo1uss Jesoj e ye Bunuesasd pue asn suoyd Jews Joy syoy pue sdy Bugessuowsp soapja lenoin agesis syuepmys sney

'sojdwexgy
SN Juawse|g
>3] 'Se0Un0osSI pue sfooy [eybip Busn swisqoud onusyne Buinos pue $8nss! puom-jeas Guyoidxs u) sjuapms sbebug -q|
-abpemouy nayy ajesysuowap o3 Aem e se ABojouyasy mau asn pue ‘alojdxa ‘yaseesas o} sjuapms ebeinoosug
:sejdwexg
aqoa Al ludws g "SseusAnuaaul pue Bupjuny SANBAOULL PUB BAllE2.D jopow pue ‘Loddns ‘Bjowold g|
Anageaun pue Bujuiea yuepnig alelldey
paepueg

: eysew | Sumpeay sxN pIepuels g 151

2PGNY (lpYsaon a4 pup spavpuots buyoos | SAN 944 04 pasur
HAEMSS0AD FUS) PyM

¥

$20( 8(Booo - yje! nyoe) ~  9102/8/6



L4

HP3/0-D MMEZLEAS UL Ab A I-mN-_._Eo>e>>sz§xmu_m>>%\_coe:o%\soo.c_mSm.mSE\”aE

‘abeyoo 21d ‘orjopuod soy
uuayeid se eps 916oob :se yons sjonpoad [eyBip ym (ojjopuod 49pulq ‘sieysod) sjonpoid Juspms paseq-ieded soejdoy

isajdwexy

9’1 Juowa(3 ‘suogenis pue sa160j0uLda) Mau 0} afipaimowy Juauna o sejsuel 3y pue swalsAs AGojouyos) ul Aouany djeJisuowaq e'g
Bujuee) pue suop, ey 1=nBiq jepopy
‘suLloj a|6ooB Buisn AaAins Jo Jjod juspnig
‘uonels spaeoysey spiom ybis apon ¥

:sejdwexy
“Buiyoesy pue Buiwes) wiou o ejep Bug|nses asn pue ‘spiepuels
Py ' A Juswigg ABojouyos) pue Jusjuocd ypm paubife sjuawissasse sajeLwINg pue Saljewio) paueA pue sjdiinu yum suapnys apiaoldg “pzg

‘uoewioyu} Jusse.d o} esn Aeyy wnjpew ey BuipieBes esjoya e yym S)USPN)S apinosg

:sojdwexg
*S90Jn0sal pue sjoo; [enbip Buisn
ry sanyige pue ‘seibejess Guipom ‘sojh)s Buiwes] esiamp Sluepnys ssauppe o salhagoe Buiwies| szieuosiad pue szjwoisny ‘o7

‘dde snjd jooyoss oy peojumop o) sjuased pue syuapms abeinoougy
‘wiooIsse|D 8]6oog pue opowp3 ) sjoo} Buysn sedinosas Juapms szmbiq

:s9|dwexy
‘ssalboud
umo ey Buissesse pue ‘Busuies) umo Nayy BuiBeurw ‘sjeob |euoneonps umo Jiay Bumes ul syuedidpied sanoe sLWo0eq
by Ol uBwWa|g PUB S3pisoLno [2npiaipul 118w ensind o} sjuspnis Jle sjqeus 1eu; sjuswiuoliue Bujwies| payouue-ABojouyoa) dojersg T4

"sjo9joad/suonejuasasd
J13W} Ut asn o4 saumoid ayey o (meuq ajBoog) mesp AllenBip o3 sjuspms mojje ‘yosees oBew qam e Bujop uey; Jayyey

‘WooIsse|o 3)6oob Jo ‘opowpa ‘ays ajfoob WI00ISSELD UO SjelalewW pue S82IN0Sa) SSE|D $S830€ O} suapms abeanosugy

:sojdwexy
“Aianessn
Uy pue Buiures) Juapms ajoiold o} se2INoSE) pue sjoo) [eybip aleiodioou jey seoualiadxa Bujuses| Juens|s. Jdepe Jo uBisaq ‘ez

Sjuawssesse pue saduepedxs Bujuies) ebe jeyBip ubisep pue dojaaag

$90Q 9JBo05) - Y EMSS0I0 Y |

\

S1L0Z/8/6



vie

R

UPB/0-9 MMBZ8 QG Ui Ab H-SZ-HUdoMNAMNE A 45 A LpAUS Wn2op/woo-s(B6oob-saopy/:sdpy

"BIP3W 21908 4o osn ajeydosdde japow pue ssnosig
‘sojdwexy

L'IA Juswis|g ‘uoheuioju pue ABojouyoe)y 40 8sn ay; o] pajejes SUOROEISU| fe100s 9)gisuodsal pue ananbie jeubip japow puE 8jowold o
'SS8J9PE 0) uEds A||ses ues
Koy os sepsqom PauuLaisp-aid e ypm dn swos o $9pod ub asn 'souibus yaiees Bursn yum 2166nys SJUapnls swos
‘S921nossl
woaisse|d Buissadoe Joj soibojens SAnewANfe 1M dwoy Je ssadoe 1Rl aaey Jou Op oym sjuspnys IPINOIg
:sajdwexy
'S824n0sal pue s|oo) [eybip
yo ¥ Al Juetusig aeudosdde o) ssagoe alqeynbs Buipirosd seibajens pausjusa-Jeuses] Suisn Aqg S1suieal e o spesu asieAp 8L} SsaIPPVY "qy
“etpaw [eybip pue sabewn U032 104 SUORENS BjRINIoR LD uossan
‘sajdwexgy
I '$92.N0S JO UoHEUBLINDOD sjeudoidde ay; pue *Apedoid fenpsijaiu
Finluswielg | ‘wybuAdos soy 10adsay Buipnjou) ‘ABojouyoe; PUe uonewuou [eybip §o ssn (eosiye pue ‘|eBa| ‘ejes yors] pue ‘spow ‘ajeooApy ey
Aiqisucdsay pue dnysuszn) jenbiq japoyy pue 2j0wo.y
‘uoieuroul 399)j02 0} Uo-ppe 3J60ob to1eIns sepmy 94} 2sn 03 s)uapms abeanooug
‘sanbjuyoe) auibua yosess Padueape ssow sjuepnys moyg
:O_uNE~Ou:_ pue seainosels 10§ yoieas Japimy e ajelsuoweq
:sojdwexg
ol -Buiwies; pue yoseasay Hoddns o} saoinosal
yy Wsws(3 ‘'l uawejgy

UOheLLIOJU 8sn pue ‘slenjeas ‘szAleut ‘61ed0| o) 100} fenbip BuiBswe pue Jueuns jo osn SANOBYB SleY(I0R) PUE JBPOY P'e

919 ‘wodTaIowg ‘renarsmeu ajboob ‘sbejjoa ad :Bugpnjouy sjussed WIm Bunesunwwos jo skem mau Ay

:se[dwexg
‘sleuiioy pue
Gl uswa|g eipawu abe [e)Bip Jo Ajapen e Buisn siead pue ‘sjusied ‘sjuapn)s o} Aaagosye SESP! pUE UoHBWIojUI JUBASIA) BjRoIUNLLLID: o'g
‘abedqam woolssels unoA oy So8pIA s3djay Jiomauioy uoys peojdn
:sajdwexg
‘UoleADUUI PUE S$805NS
Sl juswsi3

3uspnys poddns ¢y seunosa pue spoo) lenBip Buisn ssequisw Apunwwos pue ‘syuased ‘siosd ‘sjuspms yym ajeIoge||o] g'g

‘3lA0p pue ‘amoysg ‘suopjeaionpyg ‘uaomoagd ‘sopig alBoos :wnipsw uojejussaud mou e K1)

"0} 12481 0} s3ULpNys J0} ABojouydey Mau 10 owep HOYS B piodal o) Ifjewr-0-1520Uaa.0s asq

$20Q 8B00g - Y o yoa |

-

SL0Z/8/6



144

R L T UV, e e v

HP3/0-DMMEZ/8ASWIIAD A H-SZ-H UoARAAMNEAMB 45 MLDAUD Wn3ap/wiod-9iBooB-soopy/:sdyy

64

“ojmy Jo eys s)fiooB wooisseo oA se ysns swinipew [e31Bip Bu
:sojdwexy
B9) U1 JO [BMaURI J|5S pue ‘Aepa 'SSAUSAIIOBYS SU} 0] ANGUILOY p'g

1sn senBeajoo yym seap| eseHg

“Apunwwiod pue jooyos 418y} Jo pue uoissajosd Buyyo

"Sjuapms pue sanbies]jod yum so|fojouyday meu aseys pue JaA09s1q
rsejdwexy
*Buiuses) Juepns jo poddns Ul $92un0s8) pue $|00} |e)ibip Buibiewe
Pue Bugsixe Jo asn aAoaye Syew o) siseq Jenfas e uo sonoeid leuolsssjoid pue yoseasss Juauno uo 1o9}y84 pue sjenjeas o'g

'SIBUIC Uym NS Yoa3 & Bupeyg
sejdwexg
'SI8Y10 4o sjinfs ABojouyoe} pue diysiepes) sy} Huidojenap pue ‘Buipjing
Ayunwiwoo pue Bupjew uoisioap paseys u) bugedipoed .:o_méc;mo_o:zoo:o :o_m_>mm:=m:m:oEmv>n n_cm\_wvww:_n_cxmn.m

‘saduelojuco
Paway-yoa) ‘sjeys uopesnpa Joym; u| Bupedioned Ypomyau Buiuwses) feuosssejoud e Jo ued se Jeyym) :sojdwiexy
"Bupies)

uspmis aaoudw) o) ABojouyoe) jo suogeolidde sapeals aloldxe o) sapuNWWGD Buluses; jeqa|6 pue |eso) U sledidiuey e'g

diyssapees pue Uamoug [euojssojoid wp efebug

S yuswslg

*AydeiBoab pue SiJewpue] esojdxe 0y ypee sjbooh osn
*adAyg Bursn Anunos saioue woly sjuapms ypm 393uuo)
:s9jdwexy

“S|00} UoneIOqe(|09 PUE UoEdIUNLIWOD ofie 1enBip Buisn
Sa.njina J3yio jo spepnis pue senbealjoo yym buibeBua Aq ssouaieme leqoif pue Buypuesiapun lesnino Jepow pue dojanaq py

590 86009 - YeMsS0Io Yoo 1

w

L3

SLoe/ee









Comparing Rubrics with the NYS Teaching Standards

NYS Teaching Standards

Teacher Evaluation Rubrics (Marshall)

Knowledge of Students
and Student Learning

Teachers acquire knowledge of each
student, and demonstrate knowledge
of student development and learning to
promote achievement for all students.

A. Planning and Preparation for Leaming

(knowledge, anticipation, engagement,
differentiation)

Knowledge of Content and
Instructional Planning

Teachers know the content they are
responsible for teaching, and plan
instruction that ensures growth and
achievement for all students.

A. Planning and Preparation for Leaming
(knowledge, standards, units, assessments,
lessons, materials)

Instructional Practice

Teachers implement instruction that
engages and challenges all studsnts
to meet or exceed the leaming
standards.

A. Planning and Preparation for Leaming
(materials)

C. Delivery of Instruction (expectations, mindset,
goals, connections, clarity, repertoire,
engagement, differentiation, nimbleness,
application)

Learning Environment

Teachers work with all students to
create a dynamic learning environment
that supports achievement and growth.

B. Classroom Management (expectations,
relationships, respect, social-emotional, routines,

responsibility, repertoire, efficiency, prevention,
incentives)

Assessment for Student
Learning

Teachers use multiple measures to
|assess and document student growth,
evaluate instructional effectiveness,
and modify instruction.

D. Monitoring, Assessment, and Follow-Up
{criteria, diagnosis, on-the-spot, self-assessment,
recognition, interims, tenacity, support, analysis,
reflection)

Professional
Responsibilities and
Collaboration

Teachers demonstrate professional
responsibility and engage relevant
stakeholders to maximize student
growth, development, and leaming.

E. Family and Community Qutreach {respect,
belief, expectations, communication, involving,
homework, responsiveness, reporting, outreach,
resources)

Professional Growth

L

Teachers set informed goals and strive
for continuous professional growth.

F. Professional Responsibilities (attendance,
language reliability, professionafism, judgment,
abave-and-beyond, leadership, openness,
collaboration, growth)
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New registration and continuing teacher and leader aducation (CTLE) r..cate, and Teaching Assistant Level ill certificate holders :OTI:NYSED 11/9/16, 9:08 AM

SNYSED |

New Regqistration and Continuing Teacher and Leader Education {CTLE)
Requirements for Classroom Teachers and School Leaders Holding a
Permanent or Professional Certificate, and Level IXI Teaching Assistant
Certificate Holders

The Board of Regents, at its March 2016 meeting adopted a new Subpart 80-6 of the Regulations of
the Commissioner of Education to implement Chapter 56 of the Laws of 2015 relating to the
registration process for any holder of a classroom teaching, school leader and teaching assistant
certificate that is valid for life (Permanent, Professional and Level 111 Teaching Assistant) and the
establishment of Continuing Teacher and Leader Education (CTLE) requirements for Professional and
Level III Teaching Assistant certificate holders.

These new Registration and CTLE requirements do not apply to holders of Continuing Teaching
Assistant certificates and Pupil Personnel Services (PPS) certificates such as School Attendance
Teachers, School Counselors, School Psychologists, School Social Workers, School Dental Hygiene

Teachers and School Nurse Teachers.

Registration of Permanent, Professional and Level III Teaching Assistant Certificates

The following information is a general overview of the new registration and CTLE requirements. We
will be updating this web page frequently with new information. Registration will be completed
through your TEACH account. All certificate holders must maintain access to their TEACH accounts
and keep all contact information current. Any change of name or address for a certificate holder
must be updated by the holder in the TEACH system within thirty days of any such change. Any
certificate holder who fails to inform the Department of his or her new address may be subject to

moral character review.

Beginning on July 1, 2016 individuals who hold a permanent or professional certificate in the
Classroom teaching service or educational leadership service (i.e., school building leader, school
district leader, school district business leader) or a Level 111 Teaching Assistant certificate prior to July
1, 2016, shall apply for initial registration during the 2016-2017 school year during his/her month of
birth and shall renew his/her registration in the last year of each subsequent five-year period
thereafter. For example, an existing professional certificate holder that works in a NYS public school
and has a date of birth of 3/20 would register during the month of March 2017. Their first
Registration period would be 3/2017 through 2/28/2022. Permanently or Professionally certified
classroom teachers, educational leaders and Level I1] Teaching Assistants practicing in a New York
State school district or Board of Cooperative Educational Services (BOCES) must register as
indicated. Practicing means employed 90 days or more during a school year by a single applicable
school in a position requiring certification. Classroom teachers and educational leaders that hold
Professional certificates and Level I1I Teaching Assistants practicing in a New York State school
district or BOCES will be subject to CTLE requirements in addition to Registration requirements.

http://www.highered.nysed.gov/tcert/news/newsitem05122015.htm! Page 10of 5
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Individuals who are issued a permanent or professional certificate in the classroom teaching service

or educational leadership service (i.e., school building leader, school district leader, school district

business leader) or a Level III Teaching Assistant certificate on or after July 1, 2016, will be

automatically registered and the certificate holder shall re-register during the fifth succeeding

birthday month thereafter and during each birthday month in the last year of each subsequent five

year period. For example, when a new professional certificate holder is issued his or her certificate on

7/6/2016 and their date of birth is 9/20, their first Registration Period would be 7/6/2016 through

8/31/2021.

Any holder of a permanent or professional certificate in the classroom teaching service or educationat
leadership service (i.e., school building leader, school district leader, school district business leader)
or a Level 111 Teaching Assistant certificates not practicing in a New York State school district or
Board or Cooperative Education Services (BOCES)(“applicable school”), may notify the Department
that he/she is no longer practicing in an applicable school and change their registration status to
*Inactive.” At such time as the certificate holder may choose to resume practicing in an applicable
school, the certificate holder shall register with the Department.

The following statuses will be used for purposes of Registration:
Registered: The certificate holder has notified the Office of Teaching Initiatives they wish to be
registered. Individuals issued their first permanent or professional certificates in the classroom
teaching service or educational leadership service or a Level III Teaching Assistant certificates issued

on or after July 1, 2016 will be automatically registered.
Not Registered: The certificate holder has not notified the Office of Teaching Initiatives they wish to

be Registered or Inactive.
Inactive: The certificate holder has notified the Office of Teaching Initiatives they do not wish

to be registered and are not practicing in an applicable school.
Continuing Teacher and Leader Education (CTLE) Requirements

Holders of professional certificates in the classroom teaching service, educational leadership service
and Level III teaching assistant certificate holders are required to successfully complete 100 clock
hours of acceptable CTLE during the registration period if they practice in a NYS school district or

BOCES.

The CTLE requirement may be completed at any time during the registration period. CTLE completed
during a prior registration period may not be carried over.

Permanent classroom teacher and school leader certificate holders practicing in New York State
school districts or BOCES will be subject to Registration requirements, but will not be subject to
CTLE. Holders of Continuing Teaching Assistant certificates or Pupil Personnel Services (PPS)
certificates such as School Attendance Teachers, School Counselors, School Psychologists, School
Social Workers, School Dental Hygiene Teachers and School Nurse Teachers are not subject to

Registration or CTLE requirements.
Acceptable Continuing Teacher and Leader Education (CTLE)
Acceptable CTLE must be taken from a sponsor approved by the Department.

Acceptable CTLE shall be study in the content area of any certificate title held by the individual or in

http:/fwww.highered.nysed.gov/tcert/news/newsitem05122015.htmil Page 2 of 5
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pedagogy, and include any required study in language acquisition addressing the needs of English

language learners as described in section 80-6.3 ofCommissioner’s Regulations. Acceptable CTLE

must be conducted through activities designed to improve the teacher or leader’s pedagogical and/or

leadership skills, targeted at improving student performance, including but not limited to formal CTLE

activities. Such activities shall promote the professionalization of teaching and educational

leadership, as applicable, and be closely aligned to district goals for student performance.

Measurement of Continuing Teacher and Leader Education (CTLE)

CTLE credit shall only be granted for CTLE acceptable to the Department and conducted by a sponsor
approved by the Department.

For credit-bearing university or college courses, each semester-hour of credit shall equal 15 clock
hours of CTLE credit, and each quarter-hour of credit shall equal 10 clock hours of CTLE credit. For
all other approved continuing teacher and leader education courses, one CTLE credit hour shall
constitute a minimum of 60 minutes of instruction/education.

Continuing Teacher and Leader Education (CTLE) Recordkeeping Requirements

CTLE certificate holders shall maintain a record of completed CTLE, which shall include: the title of
the program, the total number of hours completed, the number of hours completed in language
acquisition addressing the need of English language learners, the sponsor's name and any identifying
number, attendance verification, and the date and location of the program. Such records shall be
retained for at least three years from the end of the registration period in which the CTLE was
completed and shall be available for review by the Department upon request. Completion certificates
are not to be submitted to the Office of Teaching Initiatives unless they are requested.

Adjustments to the Continuing Teacher and Leader Education (CTLE) Requirement

An adjustment to the CTLE requirement, in terms of clock hours and/or the time for completing CTLE,
may be granted by the Commissioner, provided that the CTLE certificate holder documents good
cause that prevents compliance, which shall include any of the following reasons: poor health
certified by a health care provider, extended active duty in the Armed Forces, or other good cause
acceptable to the Department which may prevent compliance. The Department will not pre-approve
adjustments prior to the conclusion of a five-year Registration period.

Continuing Teacher and Leader Education (CTLE) Language Acquisition Requirements

Holders of Professional English to Speakers of Other Languages certificates or Bilingual Extension
Annotations are required to complete a minimum of 50 percent of the required CTLE clock hours in
language acquisition aligned with the core content area of instruction taught, including a focus on
best practices for co-teaching strategies, and integrating language and content instruction for English

language learners.

All other Professional certificate holders must complete a minimum of 15 percent of the required
CTLE clock hours in language acquisition addressing the needs of English language learners, including
a focus on best practices for co-teaching strategies, and integrating language and content instruction

for English language learners.
Level III Teaching Assistant certificate holders must complete a minimum of 15 percent of the

http://www.highered.nysed.gov/tcert/news/newsitem05122015.html Page 3 of 5
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required CTLE clock hours dedicated to language acquisition addressing the needs of English
language learners and integrating language and content instruction for English language learners.

Exemption from the Continuing Teacher and Leader Education (CTLE) Language

Acquisition Requirements

Classroom teachers, school leaders and Level I1I Teaching Assistants who are empioyed by a school
district or BOCES with an approved exemption pursuant to section 154-2.3(k) shall be exempt from
the language acquisition CTLE requirements prescribed in this subdivision for each such year that
they practice in a New York State school district or BOCES with an approved exemption. Such
exemption does not reduce the 100-hour requirement.

Continuing Teacher and Leader Education (CTLE) Requirements for National Board

Certification Holders

A holder of a certificate in the classroom teaching service who achieves certification from the National
Board for Professional Teaching Standards shall be deemed to have met the CTLE requirement for the
registration period in which such National Board Certification is achieved; provided that the CTLE
certificate holder continues to meet the applicable required CTLE requirements in language

acquisition as described above.
Continuing Teacher and Leader Education (CTLE) Sponsor Approval

An entity seeking approval by the Department as a provider of CTLE shall submit an application on
forms prescribed by the Commissioner, accompanied by a fee of $600. At this time, the application is
being developed. More information will be posted regarding the approval of CTLE providers in the

next couple of weeks.
Any of the following entities may apply to the Department to be an approved sponsor of CTLE:

e school districts

e board of cooperative educational services

e teacher centers

e accredited New York State institutions of higher education

e institutions of higher education in other jurisdictions that are accredited by an acceptable
accrediting agency and offer coursework that is directly related to the enhancement of
practice, skills and knowledge of teachers, school leaders and teaching assistants

s professional organizations and unions

e government agencies

e any other entity approved by the Department

Notification of Name and/or Address Change
Any change of name or address for a certificate holder must be updated by the holder in the TEACH

system within thirty days of such change. A certificate holder who fails to inform the Department of
his or her name or address change may be subject to moral character review.

For more information see the March 2016 Regents item

http://www.highered.nysed.gov/tcert/news/newsitem05122015.html Page 4 of &
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Canﬁnmngm'reachewand

ants’

. der 'Eﬂwatien (CTLE)‘ l:anguage
Aequisition Aﬁdrming the,Need, D "English LanguageiLearners

Certificate Type

% of 100 Hour CTLE
Requirement Devoted to
Language Acquisition

Can Exemption* from the
Language Acquisition
Requirement Apply?

Professional Classroom Teacher
other than English to Speakers
of Other Languages

15%

Exemption may apply.
Exemption does not reduce the
100-hour CTLE reguirement.

Professional School Leader

15%

Exemption may apply.
Exemption does not reduce the
100-hour CTLE requirement.

Level III Teaching Assistant

15%

Exemption may apply.
Exemption does not reduce the
100-hour CTLE requirement.

Professional English to Speakers
of Other Languages

50%

Exemption does NOT apply to
holders of Professional English
to Speakers of Other Languages
certificates.

Professional Bilingual Extension
Annotation

50%

Exemption does NOT apply to
holders of Professional Bilingual
Extension Annotation

certificates. ‘

Permanent Classroom Teacher
other than English to Speakers
of Other Languages

Permanent Certificate Holders
are NOT subject to CTLE
Requirements

N/A |

Permanent School Leader

Permanent Certificate Holders
are NOT subject to CTLE
Requirements

N/A

Permanent English to Speakers
of Other Languages

Permanent Certificate Holders
are NOT subject to CTLE
Requirements

N/A

Permanent Bilingual Extension
Annotation

Permanent Certificate Holders
are NOT subject to CTLE
Requirements

N/A

Permanent Pupil Services (PPS)
such as School Attendance
Teachers, School Counselors,
School Psychologists, School
Social Workers, School Dental
Hygiene Teachers and School
Nurse Teachers

Permanent Certificate Holders
are NOT subject to CTLE
Requirements

N/A

Permanent Bilingual Education
(PPS/Admin) Extension

Permanent Certificate Holders
are NOT subject to CTLE
Reguirements

I

N/A

*Exemiption: A-NYS school district or’ BOCES: may:be granted a waiver from providing Bﬂinguai
g Educatlbn Programs i ianguages: cther'than Spanish and Chinese. Please. see:

“for-additioral information.













McKinney-Vento Homeless Assistance Act, Subtitle VII-B

Reauthorized December 10, 2015 by Title IX. Part A of the
Every Student Succeeds Act
(Effective October 1. 2016) !

"SEC. 721. STATEMENT OF POLICY. (42 U.S.C. 11431)
"The following is the policy of the Congress:

'(1) Each State educational agency shall ensure that each child of a homeless individual and each
homeless youth has equal access to the same free, appropriate public education, including a public preschool
education, as provided to other children and youths.

"(2) In any State where compulsory residency requirements or other requirements, in laws, regulations,
practices, or policies, may act as a barrier to the identification of, or the enrollment, attendance, or success in
school of, homeless children and youths, the State educational agency and local educational agencies in the
State will review and undertake steps to revise such laws, regulations, practices, or policies to ensure that
homeless children and youths are afforded the same free, appropriate public education as provided to other

children and youths.

"(3) Homelessness is not sufficient reason to separate students from the mainstream school
environment.

"(4) Homeless children and youths should have access to the education and other services that such
children and youths need to ensure that such children and youths have an opportunity to meet the same
challenging State academic standards to which all students are held.

"SEC. 722. GRANTS FOR STATE AND LOCAL ACTIVITIES FOR THE EDUCATION OF HOMELESS
CHILDREN AND YOUTHS. (42 U.S.C. 11432)

'(a) GENERAL AUTHORITY- The Secretary is authorized to make grants to States in accordance with
the provisions of this section to enable such States to carry out the activities described in subsections (d)

through (g).

"(b) GRANTS FROM ALLOTMENTS—The Secretary shall make the grants to States from the
allotments made under subsection (c)(1).

(c) ALLOCATION AND RESERVATIONS-

'| .
Unless otherwise noted.



(1) ALLOCATION- (A) Subject to subparagraph (B), the Secretary is authorized to aliot to each
State an amount that bears the same ratio to the amount appropriated for such year under section 726
that remains after the Secretary reserves funds under paragraph (2) and uses funds to carry out section
724(d) and (h), as the amount allocated under section 1122 of the Elementary and Secondary Education
Act of 1965 to the State for that year bears to the total amount allocated under section 1122 of such Act
to all States for that year, except that no State shall receive less than the greater of--

“(1) $150,000;
(i) one-fourth of 1 percent of the amount appropriated under section 726 for that year; or
(i11) the amount such State received under this section for fiscal year 2001.

'(B) If there are insufficient funds in a fiscal year to allot to each State the minimum amount
under subparagraph (A), the Secretary shall ratably reduce the allotments to all States based on the
proportionate share that each State received under this subsection for the preceding fiscal year.

'(2) RESERVATIONS- (A) The Secretary is authorized to reserve 0.1 percent of the amount
appropriated for each fiscal year under section 726 to be allocated by the Secretary among the United
States Virgin Islands, Guam, American Samoa, and the Commonwealth of the Northern Mariana
Islands, according to their respective need for assistance under this subtitle, as determined by the

Secretary.

"(B)(i) The Secretary shall transfer 1 percent of the amount appropriated for each fiscal year
under section 726 to the Department of the Interior for programs for Indian students served by schools
funded by the Secretary of the Interior, as determined under the Indian Self-Determination and
Education Assistance Act (25 U.S.C. 450 et seq.), that are consistent with the purposes of the programs

described in this subtitle.

'(ii) The Secretary and the Secretary of the Interior shall enter into an agreement, consistent with
the requirements of this subtitle, for the distribution and use of the funds described in clause (i) under
terms that the Secretary determines best meet the purposes of the programs described in this subtitle.
Such agreement shall set forth the plans of the Secretary of the Interior for the use of the amounts
transferred, including appropriate goals, objectives, and milestones.

‘(3) STATE DEFINED- For purposes of this subsection, the term "State' does not include the
United States Virgin Islands, Guam, American Samoa, or the Commonwealth of the Northern Mariana

Islands.

'(d) ACTIVITIES- Grants under this section shall be used for the following:

‘(1) To carry out the policies set forth in section 721 in the State.



'(2) To provide services and activities to improve the identification of homeless children and
youths (including preschool-aged homeless children) and enable such children and youths to enroll in,
attend, and succeed in school, including, if appropriate, in preschool programs.

(3) To establish or designate in the State educational agency an Office of the Coordinator for
Education of Homeless Children and Youths that can sufficiently carry out the duties described for the

Office in this subtitle in accordance with subsection (f).
'(4) To prepare and carry out the State plan described in subsection (g).

'(5) To develop and implement professional development programs for liaisons designated under
subsection (g)(1)(J)(ii) and other local educational agency personnel—

(A) to improve their identification of homeless children and youths; and

(B) to heighten the awareness of the liaisons and personnel of, and their capacity to
respond to, specific needs in the education of homeless children and youths.

'(e) STATE AND LOCAL SUBGRANTS-

(1) MINIMUM DISBURSEMENTS BY STATES- From the sums made available each year to a
State through grants under subsection (a) to carry out this subtitle, the State educational agency shall
distribute not less than 75 percent in subgrants to local educational agencies for the purposes of
carrying out section 723, except that States funded at the minimum level set forth in subsection (c)(1)
shall distribute not less than 50 percent in subgrants to local educational agencies for the purposes of

carrying out section 723.

(2) USE BY STATE EDUCATIONAL AGENCY- A State educational agency may use the grant
funds remaining after the State educational agency distributes subgrants under paragraph (1) to conduct
activities under subsection (f) directly or through grants or contracts.

'(3) PROHIBITION ON SEGREGATING HOMELESS STUDENTS-

"(A) IN GENERAL- Except as provided in subparagraph (B) and section 723(a)(2)(B)(ii), in
providing a free public education to a homeless child or youth, no State receiving funds under this
subtitle shall segregate such child or youth in a separate school, or in a separate program within a
school, based on such child's or youth's status as homeless.

"(B) EXCEPTION- Notwithstanding subparagraph (A), paragraphs (1)(J)(i) and (3) of
subsection (g), section 723(a)(2), and any other provision of this subtitle relating to the placement of
homeless children or youths in schools, a State that has a separate school for homeless children or
youths that was operated in fiscal year 2000 in a covered county shall be eligible to receive funds under
this subtitle for programs carried out in such school if--

[#S]



*(i) the school meets the requirements of subparagraph (C);

'(ii) any local educational agency serving a school that the homeless children and youths
enrolled in the separate school are eligible to attend meets the requirements of subparagraph (E); and

'(iii) the State is otherwise eligible to receive funds under this subtitle.

*(C) SCHOOL REQUIREMENTS- For the State to be eligible under subparagraph (B) to
receive funds under this subtitle, the school described in such subparagraph shail--

(i) provide written notice, at the time any child or youth seeks enrollment in such school,
and at least twice annually while the child or youth is enrolled in such school, to the parent or guardian
of the child or youth (or, in the case of an unaccompanied youth, the youth) that--

*(I) shall be signed by the parent or guardian (or, in the case of an unaccompanied
youth, the youth);

"(1II) sets forth the general rights provided under this subtitle;

“(II) specifically states--

"(aa) the choice of schools homeless children and youths are eligible to attend, as provided in
subsection (g)(3)(A);

*(bb) that no homeless child or youth is required to attend a separate school for homeless children or
youths;

*(cc) that homeless children and youths shall be provided comparable services described in subsection
(g)(4), including transportation services, educational services, and meals through school meals
programs; and

‘(dd) that homeless children and youths should not be stigmatized by school personnel; and

"(IV) provides contact information for the local liaison for homeless children and
youths and the State Coordinator for Education of Homeless Children and Youths;

" (ii)(I) provide assistance to the parent or guardian of each homeless child or youth (or, in
the case of an unaccompanied youth, the youth) to exercise the right to attend the parent's or guardian's
(or youth's) choice of schools, as provided in subsection (g)(3)(A); and

"(II) coordinate with the local educational agency with jurisdiction for the school selected
by the parent or guardian (or youth), to provide transportation and other necessary services;



"(ii1) ensure that the parent or guardian (or, in the case of an unaccompanied youth, the
youth) shall receive the information required by this subparagraph in a manner and form
understandable to such parent or guardian (or youth), including, if necessary and to the extent feasible,
in the native language of such parent or guardian (or youth); and

"(iv) demonstrate in the school's application for funds under this subtitle that such school--
"{I) 1s complying with clauses (i) and (ii}; and

"(II) is meeting (as of the date of submission of the application) the same Federal and
State standards, regulations, and mandates as other public schools in the State (such as complying with
section 1111 of the Elementary and Secondary Education Act of 1965 and providing a full range of
education and related services, including services applicable to students with disabilities).

(D) SCHOOL INELIGIBILITY- A separate school described in subparagraph (B) that fails to
meet the standards, regulations, and mandates described in subparagraph (C)(iv)(IL) shall not be
eligible to receive funds under this subtitle for programs carried out in such school after the first date of

such failure.

"(E) LOCAL EDUCATIONAL AGENCY REQUIREMENTS- For the State to be eligible to
receive the funds described in subparagraph (B), the local educational agency described in
subparagraph (B)(ii) shall--

'(1) implement a coordinated system for ensuring that homeless children and youths--
"(I) are advised of the choice of schools provided in subsection (g)(3)(A);

"(II) are immediately enrolled, in accordance with subsection (g)(3)}C), in the school
selected under subsection (g)(3)(A); and

"(III) are promptly provided necessary services described in subsection (g)(4), including
transportation, to allow homeless children and youths to exercise their choices of schools under

subsection (g)(3)(A),
"(11) document that written notice has been provided--

*(T) in accordance with subparagraph (C)(i) for each child or youth enrolled in a
separate school under subparagraph (B); and

"(II) in accordance with subsection (g)(6)(A)(vi);

"(ii1) prohibit schools within the agency's jurisdiction from referring homeless children or



youths to, or requiring homeless children and youths to enroll in or attend, a separate school described
in subparagraph (B);

"(iv) identify and remove any barriers that exist in schools within the agency's jurisdiction
that may have contributed to the creation or existence of separate schools described in subparagraph

(B); and
"(v) not use funds received under this subtitle to establish--
*(I) new or additional separate schools for homeless children or youths; or

"(I) new or additional sites for separate schools for homeless children or youths, other
than the sites occupied by the schools described in subparagraph (B) in fiscal year 2000.

(F) REPORT-

"(i) PREPARATION- The Secretary shall prepare a report on the separate schools and local
educational agencies described in subparagraph (B) that receive funds under this subtitle in accordance
with this paragraph. The report shall contain, at a minimum, information on--

"(I) compliance with all requirements of this paragraph;

"(II) barriers to school access in the school districts served by the local educational
agencies,

"(III) the progress the separate schools are making in integrating homeless children and
youths into the mainstream school environment, including the average length of student enrollment in

such schools; and

(IV) the progress the separate schools are making in helping all students meet the
challenging State academic standards.

"(ii) COMPLIANCE WITH INFORMATION REQUESTS- For purposes of enabling the
Secretary to prepare the report, the separate schools and local educational agencies shall cooperate with
the Secretary and the State Coordinator for Education of Homeless Children and Youths established in
the State under subsection (d)(3), and shall comply with any requests for information by the Secretary

and State Coordinator for such State.

"(ii1) SUBMISSION- The Secretary shall submit the report described in clause (1) to--

‘(I) the President;

*(IT) the Committee on Education and the Workforce of the House of Representatives;



and

‘(1) the Commiittee on Health, Education, Labor, and Pensions of the Senate.
(G) DEFINITION- For purposes of this paragraph, the term "covered county' means--
*(1) San Joaquin County, California,
"(ii) Orange County, California;
"(i11) San Diego County, California; and
(iv) Maricopa County, Arizona.

(f) FUNCTIONS OF THE OFFICE OF COORDINATOR- The Coordinator for Education of
Homeless Children and Youths established in each State shall--

*(1) gather and make publicly available reliable, valid, and comprehensive information on—

(A) the number of homeless children and youths identified in the State, which shall be
posted annually on the State educational agency’s website;

(B) the nature and extent of the problems homeless children and youths have in gaining
access to public preschool programs and to public elementary schools and
secondary schools;

(C) the difficulties in identifying the special needs and barriers to the participation and
achievement of such children and youths;

(D) any progress made by the State educational agency and local educational agencies
in the State in addressing such problems and difficulties; and

(E) the success of the programs under this subtitle in identifying homeless children and
youths and allowing such children and youths to enroll in, attend, and succeed in,

school;
"(2) develop and carry out the State plan described in subsection (g);
"(3) collect data for and transmit to the Secretary, at such time and in such manner as the

Secretary may reasonably require, a report containing information necessary to assess the educational
needs of homeless children and youths within the State, including data necessary for the Secretary to

fulfill the responsibilities under section 724(h);

'(4) in order to improve the provision of comprehensive education and related services to
homeless children and youths and their families, coordinate and collaborate with--

"(A) educators, including teachers, special education personnel, administrators, and child



development and preschool program personnel;

*(B) providers of services to homeless children and youths and their families, including public
and private child welfare and social services agencies, law enforcement agencies, juvenile and family
courts, agencies providing mental health services, domestic violence agencies, child care providers,
runaway and homeless youth centers, and providers of services and programs funded under the
Runaway and Homeless Youth Act (42 U.S.C. 5701 et seq.);

(C) providers of emergency, transitional, and permanent housing to homeless children and
youths, and their families, including public housing agencies, shelter operators, operators of transitional
housing facilities, and providers of transitional living programs for homeless youths;

(D) local educational agency liaisons designated under subsection (g)(1)(J)(ii) for homeless
children and youths; and

*(E) community organizations and groups representing homeless children and youths and their
families;

'(5) provide technical assistance to and conduct monitoring of local educational agencies in
coordination with local educational agency liaisons designated under subsection (g)(1)(J)(ii), to ensure
that local educational agencies comply with the requirements of subsection (e)(3) and paragraphs (3)

through (7) of subsection (g),

(6) provide professional development opportunities for local educational agency personnel and
the local educational agency liaison designated under subsection (g)(1)(J)(ii) to assist such personnel
and liaison in identifying and meeting the needs of homeless children and youths, and provide training
on the definitions of terms related to homelessness specified in sections 103, 401, and 725 to the

liaison; and

(7) respond to inquiries from parents and guardians of homeless children and youths, and (in the
case of unaccompanied youths) such youths, to ensure that each child or youth who is the subject of
such an inquiry receives the full protections and services provided by this subtitle.

*(g) STATE PLAN-

(1) IN GENERAL- For any State desiring to receive a grant under this subtitle, the State
educational agency shall submit to the Secretary a plan to provide for the education of homeless
children and youths within the State. Such plan shall include the following:

"(A) A description of how such children and youths are (or will be) given the opportunity to
meet the same challenging State academic standards as all students are expected to meet.

‘(B) A description of the procedures the State educational agency will use to identify such



counselors to advise such youths, and prepare and improve the readiness of such youths for college.

'(2) COMPLIANCE-

"(A) IN GENERAL- Each plan adopted under this subsection shall also describe how the
State will ensure that local educational agencies in the State will comply with the requirements of

paragraphs (3) through (7).

'(B) COORDINATION- Such plan shall indicate what technical assistance the State will
furnish to local educational agencies and how compliance efforts will be coordinated with the local

educational agency liaisons designated under paragraph (1)(J)(ii).
'(3) LOCAL EDUCATIONAL AGENCY REQUIREMENTS-

(A) IN GENERAL- The local educational agency serving each child or youth to be assisted
under this subtitle shall, according to the child's or youth's best interest--

(1) continue the child's or youth's education in the school of origin for the duration of
homelessness--

"(I) in any case in which a family becomes homeless between academic years or during
an academic year; and

“(I) for the remainder of the academic year, if the child or youth becomes permanently
housed during an academic year; or

“(i1) enroll the child or youth in any public school that nonhomeless students who live in
the attendance area in which the child or youth is actually living are eligible to attend.

"(B) SCHOOL STABILITY- In determining the best interest of the child or youth under
subparagraph (A), the local educational agency shall--

(i) presume that keeping the child or youth in the school of origin is in the child’s or
youth’s best interest, except when doing so is contrary to the request of the child's or youth's parent or
guardian, or (in the case of an unaccompanied youth) the youth;

'(i1) consider student-centered factors related to the child’s or youth’s best interest,
including factors related to the impact of mobility on achievement, education, health, and safety of
homeless children and youth, giving priority to the request of the child’s or youth’s parent or guardian
or (in the case of an unaccompanied youth) the youth;

(i11) if, after conducting the best interest determination based on consideration of the
presumption in clause (i) and the student-centered factors in clause (ii), the local educational agency

11



determines that it is not in the child’s or youth’s best interest to attend the school of origin or the school
requested by the parent or guardian, or (in the case of an unaccompanied youth) the youth, provide the
child's or youth's parent or guardian or the unaccompanied youth with a written explanation of the
reasons for its determination, in a manner and form understandable to such parent, guardian, or
unaccompanied youth, including information regarding the right to appeal under subparagraph (E); and

‘(iv) in the case of an unaccompanied youth, ensure that the local educational agency
liaison designated under paragraph (1)(T)(ii) assists in placement or enrollment decisions under this
subparagraph, gives priority to the views of such unaccompanied youth, and provides notice to such
youth of the right to appeal under subparagraph (E).

'(C) MMEDIATE ENROLLMENT-

(i) IN GENERAL -- The school selected in accordance with this paragraphshall
immediately enroll the homeless child or youth, even if the child or youth—

() is unable to produce records normally required for enrollment, such as previous
academic records, records of immunization and other required health records, proof

of residency, or other documentation; or

(I) has missed application or enrollment deadlines during any period of homelessness.

(i) RELEVANT ACADEMIC RECORDS.—The enrolling school shall immediately contact
the school last attended by the child or youth to obtain relevant academic and other records.

" (iii) RELEVANT HEALTH RECORDS.— If the child or youth needs to obtain
immunizations or other required health records, the enrolling school shall immediately refer the parent
or guardian of the child or youth, or (in the case of an unaccompanied youth) the youth, to the local

educational agency liaison designated under paragraph (1)(J)(ii), who shall assist in obtaining
necessary immunizations or screenings, or immunization or other required health records, in

accordance with subparagraph (D).

'(D) RECORDS- Any record ordinarily kept by the school, including immunization or other
required health records, academic records, birth certificates, guardianship records, and evaluations for
special services or programs, regarding each homeless child or youth shall be maintained--

(i) so that the records involved are available, in a timely fashion, when a child or youth
enters a new school or school district; and

"(ii) in a manner consistent with section 444 of the General Education Provisions Act (20
U.S.C. 1232g).

'(E) ENROLLMENT DISPUTES- If a dispute arises over eligibility, or school selection or
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enrollment in a school--

'(1) the child or youth shall be immediately enrolled in the school in which enrollment is
sought, pending final resolution of the dispute, including all available appeals;

(i) the parent or guardian of the child or youth or (in the case of an unaccompanied
youth) the youth shall be provided with a written explanation of any decisions related to school -
selection or enrollment made by the school, the local educational agency, or the State educational
agency involved, including the rights of the parent, guardian, or unaccompanied youth to appeal such

decisions;

(1i1) the parent, guardian, or unaccompanied youth shall be referred to the local
educational agency liaison designated under paragraph (1)(J)(ii), who shall carry out the dispute
resolution process as described in paragraph (1)(C) as expeditiously as possible after receiving notice

of the dispute; and

"(iv) in the case of an unaccompanied youth, the liaison shall ensure that the youth is
immediately enrolled in the school in which the youth seeks enrollment pending resolution of such

dispute.

(F) PLACEMENT CHOICE- The choice regarding placement shall be made regardless of
whether the child or youth lives with the homeless parents or has been temporarily placed elsewhere.

(G) PRIVACY.—Information about a homeless child’s or youth’s living situation shall be
treated as a student education record, and shall not be deemed to be directory information, under
section 444 of the General Education Provisions Act (20 U.S.C. 1232g).

"(H) CONTACT INFORMATION- Nothing in this subtitle shall prohibit a local educational
agency from requiring a parent or guardian of a homeless child or youth to submit contact information.

(D SCHOOL OF ORIGIN DEFINED- In this paragraph:

(1) IN GENERAL .-- The term “school of origin' means the school that a child or youth
attended when permanently housed or the school in which the child or youth was last enrolled,
including a preschool.

(1) RECEIVING SCHOOL.—When the child or youth completes the final grade level
served by the school of origin, as described in clause (i), the term “school of origin” shall include the
designated receiving school at the next grade level for all feeder schools.

'(4) COMPARABLE SERVICES- Each homeless child or youth to be assisted under this subtitle
shall be provided services comparable to services offered to other students in the school selected under



paragraph (3), including the following:
*(A) Transportation services.

'(B) Educational services for which the child or youth meets the eligibility criteria, such as
services provided under title I of the Elementary and Secondary Education Act of 1965 (20 U.S.C.
6301 et seq.) or similar State or local programs, educational programs for children with disabilities, and

educational programs for English leamers.
'(C) Programs in career and technical education.
*(D) Programs for gifted and talented students.
"(E) School nutrition programs.
'(5) COORDINATION-

"(A) IN GENERAL- Each local educational agency serving homeless children and youths that
receives assistance under this subtitle shall coordinate--

(i) the provision of services under this subtitle with local social services agencies and
other agencies or entities providing services to homeless children and youths and their families,
including services and programs funded under the Runaway and Homeless Youth Act (42 U.S.C. 5701

et seq.); and

(i) transportation, transfer of school records, and other interdistrict activities, with other
local educational agencies.

'(B) HOUSING ASSISTANCE- If applicable, each State educational agency and local
educational agency that receives assistance under this subtitle shall coordinate with State and local
housing agencies responsible for developing the comprehensive housing affordability strategy
described in section 105 of the Cranston-Gonzalez National Affordable Housing Act (42 U.S.C. 12705)
to minimize educational disruption for children and youths who become homeless.

*(C) COORDINATION PURPOSE- The coordination required under subparagraphs (A) and
(B) shall be designed to--

(i) ensure that homeless children and youths are promptly identified;

*(ii) ensure that all homeless children and youths have access to, and are in reasonable
proximity to, available education and related support services; and

‘(iii) raise the awareness of school personnel and service providers of the effects of short-
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term stays in a shelter and other challenges associated with homelessness.

(D) HOMELESS CHILDREN AND YOUTHS WITH DISABILITIES —For children and
youths who are to be assisted both under this subtitle, and under the Individuals with Disabilities
Education Act (20 U.S.C. 1400 et seq.) or section 504 of the Rehabilitation Act of 1973 (29 U.S.C.
794), each local educational agency shall coordinate the provision of services under this subtitle with
the provision of programs for children with disabilities served by that local educational agency and
other involved local educational agencies.

(6) LOCAL EDUCATIONAL AGENCY LIAISON-

"(A) DUTIES- Each local educational agency liaison for homeless children and youths,
designated under paragraph (1)(J)(ii), shall ensure that--

"(i) homeless children and youths are identified by school personnel through outreach and
coordination activities with other entities and agencies;

"(ii) homeless children and youths are enroiled in, and have a full and equal opportunity to
succeed 1n, schools of that local educational agency;

*(iil) homeless families and homeless children and youths have access to and receive
educational services for which such families, children, and youths are eligible, including services
through Head Start programs (including Early Head Start programs) under the Head Start Act(42
U.S.C. 9831 et seq.), early intervention services under part C of the Individuals with Disabilities
Education Act (20 U.S.C. 1431 et seq.), and other preschool programs administered by the local

educational agency;,

(iv) homeless families and homeless children and youths receive referrals to health care
services, dental services, mental health and substance abuse services, housing services, and other
appropriate services;

'(v) the parents or guardians of homeless children and youths are informed of the
educational and related opportunities available to their children and are provided with meaningful
opportunities to participate in the education of their children;

*(vi) public notice of the educational rights of homeless children and youths is
disseminated in locations frequented by parents or guardians of such children and youths, and
unaccompanied youths, including schools, shelters, public libraries, and soup kitchens, in a manner and
form understandable to the parents and guardians of homeless children and youths, and unaccompanied

youths;

"(vii) enrollment disputes are mediated in accordance with paragraph (3)(E);
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*(viii) the parent or guardian of a homeless child or youth, and any unaccompanied youth,
is fully informed of all transportation services, including transportation to the school of origin, as
described in paragraph (1)(J)(iii), and is assisted in accessing transportation to the school that is
selected under paragraph (3)(A).

(ix) school personnel providing services under this subtitle receive professional
development and other support; and

(x) unaccompanied youths—
4] are enrolled in school,

(I)  have opportunities to meet the same challenging State academic standards
as the State establishes for other children and youth, including through
implementation of the procedures under paragraph (1)(F)(ii), and

(I  are informed of their status as independent students under section 480 of
the Higher Education Act of 1965 (20 U.S.C. 1087vv) and that the youths
may obtain assistance from the local educational agency liaison to receive
verification of such status for purposes of the Free Application forFederal
Student Aid described in section 483 of such Act (20 U.S.C. 1090).

' (B) NOTICE- State coordinators established under subsection (d)(3) and local educational
agencies shall inform school personnel, service providers, advocates working with homeless families,
parents and guardians of homeless children and youths, and homeless children and youths of the duties
of the local educational agency liaisons, and publish an annually updated list of the liaisons on the State

educational agency’s website.

"(C) LOCAL AND STATE COORDINATION- Local educational agency liaisons for
homeless children and youths shall, as a part of their duties, coordinate and collaborate with State
coordinators and community and school personnel responsible for the provision of education and
related services to homeless children and youths. Such coordination shall include collecting and
providing to the State Coordinator the reliable, valid, and comprehensive data needed to meet the
requirements of paragraphs (1) and (3) of subsection (f).

(D) HOMELESS STATUS.—A local educational agency liaison designated under paragraph
(1)(¥)(ii) who receives training described in subsection (f)(6) may affirm, without further agency action
by the Department of Housing and Urban Development, that a child or youth who is eligible for and
participating in a program provided by the local educational agency, or the immediate family of such a
child or youth, who meets the eligibility requirements of this Act for a program or service authorized
under title IV, is eligible for such program or service.

(7) REVIEW AND REVISIONS-
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(7) An assurance that the local educational agency will meet the requirements of section
722(2)(3).

(¢) AWARDS-

(1) IN GENERAL- The State educational agency shall, in accordance with the requirements of
this subtitle and from amounts made available to it under section 726, make competitive subgrants to
local educational agencies that submit applications under subsection (b). Such subgrants shall be
awarded on the basis of the need of such agencies for assistance under this subtitle and the quality of

the applications submitted.

'(2) NEED- In determining need under paragraph (1), the State educational agency may consider
the number of homeless children and youths enrolled in early childhood education and other preschool
programs, elementary schools, and secondary schools within the area served by the local educational
agency, and shall consider the needs of such children and youths and the ability of the local educational
agency to meet such needs. The State educational agency may also consider the following:

"(A) The extent to which the proposed use of funds will facilitate the identification,
enrollment, retention, and educational success of homeless children and youths.

"(B) The extent to which the application reflects coordination with other local and State
agencies that serve homeless children and youths.

'(C) The extent to which the applicant exhibits in the application and in current practice (as of
the date of submission of the application) a commitment to education for all homeless children and

youths.
(D) Such other criteria as the State agency determines appropriate.

'(3) QUALITY- In determining the quality of applications under paragraph (1), the State
educational agency shall consider the following;

'(A) The applicant's needs assessment under subsection (b)(1) and the likelihood that the
program presented in the application will meet such needs.

'(B) The types, intensity, and coordination of the services to be provided under the program.

'(C) The extent to which the applicant will promote meaningful involvement of parents or
guardians of homeless children or youths in the education of their children.

'(D) The extent to which homeless children and youths will be integrated into the regular
education program.
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'(E) The quality of the applicant's evaluation plan for the program.

" (F) The extent to which services provided under this subtitle will be coordinated with other
services available to homeless children and youths and their families.

'(G) The extent to which the local educational agency will use the subgrant to leverage
resources, including by maximizing nonsubgrant funding for the position of the liaison described in
section 722(g)(1)(J)(ii) and the provision of transportation.

"(H) How the local educational agency will use funds to serve homeless children and youths
under section 1113(c)(3) of the Elementary and Secondary Education Act of 1965 (20 U.S.C.

6313(c)(3)).

(1) The extent to which the applicant’s program meets such other measures as the State
educational agency considers indicative of a high-quality program, such as the extent to which the local
educational agency will provide case management or related services to unaccompanied youths.

"(d) AUTHORIZED ACTIVITIES- A local educational agency may use funds awarded under this
section for activities that carry out the purpose of this subtitle, including the following:

(1) The provision of tutoring, supplemental instruction, and enriched educational services that
are linked to the achievement of the same challenging State academic standards as the State establishes

for other children and youths.

'(2) The provision of expedited evaluations of the strengths and needs of homeless children and
youths, including needs and eligibility for programs and services (such as educational programs for
gifted and talented students, children with disabilities, and English learners, services provided under
title I of the Elementary and Secondary Education Act of 1965 or similar State or local programs,
programs in career and technical education, and school nutrition programs).

"(3) Professional development and other activities for educators and specialized instructional
support personnel that are designed to heighten the understanding and sensitivity of such personnel to
the needs of homeless children and youths, the rights of such children and youths under this subtitle,
and the specific educational needs of runaway and homeless youths.

(4) The provision of referral services to homeless children and youths for medical, dental,
mental, and other health services.

"(5) The provision of assistance to defray the excess cost of transportation for students under
section 722(g)(4)(A), not otherwise provided through Federal, State, or local funding, where necessary
to enable students to attend the school selected under section 722(g)(3).
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'{6) The provision of developmentally appropriate early childhood education programs, not
otherwise provided through Federal, State, or local funding, for preschool-aged homeless children.

'(7) The provision of services and assistance to attract, engage, and retain homeless children and
youths, particularly homeless children and youths who are not enrolled in school, in public school
programs and services provided to nonhomeless children and youths.

'(8) The provision for homeless children and youths of before- and after-school, mentoring, and
summer programs in which a teacher or other qualified individual provides tutoring, homework
assistance, and supervision of educational activities.

'(9) If necessary, the payment of fees and other costs associated with tracking, obtaining, and
transferring records necessary to enroll homeless children and youths in school, including birth
certificates, immunization or other required health records, academic records, guardianship records,

and evaluations for special programs or services.

"(10) The provision of education and training to the parents and guardians of homeless children
and youths about the rights of, and resources available to, such children and youths, and other activities
designed to increase the meaningful involvement of parents and guardians of homeless children and
youths in the education of such children and youths.

'(11) The development of coordination between schools and agencies providing services to
homeless children and youths, as described in section 722(g)(5).

'(12) The provision of specialized instructional support services (including violence prevention
counseling) and referrals for such services.

'(13) Activities to address the particular needs of homeless children and youths that may arise
from domestic violence and parental mental health or substance abuse problems.

"(14) The adaptation of space and purchase of supplies for any nonschool facilities made
available under subsection (a)(2) to provide services under this subsection.

'(15) The provision of school supplies, including those supplies to be distributed at shelters or
temporary housing facilities, or other appropriate locations.

'(16) The provision of other extraordinary or emergency assistance needed to enable homeless
children and youths to attend school and participate fully in school activities.

"SEC. 724. SECRETARIAL RESPONSIBILITIES. (42 U.S.C. 11434)

"(a) REVIEW OF STATE PLANS- In reviewing the State plan submitted by a State educational
agency under section 722(g), the Secretary shall use a peer review process and shall evaluate whether
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State laws, policies, and practices described in such plan adequately address the problems of homeless
children and youths relating to access to education and placement as described in such plan.

'(b) TECHNICAL ASSISTANCE- The Secretary shall provide support and technical assistance to a
State educational agency to assist such agency in carrying out its responsibilities under this subtitle, if
requested by the State educational agency.

"(c) NOTICE-

(1) IN GENERAL .-- The Secretary shall, before the next school year that begins after the date
of enactment of the Every Student Succeeds Act, update and disseminate nationwide the publicnotice
described in this subsection (as in effect prior to such date) of the educational rights of homeless
children and youths.

(2) DISSEMINATION.—The Secretary shall disseminate the notice nationwide to all Federal
agencies, and grant recipients, serving homeless families or homeless children and youths.

'(d) EVALUATION, DISSEMINATION, AND TECHNICAL ASSISTANCE- The Secretary shall
conduct evaluation, dissemination, and technical assistance activities for programs designed to meet the
educational needs of homeless elementary and secondary school students, and may use funds
appropriated under section 726 to conduct such activities.

"(e) SUBMISSION AND DISTRIBUTION- The Secretary shall require applications for grants
under this subtitle to be submitted to the Secretary not later than the expiration of the 120-day period
beginning on the date that funds are available for purposes of making such grants and shall make such
grants not later than the expiration of the 180-day period beginning on such date.

'(f) DETERMINATION BY SECRETARY- The Secretary, based on the information received from
the States and information gathered by the Secretary under subsection (h), shall determine the extent to
which State educational agencies are ensuring that each homeless child and homeless youth has access
to a free appropriate public education, as described in section 721(1). The Secretary shall provide
support and technical assistance to State educational agencies, concerning areas in which documented
barriers to a free appropriate public education persist.

'(2) GUIDELINES- The Secretary shall develop, issue, and publish in the Federal Register, not later
than 60 days after the date of enactment of the Every Student Succeeds Act, guidelines concerning

ways in which a State--

"(1) may assist local educational agencies to implement the provisions related to homeless
children and youths amended by that Act; and

"(2) may review and revise State policies and procedures that may present barriers to the
identification of homeless children and youths, and the enrollment, attendance, and success of homeless
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children and youths in school.
(h) INFORMATION-

(1) IN GENERAL- From funds appropriated under section 726, the Secretary shall, directly or
through grants, contracts, or cooperative agreements, periodically collect and disseminate data and

information regarding--

"(A) the number and primary nighttime residence of homeless children and youths in all areas
served by local educational agencies;

"(B) the education and related services such children and youths receive;
"(C) the extent to which the needs of homeless children and youths are being met; and

"(D) such other data and information as the Secretary determines to be necessary and relevant
to carry out this subtitle.

(2) COORDINATION- The Secretary shall coordinate such collection and dissemination with
other agencies and entities that receive assistance and administer programs under this subtitle.

*(1)) REPORT- Not later than 4 years after the date of enactment of the Every Student Succeeds Act,
the Secretary shall prepare and submit to the President and the Committee on Education and the
Workforce of the House of Representatives and the Committee on Health, Education, Labor, and
Pensions of the Senate a report on the status of education of homeless children and youths, which shall

include information on--
"(1) the education of homeless children and youths; and

'(2) the actions of the Secretary and the effectiveness of the programs supported under this
subtitle.

"SEC. 725. DEFINITIONS. (42 U.S.C. 11434A)
"For purposes of this subtitle:

(1) The terms "enroll’ and "enrollment’ include attending classes and participating fully in school
activities.

'(2) The term "homeless children and youths'--

"(A) means individuals who lack a fixed, regular, and adequate nighttime residence (within
the meaning of section 103(a)(1)); and
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"(B) includes--

"(i) children and youths who are sharing the housing of other persons due to loss of
housing, economic hardship, or a similar reason; are living in motels, hotels, trailer parks, or camping
grounds due to the lack of alternative adequate accommodations; are living in emergency or transitional

shelters; or are abandoned in hospitals®;

"(ii) children and youths who have a primary nighttime residence that is a public or private
place not designed for or ordinarily used as a regular sleeping accommodation for human beings
(within the meaning of section 103(a)(2)(C)),

*(iii) children and youths who are living in cars, parks, public spaces, abandoned buildings,
substandard housing, bus or train stations, or similar settings; and

*(iv) migratory children (as such term is defined in section 1309 of the Elementary and
Secondary Education Act of 1965) who qualify as homeless for the purposes of this subtitle because the
children are living in circumstances described in clauses (i) through (iii).

'(3) The terms “local educational agency' and " State educational agency' have the meanings given
such terms in section 8101 of the Elementary and Secondary Education Act of 1965.

'(4) The term " Secretary' means the Secretary of Education.

"(5) The term " State' means each of the 50 States, the District of Columbia, and the
Commonwealth of Puerto Rico.

"(6) The term "unaccompanied youth' includes a homeless child or youth not in the physical
custody of a parent or guardian.

2 The deletion of “or are awaiting foster care placement” goes into effect on December 10, 2016 in
every State except Arkansas, Delaware and Nevada, where the deletion is effective on December 10,
2017. The relevant statutory language is as follows:

(b) EFFECTIVE DATE.—
(1) IN GENERAL.—In the case of a State that is not a covered State, the amendment made by

subsection (a)(1) shall take effect on the date that is 1 year after the date of enactment of this Act.

(2) COVERED STATE —In the case of a covered State, the amendment made by subsection (a)(1)
shall take effect on the date that is 2 years after the date of enactment of this Act.

(c) COVERED STATE —For purposes of this section the term *‘covered State” means a State that has
a statutory law that defines or describes the phrase *‘awaiting foster care placement’, for purposes of a
program under subtitle B of title VII of the McKinney-Vento Homeless Assistance Act (42 U.S.C

11431 et seq.).
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"SEC. 726. AUTHORIZATION OF APPROPRIATIONS.

"There are authorized to be appropriated to carry out this subtitle $85,000,000 for each of fiscal
years 2017 through 2020
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A Framework for Safe and Successful Schools

The author organizations and cosigners of this joint statement applaud the President and Congress for
acknowledging that additional actions must be taken to prevent violence in America’s schools and communities.
We represent the educators who work day in and day out to keep our children safe, ensure their well-being, and
promote learning. This joint statement provides a framework supported by educators for improving school
safety and increasing access to mental health supports for children and youth.

We created these policy and practice recommendations to help provide further guidance to the Administration,
Congress, and state and local agencies as they reflect upon evidence for best practices in school safety and
climate, student mental health and well-being, instructional leadership, teaching, and learning. Further, the
partnership between our organizations seeks to reinforce the interdisciplinary, collaborative, and cohesive
approach that is required to create and sustain genuinely safe, supportive schools that meet the needs of the
whole child. Efforts to improve school climate, safety, and learning are not separate endeavors and must be
designed, funded, and implemented as a comprehensive school-wide approach. Ensuring that mental health and
safety programming and services are appropriately integrated into the overall multitiered system of supports is
essential for successful and sustainable improvements in school safety and academic achievement.

Specifically, effective school safety efforts:
* Begin with proactive principal leadership.
* Allow school leaders to deploy human and financial resources in a manner that best meets the needs of
their school and community.
e Provide a team-based framework to facilitate effective coordination of services and interventions.
* Balance the needs for physical and psychological safety.
* Employ the necessary and appropriately trained school-employed mental health and safety personnel.
* Provide relevant and ongoing professional development for all staff.
e Integrate a continuum of mental health supports within a multitiered system of supports.
* Engage families and community providers as meaningful partners.
® Remain grounded in the mission and purpose of schools: teaching and learning.

Although the focus of this document is on policies and practices that schools can use to ensure safety, we must
acknowledge the importance of policies and practices that make our communities safer as well. This includes
increased access to mental health services, improved interagency collaboration, and reduced exposure of
children to community violence. Additionally, our organizations support efforts designed to reduce youth access
to firearms. Finally, many local school districts and state boards of education are considering policies that would
allow school staff to carry a weapon. Our organizations believe that arming educators would cause more harm
than good, and we advise decision makers to approach these policies with extreme caution.

We urge policy leaders to support the following guidance to promote safe and supportive schools. We look
forward to working with the Administration, Congress, and state and local agencies to shape and enact
meaningful policies that will genuinely equip America’s schools to educate and safeguard our children over the

long term.



POLICY RECOMMENDATIONS TO SUPPORT EFFECTIVE SCHOOL SAFETY

1. Allow for blended, flexible use of funding streams. The Department of Education should work with the
Department of Health and Human Services and Congress to release guidance that gives schools' access to
various funding streams (e.g., SAMHSA and Title 1) to ensure adequate and sustained funding dedicated to
improving school safety. One-time grants are beneficial in some circumstances; however, one-time
allotments of money for schools are insufficient for sustained change to occur. Similarly, district
superintendents must be able to anticipate the availability of future funding in order to collaborate with
school principals to effectively plan for and implement meaningful changes that will result in positive,
sustainable outcomes for students.

2. Strive to improve staffing ratios to allow for the delivery of a full range of services, including school-
community partnerships, and set standards that will help schools effectively and accurately assess their
needs. This will require providing additional funding for key personnel such as school counselors, school
psychologists, school social workers, and school nurses.

3. OQutline standards for district-level policies to promote effective school discipline and positive behavior.
Although it has been briefly discussed in this document, we urge the Department to release guidance
regarding effective school discipline policies. Far too many schools continue to use punitive discipline
measures, such as zero-tolerance policies, that result in negative outcomes for students and contribute to
the school-to-prison pipeline.

4. Provide funding for continuous and sustainable crisis and emergency preparedness, response and
recovery planning and training (utilizing evidence-based models). The minimum standards include:

i a. establishment of a school safety and crisis team that includes the principal, school-employed mental

health professionals, school security personnel, and appropriate community first responders;
b. abalanced focus on promoting and protecting both physical and psychological safety;
a crisis team and plan based on the Department of Homeland Security’s Incident Command Structure;
ongoing professional development for all school employees to help identify key indicators of students’
mental health problems as well as employees’ specific roles in implementation of crisis response plans;
e. professional development for school-employed mental health professionals and other relevant staff
(e.g., key administrators, school resource officers) on how to implement effective crisis prevention,
intervention, and postvention strategies, including the critical mental health components of recovery.

5. Provide incentives for intra- and inter-agency collaboration. All levels of government need to take
preemptive measures to strengthen the ability of schools to provide coordinated services to address mental
health and school safety. We urge the federal government to set the standard and issue guidance on how
various government, law enforcement, and community agencies can work together to provide services to
students and families. At all levels, we must remove the barriers between education and health service
agencies. Schools serve as the ideal “hub” for service delivery; however, schools must be adequately staffed
with school counselors, school psychologists, schoal social workers, and school nurses who can provide the
proper services in the school setting, connect students and families to the appropriate services in the
community, and work collaboratively with external agencies to ensure streamlined service delivery and
avoid redundancy.

6. Support multitiered systems of supports. A full continuum of services ranging from building-level supports
for all students to more intensive student-level services is necessary to effectively address school safety and

student mental health.



BEST PRACTICES FOR CREATING SAFE AND SUCCESSFUL SCHOOLS

School safety and positive school climate are not achieved by singular actions like purchasing a designated
program or piece of equipment but rather by effective comprehensive and collaborative efforts requiring the
dedication and commitment of all school staff and relevant community members. Schools require consistent
and effective approaches to prevent violence and promote learning, sufficient time to implement these

approaches, and ongoing evaluation.

1. Integrate Services Through Collaboration
Safe and successful learning environments are fostered through collaboration among school staff and

co'mr'nurrit.yjba!sed ?ewice providers wf.ﬁle also integrating " Comprehensive, Integrated School
existing initiatives in the school. Effective schools and Al s A O

learning environments provide equivalent resources to

support instructional components (e.g., teacher quality, Direct Facilitation Addressing Barriers to
high academic standards, curriculum}, of Learning Learning &Teaching

organizational/management components (e.g., shared
governance, accountability, budget decisions), and learning
supports {e.g., mental health services). Rather than viewing Instructional
school safety as a targeted outcome for a single, stand- Component
alone program or plan developed by the school building
principal alone, this model seeks to integrate all services
for students and families by framing the necessary
behavioral, mental health, and social services within the
context of school culture and learning. integrated services
lead to more sustainable and comprehensive school
improvement, reduce duplicative efforts and redundancy,
and require leadership by the principal and a commitment
from the entire staff (See Role of the School Principal,

below.). Governance, Resources, & Operations

Source: National Center for Mental Health in Schools at UCLA and the National Association
of School Psychologists {2010).

2. Implement Muititiered Systems of Supports (MTSS)

The most effective way to implement integrated services that support school safety and student learning is
through a school-wide multitiered system of supports (MTSS). MTSS encompasses (a) prevention and wellness
promotion; {b) universal screening for academic, behavioral, and emotional barriers to learning; (c)
implementation of evidence-based interventions that increase in intensity as needed; (d) monitoring of ongoing
student progress in response to implemented interventions; and (e) engagement in systematic data-based
decision making about services needed for students based on specific outcomes. In a growing number of schools
across the country, response to intervention (RT1) and positive behavior interventions and supports {PBIS)
constitute the primary methods for implementing an MTSS framework. Ideally though, MTSS is implemented
more holistically to integrate efforts targeting academic, behavioral, social, emotional, physical, and mental
health concerns. This framework is more effective with coordination of school-employed and community-based
service providers to ensure integration and coordination of services among the school, home, and community.

Effective MTSS requires:
® adequate access to school-employed specialized instructional support personnel (e.g., school
counselors, school psychologists, school social workers, and school nurses) and community-based
services;
e collaboration and integration of services, including integration of mental health, behavioral, and
academic supports, as well integration of school-based and community services;
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e adequate staff time for planning and problem solving;
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3. Improve Access to School-Based Mental Health Supports

Mental health is developed early in life and educators play a significant role in ensuring that students’
experiences throughout their school careers contribute to their positive mental health. Access to school-based
mental health services and supports directly improves students’ physical and psychological safety, academic
performance, and social-emotional learning. This requires adequate staffing levels in terms of school-employed
mental health professionals (school counselors, school psychologists, school social workers, and in some cases,
school nurses) to ensure that services are high quality, effective, and appropriate to the school context. Access
to school mental health services cannot be sporadic or disconnected from the learning process. Just as children
are not simply small adults, schools are not simply community clinics with blackboards. School-employed mental
health professionals are specially trained in the interconnectivity among school law, school system functioning,
learning, mental health, and family systems. This training ensures that mental health services are properly and
effectively infused into the learning environment, supporting both instructional leaders and teachers’ abilities to
provide a safe school setting and the optimum conditions for teaching and learning. No other professionals have

this unique training background.

Having these professionals as integrated members of the school staff empowers principals to more efficiently
and effectively deploy resources, ensure coordination of services, evaluate their effectiveness, and adjust
supports to meet the dynamic needs of their student populations. Improving access also allows for enhanced
collaboration with community providers to meet the more intense or clinical needs of students.

School counselors, school psychologists, and school social workers all offer unique individual skills that
complement one another in such a way that the sum is greater than the parts (See Roles of School Mental
Health Professionals, below.) When given the opportunity to work collectively, they are ready and capable of
providing an even wider range of services, such as:




s collecting, analyzing, and interpreting
school-level data to improve availability and
effectiveness of mental services;

* designing and implementing interventions

e promoting early intervention services;

e providing individual and group counseling;
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their school-employed mental health professionals.

Every district and school must be supported to improve staffing ratios. Unfortunately, significant budget cuts,
combined with widespread personnel shortages, have resulted in reduced access to school-employed mental
health professionals in many schools and districts. In these districts, school counselors, school psychologists,
school sacial workers, and school nurses often have inappropriately high student-to-professional ratios that far
exceed the recommendations provided by their respective professional organizations. Poor ratios restrict the
ability of these professionals to devote time to important initiatives, including school-wide preventive services
{e.g., bullying, violence, and dropout prevention), safety promotion, and sustained school improvement. Many
districts go without prevention and early intervention services that effectively link mental health, school climate,
school safety, and academics instruction. Partnerships with community providers or school-based health centers
can provide important resources for individual students. However, community providers sometimes lack
familiarity with specific processes in teaching and learning and with systemic aspects of schooling. Successful
school-community partnerships integrate community supports into existing school initiatives utilizing a
collaborative approach between school and community providers that enhances effectiveness and
sustainability. Many schools have limited access to community supports making overreliance on community

partners as primary providers of mental health services potentially problematic

District-wide policies must support principals and school safety teams to provide services in school-based
settings and strengthen the ability of schools to respond to student and family needs directly. While working to
improve ratios, districts can begin to move toward more effective and sustainable services by:

e Assigning a school psychologist, school counselor, or school social worker to coordinate school-based

services with those provided by community providers.

e  Ensuring that the school data being collected and resulting strategies are addressing the most urgent

areas of need with regard to safety and climate.

e Providing training that targets the specific needs of individual schoaols, their staffs, and their students.
e Reviewing current use of mental health staff and identifying critical shifts in their responsibilities to

bolster prevention efforts.



4. Integrate School Safety and Crisis/Emergency Prevention, Preparedness, Response, and Recovery

Schools must be supported to develop an active school safety team that focuses on overall school climate as
well as crisis and emergency preparedness, response, and recovery. School safety and crisis response occuron a
continuum, and crisis planning, response and recovery should build upon ongoing school safety and mental
health services. School crisis and emergency
preparedness training should encompass
prevention/mitigation, early intervention (which
is part of ongoing school safety), immediate
response/intervention, and long-term recovery.
These four phases are clearly articulated by the
Departments of Education and Homeland
Security.

Training and planning must be relevant to the
learning context and make maximum use of
existing staff resources. The safety and crisis team
should, at a minimum, include principals, school
mental health professionals, school security
personnel, appropriate community stakeholders
{such as representatives from local law
enforcement and emergency personnel), and
other school staff or district liaisons to help
sustain efforts over time. Additionally, crisis and
emergency preparedness plans must be
consistently reviewed and practiced, which is
more easlly facilitated by an actively engaged ST eoti me o e T e e
team that links the school to the broader
community. Active engagement of the team is often directly linked to appropriate staffing levels that allow time
for collaboration and planning. Effective, engaged teams and plans:
e Contribute to ongoing school safety and improved school climate by supporting a school-wide,
evidence-based framework that is appropriate to the unique school culture and context.
e Balance efforts to promote and protect physical and psychological safety.
e Minimize unsafe behaviors such as bullying, fighting, and risk-taking by providing quality prevention
programming.
o Improve early identification and support for students at risk of harming themselves or others {e.g.,
threat assessment).
e Model collaborative problem solving.
e Provide for consistent, ongoing training of all school staff.
e Address the range of crises that schools can face with a focus on what is most likely to occur (e.g., death
of a student or staff member, school violence, natural disaster).
e |mprove response to crises when the unpreventable occurs.
s Ensure an organized plan that has appropriately assessed risks ta the school and the learning
environment and has been adopted by the school safety team to promote a return to normalcy
following a crisis or emergency.
o Promote efforts for ongoing learning and long-term emotional recovery for every student and family.

5. Balance Physical and Psychological Safety
Any effort to address school safety should balance building security/physical safety with psychological safety.
Relying on highly restrictive physical safety measures alone, such as increasing armed security or imposing metal
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detectors, typically does not objectively improve school safety. In fact, such measures may cause students to
feel less safe and more fearful at school, and could undermine the learning environment. In contrast, combining
reasonable physical security measures with efforts to enhance school climate more fully promotes overall school
safety. Effectively balancing physical and psychological safety entails:

e Assessing the physical security features of the campus, such as access points to the school grounds,
parking lots and buildings, and the lighting and adult supervision in lobbies, hallways, parking lots, and
open spaces.

* Employing environmental design techniques, such as ensuring that playgrounds and sports fields are
surrounded by fences or other natural barriers, to limit visual and physical access by non-school
personnel.

® Evaluating policies and practices to ensure that students are well monitored, school guests are
appropriately identified and escorted, and potential risks and threats are addressed quickly.

* Building trusting, respectful relationships among students, staff, and families.

e Providing access to school mental health services and educating students and staff on how and when to
seek help.

® Providing a confidential way for students and other members of the school community to report
potential threats, because educating students on “breaking the code of silence” is one of our most

effective safety measures.

Schools also should carefully weigh the unique needs of their communities when determining the need to hire
additional security personnel or school resource officers {SROs). It is important to recognize that SROs differ
from other school security personnel or armed guards. SROs are commissioned law enforcement officers who
are specially trained to work within the school community to help implement school safety initiatives as part of
the school safety leadership team. They should be integral participants in school life and student learning.
Additionally, if a school determines that it needs to have an armed professional on school grounds, SROs are the
only school personnel of any type who should be armed. {See Role of the School Resource Officer, below.)

6. Employ Effective, Positive School Discipline

School discipline policies are ultimately the responsibility of the school principal; however, all school staff play a

role in their effective development and implementation. Discipline practices should function in concert with

efforts to address school safety/climate. When positive discipline is incorporated into the overall MTSS, students

feel respected and supported, positive behavior is continually reinforced, and school climate improves.

Additionally, this structure allows for the use of restorative practices that seek to build positive relationships

within the school community. In contrast, overly harsh and punitive measures, such as zero tolerance policies,

lead to reduced safety, connectedness, and feelings of belonging, and have historically been unsuccessful at

improving student behavior or the overall school climate. Additionally, utilizing SROs or other security personnel

primarily as a substitute for effective discipline policies is inappropriate, does not contribute to school safety or

students’ perceptions of being safe, and can perpetuate the school-to-prison pipeline. Effective school discipline:
e s viewed within the context of a learning opportunity and seeks to teach and reinforce positive

behaviors to replace negative behaviors;

is clear, consistent, and equitably applied to all students;

employs culturally competent practices;

safeguards the well-being of all students and staff;

keeps students in school and out of the juvenile justice system; and

incorporates family involvement.

7. Allow for the Consideration of Context
There is no one-size-fits-all approach to creating safe and successful schools. To be most effective, schools

should assess the structures and resources already in place and determine what additional resources are

9



needed. Schools should provide universal, secondary, and tertiary interventions that are most appropriate and
culturally sensitive to their unigue student populations and learning communities. Additionally, decisions
regarding appropriate security measures, including the use of SROs, should be determined by each school’s

leadership team and not via universal mandate.

8. Acknowledge That Sustainable and Effective Improvement Takes Patience and Commitment

School districts will vary considerably in their readiness to change and in their ability to accept the suggestions
included within this document. Recognizing that sustainable change takes time both to improve acceptability
and allow for full implementation will help set districts up for success rather than setting unrealistic goals.
Efforts for change should not be abandoned if goals are not immediately met, as frequent programmatic
changes lead to more resistance to change among school personnel in the future.

ROLES OF KEY LEADERSHIP PERSONNEL REGARDING SCHOOL SAFETY AND CLIMATE

Role of School Principals
Effective principals and assistant principals recognize the potential they have to create a school environment

where teachers thrive and students achieve their greatest potential in a safe and nurturing school setting. As
instructional leaders, principals maintain a constant presence in the school and in classrooms, listening to and
observing what is taking place, assessing needs, and getting to know teachers and students. Principals set high
expectations and standards for the academic, social, emotional, and physical development of all students. They
bring together a wide range of stakeholders within the school community, take into account the aspirations, and
work to create a vision that reflects the full range and value of a school’s mission. Principals encourage the
development of the whole child by supporting the physical and mental health of children, as well as their social
and emotional well-being, which is reinforced by a sense of safety and self-confidence. High-quality early
childhood education and learning experiences are crucial to an elementary level principal's shared vision to
shape the school culture and instructional leadership. School leaders must mobilize the staff, students, parents,
and community around the mission and shared values, as well as school improvement goals and set the
parameters of high expectations for the school. Effective practice requires:
e building consensus on a vision that reflects the core values of the school community to support student
safety and well-being;
* valuing and using diversity to enhance the learning of the entire school community;
s broadening the framework for child development beyond academics; and
» developing a learning culture that is adaptive, collaborative, innovative, and supportive by taking into
account the contributions of every member of the school staff.

Roles of School-Employed Mental Health Professionals

Many professionals within a school help to support students’ positive mental health. This includes school
counselors, school psychologists, school social workers, school nurses, and other specialized instructional
support personnel. For the purposes of these recommendations, however, we are focusing on the mental health
professionals who should serve in critical leadership roles in terms of school safety, positive school climate, and
providing school-based mental health services: school counselors, school psychologists, and school social
workers. Their training and expertise help link mental health, behavior, environmental factors (e.g., family,
classroom, school, community), instruction, and learning. Each of these professionals helps to create school
environments that are safe, supportive, and conducive to learning. Each may deliver similar services such as
counseling, social-emotional skill instruction, and consultation with families and teachers; however, each
profession has its own unique focus based upon its specializations, which result in different, albeit interrelated,
services. The specific services and expertise of individual practitioners may vary, but the following describes the
core competencies and specialized instructional services of each profession.
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School counselors have a minimum of a master's degree in school counseling. School counselors are
generally the first school-employed mental health professional to interact with students as they commonly
are involved in the provision of universal learning supports tc the whole school population. School
counselors have specialized knowledge of curriculum and instruction and help screen students for the basic
skills needed for successful transition from cradle to college and career. School counselors focus on helping
students’ address their academic, personal/social, and career development goals and needs by designing,
implementing, and evaluating a comprehensive school counseling program that promotes and enhances
student success. School counselors work to promote safe learning environments for all members of the
school community and regularly monitor and respond to behavior issues that impact school climate, such as
bullying, student interpersonal struggles, and student-teacher conflicts. Effective school counseling
programs are a collaborative effort between the school counselor, teachers, families, and other educators to
create an environment promoting student achievement, active engagement, equitable access to educational
opportunities, and a rigorous curriculum for all students.

School psychologists have a minimum of a specialist-level degree (60 graduate semester hour minimum) in
school psychology, which combines the disciplines of psychology and education. They typically have
extensive knowledge of learning, motivation, behavior, childhood disabilities, assessment, evaluation, and
school law. School psychologists specialize in analyzing complex student and school problems and selecting
and implementing appropriate evidence-based interventions to improve outcomes at home and schoal.
School psychologists consult with teachers and parents to provide coordinated services and supports for
students struggling with learning disabilities, emotional and behavioral problems, and those experiencing
anxiety, depression, emotional trauma, grief, and loss. They are regular members of school crisis teams and
collaborate with school administrators and other educators to prevent and respond to crises. They have
specialized training in conducting risk and threat assessments designed to identify students at-risk for
harming themselves or others. School psychologists’ training in evaluation, data collection, and
interpretation can help ensure that decisions made about students, the school system, and related
programs and learning supports are based on appropriate evidence.

School social workers have master’s degrees in social work. They have special expertise in understanding
family and community systems and linking students and their families with the community services that are
essential for promoting student success. School social workers' training includes specialized preparation in
cultural diversity, systems theory, social justice, risk assessment and intervention, consultation and
collaboration, and clinical intervention strategies to address the mental health needs of students. They work
to remedy barriers to learning created as a result of poverty, inadequate health care, and neighborhood
violence. School social workers often focus on providing supports to vulnerable populations of students that
have a high risk for truancy and dropping out of school, such as homeless and foster children, migrant
populations, students transitioning between school and treatment programs or the juvenile justice system,
or students experiencing domestic violence. They work closely with teachers, administrators, parents, and
other educators to provide coordinated interventions and consultation designed to keep students in school
and help their families access the supports needed to promote student success.

Roles of School Resource Officers
The presence of school resource officers in schools has become an important part of the duty to protect

students and staff on campus. Families and school officials in communities around the country benefit from a
more effective relationship with local police as part of a school safety plan. Specialized knowledge of the law,
local and national crime trends and safety threats, people and places in the community, and the local juvenile
justice system combine to make SROs critical members of schools' policy-making teams when it comes to
environmental safety planning and facilities management, school-safety policy, and emergency response

preparedness.
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In order to fully realize the benefits of the presence of local police, the SROs must be trained properly. Officers
law-enforcement knowledge and skill combine with specialized SRO training for their duties in the education
setting. This training focuses on the special nature of school campuses, student needs and characteristics, and
the educational and custodial interests of school personnel. SROs, as a result, possess a skill set unique among
both law enforcement and education personnel that enables SROs to protect the community and the campus
while supporting schools’ educational mission. In addition to traditional law enforcement tasks, such as
investigating whether drugs have been brought onto campus, SROs’ daily activities cover a wide range of
supportive activities and programs depending upon the type of school to which an SRO is assigned. This can
include conducting law-related education sessions in the classroom, meeting with the school safety team,
conducting safety assessments of the campus, and problem- -solving with students or faculty. Trained and
committed SROs are well suited to effectively protect and serve the school community. They contribute to the
safe-schools team by ensuring a safe and secure campus, educating students about law-related topics, and
mentoring students as informal counselors and role models.

ACT IONS PR!NCIPALS ﬂAN TAKE NOW TQ PROMOTE SAFE AND SUCCESSFUL SCHGO!.S
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ensuring: umversal and long-term’ sustamabrhty. Hawever, school leaders canwork toward more effectwe
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support staff regardmg fesnllency and risk: factors? " .
o ‘Domental health staff particrpate in grade-level team meetmgs and prowde ideas on
how to effectively. méet students” needs? i
‘o Isthere redundancy in service dellvery’? :
o - Are: multtple overlapping initiatives occumng in drfferent parts orfthe schuol orbeing
R R e apphed ‘to different sets’ ofstudents'? :
. lmplement anintegrated: approach that connects behaworal and mental bealth services-and
) academac mstructlon and: learmng (e g ‘are: mental health mterventmns being: mtegrated mto an
. effectwe drsc;plme or classroom management plan'-’) E

.. -Prowde -adequate time for staff planmng and- problem solvmg via regular team meetmgs and -

Qprofessmnal Iearnmg commumtues. Identlfv ex;stmg and potentlal tommumty partners;, develop ;
; 'memoranda of- understandmg to clarrfy roles. and responsrbllrtres, and assign- appropﬂate school
staff to- gmde these partnershrps such as scheol-employed mental health pmfess:onals and

o prmcapals , :

e’ " Provide: professmnal development for. school staff and communrty partners addressmg school
LN clmnate and 'safety, positive behavmr, and cnsrs preventron, preparedness, and response..

e Engage’ students anidk fam:lles 85’ partners in developmg and rmplementmg pollcres and practlces

that create and mamtam a safe schaol enwronment. : - . L B
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SUMMARY

Modern-day schools are highiy complex and unique organizations that operate with an urgent imperative:
Educate and prepare all children and youth to achieve their highest potential and contribute to society, no
matter their socioeconomic background or geographic location. Creating safe, orderly, warm, and inviting school
environments is critical to ensuring that all of our schools meet this goal. In order to create this type of
environment, schools must work towards integrating services (academic, behavioral, social, emotional, and
mental health) through collaboration using a multitiered system of support. Schools should strive to increase
access to mental health services, increase the number of school employed mental health staff, and ensure that
measures to improve school safety balance physical safety with psychological safety. To further support student
safety, schools must develop effective emergency preparedness and crisis prevention, intervention, and
response plans that are coordinated with local first responders. We look forward to working with the
Administration, Congress, and state and local policy makers to help ensure that all schools are safe, supportive,

and conducive to learning.

GUIDELINES FOR EFFECTIVE PRACTICE
ASCA: http://www.ascanationalmodel.org/
* ASCA National Model, 2008
NAESP: http://www.naesp.org/resources/1/Pdfs/LLC2-ES. pdf
* Leading Learning Communities: Standards for What Principals Should Know and Be Able to Do, 2008
NASP Professional Standards: http://www.nasponline.ors/standards/2010standards.aspx
®  Model for Comprehensive and Integrated School Psychological Services, 2010
NASRO: http://www.nasro.org/sites/default/files/pdf files/NASRO Protect and Educate.pdf
* To Protect and Educate: The School Resource Officer and the Prevention of Violence in Schools, 2012
NASSP: http://www.nassp.org/schoof-improvement
® Breaking Ranks: The Comprehensive Framework for School Improvement, 2011
SSWAA: http://sswaa.org/associations/13190/files/naswschoolsocialworkstandards.ndf
®  NASW Schoaol Social Work Standards, 2012
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Mental Health Resources for Educators
August 10, 2016

The 2016-17 enacted State budget included amendments to Education Law section
2801-3, including a requirement that staff annually receive training in the school emergency
response plan and specifically requires training in mental health.

Educators play a critical role in the success of students, not just academically, but
socially and emotionally as well. Knowing how to recognize the signs of crisis, emotional
trauma and other related mental health issues is critical. The links below include useful
resources for individuals and/or organizations with an interest in learning the signs of mental

illness and how a school can help.

At the end of this document, you will find a one page summary from the U.S.
Department of Health and Human Services, titled “What Educators Should Know.” Information
about warning signs and behavioral changes that may be an indicator of a problem, and ways
that educators can help support their students and lead their classrooms to support student

and family mental health are included.

General Mental Health Resources for Schools

e New York State Office of Mental Health

e National Institute of Mental Health

* Anexcellent source for packaged mental health training programs is through the
National Center for School Mental Health at the University of Maryland.

e A Framework for Safe and Successful Schools, Developed by the American School
Counselor Association, the National Association of School Psychologists, the School
Social Work Association of America, the National Association of School Resource
Officers, the National Association of Elementary School Principals and the National
Association of Secondary School Principals.




Mental Health Resources for Schools by Topic

Suicide Prevention Center of New York (SPCNY)

Brochure SPCNY's What Every Teacher Needs to Know- Recognizing Suicide Risk in
Students
Suicide Prevention Training Programs
Postvention
*  Guidance on memorials after a suicide
»  Postvention Standards Manual: A Guide for o School's Response in the Aftermath
of a Sudden Deagth
= Additional Resources:
e http://www.preventsuicideny.org/#lresources/ccip
» Garra Lloyd-Lester, Assistant Director is a terrific resource for discussion
about suicide prevention, suicide postvention protocols and training. His
contact information is: 518- 402- 1156 Phone garra.lloyd-
lester@omh.ny.gov

Local Resources for Schools

The Early Recognition, Coordination and Screening Initiative — A New York State Office
of Mental Health funded initiative to cultivate cooperative relationships with local
primary care practices, schools and other community-based programs, to promote early
identification through social emotional developmental screening and linkages to
services. Many of the 37 programs are working with their local schools and provide
education and training as well as screening and are a good resource for schools to
provide training. Some Early Recognition programs are also involved with suicide
prevention coalitions in their communities and some are trained to provide Mental
Health First Aid training. This initiative is funded through December 31, 2016.

Mental Health Association of NYS (MHANYS) offers training in Mental Health First Aid
for Youth

Community Mental Health Promotion (CMHP) —local Mental Health Associations that
often work with schools to provide education and training

New York State Suicide Prevention County Coalitions — the local coalitions that work
with the NYS Suicide Prevention Center

National Alliance for the Mentally lll / NYS — Parents & Teachers as Allies, a 2-hour in-
service program to help school professionals identify the early warning signs of early-
onset mental ilinesses in children and adolescents in schools.

Violence Prevention

The Centers for Disease Control Guide to Community Preventive Service
o School-Based Programs to Reduce Violence
o Striving to Reduce Youth Violence Everywhere (STRYVE) — includes training,

resources, links and information on funding sources




Trauma Informed Care

Adverse Childhood Experiences (ACES) 101

Child Trauma Toolkit for Educators

Child Trauma Toolkit for Educators (Spanish version)

Meonroe County Research to Practice Council White Paper on Creating a Trauma
informed System of Care

Trauma and Learning Policy Initiative’s guidance on Helping Traumatized Children Learn

National Center for Child Traumatic Stress

A Checklist for School Personne| to Evaluate and Implement the Mental Health
Component of Your School Crisis and Emergency Plan
Resources for School Personnel

School Resource List




What Educators Should Know
{from the U.5. Department of Health and Human Services website:
https://www.mentalhealth.zov/talk/educators/index.html.}

You should know:

s The warning signs for mental health problems.
e Whom to turn to, such as the principal, school nurse, school psychiatrist or psychologist, or school social

! - -«
worker, if you have questions or concerns about a student’s behavior.
e How to access crisis support and other mental health services.

What Educators Should Look For in Student Behavior

Consult with a school counselor, nurse, or administrator and the student’s parents if you observe one or more of the
following behaviors:

Feeling very sad or withdrawn for more than two weeks

Seriously trying to harm oneself, or making plans to do so

Sudden overwhelming fear for no reason, sometimes with a racing heart or fast breathing

Involvement in many fights or desire to badly hurt others

Severe out-of-control behavior that can hurt oneself or others

Not eating, throwing up, or using laxatives to make oneself lose weight

e Intense worries or fears that get in the way of daily activities

¢ Extreme difficulty concentrating or staying stil that puts the student in physical danger or causes problems in
the classroom

e Repeated use of drugs or alcohol

e Severe mood swings that cause problems in relationships

e Drastic changes in the student’s behavior or personality

What Educators Can Do in Classrooms and Schools

You can support the mental health of all students in your classroom and school, not just individual students who may
exhibit behavioral issues. Consider the following actions:

e Educate staff, parents, and students on symptoms of and help for mental health problems
e Promote social and emotional competency and build resilience

e Help ensure a positive, safe school environment

e Teach and reinforce positive behaviors and decision-making

e Encourage helping others

e Encourage good physical health

e Help ensure access to school-based mental health supports

Developing Effective School Mental Health Programs

Efforts to care for the emotional wellbeing of children and youth can extend beyond the classroom and into the entire
school. School-based mental health programs can focus on promoting mental wellness, preventing mental health
problems, and providing treatment.

Effective programs:
¢ Promote the healthy social and emotional development of all children and youth

* Recognize when young people are at risk for or are experiencing mental health problems
o Identify how to intervene early and appropriately when there are problems

Learn More about Ways to Support Your Students and Their Families

e Find how to assess mental health needs in your school and develop and implement a schooi-based mental

health program
» Find tips for talkinz to children and youth after a disaster or traumatic event (PDF —796 KB).
e Registered National Association of Schoot Nurses can learn about their role in providing behavioral health

services in schools through an online continuing education program
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