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PART 1: Introduction and Overview



Instructional Management Plan

“his Instructional Management Plan was compiled and revised in accordance with Mississippi Gifted
cducation Standards and the 2013 Revised MDE Gifted Regulations, incorporating required process
skill development and outcomes.

Mission Statement

The Union County L.I.N.K. Program will assist intellectually gifted learners in developing, enhancing,
and maximizing their development, as defined by the Mississippi Department of Education, by
providing a unique and appropriate educational experience that is qualitatively different than the
regular education classroom.

Definition of “Intellectually Gifted”

The Mississippi State Department of Education recognizes four types of gifted programs:
intellectually, artistically, creatively, and academically. Each program has separate requirements and
separate definitions. The Union County L.I.N.K. program provides services to those identified
intellectually gifted students by a properly endorsed teacher of the gifted. The MDE defines
intellectually gifted students as “those children and youth who are found to have an exceptionally high
degree of intelligence as documented through the identification process.”

Philosophy

The intellectually gifted program is based on a student’s innate ability, rather than learned

~—academics, meaning that participants in this program may not have straight A’s and students with
traight A’s may not be eligible for gifted services. The Jacob Javits Act (PL 107-110 sec. 9101)
declares that “intellectual ability and academic ability are two distinct and separate areas of
performance.” The intellectually gifted program focuses on the areas of higher-order thinking skills,
creativity, logic, communications, research, and independent learning. Gifted education does not
replace regular classroom instruction. Instead, it is designed to meet the individual needs of gifted
children and is in addition to and different from the regular program of instruction provided by the
district.

Goals and Objectives

According to the 2017 Outcomes for Intellectually Gifted Education Programs document,
“Differentiated curriculum in the gifted class should develop and enhance the process skills in the
outcomes document, the teaching strategies notebook, and required components of the gifted
program standards document. Some gifted education experiences shouid be short-term and
exploratory to introduce ideas and concepts not normally covered in the general education setting.
The activities should enhance the integration of advanced content and individual student’s interests
utilizing higher-level thinking skills, problem solving, critical thinking skills, research skills, personal
growth and human relations exercises, leadership skills, and creative expression. Activities should
create an appreciation for the multicultural composition of the school and community. (Regulations for
Gifted Education Programs, 2013).”
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LINK Goals and Objectives

1e Union County LINK program provides challenging opportunities within the defined outcomes of
thinking skills, creativity, information literacy, success skills, affective skills, and communication skills,
by creating a save environment with a curriculum that meets individual needs. The following is a list of
each outcome along with the Union County LINK objectives for each.

A. Thinking Skills consist of:
* Metacognition — abstract thinking and reflection
* Convergent thinking — logical thinking
e Critical thinking — decision making

* Objectives of Thinking Skills:
i. Given a topic/situation, the student will:

1. Define and classify the problem(s)

2. Make connections and draw distinctions so as to analyze information
objectively and critically

3. Reflectively develop a relationship between facts and values

4. Differentiate truth and beliefs from his/her understanding of what is
logically and realistically possible.

B. Creative Skills include:
* Creative thinking — Williams Model: Cognitive Domain
. Fluency/Flexibility/Originality/Elaboration/Synthesis
* Creative expression — visual and performing arts

* Objectives of Creative Skills:
i. Given a real-life situation the student will:
1. Be able to select from:

a. Divergent thinking - Idea generation technique (such as
brainstorming) in which an idea is followed in several directions to
lead to one or more new ideas, which in turn lead to still more
ideas. In contrast to convergent thinking, (which aims at solving a
specific problem) divergent thinking is creative, open-ended
thinking aimed at generating fresh views and novel solutions.

b. Analogical thinking - Process of reasoning from particular to
particular, it derives a conclusion from one's experience in one or
more similar situations. The simplest and most common method of
reasoning, it is also most fraught with chances of making a mistake.
With deductive reasoning and inductive reasoning, it constitutes the
three basic tools of thinking.

c. Visualization - Creative visualization is the fundamental technique
underlying reality creation. It is the process of using your thought
power to consciously imagine, create and attract to yourself that
which you intend to experience in your life.

d. Attribute listing - a great technique for ensuring all possible aspects
of a problem have been examined. Attribute listing is breaking the
problem down into smaller and smaller bits and seeing what you
discover when you do.



. Morphological analysis - works through very simple processes,

using two common principles of creativity: decomposition and
forced association. The problem is broken down into component
variables and possible values identified for each. The association
principle is then brought into play by ‘banging together’ multiple
combinations of these values.

Synectics - Synectic thinking is the process of discovering the links
that unite seemingly disconnected elements. It is a way of mentally
taking things apart and putting them together to furnish new insight
for all types of problems.

. Intuitive thinking - a feeling (a sense) that doesn’t use rational

processes such as facts and data.

. Spontaneous thinking - Thoughts which happen without effort are

often more authentic, deeper and closer to life than the results of
careful step-by-step reasoning. Maybe this is because they reflect
not only the world, but also how someone may relate to it.
Creative problem solving - the mental process of creating a solution
to a problem. It is a special form of problem solving in which the
solution is independently created rather than learned with
assistance. Creative problem solving requires more than just
knowledge and thinking.

And/or the creative process in an appropriate manner to develop a
workable solution. - Creative Process Model explains how an
individual can form seemingly random thoughts into an ideal
combination or solution

i. Preparation - During the preparation step of the creative
process model, an individual becomes curious after
encountering a problem. During this stage, she may perform
research, creates goals, organize thoughts and brainstorm
as different ideas formulate.

ii. Incubation - While the individual begins to process her ideas,
she begins to synthesize them using her imagination and
begins to construct a creation. During this step, the individual
does not actively try a find a solution, but continues to mull
over the idea in the back of her head.

iii. Hlumination - As ideas begin to mature, the individual has an
epiphany regarding how to piece her thoughts together in a
manner that makes sense. The moment of illumination can
happen unexpectedly.

iv. Evaluation - After a solution reveals itself in an epiphany, the
individual then evaluates whether the insight is worth the
pursuit

v. Implementation - The implementation of an idea or solution
in the creative process model is when an individual begins
the process of transforming her thoughts into a final product

—~. C. Information Literacy Skills consist of:

Internet, print, & verbal legitimacy

Objectives of Information Literacy Skills:



i. Given a real-life situation the student will:

Identify and define the problem

Design a research plan appropriate to the problem
Conduct the investigation

Decide the most appropriate media for dissemination of the
findings/solutions

5. Present the results before an authentic audience

e pd =

D. Success Skills consist of:
» Career exploration
e Life skills
¢ Collaboration skills

e Objectives of Success Skills:
i. Given a real-life situation the student will:
1. Utilize effective organizational, decision making, goal-setting, project
management, and time management skills which include:
a. Controlling impulses
b. Adapting to unforeseen circumstances
2. Develop solutions to problems and achieve goals either working
individually or a as a leader or member of a team.

E. Affective Skills consist of;
¢ Social & Emotional skill set

* Objectives of Affective Skills —
i. Students will:

1. Develop self-acceptance and awareness
. Demonstrate responsibility for personal growth
Demonstrate awareness of personal and cultural diversity in others
Recognize forms of bias and stereotypes
Respect unique beliefs and experiences in themselves and others
Appropriately cope with stress
Become healthy, responsive, contributing, and productive members of
classroom communities and society as a whole

ma b2l Sl ol

F. Communication Skills consist of:

* Speaking
* Listening
e Writing

* Objectives of Communication Skills —
i. Students will:
1. Select and utilize the most appropriate media based upon available
resources, technology, audience, and time available
2. Select the most effective communication of information, ideas, feelings,
and concepts
3. Correctly interpret others



Correlation of Curriculum Strands

Union County Curriculum

MDE Intellectually Gifted

Strands Outcome Areas
A. Thinking Skills Thinking Skills
B. Creativity Creativity

C. Information Literacy

Information Literacy

D. Success Skills

Success Skills

E. Affective Skills

Affective Skills

F. Communication

Communication




Sample Vehicles for Delivery of the Gifted Curriculum:

Teaching Methodologies and Strategies

Simulations
Literature Studies
Thematic Units
Concept Units
Projects
Computers
Business Ventures
Manipulatives
Demonstrations
Experiments
Role Playing
Mini-courses
Arts / Aesthetics
Community Involvement
Lateral Thinking Puzzles

Brainteasers

Design Technigues
Drama
Debate
Studies of Eminence
Journals
Small Group Instruction
Independent Work
Use of Multiple Intelligences
Individual Conferencing
Service Learning
Creative Products
Problem Solving Competitions
Questioning
Portfolios
Mass Media Productions
Family Night

Please visit these web sites for Differentiated Activities.

http://www.atozteacherstuff.com/pages/1697.shtmi

hitp://www.internet4classrooms.com/di htm

hitp://www.hoagiesqifted.org/differentiation.htm

Suggested books with sample Differentiated Activities include:
Activities and Assessments for the Differentiated Classroom by Carolyn Coil

How to Differentiate Instruction in Mixed Ability Classrooms by Carol Ann Tomlinson

Strategies for Differentiating Instruction by Julia Roberts, EdD. and Tracy F. Inman
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PART 2: The Curriculum Strands

ik



Thinking Skills: Definition

" hinking skills may be divided into the following three major areas:

* Metacognition — abstract thinking and reflection
* Convergent thinking — logical thinking
* Critical thinking — decision making

* Objectives of Thinking Skills:
i. Given a topic/situation, the student will:

4. Define and classify the problem(s)

5. Make connections and draw distinctions so as to analyze information
objectively and critically

6. Reflectively develop a relationship between facts and values

7. Differentiate truth and beliefs from his/her understanding of what is
logically and realistically possible.

Thinking Skills: Outcomes

METACOGNITION (Abstract Thinking and Reflection)

TS 2.1 Analyze abstract thinking skills modeled by others

TS 2.2 Compose lower-level questions to develop a foundation for higher-level inquiry

TS 2.3 Reflect upon learning experiences

TS 3.1 Apply abstract thinking skills modeled by others

TS 3.2 Compose elaborating questions to extend and stretch learning

TS 3.3 Analyze, reflect upon, and justify learning experiences

TS 3.4 Observe and analyze reflective thinking modeled by others

TS 4.1 Observe, analyze, and apply abstract thinking skills

TS 4.2 Develop hypothetical questions to explore possibilities

TS 4.3 Analyze, reflect upon, and justify learning experiences, identifying what was learned, tasks
completed, skills developed, additional needs, and value of the experiences

TS 5.1 Develop and ask hypothetical questions to explore possibilities and test relationships
TS 5.2 Analyze and establish needs for exploration of chosen topics

TS MS.1 Develop and ask higher-level questions to clarify the coherence and logic of given
information

TS MS.2 Reflect upon learning strengths and needs and establish learning goals for independent
thinking and autonomous learning

CONVERGENT THINKING (Logical Thinking)

TS 2.4 Apply analogical thinking to identify relationships between two familiar items or events to
identify an unknown

TS 2.5 Apply deductive reasoning of general to specific information to analyze and organize sets of
limited clues and reach logical conclusions

TS 3.5 Apply inductive reasoning from specific to general information to predict probable
conclusions

TS 3.6 Apply abstract reasoning to identify relationships in figural analogies from possible options
TS 4.4 Demonstrate an understanding of analogical reasoning by identifying, explaining, and giving
examples of the forms of analogies

TS 4.5 Utilize analogical reasoning to create analogies using multiple categories

12



* TS 4.6 Apply deductive reasoning of general to specific information to analyze and organize multi-
faceted clues and identify data to support logical conclusions

* TS 5.3 Demonstrate depth of thought in deductive reasoning by evaluating and justifying data that
supports logical conclusions drawn

* TS MS.3 Demonstrate an understanding of analogical reasoning by identifying, explaining, and
giving examples of the forms of analogies to support thoughts/ideas

¢ TS MS.4 Demonstrate depth of thought in deductive reasoning by creating deductive reasoning
problems with multi-faceted clues and justifying data included to support logical conclusions

CRITICAL THINKING (Decision Making)

TS 2.6 Distinguish facts from opinions

* TS 2.7 Inventory, compare, and contrast attributes of varying objects and ideas

* TS 2.8 Identify, analyze, and evaluate information in order to make decisions, solve problems, and
establish priorities

e T8 2.9 Appraise implications and consequences of personal actions and decisions

e TS 3.7 Construct questions to deepen understanding

¢ TS 3.8 Classify information into logical categories

* TS 3.9 Discuss and analyze events in the news to develop an awareness of social issues and world
cultures

e T8 3.10 Identify and analyze relationship between ideas and data to determine cause and effect of
actions and events

e TS 4.7 Utilize intuitive thinking to deepen understanding and analyze varying perspectives

* TS 4.8 Discuss and analyze events and issues for problem identification

e TS 4.9 Assess the organization, content, value, effectiveness, and results of actions/decisions.

* TS 4.10 Appraise implications and consequences of personal actions and decisions

* TS 5.4 Appraise evaluation techniques for decision making

* TS 5.5 Assess and analyze local, national, and world issues and defend opinions with supporting
evidence

e TS 5.6 Appraise implications and consequences of local and national events and decisions

* TS 5.7 Prove or disprove ideas by presenting evidence

* TS MS.5 Identify, analyze, evaluate, and justify information in order to make decisions, form beliefs,
solve problems, and set priorities based on evidence

* TS MS.6 Appraise global implications and consequences of historic and current world events

*« TS MS.7 Recognize and assess hidden agendas

* TS MS.8 Assess accuracy and relevance of points used to support conclusions and make decisions

13



Thinking Skills (TS): Scope & Sequence

| - Introduce D — Develop M — Master E - Extend
Grade Levels
2 3 4 5 6
1. METACOGNITION (Abstract Thinking and Reflection)
21 | 31 | 41
a. Observe, analyze, and apply abstract thinking skills I D M E E
22 | 32 | 4.2
b. Develop hypothetical questions to explore possibilities I D M E E
c. Analyze, reflect upon, and justify learning experiences,
identifying what was learned, tasks completed, skills 23 | 33 | 43
developed, additional needs, and value of the experiences | D D M E
34
d. Observe and analyze reflective thinking modeled by others | D M E
e. Develop and ask higher-level questions to clarify the 5.1 51 | MS1
coherence and logic of given information | D M
f.  Reflect upon learning strengths and needs and establish
learning goals for independent thinking and autonomous 52 | 52 | MS.2
learning | D M
2. CONVERGENT THINKING (Logical Thinking)
a. Apply analogical thinking to identify relationships between two 2.4
familiar items or events to identify an unknown | D M E E
b. Demonstrate an understanding of analogical reasoning by 4.4
identifying, explaining, and giving examples of the forms of 4.5 MS.3
analogies I D M
c. Apply inductive reasoning from specific to general information 3.5
to predict probable conclusions I D M E
d. Apply abstract reasoning to identify relationships in figural 3.6
analogies from possible options | D M E
e. Demonstrate depth of thought in deductive reasoning by
creating deductive reasoning problems with multi-faceted clues | 2.5 46 | 5.3 | MS4
and justifying data included to support logical conclusions | D D M E
3. CRITICAL THINKING (Decision Making)
2.6
a. Distinguish facts from opinions I D M E E
b. Inventory, compare, and contrast attributes of varying objects 27 | 3.8
and ideas | D M E E
c. ldentify, analyze, and evaluate information in order to make 2.8 4.9
decisions, solve problems, and establish priorities ! D D M E
d. Appraise implications and consequences of personal actions 2.9 410 | 54
and decisions I D D M E
3.7
e. Construct questions to deepen understanding | D M =
f. Assess and analyze local, national, and world issues and 3.9 55 | MS.6
defend opinions with supporting evidence I D M E
g. ldentify and analyze relationship between ideas and data to 3.10 56 | MS.6
determine cause and effect of actions and events | D M E
h. Utilize intuitive thinking to deepen understanding and analyze 4.7 MS.7
varying perspectives (Recognize and assess hidden agendas) I D M
i. ldentify, analyze, evaluate, and justify information in order to
make decisions, form beliefs, solve problems, and set priorities 48 | 57 | MS.8
based on evidence | D M

14



Thinking Skills: Sample Resources

" DE's Suggested Teaching Strategies Notebook Activities:
Attribute Listing
Critical Thinking
Decision Making
Deductive Reasoning
Fact and Opinion
Higher Order Thinking Skills
inductive Reasoning
Morphological Analysis
Predictions
Questioning Techniques

Critical Thinking Press (Formerly Midwest Publications):
Mindbenders
Patterns
Following Directions
Relevant Information
" nalogies
Classroom Quickies
Figure Patterns

Manipulatives:
Eye-Cue Puzzles
Tangrams
Pentominoes

1zzi

Cubits

Brick by Brick
Block by Block

Games:
Mastermind
Chess
Clue

~Set
1ri-bond

15



Creativity: Definition

~reativity is the ability to generate and/or produce items, ideas, and solutions using imaginative skill.
The basic components of creative thinking are fluency, flexibility, originality, elaboration, and
synthesis.

Creative Skills include:
* Creative thinking — Williams Model: Cognitive Domain
Fluency/Flexibility/Originality/Elaboration/Synthesis
* Creative expression — visual and performing arts

* Objectives of Creative Skills:
i. Given a real-life situation the student will:
1. Be able to select from:

a. Divergent thinking - Idea generation technique (such as
brainstorming) in which an idea is followed in several directions to
lead to one or more new ideas, which in turn lead to still more
ideas. In contrast to convergent thinking, (which aims at solving a
specific problem) divergent thinking is creative, open-ended
thinking aimed at generating fresh views and novel solutions.

b. Analogical thinking - Process of reasoning from particular to
particular, it derives a conclusion from one's experience in one or

—~ more similar situations. The simplest and most common method of
reasoning, it is also most fraught with chances of making a mistake.
With deductive reasoning and inductive reasoning, it constitutes the
three basic tools of thinking.

c. Visualization - Creative visualization is the fundamental technique
underlying reality creation. It is the process of using your thought
power to consciously imagine, create and attract to yourself that
which you intend to experience in your life.

d. Attribute listing - a great technique for ensuring all possible aspecis
of a problem have been examined. Attribute listing is breaking the
problem down into smaller and smaller bits and seeing what you
discover when you do.

e. Morphological analysis - works through very simple processes,
using two common principles of creativity: decomposition and
forced association. The problem is broken down into component
variables and possible values identified for each. The association
principle is then brought into play by ‘banging together’ multiple
combinations of these values.

f. Synectics - Synectic thinking is the process of discovering the links
that unite seemingly disconnected elements. It is a way of mentally
taking things apart and putting them together to furnish new insight
for all types of problems.

. g. Intuitive thinking - a feeling (a sense) that doesn'’t use rational
processes such as facts and data.

h. Spontaneous thinking - Thoughts which happen without effort are
often more authentic, deeper and closer to life than the results of
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careful step-by-step reasoning. Maybe this is because they reflect
not only the world, but also how someone may relate to it.
Creative problem solving - the mental process of creating a solution
to a problem. It is a special form of problem solving in which the
solution is independently created rather than learned with
assistance. Creative problem solving requires more than just
knowledge and thinking.

And/or the creative process in an appropriate manner to develop a
workable solution. - Creative Process Model explains how an
individual can form seemingly random thoughts into an ideal
combination or solution

i. Preparation - During the preparation step of the creative
process model, an individual becomes curious after
encountering a problem. During this stage, she may perform
research, creates goals, organize thoughts and brainstorm
as different ideas formulate.

ii. Incubation - While the individual begins to process her ideas,
she begins to synthesize them using her imagination and
begins to construct a creation. During this step, the individual
does not actively try a find a solution, but continues to mull
over the idea in the back of her head.

ii. lllumination - As ideas begin to mature, the individual has an
epiphany regarding how to piece her thoughts together in a
manner that makes sense. The moment of illumination can
happen unexpectedly.

iv. Evaluation - After a solution reveals itself in an epiphany, the
individual then evaluates whether the insight is worth the
pursuit

v. Implementation - The implementation of an idea or solution
in the creative process model is when an individual begins
the process of transforming her thoughts into a final product

17



Creativity: Outcomes

CREATIVE THINKING Williams Model: Cognitive Domain (Fluency/Flexibility/Originality/
Elaboration/Synthesis)

CR 2.1 Demonstrate fluency by brainstorming to generate a large quantity of ideas, thoughts, products, or
plans to a given prompt

CR 2.2 Demonstrate flexibility by adapting given ideas, thoughts, products, or plans for many different uses
CR 2.3 Demonstrate originality by using given objects in ways different from their intended purposes

CR 2.4 Elaborate on given ideas, thoughts, products, or plans to create new possibilities

CR 2.5 Demonstrate synthesis by combining given ideas, thoughts, products, or plans in unusual ways
CR 3.1 Apply fluency by brainstorming to generate a large quantity of ideas, thoughts, products, or plans to
a selected prompt

CR 3.2 Apply flexibility by adapting selected ideas, thoughts, products, or plans for many different uses
CR 3.3 Apply originality by using selected objects in ways different from their intended purposes

CR 3.4 Apply elaboration to selected ideas, thoughts, products or plans to create new possibilities

CR 3.5 Apply synthesis by combining selected ideas, thoughts, products or plans in unusual ways
(morphological analysis)

CR 3.6 Demonstrate curiosity by selecting an idea, topic, product, or plan and based on interests, compile
questions to be answered to gather additional information in a training activity

CR 3.7 Demonstrate risk-taking by making predictions and experimenting in an unstructured training
situation

CR 3.8 Demonstrate complexity by organizing logical steps needed to accomplish selected ideas in a
training activity

CR 3.9 Demonstrate imagination by visualizing ideas, the process to be followed, possible outcomes, and
consequences of ideas, thoughts, or plans in a training situation

CR 3.10 Apply methods to overcome creative blocks (Brainstorm, SCAMPER, etc.)

CR 4.1 Apply fluency by brainstorming to generate a large quantity of ideas, thoughts, products, or plans to
solve a given problem

CR 4.2 Apply flexibility by adapting generated ideas, thoughts, products, or plans for many different
creative uses to solve a given problem

CR 4.3 Apply originality in generating original ideas or alternative solutions to given problems

CR 4.4 Elaborate on identified ideas, thoughts, products or plans to solve a given problem

CR 4.5 Apply curiosity in compiling questions to be answered to solve a given problem

CR 4.6 Apply risk-taking by making predictions and experimenting in an unstructured setting to solve a
given problem

CR 4.7 Apply complexity of thought to organize logical steps needed to solve a given problem

CR 4.8 Apply imagination by visualizing ideas, the process to be followed, possible outcomes, and
consequences of ideas, thoughts, or plans to solve a given problem

CR 4.9 & 5.1 Demonstrate the ability to follow the Creative Problem Solving (CPS) process to solve a given
problem

Identify and define a problem

Gather ideas and data

Brainstorm aspects of the problem

Identify underlying problems or sub-problems

Produce alternative solutions

Develop criteria for judging solutions

Evaluate alternative solutions using the criteria

Select and implement chosen solutions

0N O W R

CR 5.2 Reframe ideas through various points of view to enhance meaning

CR 5.3 Examine various meanings, contexts, and points of view including humor and opportunities for
change

CR 5.4 Apply thinking strategies modeled by mentors
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CR MS.1 Apply the CPS process to solve an identified problem, develop and present a plan of action to an
authentic audience

CR MS.2 Manage creative flow

CR MS.3 Set goals with purpose and meaning

CR MS .4 Adjust the creative process based on feedback

CR MS.5 Focus on the task at hand and long term goal without distraction

CREATIVE EXPRESSION Visual and Performing Arts

CR 2.6 Experiment with various materials and tools to create products related to personal interest or
subject matter

CR 2.7 Identify and explain how and where different cultures record and illustrate stories and history of life
through art

CR 3.11 Make, explain, and justify connections between artists and artwork or artwork and history

CR 3.12 Analyze and utilize the elements of art (line, shape, value, color, texture) through various materials
and tools to explore personal interests, questions, and subject matter

CR 4.10 Interpret art by analyzing the mood suggested by a work of art and describing relevant subject
matter

CR 4.11 Analyze and utilize principles of design (contrast, repetition, alignment, proximity) to create various
products based on subject matter or personal interest

CR 5.5 Create a product (work of art, design, presentation, or media) to meet an identified goal based on
personal interest or subject matter

CR 5.6 Develop criteria to analyze a work of art, design, or media to meet an identified goal

CR MS.6 Select and apply principles of design and produce a product (work of art, design, or media) that
clearly communicates information and ideas

CR MS.7 Apply relevant criteria to examine, reflect upon, and plan revisions to a product in process
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Creativity (CR): Scope & Sequence

| — Introduce D - Develop M — Master E - Extend
Grade Levels
2 3 4 5 6
1. CREATIVE THINKING
a. Apply fluency by brainstorming to generate a large quantity
of ideas, thoughts, products, or plans to solve a given 21 | 3.1 | 41
problem I D M E E
b. Apply flexibility by adapting generated ideas, thoughts,
products, or plans for many different creative usestosolvea | 2.2 | 3.2 | 4.2
given problem | D M E E
c. Demonstrate originality by using given objects in ways 23 | 3.3 | 43
different from their intended purposes | D M E E
d. Elaborate on given ideas, thoughts, products, or plans to 24 | 34 | 44
create new possibilities i D M E E
e. Demonstrate synthesis by combining given ideas, thoughts, 25 | 3.5
products, or plans in unusual ways (morphological analysis) | D M E E
f.  Apply curiosity in compiling questions to be answered to 36 | 45
solve a given problem | D M E
g. Apply risk-taking by making predictions and experimenting in 3.7 | 46
an unstructured setting to solve a given problem | D M E
h. Apply imagination by visualizing ideas, the process to be
followed, possible outcomes, and consequences of ideas, 3.9 | 48
thoughts, or plans to solve a given problem | D M E
i. Apply the CPS process to solve an identified problem, 3.8 | 47
develop and present a plan of action to an authentic 3.10 | 4.9 51 | MS1
audience | D M E
j.  Reframe ideas through various points of view to enhance 5.2
meaning I D
k. Examine various meanings, contexts, and points of view 5.3
including humor and opportunities for change ! D
5.4
I.  Apply thinking strategies modeled by mentors I D
MS.2
m. Manage creative flow | D
MS.3
n. _Set goals with purpose and meaning | D
MS.4
0. Adjust the creative process based on feedback | D
p. Focus on the task at hand and long term goal without MS.5
distraction | D
2. CREATIVE EXPRESSION: Visual and Performing Arts
a. Experiment with various materials and tools to create 26
products related to personal interest or subject matter | D M E E
b. ldentify and explain how and where different cultures record | 2.7 | 3.11
and illustrate stories and history of life through art I D M E E
c. Interpret art by analyzing the mood suggested by a work of 3.11 | 4.10
art and describing relevant subject matter | D M E
d. Analyze and utilize principles of design (contrast, repetition,
alignment, proximity) to create various products based on 3.12 | 4.1 MS.6
subject matter or personal interest | D M E
e. Create a product (work of art, design, presentation, or
media) to meet an identified goal based on personal interest 55
or subject matter | D M E
f.  Apply relevant criteria to examine, refiect upon, and plan 5.6 | MS.7
revisions to a product in process | D M
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Creativity: Sample Resources

“TDE's Suggested Teaching Strategies Notebook Activities:

Attribute Listing

Creative Thinking

Divergent Thinking

Morphological Analysis

Spontaneous Thinking

Synectics

Good Apple Publishing:
Creative Encounters with Creative People
Calliope
Fact, Fantasy, and Folklore
Sunflowering
Connecting Rainbows
Warm up fo Creativity
Mindglow

Creative Publications:
Brainstorming: Activities for Creative Thinking

Davis Publications:
Art Synectics
4 Design Synectics
Dandy Lion Publications:
Personal Projects
Primarily Creativity
Poetry Ala Carte

OM Association:

Problems to Challenge Creativity
Problems, Problems, Problems

Games:
Scattegories
Connections
Outburst
Biurt



Information Literacy: Definition

" formation literacy is a crucial skill in the pursuit of knowledge. It involves recognizing when
information is needed and being able to efficiently locate, accurately evaluate, effectively use, and
clearly communicate information in various formats. It refers to the ability to navigate the rapidly
growing information environment, which encompasses an increasing number of information suppliers
as well as the amount supplied, and includes bodies of professional literature, popular media,
libraries, the Internet, and much more. (Wesleyan University, 2017)

Information Literacy Skills consist of:
* Internet, print, & verbal legitimacy

* Objectives of Information Literacy Skills:
I. Given a real-life situation the student will:
Identify and define the problem
Design a research plan appropriate to the problem
Conduct the investigation
Decide the most appropriate media for dissemination of the
findings/solutions
Present the results before an authentic audience

5 G0 12 o5
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Information Literacy: Outcomes

IL 2.1 ldentify topics for research based on interests
L 2.2 Formulate questions for study
- 2.3 Analyze topics to determine needed research
IL 2.4 Interpret research from teacher-approved resources
IL 2.5 Assemble information to provide new knowledge or understanding in a particular area
IL 3.1 Examine a historical event or person by analyzing and synthesizing historical information
IL 3.2 Assemble information by conducting interviews related to research topics
IL 3.3 Employ various digital tools, media, and strategies to locate and collect accurate and reliable information
IL 3.4 Create and visually organize information using maps, webs, chronological order, sequence, or compare/
contrast
IL 3.5 Demonstrate ability to effectively interpret and evaluate information by distinguishing between fact and
opinion/ point of view in a variety of situations
IL 4.1 Conduct experiments and investigations by effectively utilizing the Scientific Method
IL 4.2 Assemble information by utilizing effective survey techniques
IL 4.3 Create and visually organize information using charts, tables, graphs, evidence, or patterns
IL 4.4 Justify conclusions and generalizations based upon data gathered through research
IL 5.1 Analyze the difference between primary and secondary sources
IL 5.2 Utilize primary and secondary sources to provide new knowledge or understanding in a particular area
IL 5.3 Define and identify use of propaganda techniques to clarify ideas, judge information, solve problems,
and evaluate reliability of information
IL 5.4 Assess the validity, reliability, and relevance of the information collected
IL 5.5 Apply a fundamental understanding of the ethical and legal issues surrounding the access and use of
information
IL MS.1 Identify areas of individual research based upon intense interest
IL MS.2 Design investigations and defend processes and findings
IL MS.3 Manage the flow of information by applying the appropriate research methodology
“TM_MS.4 Demonstrate an understanding of hidden agendas by critical analysis and evaluation of information
iL MS.5 Based upon data gathered through research, infer future trends, directions, similarities, and
differences
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Information Literacy (IL): Scope & Sequence

| - Introduce D ~ Develop M — Master E — Extend
Grade Levels
2 3 4 5 6
Information Literacy
a. ldentify topics for research based on interests 2.1 MS.1
| D M E E
b. Formulate questions for study 2.2
I D M E E
c. Analyze topics to determine needed research 2.3
| D M E E
d. Interpret research from teacher-approved resources 24
! D M E E
e. Assemble information by conducting interviews related to 2.5 3.2
research topics | D M E E
f.  Examine a historical event or person by analyzing and 3.1
synthesizing historical information | D M E
g. Employ various digital tools, media, and strategies to 3.3
locate and coliect accurate and reliable information | D M E
h. Create and visually organize information using maps, 34
webs, chronological order, sequence, or compare/contrast | D M E
i. Demonstrate the ability to effectively interpret and
evaluate information by distinguishing between fact and 3.5
opinion/point of view in a variety of situations | D M E
j-  Conduct experiments and investigations by effectively 4.1
utilizing the Scientific Method | D M
k. Assemble information by utilizing effective survey 42
techniques | D M
I. Create and visually organize information using charts, 4.3
tables, graphs, evidence, or patterns | D M
m. Justify conclusions and generalizations based upon data 4.4
gathered through research I D M
n. Analyze the difference between primary and secondary 5.1
sources | D
0. Utilize primary and secondary sources to provide new 52
knowledge or understanding in a particular area | D
p. Define and identify use of propaganda techniques to
clarify ideas, judge information, solve problems, and 5.3
evaluate reliability of information | D
g. Assess the validity, reliability, and relevance of the 54
information collected | D
r.  Apply a fundamental understanding of the ethical and
legal issues surrounding the access and use of 5.5
information ] D
s. Design investigations and defend processes and findings MS.2
|
t.  Manage the flow of information by applying the MS.3
appropriate research methodology |
u. Demonstrate an understanding of hidden agendas by MS.4
critical analysis and evaluation of information I
v. Based upon data gathered through research, infer future MS.5

trends, directions, similarities, and differences
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Information Literacy: Sample Resources

“TDE's Suggested Teaching Strategies Notebook Activities:
Ethical Awareness
Research Skills
Scientific Process

Center for Applied Research in Education:
Research Skills Projects
Walch Publishing
Great Research Projects

Free Spirit Publishing:
The Kids' Guide to Social Action Can You Find 1t?
25 Library Scavenger Hunts to Sharpen Research Skills
Kids and The Internet

Learning Works:
— Creative Investigations

Dandy Lion Publishing:
Primarily Research Science Fair
Investigator
What If?
Primarily Reference Skills

Fearon:
Reinforcing Reference Skills

Internet Search Engines
Google
Bing
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Success Skills: Definition

_-Success skills are abilities for adaptive and positive behavior acquired via teaching or direct
xperience that enable students to deal effectively with the demands and challenges of everyday life.
The subject varies greatly depending on social norms and community expectations.

A. Success Skills consist of:
e Career exploration
e Life skills
¢ Collaboration skills

* Objectives of Success Skills:
i. Given a real-life situation the student will:
1. Utilize effective organizational, decision making, goal-setting, project
management, and time management skills which include:
a. Controlling impulses
b. Adapting to unforeseen circumstances
2. Develop solutions to problems and achieve goals either working
individually or as a leader or member of a team.
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Success Skills: Outcomes

SUCCESS SKILLS

S 2.1 Individually demonstrate the ability to maintain self-control of emotions and actions in a variety of
oltuations
SS 2.2 Individually identify and assess the merit and or importance of personal characteristics, ideas, interests,
preferences, and products
SS 3.1 Individually demonstrate the ability to organize materials, set priorities, and evaluate progress for task
completion
SS 3.2 Individually demonstrate strategies for managing stress, coping with difficulties, and effectively
approaching conflict with others

CAREER EXPLORATION
SS 2.3 Identify occupational areas of personal interest and aptitude through classroom experiences
SS 3.3 Identify occupational areas of personal interest and aptitude for possible vocational development
SS 4.2 Identify career options through experiences and interviews with experts in the field and career
counselors

SS 5.3 Demonstrate and practice the ability to interact in an appropriate manner in a variety of social and
business related situations
S8 MS.3 For chosen or identified career options, identify high school educational requirements, college
requirements and expectations, scholarship, loan/ grant opportunities, and procedures for college and
workplace applications/resumes

LIFE SKILLS
SS 2.4 Demonstrate the ability to accept responsibility for given tasks and consequences for actions in a
variety of situations

~SS 2.5 Demonstrate the ability to organize, prioritize, and complete tasks in a timely manner

S 3.4 Study and apply the accepted rules of etiquette for interpersonal interaction in a variety of social

situations
SS 3.5 Demonstrate initiative in accepting and successfully meeting challenges in a variety of situations
SS 4.3 Demonstrate the ability to establish budgets and manage money in a variety of situations
SS 5.4 Examine and apply the accepted rules of business protocol in a variety of business and social
situations
S8 5.5 Adapt to varied roles, job responsibilities, schedules, and context

COLLABORATION SKILLS

SS 2.6 As a group leader, effectively work with group members to keep the group on task

SS 2.7 As a group member, demonstrate effective speaking and listening skills

SS 3.6 As a group leader, effectively work with group members to identify problems, ideas, and solutions

SS 3.7 As a group member, work collaboratively in a group (know when to speak and know when to listen)

SS 4.4 As a group leader, effectively work with group members to establish goals and objectives for successful
collaboration

SS 4.5 As a group member, work collaboratively to achieve a common goal

SS 5.6 As a group leader, effectively work with group members to identify ethical implications of group
processes and decisions

S8 5.7 As a group member, take a stand for personal convictions and demonstrate respect/ tolerance for other
points of view

SS MS.5 As a group leader, assure and defend that the decisions of the group are effective and ethical

SS MS.6 As a group member, demonstrate the ability to work cooperatively to detect moods, temperaments,
motivations, and intentions of others

A
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DECISION MAKING AND PROBLEM SOLVING SKILLS
SS 4.1 Individually identify personal problems, utilize visualization to weigh the possibilities, make judgments,

~—nd defend decisions

RISK-TAKING SKILLS

SS 5.1 Individually demonstrate the willingness to expose oneself to failure, take a chance/ risk, function under
conditions devoid of structure, and defend ideas with regard to identified issues

PERSEVERANCE/TASK COMMITMENT
S8 5.2 Individually demonstrate the ability to persevere and successfully complete tasks in a timely manner
even under adverse circumstances

GOAL SETTING
8S MS.1 Individually use information gained through self-evaluation to establish attainable goals and set
priorities for a variety of purposes and projects

ETHICAL AWARENESS

SS MS.2 Individually demonstrate the ability to behave in an honorable and truthful manner under adverse
circumstances
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Success Skills (SS): Scope & Sequence

I - Introduce D - Develop M - Master E - Extend
Grade Levels
2 3 4 5 6
SUCCESS SKILLS
a. Individually demonstrate the ability to maintain self-control 2.1
of emotions and actions in a variety of situations | D M E E
b. Individually identify and assess the merit and or importance
of personal characteristics, ideas, interests, preferences, 2.2
and products | D M E E
¢. Individually demonstrate the ability to organize materials, 3.1
set priorities, and evaluate progress for task completion | D M E
d. Individually demonstrate strategies for managing stress,
coping with difficulties, and effectively approaching conflict 3.2
with others | D M E
CAREER EXPLORATION
a. ldentify occupational areas of personal interest and 2.3
aptitude through classroom experiences | D D M E
b. ldentify occupational areas of personal interest and 3.3
aptitude for possible vocational development | D M E
¢. ldentify career options through experiences and interviews 4.4
with experts in the field and career counselors | D M
d. Demonstrate and practice the ability to interact in an
appropriate manner in a variety of social and business 5.3
related situations I D
e. For chosen or identified career options, identify high school
educational requirements, college requirements and
expectations, scholarship, loan/ grant opportunities, and MS.3
procedures for college and workplace applications/resumes |
LIFE SKILLS
a. Demonstrate the ability to accept responsibility for given
tasks and consequences for actions in a variety of 2.4
situations I D M E E
b. Demonstrate the ability to organize, prioritize, and complete | 2.5
tasks in a timely manner | D M E E
c. Study and apply the accepted rules of etiquette for 34
interpersonal interaction in a variety of social situations | M E E
d. Demonstrate initiative in accepting and successfully 3.5
meeting challenges in a variety of situations I D M E
e. Demonstrate the ability to establish budgets and manage 4.3
money in a variety of situations | D M
f. Examine and apply the accepted rules of business protocol 5.4
in a variety of business and social situations | D
g. Adapt to varied roles, job responsibilities, schedules, and 5.5
context | D
COLLABORATION SKILLS
a. As a group leader, effectively work with group members to 26
keep the group on task | D M E E
b. As agroup member, demonstrate effective speaking and 27
listening skills | D M E E
c. As a group leader, effectively work with group members to 3.6
identify problems, ideas, and solutions | D M E
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d. As a group member, work collaboratively in a group (know
when to speak and know when to listen)

3.7

e. As a group leader, effectively work with group members to
establish goals and objectives for successful collaboration

4.4

f.  As agroup member, work collaboratively to achieve a
common goal

4.5

g. As a group leader, effectively work with group members to
identify ethical implications of group processes and
decisions

56

h. As a group member, take a stand for personal convictions
and demonstrate respect/tolerance for other points of view

5.7

i. Asagroup leader, assure and defend that the decisions of
the group are effective and ethical

j. As a group member, demonstrate the ability to work
cooperatively to detect moods, temperaments, motivations,
and intentions of others

DECISION MAKING AND PROBLEM SOLVING SKILLS

a. Individually identify personal problems, utilize visualization
to weigh the possibilities, make judgments, and defend
decisions

41

RISK-TAKING SKILLS

a. Individually demonstrate the willingness to expose oneself
to failure, take a chance/ risk, function under conditions
devoid of structure, and defend ideas with regard to
identified issues

5.1

PERSEVERANCE/TASK COMMITMENT

a. Individually demonstrate the ability to persevere and
successfully complete tasks in a timely manner even under
adverse circumstances

5.2

GOAL SETTING

a. Individually use information gained through self-evaluation
to establish attainable goals and set priorities for a variety
of purposes and projects

ETHICAL AWARENESS

a. Individually demonstrate the ability to behave in an
honorable and truthful manner under adverse
circumstances
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Success Skills: Sample Resources
ﬂDE's Suggested Teaching Strategies Notebook Activities:

Decision Making
Zephyr Press:
The Ocean Crisis
Our Troubled Skies
Our Divided World: Poverty, Hunger, and Overpopulation
Endangered Species: Their Struggle to Survive
War: The Global Battlefield
The Energy Crisis
CPS for Kids

D.O.K.
CPS for the Eency Weency Spider
CPS for the 4th Little Pig
CPS for Young People
Making Waves with CPS

P

k‘rufrock Press:
CPS for Teens
Practice Problems for Creative Problem Solving, Third Edition

Free Spirit:
The Kids' Guide to Social Action
The Kids' Guide fo Service Projects

Critical Thinking Press:
Creative Problem Solving Activities

Goodyear Books:
Brainstorms. Creative Problem Solving

Creative Publications:
Brainstorming: Activities for Creative Thinking



Affective Skills: Definition

~The affective domain is one of three domains in Bloom's Taxonomy, with the other two being the
>gnitive and psychomotor (Bloom, et al., 1956). The affective domain (Krathwohl, Bloom, Masia,
1973) includes the manner in which we deal with things emotionally, such as feelings, values,
appreciation, enthusiasms, motivations, and attitudes.

A. Affective Skills consist of:
¢ Social & Emotional skill set

* Objectives of Affective Skills —

i. Students will;
Develop self-acceptance and awareness
Demonstrate responsibility for personal growth
Demonstrate awareness of personal and cultural diversity in others
Recognize forms of bias and stereotypes
Respect unique beliefs and experiences in themselves and others
Appropriately cope with stress
Become healthy, responsive, contributing, and productive members of
classroom communities and society as a whole

Sgror b g M =

Affective Skills: Outcomes

AS 2.1 Assess individual learning styles, interests, personality styles, and expression preferences
AS 2.2 Identify feelings and emotions in self
~AS 2.3 Develop behavioral strategies appropriate to the situation
1S 2.4 Identify and assess strengths and weaknesses as a baseline for improvement
AS 2.5 Analyze, evaluate, and respond appropriately to various forms of body fanguage (non-verbal cues)
AS 2.6 Participate in community-building skills
AS 2.7 Recognize contributions and achievements of various cultures
AS 3.1 Demonstrate an understanding of personal asynchronous development
AS 3.2 Understand and analyze feelings and emotions in self
AS 3.3 Express and manage emotions in positive ways
AS 3.4 Accept responsibility for choices made
AS 3.5 Analyze, evaluate, and respond appropriately to various forms of body language (non-verbal cues)
AS 3.6 Recognize contributions and achievements of various cultures
AS 4.1 Demonstrate an understanding of and reflect upon personal gifted characteristics
AS 4.2 Demonstrate an understanding and assess the social, emotional and academic implications of
giftedness
AS 4.3 Identify sources and possible solutions of stress and anxiety
AS 4.4 Develop and model self-discipline
AS 4.5 Show evidence of delayed gratification and impulse control
AS 4.6 Demonstrate respect and empathy for others
AS 5.1 Develop and demonstrate appropriate self-efficacy and self-talk
AS 5.2 Identify and utilize appropriate personal perceptual filters and defense systems for situations
AS 5.3 Develop and demonstrate a healthy perception of perfectionism in accomplishing tasks
AS 5.4 Demonstrate an understanding of how attitudes, attention, and commitment can affect one’s knowledge
and self-control
AS 5.5 Demonstrate the ability to accept failure as a part of growth
—AS 5.6 Differentiate constructive and destructive criticism
\S MS.1 Demonstrate an understanding of ethical practices
AS MS.2 Develop and demonstrate a healthy response toward peer pressure and expectations of others
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AS MS.3 Demonstrate and understanding of ways in which attitudes, attention, and commitment can affect
one’s knowledge and self-control

~A8 MS.4 Set goals for self-improvement and take the necessary steps to reach them
S MS.5 Differentiate constructive and destructive criticism

AS MS.6 Recognize and assess various forms of bias in self and others and demonstrate strategies for
addressing bias in social situations

Affective Skills (AS): Scope & Sequence

| - Introduce D — Develop M - Master E - Extend
Grade Levels
2 3 4 5 6
Affective Skills
Assess individual learning styles, interests, personality styles, and 2.1
expression preferences | D M M E
Identify feelings and emotions in self 2.2
I D M M E
Develop behavioral strategies appropriate to the situation 2.3
| D M M E
Identify and assess strengths and weaknesses as a baseline for 2.4
improvement ] D M M E
Analyze, evaluate, and respond appropriately to various forms of 2.5 3.5
body language (non-verbal cues) | D M M E
Participate in community-building skills 2.6
| D D M M
Recognize contributions and achievements of various cultures 2.7 3.6
| D M E E
o Demonstrate an understanding of personal asynchronous 3.1
development I D M E
Understand and analyze feelings and emotions in self 3.2
D M M E
Express and manage emotions in positive ways 3.3
| D M E
Accept responsibility for choices made 3.4
| D M E
Demonstrate an understanding of and reflect upon personal gifted 4.1
characteristics | D M
Demonstrate an understanding and assess the social, emotional and 4.2
academic implications of giftedness | D M
Identify sources and possible solutions of stress and anxiety 4.3
I D M E
Develop and model self-discipline 4.4
| D D M M
Show evidence of delayed gratification and impulse control 4.5
| D D M M
Demonstrate respect and empathy for others 4.6
| D D M E
Develop and demonstrate appropriate self-efficacy and self-talk 5.1
i D M
Identify and utilize appropriate personal perceptual filters and defense 5.2
systems for situations | D M
Develop and demonstrate a healthy perception of perfectionism in 5:3
accomplishing tasks | D D D M
T Demonstrate an understanding of how attitudes, attention, and 54 | MS.
commitment can affect one’s knowledge and self-control | D D M M
Demonstrate the ability to accept failure as a part of growth 5.5
| D D M M




Differentiate constructive and destructive criticism 56 | MS5
| D M
— Demonstrate an understanding of ethical practices MS.1
| D D M M
Develop and demonstrate a healthy response toward peer pressure MS.2
and expectations of others | D M M
Set goals for self-improvement and take the necessary steps to reach MS.4
them | D M E
Recognize and assess various forms of bias in self and others and MS.6
demonstrate strategies for addressing bias in social situations | D M

Affective Skills: Sample Resources
MDE's Suggested Teaching Strategies Notebook Activities:

Listening Skills
Propaganda Techniques
Speaking Skills

Tin Man Press:
Play by the Rules

Fearon Teacher Aids:

. Theater

Good Apple:
Storyscaping
Famous Fables for Little Troupers
Writing to Explain
Writing to Persuade
Communicating
Teach Speech

Interactions

Dandy Lion Press:
Speaker's Club: Public Speaking for Young People
Building Communication Skills

Learning Works:
— Lively Listening



Communication Skills: Definition

-Given the need to retrieve and/or disseminate information, the students will select and utilize the most

ppropriate media based upon available resources, technology, audience, and time available, for the

most effective communication of information, ideas, feelings, and concepts and correctly interpreting
those of others.

Communication Skills consist of:

* Speaking
e Listening
e Writing

* Objectives of Communication Skills —
i. Students will:
1. Select and utilize the most appropriate media based upon available
resources, technology, audience, and time available
2. Select the most effective communication of information, ideas, feelings,
and concepts
3. Correctly interpret others

Communication Skills: Qutcomes

SPEAKING

—~CM 2.1 Communicate complete thoughts, give directions and instructions, participate in informal speaking
.ctivities and storytelling activities
CM 3.1 Communicate in complete thoughts with clarity to an audience in formal and informal settings
CM 3.2 Give precise directions and instructions for complex activities
CM 4.1 Communicate complete thoughts and information with clarity to an appropriate audience
CM 4.2 Give precise instructions for complex tasks and self-evaluate utilizing preset criteria
CM 4.3 Participate in a variety of formal/ informal speaking activities and self-evaluate utilizing preset criteria
CM 5.1 Use appropriate oral communication for a variety of purposes, and communicate effectively to establish
a relationship with an audience
CM 5.2 Participate in a variety of formal/ informal speaking activities, evaluating self and peers on criteria
determined by the student or others
CM MS.1 Utilize appropriate oral communication a variety of purposes and communication effectively to
establish, build and maintain a relationship with audience
CM MS.2 Participates in a variety of formal/ informal speaking activities evaluating self and peers on criteria
determined by the student or others
CM MS.3 Demonstrate the ability to persuade through oral expression by assimilating multiple facts and
opinions to support an argument

LISTENING
CM 2.2 Demonstrate effective listening behaviors in formal and informal settings
CM 2.3 Give appropriate feedback and contributions of relevant information
CM 2.4 Follow oral directions with three or more steps
CM 3.3 Demonstrate effective listening behaviors in formal and informal settings
CM 3.4 Give appropriate feedback and contributions of relevant information
~CM 3.5 Follow oral directions with three or more steps
‘M 4.4 Demonstrate effective listening behaviors in formal and informal settings
CM 4.5 Identify the purpose, content, organization, and delivery of oral communication and evaluate based
upon preset criteria developed by teacher and class
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CM 4.6 Listen to oral directions for understanding and organize directions for complex tasks

CM 5.3 Demonstrate effective listening behaviors (understanding, organizing, and evaluating information)
~SM 5.4 Identify the purpose, content, organization, and delivery of oral communication, and evaluate based

oon preset criteria developed by teacher and class

CM 5.5 Listen to oral directions for understanding and organize directions for doing complex tasks

CM MS .4 Demonstrate effective listening skills in formal and informal settings to facilitate communication

CM MS.5 Identify the purposes, content, organization and delivery of oral communication and evaluate based

on preset criteria developed by the student

CM MS.6 Listen to oral directions for understanding and organize directions for doing complex tasks

WRITING
CM 2.5 Analyze various types of writing (including poetry)
CM 2.6 Create original written products based on real or imagined circumstances to communicate ideas and
feelings
CM 2.7 Write over short time frames (a single sitting or a few class times)
CM 3.6 Analyze informal writing styles (essays, journals, diaries, and blogs)
CM 3.7 Utilize informal writing styles (essays, journals, diaries, and blogs) to communicate ideas and feelings
CM 3.8 Support opinions with written reasoning based on facts
CM 4.7 Analyze the writing style of scripts (commercials, plays, etc.)
CM 4.8 Create scripts (commercials, plays, etc.) to communicate ideas and feelings
CM 4.9 Utilize dialog to develop characters
CM 5.7 Analyze a variety of written genres (Comedy, Satire, Thriller, Action, etc.)
CM 5.8 Communicate ideas and feelings through application of a chosen genre
CM 5.9 Use precise words and phrases, relevant descriptive details, and sensory language to convey
experiences and events
CM MS.8 Analyze the writing style of arguments and debates
~CM MS.9 Write arguments and debates to support claims with clear reasons and relevant evidence to
ommunicate ideas and feelings
CM MS.10 Write over an extended time frame (multiple class times)
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Communication Skills (CM): Scope and Sequence

| - Introduce D - Develop M — Master E — Extend
Grade Levels
2 3 4 5 6
SPEAKING
a. Communicate complete thoughts, give directions and instructions, 2.1
participate in informal speaking activities and storytelling activities | D D M E
b. Communicate in complete thoughts with clarity to an audience in 3.1
formal and informal settings | D M E
c. Give precise directions and instructions for complex activities 3.2
| D M E
d. CM 4.1 Communicate complete thoughts and information with 4.1
clarity to an appropriate audience | D M
e. CM 4.2 Give precise instructions for complex tasks and self- 4.2
evaluate utilizing preset criteria | D M
f.  CM 4.3 Participate in a variety of formal/ informal speaking 4.3
activities and self-evaluate utilizing preset criteria | D M
g. CM 5.1 Use appropriate oral communication for a variety of
purposes, and communicate effectively to establish a relationship 51
with an audience | D
h. Participate in a variety of formal/ informal speaking activities,
evaluating self and peers on criteria determined by the student or 52
others | D
i.  Utilize appropriate oral communication a variety of purposes and
communication effectively to establish, build and maintain a MS.1
relationship with audience |
j. Participates in a variety of formal/ informal speaking activities
evaluating self and peers on criteria determined by the student or MS.2
others |
k. Demonstrate the ability to persuade through oral expression by
assimilating multiple facts and opinions to support an argument MS.3 |
LISTENING
a. Demonstrate effective listening behaviors in formal and informal 2.2 2.8 4.4 53
settings | D D M M
b. Give appropriate feedback and contributions of relevant 2.3 3.4
information I D D M E
c. Follow oral directions with three or more steps 24 3.5
| D D M E
d. ldentify the purpose, content, organization, and delivery of oral
communication and evaluate based upon preset criteria developed 45 5.4 MS.5
by teacher and class | D M
e. Listen to oral directions for understanding and organize directions 46 55 MS.6
for complex tasks | D M
f. Demonstrate effective listening skills in formal and informal MS.4
settings to facilitate communication | D
WRITING
a. Analyze various types of writing (including poetry) 25
I D M E E
b. Create original written products based on real or imagined 26
circumstances to communicate ideas and feelings | D M E E
c. Write over short time frames (a single sitting or a few class times) 2.7
| D M E E
d. Analyze informal writing styles (essays, journals, diaries, and 3.6
blogs) | D M E
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Utilize informal writing styles (essays, journals, diaries, and blogs) 3.7
to communicate ideas and feelings I D M E
Support opinions with written reasoning based on facts 3.8
| D M E
Analyze the writing style of scripts (commercials, plays, etc.) 4.7
[ D M
Create scripts (commercials, plays, etc.) to communicate ideas 4.8
| D M
Utilize dialog to develop characters 49
| D M
Analyze the writing style of arguments and debates 5.0
I D
Communicate ideas and feelings through application of a chosen 5.8
genre | D
Use precise words and phrases, relevant descriptive details, and 5.9
sensory language to convey experiences and events I D
. Analyze the writing style of arguments and debates MS.8
[
Write arguments and debates to support claims with clear reasons MS.9
and relevant evidence to communicate ideas and feelings |
Wrrite over an extended time frame (multiple class times) MS.10
| D
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Communication Skills: Sample Resources

MDE's Suggested Teaching Strategies Notebook Activities:
Ethical Awareness
Interpersonal Relationship Skills

Synergetics:

Mysteries for Group Detectives
Survival

Tanglers

Frank Schaffer Publications:
Cooperative Group Problem Solving

Dale Seymour:
Connections

m‘»right Ideas:

Opposing Viewpoints

Good Apple:
Lessons from the Hearth
Mind Glow

Workman Publishing:
The Book of Questions

Resources for the Gifted:
Risk Taking

Zephyr Press:
Conflict Resolution Game

o~



Part 3: Information, Regulations, &
Recommendations

39



50 Essential Links for the Parents of Gifted Children

“pen Education Database at http://oedb.orgfilibrarian/50-essential-links-for-the-parents-of-gifted-
children/

These organizations help gifted students and their parents get the education, emotional support, and
guidance they need to grow up happy and well-adjusted.

1.

National Association for Gifted Children: The National Association for Gifted Children is
one of the best places for parents of gifted children to find resources, reading, help, and advice
on raising an exceptional child. http://www.nagc.org/

American Association for Gifted Children: Based out of Duke University, this organization
posts news, resources, and articles of interest for parents and educators of gifted kids.
http://www aagc.org/

organizations for gifted kids. Parents can join, find other families, and even attend special
events. hitp://www.iagcaifted.org/

Gifted Child Society: The Gifted Child Society is a nonprofit organization dedicated to
furthering the cause of gifted children. Through their website, parents can find helpful
information and learn about seminars and workshops they can attend.
http://giftedchildsociety.com/

GPGC: The Governor’'s Program for Gifted Children is a seven-week residential summer
enrichment program for gifted students. Parents can learn more about the program, held at
McNeese State University, from their website. http://www.apgc.org/

SENG: SENG is short for Supporting Emotional Needs of the Gifted and is an organization that
wants to help ensure that gifted children are understood, accepted, nurtured, and supported by
their families, schools, and workplaces. http://www.sengifted.org/about-seng

Mensa for Kids: Mensa embraces younger members through this fun website, offering up
monthly themes to get kids reading and learning at an advanced level.
hitp://Avww.mensaforkids.org/

institute for Research and Policy on Acceleration: Find out more about the latest research
being done into academic acceleration through this organization’s site.
http://www.accelerationinstitute.org/Default.aspx

Center for Talented Youth: Located at Johns Hopkins, this organization engages gifted kids
and their families through programs, summer classes, and even a bi-monthly magazine.
http://cty.jhu.edu/

10. @teachgiftedkid: This gifted and talented teacher posts interesting articles and thoughts

about working with the gifted here. htips://twitter.com/#%21/teachagiftedkid

11. @DeepWatersCoach: Lisa Lauffer works with the group Gifted Grownups & Parents of Gifted

Children, offering support through her Twitter feed and beyond.
hitps:/twitter.com/#%21/DeepWatersCoach

12. @gifted_guru: Head to this feed to hear from Lisa Van Gemert, a gifted youth specialist for

Mensa. hitps://twitter.com/#%21/gifted guru
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13. @JeffcoGifted: This nonprofit group of parents, teachers, and community leaders tweets
about advocacy and resources for gifted kids. https://twitter.com/#%21/JeffcoGifted

14. @HoagiesGifted: Head to this feed to get resources and articles aplenty about gifted
education and parenting. https:/twitter.com/#%21/HoagiesGifted

15. @laughingatchaos: Jen is a mom raising gifted kids. She shares her experiences, both the
good and the bad, here and on her blog. https:/twitter.com/#%21/laughingatchaos

16. About.com Gifted Children: Carol Bainbridge, an expert on gifted children, maintains this
blog, which is chock full of learning ideas, information, and more. http://giftedkids.about.com/

17.Parenting Gifted Kids: Head to this blog, written by gifted educator Sarah Robbins, to learn
more about how to challenge and help your gifted child. hitp://www.parentinggiftedkids.com/

18. Gifted Exchange: This blog focuses on gifted kids, touching on issues of schooling, parenting,
education, and more, all written by the staff at the Davidson Institute for Talent Development.
http://gifiedexchange.blogspot.com/

19. The Prufrock Blog: Prufrock is one of the leading publishers of materials for gifted, advanced,
and special needs students. On this blog, you'll find updates on their latest releases.
hitp://blog.prufrock.com/

20. Unwrapping the Gifted: Head to this Education Week blog to hear from Tamara Fisher, a K-
12 gifted education specialist. She gives great insights into gifted and talented education.
hitp://blogs.edweek.org/teachers/unwrapping the gifted

21.Parents of Gifted Children Resource Group: Here, parents can find resources and make
connections with other parents of gifted children. htip://www.depogcrg.blogspot.com/

22.Help Me With My Gifted Child: Not sure how to help your gifted child? Look to this blog for
answers, with information about gifted programs, enroliment testing, and parenting.
http://www.giftedparent.org/

23.Gifted Parenting Support: This blog is an excellent place to read more about how to parent
and educate children who are gifted and talented. http.//giftedparentingsupport.blogspot.com/

24 Gifted Guru: This blogger offers up resources, books, commentary, and more on the subject
of gifted education. hitp://www.giftedguru.com/

25.Gifted Education Perspectives: Follow this blog to learn more about all things gifted, from
what defines it to how to best educate bright students. http://ben-hebebrand.blogspot.com/

26.Creating Curriculum for Gifted Children: This blog approaches gifted kids from an
educator's perspective, but parents can also learn new ways to challenge and interest their
children. htip://creatingcurriculum.wordpress.com/

27.Gifted Education Consultant: Sonia White, author and gifted education specialist, shares her
passion for helping gifted children through this blog. http://giftedchatter.blogspot.com/

28. Gifted Phoenix: On this blog, parents can find some insights into giftedness issues,
education, and parenting, from a New Zealand perspective.
hitp://aiftedphoenix.wordpress.com/
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29.Byrdseed: Focusing on creativity, accelerated learning, literature, and more, this blog offers
resources and inspiration to gifted educators and parents of gifted kids.
hitp://lwww.byrdseed.com/

30. Hoagies’ Gifted Education Page: On this site, you'll find a bit of everything, from conference
listings to tips on understanding your gifted child, making it an excellent resource for any
parent. hitp://www.hoagiesgifted.org/

31. Gifted Development Center: Looking for information about giftedness and how to raise a
gifted child? Dr. Linda Silverman provides both on this helpful site.
hitp.//www.gifteddevelopment.com/What is Gifted/learned.htm

32. Gifted Child Today: This open-access journal is a great read for parents who want to learn
more about how to cater to the needs of their gifted child. http://gct.sagepub.com/

33.Gifted Child Quarterly: Another open-access journal, this journal is a bit more scholarly,
publishing research done on giftedness and talent development. htip://gcq.sagepub.com/

34. Summer Camps for Gifted Children: Looking for a great way to keep your child busy and
learning over the summer? These summer camps could be a great choice.
http://giftedkids.about.com/od/educationoptions/tp/gifted camps.him

35.Exquisite Minds: Parents and teachers who work with gifted children can find resources,
online games, tips, tools, and more on this social site. hitp://www.exquisite-minds.com/

36.Royal Fireworks Press: Head to this publisher’s website to find great reads for both you and
your gifted child, especially if you're homeschooling. http://www.rfwp.com/

through MENSA. You can join here and get tips and advice from other parents of bright kids.
http:/Awww.lists. us.mensa.org/maiiman/listinfo/brightkids

38.8chools for the Gifted Child: Wondering where to send your gifted child? This site lists
schools in six countries. htip://www . hoagiesaifted.org/schools.him

39.KidSource Gifted and Talented: KidSource has collected a number of great resources and
articles on gifted kids that can be a big help to parents.
hitp:/Amww.Kidsource.com/kidsource/pages/ed.gifted.himl

40.Educational Resources for Parents and Teachers of Gifted Youth: Mensa is a great place
to look for help with a gifted child. Here, they offer up a collection of resources for parents and
teachers that ranges from lesson places to fun activities.
http://www.us.mensa.org/learn/gifted-youth/parentteacher-resources/

41. Gifted Homeschoolers Forum: Even if you're not homeschooling your child, this site offers a
chance to get resources and talk to parents who are also working to raise gifted children.
htip://giftedhomeschoolers.org/

42.Genius Denied: This is the website for the book Genius Denied, an expose of the ways in
which the American education system often ignores its brightest students.
http://www.geniusdenied.com/
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43. Gifted Children’s Bill of Rights: This resource will help you learn how to stand up for your
kKids and make sure that his or her rights are being respected.
hitp://www.nagc.org/uploadedFiles/PHP/Bill%200f%20Rights.pdf

44 Gifted Journey: This site is a great resource for learning about giftedness, touching on
everything from bullying to 1Q tests. http://www.qgiftedjourney.com/

45 teachfine on gifted and ed tech: This site collects resources that combine gifted education
and technology, creating a great list of articles and sites that parents and kids can use to learn.
http://paper lifteachfine/1309463716

46.Gifted Students Go Dumb to Fit In: Is your child lowering his or her potential in order to fit in
with peers? This article explores the stigma of being smart.
http://iwww.theage.com.au/national/education/gifted-students-go-dumb-to-fit-in-20120620-
20o0gw.htmi

47 .Gifted Children Need Help, Too: Many teachers and parents believe that smart kids don't
need help; they’ll do well on their own. This just isn’t the case, as you'll learn here.
hitp://www.witf.org/mental-health/2012/06/gifted-children-need-help-too.php

48.The Drama of the Gifted Child: Being a gifted child isn’t easy, as you'll learn from this
Psychology Today article. htip://www.psychologytoday.com/blog/suffer-the-
children/201206/the-drama-the-gifted-child-1

49.Hey, Teacher, Get Help Somewhere Else: Make sure your child isn’t working as a teacher’s
aide in his or her classroom, a common occurrence as this article explains.
http://independencechick.wordpress.com/2012/06/25/hey-teacher-get-help-somewhere-else-
gifted-kids-as-perpetual-tutors

50.Top 10 Myths in Gifted Education: Learn some of the biggest myths about teaching gifted
kids from this great YouTube video.
hitp://iwww.youtube.com/watch?feature=player embedded&v=MDJst-y pii
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hitp.//www.bls.gov/k12/students. htm

: Pubiicaﬁnﬁs ~

Foono ‘n"ivif;:Révléas'e

Suscrb to -mail Uates

Career Exploration: What are you interested in?

Building and fixing things

Carpenter

Automotive Mechanic

Drafter
Architect

Civil Engineer
Electrician

Computers

Database Administrator

Computer Support Specialist

Computer Hardware Engineer

Software Developer
Web Developer
Systems Analyst

Helping people

Educator
Childcare Worker
Firefighter
Registered Nurse
Social Worker

Physician

= Court Reporter

- Judge
«  Lawyer
« Paralegal

» Police Officer

Managing money

«  Accouniant
»  Bookkeeping Clerk

»  Budget Analyst
« Financial Analyst
« Loan Officer

+ Statistician

» Electrical Engineer
+ Surveyor

- Mathematician

+ Cost Estimator

« Actuary
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Music and art Science

« Actor e Chemist

+  Artist + Pharmacist

« Dancer « Microbiologist

« Designer « Environmental Scientist
+  Musician « Physicist

+ Photographer

Social studies

Nature
« Anthropologist
o Agricultural & Food Scientist « Economist
«  Farmer o Historian
« Landscape Architect » Psychologist
« Veterinarian e Urban Planner
- Zoologist

Reading
» Referee
e Deskitop Publisher « Professional Athlete
- Editor  Coach
e Librarian « Fitness Trainer
* Reporter « Recreational Therapist

o Writer



COLLEGE PLANNING INTERNET RESOURCES FOR GIFTED STUDENTS &
PARENTS

Mississippi Colleges

Alcorn State University http://www.alcorn.edu/

Belhaven College hitp://iwww.belhaven.edw/

Blue Mountain College http://www.bmc.edu/

Delta State University htip://www.deltastate.edu/

Jackson State University http:.//iwww.jsums.edu/

Millsaps College http://www.millsaps.edu/

Mississippi College http://www.mc.edu/

Mississippi State University hitp:/Awww.msstate edu

Mississippi University for Women http://www.muw.edu/

T

e,dississippi Valley State University http://www.mvsu.edu/index.php

University of Mississippi http://www.olemiss.edu/

University of Southern Mississippi http://www.usm.edu/

Wesley Biblical Seminary http://www.wbs.edu/

William Carey College hitp://www wmcarey.edu/

Mississippi Community Colleges

State Board for Community Colleges http://www.sbcjc.cc.ms.us/default.asp

Copiah-Lincoln Community College http://www.colin.edu/

East Central Community College hitp://www.eccc.edu/

East Mississippi Community College htip://www.eastms.edu/

—

iinds Community College http://www.hindscc.edu/

Holmes Community College htip://www.holmescc.edu/f




ltawamba Community College htip://www.iccms.edu/

“anes Junior College http://www jcic.edu/

Meridian Community College http://www.meridiancc.edu/

Mississippi Delta Community College htip:/mww.msdelta.edu/

Mississippi Gulf Coast Community College hitp://www.mgccc.edu/

Northeast Mississippi Community College http://www.nemcc.edu/

Northwest Mississippi Community College http.//www.northwestms.edu/

Pearl River Community College http:/Awvww prec.edu/

Southwest Mississippi Community College hitp://www.smcc.edu/

College Financial Aid

U.S. Department of Education's College.gov Portal http:/Avww.college.gov/wps/portal

“ississippi Prepaid Affordable College Tuition Program (MPACT)
nttp://www.collegesavingsmississippi.com/

Mississippi College Savings Plan (MACS) hitp://www.collegesavingsmississippi.com/

ACT Information hitp://iwww.actstudent.org/index. him!

SAT Information http:/imvww.collegeboard.com/splash

FastWeb htip:/fiwww fastweb.com/

Free Application for Federal Student Aid http://www.fafsa.ed.gov/

Grants

Teacher Education Assistance for College and Higher Education Grant (TEACH Grant)
hitp://studentaid.ed.gov/PORTALSWebApp/students/english/TEACH.jsp

Federal Pell Grant htip://studentaid.ed.gov/PORTALSWebApp/students/english/PellGrants.isp

Federal Supplemental Educational Opportunity Grant (FSEOG)
http://studentaid.ed.gov/PORTALSWebApp/students/english/FSEOG.isp7tab=funding

“The Academic Competitiveness Grant (ACG)
atip://studentaid.ed.gov/PORTALSWebApp/students/english/AcademicGrants.isp?tab=funding
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The National Science & Mathematics Access to Retain Talent Grant (SMART Grant)
hitp://studentaid.ed.gov/PORTALSWebApp/students/english/SmartGrants . jsp?tab=funding

institutional Grants
hitp://studentaid.ed.gov/PORTAL SWebApp/students/english/institutionalGrant.jsp ?tab=funding

Mississippi Resident Tuition Assistance Grant (MTAG)
http:/mvww.ihl state.ms.us/FINANCIALAID/mtag.html

Mississippi Eminent Scholars Grant (MESG) htip://www.ihl.state.ms.us/financialaid/mesg.html

Campus-Based Aid
Federal Supplemental Educational Opportunity Grants
http://studentaid.ed.gov/PORTALSWebApp/students/english/campusaid.isp#01

Federal Work-Study http://studentaid.ed.gov/PORTALSWebApp/students/english/campusaid.jsp#02

Loans
Federal Perkins Loans
hitp://studentaid.ed.aov/PORTALSWebApp/students/english/campusaid.jsp#03

Federal Stafford Loan htip://studentaid.ed.gov/PORTALSWebApp/students/english/studentloans.jsp

““ederal PLUS Loan htip.//studentaid.ed.gov/IPORTALSWebApp/students/english/parentloans.jsp

Loan Comparison Chart http://studentaid.ed.gov/students/publications/student quide/2007-
2008/english/typesofFSA loans.him

Study Skills

www.how-to-study.com — study skills resource site

www infoplease.com/homework/studyskills1.html - Infoplease’s Homework Center with study skills
tips

Career Exploration

www.Kids.qov/6 8/6 8 careers.shiml - Students can investigate hundreds of careers at the official
kids' portal for the U.S. government. Read about what each career is like and how to prepare for it.

www.mappingyourfuture.org — Mapping Your Future site for students and parents has information on
financial strategies, career options, and college planning. Includes “Show Me the Future,” a financial
literacy and life skills game.

Wwww.cacareerzone.org - career exploration and planning on the California Career Zone site,
icluding self-assessments and information on 900 occupations, plus 300 career videos

www.collegemaijors101.com — allows students to do in-depth research of majors and careers
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State Law and Mississippi Department of Education Gifted Program Regulations

g

According to Mississippi State Law, the intellectually gifted education program must be “in
addition to and different from the regular program of instruction provided by the
district”

Mississippi Department of Education regulations require that “gifted students are grouped
tfogether for a minimum of five hours per week to participate in enrichment activities
developed to enhance the integration of advanced content and student interests utilizing
higher level thinking skills, creative problem solving, critical thinking skills, research skills,
personal growth and human relations exercises, leadership skills, and creative expression.”

MDE regulations also state that:

*  “No full-time minimum program paid teacher of the gifted may have more than one
planning period each day (maximum of 60 minutes).”

» “In grades 2-8, a group of 5-8 students per class period is the ideal group size for
teachers to be able to provide the experiences that are necessary to make the program
effective.” Class size may be extended to 10 students if all scheduled gifted classes are
equal in size.

* 100 percent of the gifted program teacher’s instructional time is to be spent with
identified, eligible gifted students.

Because of the above statements, teachers of the intellectually gifted cannot at any time:

* Teach students who are not eligible for the gifted program.

» Teach the regular instructional program’s curriculum to eligible gifted students assigned
to them for gifted program services.

State funding will be withheld from schools whose intellectually gifted program
is not in compliance with MSDE regulations and state law.

See Appendix A for link to full Gifted Program Regulations
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Identification: Intellectually Gifted
.1 accordance with the Mississippi Department of Education Regulations, Union County Schools
utilizes a two-part process of identification for intellectually gifted students.

Referral Process:

A student may be referred by anyone having reason to believe that the student might be intellectually
gifted. The identification process is a combination of subjective and objective measures to determine

eligibility for the gifted programs. Union County uses a multi-factored identification process to insure a
fair evaluation of each individual student.

Referral Criteria:
A student must meet the district criteria on the following measures:

+ normed measure of intelligence: 91% percentile minimum

« normed achievement test: 91 percentile minimum or criterion referenced achievement test at
91 percentile

After collection of the referral data, the Local Survey Committee (LSC) will meet to review the data
and make on of the following recommendations:

1. The student has met the referral criteria and may move forward to the assessment stage.

2. The student has not satisfied minimal criteria on the required measures and the identification
process is stopped.

If the identification process stops here, parents are notified in writing of the results of the LSC

meeting. Parents are given the opportunity to meet with the LSC or gifted contact person to discuss
the student’s data.

Assessment

If parental permission for testing has not been obtained, written permission must be given before
continuing with the assessment phases of identification.

In assessment phase one a student must met mandated criteria in one or two of the following:

+ Normed characteristics of giftedness: 91 percentile minimum
« Normed measure of creativity: 91 percentile minimum

+ Normed measure of leadership: 91% percentile minimum

+ Normed measure of cognitive abilities: 91% percentile minimum

Once a student has met the minimum criteria in Phase | he/she shall progress to Phase Il and be
~—administered an individual test of intelligence by a licensed examiner (psychometrist). The

~Sychometrist reviews all data in the student folder to determine the appropriate instrument. Students

must score at or above the 91% percentile to be eligible for intellectually gifted classes. Union

County School District, as part of its ongoing identification process, administers a blanket screener to
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all first grade students in the second semester. LSC will meet, reviewing all individual data, to
determine eligibility for the LINK program for intellectually gifted students. Parents will be notified in
“riting about the assessment results, safeguards, and family rights. Written permission will be
ubtained from the parent before placement in the LINK program.

If a student does not qualify for LINK after an initial referral, he/she may be referred again. Each
referral shall follow the same procedure that includes an intelligence screener, checklists, and
individual 1Q test. Anyone (teacher, parent, self, peer, etc.) with reason to believe a student is
intellectually gifted may refer students for placement in this program. Contact a teacher, the Gifted
Contact Person, or counselor to begin the referral process. Only one individual intelligence test may
be used for identification within a six-month period
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Union County School District Gifted Education Program Policies

he student identification process will be conducted in accordance with MDE regulations. The

identification process requires an annual blanket screening for each program at one or more grade
levels. Referrals will be solicited from multiple sources to include, but not limited to screenings and
referrals from a teacher, administrator counselor, parent, self, peer, or any person having reason to
believe that the student may be gifted in a particular area.

The identification process shall provide an equitable opportunity for the inclusion of all Union County
School District students.

The multi-factored identification process shall consist of a combination of subjective and objective
measures to determine eligibility for the gifted program. The selection of instruments is based
upon a comprehensive student profile for each student that takes into account multiple factors.
The District will administer a maximum of two intelligence tests if there is adequate evidence the
child will satisfy the District's and State’s minimum criteria.

Private evaluations will be the responsibility of the parents. The results of these evaluations will
only be accepted in accordance with the District guidelines which maybe obtained by contacting
the Union County School District Special Services Director.

Students enrolled in the district’s gifted program will not be responsible for missed class

work. They will be only held responsible for mastery of concepts covered while out of the
classroom.

Students in gifted programs will be reassessed annually by the Local Survey Commitiee in
accordance with the MDE guidelines.

o
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For a student to be removed from the program:
A. A lack of success in the gifted program must be documented OR
B. The parent of guardian must submit a written request to remove the student.

Students removed may not reenter the program until the beginning of the following school
year.

If the Local Survey Committee recommends that a student

be removed from the gifted program, the student’s parents must be notified and given an
opportunity to discuss the decision before the student is removed.
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Minimal Acceptable District Referral Criteria

The Jacob Jarvits Act (PL 107-110 sec. 9102) declares that intellectual ability and academic ability
are two distinct and separate areas of performance. Accordingly, while grades and/or achievement
test scores might be an indicator of giftedness, they are more appropriately an indicator of academic

giftedness.
Many intellectually gifted students are not going to be high achieving, teacher pleasing
students.
Process for gathering data:
First Grade
1. Screen all first grade. Score of 90% is required.
2. Scores of at least 90% in Reading, Language, and Mathematics on hormed achievement test.
3. Students who satisfy both criterion 1 and criterion 2 move to LSC.
4. Students who satisfy only criterion 2 shall, with parental permission, take a second group

5

screener. Score of 90% is required.
Students who satisfy both criterion 2 and criterion 4 move to LSC.

Second Grade — Eighth Grade

1,
2
3.
/‘"‘\

MCT Scores of Advanced in Reading, Language, and Mathematics.
Or

Group achievement test scores at or above 90% in Reading, Language, and Mathematics.

. Score of 90% on group administered 1Q test. (May be an existing test if administered within 12

months)
Students who satisfy both criteria move to LSC.



L.L.LN.K. Program Evaluation
Students:

1 addition to the teacher’s observation of student progress, students are
encouraged to utilize self and peer evaluation strategies through the use of rubrics,

checklists, and other instruments. Elementary students receive formal progress
reports at least twice per year.

Teachers:

Teachers are evaluated annually according to the UCSD process / procedures.
The program strengths and areas of need identified by completed checklists will be
used by the gifted program coordinator to design meaningful and appropriate
professional development activities for the L.I.N.K. teachers. For more information,
see “Essential Elements of a Quality Gifted Education Classroom” on the next
page.

Program:

In accordance with Mississippi Department of Education recommendations, the L.[.N.K. program is
evaluated annually by the following Mississippi Gifted Education Program Standards:

Curriculum and Instruction

Program Administration and Management

Program Design

Program Evaluation Standards

Socio-Emotional Guidance and Counseling

Professional Development

Student Identification and Assessment

L e pO Bk

In addition, a variety of stakeholders (teachers, parents, and students) annually evaluate the
L.I.LN.K. program through surveys. The information gained through this process is used to
strengthen and improve the program and to provide ongoing training to ensure quality services for
our intellectually gifted students.
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A

ESSENTIAL ELEMENTS OF A QUALITY GIFTED EDUCATION CLASSROOM

www.ocps.k12 fl.us/framework/gi/guide/index.htm 1999

4 quality gifted education classroom/school program is characterized by the following evidence:

o

o]

The teacher is endorsed in gifted education.

Students are being challenged to perform to their maximum potential; genuine differentiated
programming, not more of the same or simply acceleration of content

Cognitive goals, objectives, and activities are clearly defined.

Goals and activities are related to social/emotional development; guidance and counseling are
addressed on a regular basis.

The teacher recognizes varying student learning styles and needs and facilitates lessons that honor
students unique talents and differences

Program paperwork is completed correctly and is in compliance with legal statutes.

Varied and creative teaching strategies and materials are being utilized; less use of lecture/direct
instruction method.

Appropriate modifications are being made for students from special populations such as learning
disabled gifted, ESL gifted, culturally diverse gifted, profoundly gifted, underachieving gifted, etc.

There is regular, effective communication with students, families, and faculty. (newsletter, conferences,
etc.)

Parent meetings and/or workshops are offered.

Students are actively engaged during each class meeting. (discussions, presentations, group work,
conferences, simulations, learning centers, etc.)

Students have mastered problem-solving models and participate in problem solving activities.
Students are participating in service learning projects.

Students are engaged in original product development.

Students participate in self and peer evaluation of performance.

Students are cognitively stimulated to use analysis, synthesis, and evaluation as regular thinking
processes.

Students use metacognition to evaluate cognitive processes regularly used to solve problems.
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Gifted Kids at Risk: Who's Listening?
Author Patricia A. Schuler Citation Reprinted with permission from the author.
Gifted Kids at Risk: Who’s Listening?
By Patricia A. Schuler

Driving home from last week’s Hollingworth Conference on the Highly Gifted, | heard a radio interview
with Thomas Moore, author of Care of the Soul. He spoke of the loss of empathy in our lives. His
words echoed those spoken only hours earlier by Dr. Thom Buescher, an expert on gifted
adolescents. We were discussing the tragedy in Littleton, Colorado. | mentioned that | was about to
write an article about gifted kids at risk. “What factors do you think were involved in this horrible
incident?” | asked.

“The lack of intimacy and rejection,” he replied.

Now, I sit here surrounded by newspaper and magazine clippings all offering opinions about the
“whys” of Littleton and other locations where bright kids have murdered or committed suicide.
Suggestions on how to avoid similar incidents: gun control, metal detectors, peer mediation, conflict
resolution, changing media messages, controlling video games and access to the Internet, parent
involvement, religion, and more counselors in our schools ... they are all here. Yet no one discusses
an important component in understanding what is happening to some bright kids — their being “gifted”
and at risk for emotional difficulties.

c-mails and discussions with colleagues around the country confirm what Thomas Moore and Thom
Buescher so eloquently stated. Loss of empathy, lack of intimacy, and rejection are daily experiences
for some gifted children and adolescents. As “Geek Profiling” sweeps the country, we must speak out
to dispel the myths that surround what it means to be “gifted and talented.” We must make a
concerted effort to educate our society so that awareness, acceptance, and action will result. It is time
to ask others listen to us. It is time to say clearly: bright kids are not better, yet they are different;
and because they are, they face different issues.

Consider these two prevailing and paradoxical myths about gifted children and adolescents.
Myth 1: They do not have problems; somehow they can handle difficulties on their own.
Myth 2: Some of their characteristics are perceived as pathological.

To dispel such misconceptions, we must better understand the gifted: their intellectual and personality
characteristics, the manifestations of high ability, and the specific problems and issues they face.

Silverman (1993) presents lists of the interrelated intellectual and personality characteristics of
giftedness that may be found across all talent domains:

Intellectual Characteristics Personality Characteristics
Exceptional reasoning ability Insightfulness

I Intellectual curiosity Need to understand
Rapid learning rate Need for mental stimulation
Facility with abstraction Perfectionism
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Complex thought processes Need for precision/logic

Vivid imagination Excellent sense of humor
Early moral concern Sensitivity/empathy
Passion for learning Intensity

Giftedness impacts a child’s psychological growth and well-being through the relationship among
these characteristics, the type of giftedness manifested, the degree of giftedness (above average to
profound), and how well the needs of the child are being met. A child or adolescent may demonstrate
general high ability or it may be in a certain domain such as mathematics, verbal, spatial,
interpersonal, music, or kinesthetic. In addition to these characteristics and areas of high abilities, it is
important to know what attitudes, values, personality temperament, and life experiences a gifted
student brings to school. The culture and values of the school and community will also impact
whether a gifted child or adolescent feels invited to participate as a positive contributing member.

Research consistently shows that many gifted children and adolescents have the capacity for
intensified thinking and feeling, as well as vivid imaginations. Whether they are gifted athletes, artists,
musicians, intellectuals, or are highly creative, they may have higher levels of emotional development
due to greater awareness and intensity of feeling. “Being different” in ability and personality
characteristics may lead to higher expectations, jealousy, and resentment by adulis and peers.
Specific problems that may result can be external or internal:

- Difficulty with social relationships

« Refusal to do routine, repetitive assignments
-« Inappropriate criticism of others

+ Lack of awareness of impact on others

« Lack of sufficient challenge in schoolwork

« Depression (often manifested in boredom)

« High levels of anxiety

- Difficulty accepting criticism

« Hiding talents to fit with peers

« Nonconformity and resistance to authority

« Excessive competitiveness

 Isolation from peers

» Low frustration tolerance

« Poor study habits

- Difficulty in selecting among a diversity of interests (Silverman, 1987)

For some gifted adolescents, acceptance by their peer group is the major source of stress in their
lives. Repeatedly they hear the message “It's okay to be smart, but it's better if you are something
else we can accept as well.”

So what happens when a gifted adolescent is “just smart” and is trying to survive in a perceived anti-
intellectual environment? Options may include: conformity (working hard to be “average” or “normal”),
withdrawal (isolation or alienation), depression (blaming themselves), aggressiveness (blaming
others), or continued nonconformity. Higham and Buescher (1987, p. 29) call this the “cultivated
~weirdness act” whereby a gifted adolescent makes individual statements which say, “Okay, I'm
ifferent — just let me show you HOW DIFFERENT [ can be.”
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For some gifted adolescents, seeking special environments, positive or negative, where they can be
accepted and excel helps them to deal with the lack of empathy, loss of intimacy and rejection. This

“ay intensify their own lack of tolerance for others, and they may choose overt anti-social and/or
suicidal behaviors. Add to that easy access to guns, an everyday stream of acceptable violent
messages in the media and video games, inappropriate educational opportunities, lack of parental
awareness or supervision, role conflicts, community apathy or stagnation, and possible mental iliness,
and should we be surprised that horrible, tragic incidents occur?

Repeatedly, we see factors for children and adolescents who are at risk for emotional difficulties
stated in the press. Dirkes (1983) provided symptoms of undesirable levels of anxiety in gifted
children, including:

+ decreased performance

- expressed desire to be like teen-agers

« reluctance to work in a team

« expressions of low self-concept

« excessive sadness or rebellion

« reluctance to make choices or suggestions

« extremes of activity or inactivity

« achange in noise or quietude

- repetition of rules and directions to make sure that they can be followed

- avoidance of new ventures unless certain of the outcome

- other marked changes in personality. In addition, we find other danger signals for gifted
children and adolescents that indicate they may be seriously depressed or suicidal

- self-imposed isolation from family

- self-imposed perfection as the ultimate standard, to the point that the only tasks enjoyed are
the ones completed perfectly

« deep concern with personal powerlessness

* narcissism — total preoccupation with self and with fantasy

« unusual fascination with violence

» eating disorders

« chemical abuse

« rigidly compulsive behaviors (Schmitz & Galbraith,1985)

| worry that educators, parents, and counselors may not be able to detect the stress burdening gifted
children and adolescents. Some gifted children and adolescents cover up their symptoms of sadness
and depression in order to fit in. Still others fear admitting to distress, because they may be perceived
as less than perfect and not in control of their lives. | hear too many straight A gifted students, who
are a “pleasure to have in class,” speak of their anguish because of peer and adult rejection. The
intensity of their pain and anger is hard to imagine.

What actions can we, the lawmakers, parents, educators, and counselors, take to help gifted kids at
risk?

+ Become more aware of the characteristics, needs and issues of gifted children. They
need help in “being different.” The lack of empathy and rejection by others, including adults
~ and peers, is commonplace for many of these children. According to Thom Buescher, “Lack of
empathy and intimacy lead to poor coping skills, and those provide the momentum for
intolerance. .. the precursor to violent acts.” Too many gifted children and adolescents suffer in
silence, or seek negative ways to express their frustration and anger. Teasing and humiliation
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must be stopped. Empathy and intimacy are needed so that emotional sensitivity doesn’t
become emotional disturbance.

« All of us must advocate for appropriate services to address the lack of challenge and
the issues so many gifted children and adolescents face. Programming and services need
to be implemented for specific extraordinary talents. In New York State, gifted children are the
only special needs students who do not warrant appropriate educational services! The laws
need to be changed-now.

« Parents, develop an awareness of your gifted child’s characteristics. Let them know that
they are more than their achievement or academic ability. If you sense sadness, rejection, or
anger, speak with your child. Find a counselor who has training and experience in working with
gifted children and adolescents to help you.

+ Educators, reexamine your own attitudes and beliefs about gifted children and
adolescents, especially those who are highly creative and may be comfortable in their
nonconformity.Resist the urge to “Geek Profile.” The messages | have read in the past two
weeks from bright kids harassed because they look or think differently are frightening. Offer all
staff members training on how to differentiate instruction for gifted students, including
acceleration, enrichment, special programs, mentorships, as well as how to meet their social
and emotional needs. All school personnel need to understand the differentiating
characteristics of gifted individuals, related needs, and possible concomitant problems.
Teachers need to open the lines of communication, and LISTEN, really listen to what bright
kids are saying — about themselves, their values, their interests.

- Counselors, get training on the intellectual, social, and emotional issues of gifted
children and adolescents. Become aware of how schools can be the most restrictive and
stressful places for bright kids. Help gifted students develop appreciation for the similarities
and differences between themselves and others, teach social skills if necessary, and show
how to solve problems in creative and positive ways. Every school district should have at least
one counselor who specializes in or has specific training about gifted students.

What happened in Littieton, Colorado is horrific. It is not known if mental iliness was a factor in the
lives of the adolescent boys who created such carnage. We do know, however, that they were bright
young men who perceived rejection from the culture within their school, and chose violence as a
coping strategy.

As parents, educators, and counselors we can foster intimacy, empathy, and acceptance for gifted
children and adolescents. The choices are now ours to make.

Who is listening? Who will act?
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Counseling At-Risk Students
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Definition

Counseling is the act of talking things over for a deliberate purpose or design.

This includes the exchange of ideas, deliberation, consultation, and advice.

At-Risk Gifted Students may display some of the following characteristics:
+ Economically disadventaged ’

« Underachieving academically

+ Perfectionism

« Low self-esteam

« Uncccepted by peers

s Etfc.

Gifted students will receive counseling services on an as needed basis.
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Outcomes
i Gifted AT-Risk Students shall be provided with guidance and counseling to
help them reach their potential.

A.  The student will be given the opportunity to discuss different
situations with the gifted teacher.

B.  The student will be given access to a school counselor who has had
special training to provide appropriate counseling services for gifted
at-risk students,

C.  The student will be provided a continuum of specialized counseling
services. These may include attention for underachievement as well
as overcoming barriers of low-income, socio-emotional issues, twice
excéptional students, and cubtural difference. This may include
counseling services through Region ITI Mental Health,

There is not o Scope and Sequence section for the area of Counseling At-Risk
Students betause services are rendered on an as needed basis. These services
will be evaluated and determined on an individual basis, Different students have
different counseling needs so there is not a way to determine at which grade level
a student should be introduced or have developed, mastered, and extended
services.
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Sample Resources
Prufrock:
Multicultural Mentoring of the Gifted and Talented
Differential Guidance for the Gifted-Revisited

Hoagies Gifted:
Failing af Fairness: How Our Schools Cheat Girls
Counseling the Gifted and Talented
Gifted Kids At Risk: Who's Listening?
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tign or 1o oRidd or empicyes of the Deparmont of Bducstien v,zmg
for the Secretary under & delegaion of suthorhy.

. Smdem msgﬁuw;pmﬁﬁ*w@éia%;mﬁ*
' zawensasty individual who (sor et been in ettendoves g 4n s&mixm!,
" agency o Institution end zcgcémgﬂmzz !hca;xmg sf:nstsnm‘_

spintaing edussion ssconfe
81 PR 1329, Nee. L33 WK{
Bec. 984 Wnst mﬁmr;gmz of parerds?

An edueseions) sgency or instnion shall give full fighes undez
the Act to sither parem, unjess (be sgency of tnstimiion has been

" ymewded with evidencs thet there i & contt geder, State stante, ot

lepally binding document relating 10 such wmeiteey 85 diverce, sepaa
tion, or custody that apecifisally revoket Mﬁm B

Sec. 555 Whet me the ﬁg&x ﬁtﬁm‘?

(a3 Whea 3 sud rsxmacﬁ@h&gmmﬁgmw .

cwfzéie,zm Mmﬁu&' m&um&f&axmw

sents.
{23 1F ao bogividial i orzsssmxﬁxmmx one camponsnt

of an sducuzivea) agency of insttition, e sieadence doos ol give
s 2 student i5 other conmponems of the agency.
Ql‘i;zm{ﬁiéﬂﬁw*‘?é@ﬁ the m&%nk&wﬁ&wmsswrw
\‘,hﬂxﬂamgm . D¢

the ndividual saghn

taglerinys 20 USC 1300060~ S
{53 PR 11945, m!&%x}m&ﬁmﬂﬁ»mf § 2
WS&%MWM&M@*?M& t‘!‘?‘, %

Sec. 586 Removed sad ts‘m =

institution include in itz mm
HotifionBen?

‘ ng*mwwmeywmmms spuslly notify

pestnts of swdents camzkv in stieadanes, o sligiblc stadets oo

rendy in anendunce, ] their fights asder tw A::mieﬁs ;sggv '

Bt

S s

© other than English,

o187 LAP W@aﬁoﬂm sii sights resarved.
FOEE- SIS 411 58,

(2% The nolice wus infory parortis or aheitde studenys D Taay
Barve e righl e

{1} Inspert and roview (e suident’s sdusaton rocordn:

{7 Soek smendment of the student’s cducutins reoords that e
parern; ot siipible student belicwss o be meccwreie, masiading, oo
sherwsse in v&a&mw of the student’s privacy rgh

{3y Consest to disclosures of personally sdentifiable infommuion
comipined in the studeut’s wiucation rroords, sxoapt to the sxwn thal
fhe Aer wnd Ses 9931 suthenize discionure without comsens: and

Tiv File with the Depostroent & complaint under Saos 2943
and §5.64 conteming alleped falluses by the edocations! sgeasy or
{zstirution 16 comply with the Tequiresianty of the Act g ghis purt,

{3} The notice must inclade all of the feliowing:

{1y The proccdure for exovtising the ight o inspes and roview
sdusation retords.

{1 The procedors for *:r;m&sg amendsnent of resceds unds
Sec., 9320,

fiilr ¥ the educazional g;wywm&mw s s policy of dission-
iag ducatiopyoeads ynder S $3.23eN(L, u;:wﬁ:xm %‘rf:::sm...
{or dermiring who consimes s schoel efisisl and what consuiute:

* 8 Wepitimete educutional interest

iy An sdussricnal agepcy o indtinton vy provide tis nones
by any rmesns thal are cemsomably Bkely to inform e paconis o
e,:g:ti:i* smddents of their rghty.
13 An efucstonal sgency or bastiviion shall cffectvely noddly
parems or whigible sradems who are daabied,
{2) An sgeoey or ngimdes of mmwmq sfumtinn
shali effectively nify parens who é‘av: 2 mwxg o Bome Janguage

o S % a8
wwm@k’w KNWN&W»&#M&W uﬁ‘:»%:és,
fAsrotin 20 USL, $25ge) vk (T,

TERFELINAE, A 11, TORE: ST 19AL Ry 0T, 1904 61 TR H09S How 20,

SUBPART B—WHAT ARE THE RIGHTS OF
INSPECTION AND REVIEW OF EDUCATION
RECORDS? = -

Hee, 92,319 wm&gmmﬁiwammeuﬁg:ﬁm
studhent iz MMWWMMm
recorde? (0

M Exwu‘i;mﬁé under Sec. 9932.:93:@:.* siighle smudent

mmest be grven mnp;mw:mmémwﬁw mé-*‘ %
edusation records. This provision epolies e B

{13 Any sduswtionsl speney oy jantinsioe; and

(2 Any Swte educatonnl agency (SEAY #nd its componets,

‘{iy For te puryoses of subpar B of this pi an BEh and i
components Sonstitime an eduationsd agemey of instivnion.

{iﬁs Az SEA aad s compopenis 2 subjoct wo subpart B of this
past ¥ the SEA roSntains education woonds on stedents who ae or
tave boct in sitendance 1t any school of an eﬁ:mam ;g,..*“e or
wmemwmmmﬁmmm _
© {b} The educstional ageacy or utitution. o Sﬁa o i1 & mg»a»
nest, skl somphy with 2 reguest for 2oces o rersrds Within $ itnion-
able peiod of dme, but wﬁ more ﬁiﬁs 4% duys after i hay recever
the eoquost, s

£ The educationsl agency e mm&m.wsgﬁm& emm

_ thowe of the rezordy.

. (8 ¥f cirmumstenons sfjectively provent the pareat or, eligitie

Mmm:&aﬁmz ﬁx:i;i:zt@ m;:wtwé revicw the suden’s
| téucation records, the sduosioon a.gm::y o ::mszrm% or S5 or
. i3 oomponsit, shaliee

£1F Provide Ur porn or digitle podent with 2 aapy of &
m:és m&ws ot

5
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% diske oiher wranperents for the parend or ligitie sudem
D G reerw @ m&!ﬁ:f:& serpeds,
$21Theed aal agengy 0 ingugtion, or SEA 0015 comptanm
zhall a3 «-s roy any miuesuon reronds if there i3 an suwinmnding
roguest o inzzest and review the records wnder it secton,

5 Wite s edusaion apenty & mutitioo i3 oot regseed fo
give oo eligible smdest 2o8e8s o temment reenrds under PRIRpTaph
xgarglise 3:f‘:a,mrsaf VREdEaion rewordy” in 3ot 99.3. the sutem
¥ have WrIe ranrds svaewed by u phvsizian or other aprraprize
prafsscnsl of the mtudenl’s chotos,
cassmeery: 10 URE. IE3Ip00tRA) wd (BH
161 9% &9, Nov, 2L 1A}

Hec. $5.11

May an scucstional agency or institution
charge 8 fee for coptes of education
reomun?

(&) Uniess the imponition of 2 fee effettively provents = para
or aligivie studem Som exercisiog the Hght to isapect and review the
yeudent's educurion reconds, an edusstional speney orinstintion r«y
sharge & foe {or 3 Sopy of an eduction revoed which bs made for the
parent of eligible sudent. , ‘

1) An edusstonst spency o mwtitetion mgy pot chuge 2 fee to
seares o o (o rrueve the education reoord; of 3 studest.
Jhsbeter T8 UL 1EAsHIN

Geo. 98,92 What Hmitations existion ﬁu fzgtﬂ: to inzpest
and review recorgs?

{0y I the edusstion reconds a'*‘gméf:rx:wm;z fnforomsion op
more thay one Sodent, e parent or cligitle student roxy inspect and
revissw, or Be informed of only the soscific nformaton sbou T
st

(b A posssecondary institution ey net have 10 permit 3 siaden
10 despect and reviow cdussion records td e

{1) Financial sscords, inciuding soy information thue seoonds
septdn, of Mx or e perents)

”‘}E:wﬁéamz&;ma,é m«mﬁwa FeCOTTInIE.
Satioe plysed in the education reconds of the suudent befors Janunry
1, 1975, g2 Kop 20 e shitzments are ysed culy Tor 92 muposes for
which they were specifically intanded; und .

i Cupfidenal bnars ind cosfidentinl matsments of recamyes.
cxw- ploped in e odent’s mmma&z Femeary 1, 1975,

{53 The soudont bas walved his orberrighn wim;ﬁw zad ovies
sse Jenams wedd smernents; and
31 Those Ittters 2 shatemonne afe slaed w e godent™y
(A} Adndssios o ac sducaional ssgretion;
(B Appheation for emploviment of
£ ?a::z;! of an bonot 2r iwm resngnition,
v}{;‘% & wabves undsr perspessh BIGYD of &4: SersCk: :; valid
enly i
: The sdecatons agency or lanhaton docs nol requirs e
wexiver g3 & ConQIinn for aimianon 10 ot seotipe o7 8 sepvice or baneft
from b agepcy or mm wd
6 The waiver 3 meds p wiitng o signed by the smaders,
repyafiess of age.
123 I 3 mudent hay walved 2ot or ey tiphe gndsr panagavh
Qbif?‘;i? of this section, & sducatons] mititubon shell
63 Cive e stadient, G0 roguest, the names of the fedividunls wi
provided the ittiers =xd saments of retosmendssion; and
£ Liss the intters usd stmerean of maméam wotly Lo
ton m;zmcs fise wideh they werr intendied, i .
K3 A wadver under pasagraph (B of this section may be
imm%& Witk respeel 10 any sclons wouning sl the rovocation.
g. A mvscatsn under povagmash (PX3KE of s sentien muxn
k!‘ 25 ey 5’
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SUBPART C—WHAT ARE THE PROCEDURES FOR
AMENDING EDUCATION BECORDS?
Sec. 9920 How can ¥ parery or sligitle studest reguest
aysndment of the student’s sducation
rpcores?

{3} f 2 purssr or eligible student befitves the edusation revsrss
wigime 10 e nuder conmn informumion fhat ds o

: TUTAL, TS
teading, or in viglation of e sogent's rights of privacy, he or she
sury sk the sdusstionn! agency or wstistion 1o ;,-ﬂa:;é e pecort

{05 The cducationsl agensy or futtuben shall cocide whather o
wmend tht mscord o3 requmned within o reusormbie ©
zprary or insibution reonives the request.

() I the cdueational agency or inmiteton decides ot o amaad
the vecarsd 2 reguested, ¥ shall mfcm e parens or .iix::ﬂ‘s m" '
of s decision and of bs or har goi to 2 hownng under Bes, 2R2E
tambmity 23 UEL. LRHaN)

LI TR 118, Agy, 1. I0RE: £3 PR 1930A. Muy O7, Ivek 61 B

o gl b

Bec. ¥4.21  Under what conditions doss a parem or
eligible student have the rigit lo =
haaringT

i21 Ar slucmions] ageesy or istinuon ghall give s pavest of
shgible studens, oo request. 20 opponiaity for a beanug te ::r.&&mg*
the sontant of the vodes’s sdurstion reconds on the ma} Tt e
isfyrmedon congined In G educetion recorts §5 instImIme. WSS
%umng o u violation of e privecy aghts uf the wudent.

o33 X, as » pesuk of Gie hegring, the m:s.mz} APy T
innimiier decides et T inforpation i inscsurite. mz;m::g;, oy
pilmrwise i violaion of the poivecy righis of tie ss.wm:. 18-

@) Amend the record actoriingly; sud

(‘_. Inform the peoent or elgible studom of the szz;;c;ﬁmm in

{2, 35 s roeheof the im:mg i aiamm&zl xg:my o Ingtini
shon desides G the fummation o the eduraton record 1t o frry e i
s, mosisading, or otheredss fn violiton of the prvacy nphe of G
tradeny, Hakall inform the parsyt ovelipithe siuden: of theright wems
3 FEemett 1 the reooed comtnenting on the Sonttted »?w@.‘:
ﬂgmwzé oy sating why he or sho gisgrees with the decision of 100
szessy or instimtion. or both

(e I 2z cdncesom) speacy of nadaton plasss & waement §

| the cdusation tesords of & amdent unds paragmiph {6 ol ;:z:;

sesdon, e apency o Bnstinsion shal

£33 Matnuin the stwmnest with the oomenied past ol tp 2
for a5 jong &s the reoord 15 madntained; and

12} Discless the stusmerr whepever 3t tixeloses the potton o7
the rocord o owhich the Matzmens relaiey
Pt 20 TS0, SRR ;
151 FB e, New. 21, 199G)

rord

Ses, 8822 Wt mivimum requirsmenis exiet for the
condust of & hearing?

Riinam.

‘?I““ sestioy sequred by Sec, $R.21 must meel, 31 8 3
tiyr [ohiowmy requintments:

{63 Tae .dnm&mr.; a,cm:;sy & instmton thall hold the neans
veichtn 3 rosonable tme after ithaes Ferstved therequest forine ?:sz’*zii
oo the parest c:’ el student

1% The cucsdiomal apsooy o nsdnsion shall give e parami
cliginle muoent notice of Me daw, trox, and plece, prseuliy =
sd annt oF the heating.

112387




AT,

133 The hewreny Toky be conductsd by aoy individusl, acluding
3o oifioyal 81 the ednsanons! &g;t'z”} ar hssiteiion, whe go%t nos hgw
3 fbsa*‘ mizrest i the ovicome of the brarng,

{8} The educstional 22250y o cnatitution shall give e parent o2
siig';iw: swedent 3 Al and fir opportunity 1o pragest svidence levan

it b5suey reimed vnder Sec. 99,21 The parear o sizgvim Stodent

mry, 33 Shelt ows szpenss, be wasioeed & vepementad by ane of more
indaviduals of hds o7 her own choles, invicding o stiermey,

Zey The sdocationa! spermy or mstibion shall meke it dectsion
i wrising withiz 3 ressonsble period of time after the beasing,

55 "The degisen must be beend solely mz‘mcmm prasenred
* the hearing, #0d mus includs 3 stonrary of :;ﬁ-zf svidanee and the
measons for the decigon,

{msboniy: B BAL. IDNE0N

. SUBPART DAY AN EDUCATIONAL AGENCY
OR INSTITUTION DISCLOSE PERSONALLY
IDENTIFIABLE INFORMATION FROM EDURATION
RECORDS?

Soo, $89.30  Uncer wiet condilions is pros congant
reguired 1o disckoss Informetion?

{8} The puzest ov sligible student shall provide £ signed and d3sg
westen cunsrst boler & M@aﬂ apsacy o iaadiutian discioges
persomally idsnuifiable jaformation from e Swdont’s sdusstion re-
cusds, sacep ax provided in Sec, PREL

{0} The writies consant e

(1) Spesify He pecords thet muy be dislond;

{23 Sute G parpose of the dlsclogues; wid

(3} Tdentify the party o class of parfies o whon the disslosnre
mey be mude,

2} When & Gisclosmrs i anude under pamgraph (47 ol his setion:

{*} IF 2 paresiz o Sligible studest 5o Tequests, the sdostonal
@wwwmmmmmmwwmﬁwmwy of e
rectrds disclosed; and

(28 the puont of & swden whe i5 ned xn ellpibde snadem 50
requeses, the dgency of Mutiwdon shall provide the student with 3

 capy of the records disclosed. .

faubadry: 5 UAG, EENEOX 1 amd (BTHAY
I8 FE 11043, Aye 11, iﬂ&»nmnﬁ&a&&?’fdiﬁ Jaeh, 1999}

Sac. 8931 Under what conditions it pricr consent not
reepired 1o dlaciose nfarmationT

{3} An edueations] sgency or instiimen mey discloss penonslly
ihendfisbin micrmarion from 2o sdumston record o7 s student without
the consent mauired by Sep. $8.30 1 the discloums maen opt o7 wors
-3 "‘tz *aﬁcw:sg conditions:

£13 The disciosore ls o pther sehool officials, including teachers,
wiﬁzin e agTooy or mniien whom e sgeecy or ms&uia* has
Gerermined o Bave logitivpate ednoarional Dntersnts,

£3) The disciopere is, subjert fo the coguirernents of Sez 9534,
s affionly of 1pother school, sohool system, ot Inningion of postsse.
endary ednzgtion whees e student seaks or tatends B encoll

{3¥ The disciosre 11, sebiact (o the requiretoents of Sen. ¥5.35,
to shorized sepresenttives of)

’i} The Q«Wﬁﬁﬁmﬁxx? the United Staers;

() The Sesmmary,

ol Suie wd fooxl aéﬁaﬁm suthoritns,

(Y11 The disclopurs I i oonmoction with faasciat ald for which
the snadent bas applied or which ﬁezmiiﬁ,m{&fwﬁ, i ha
infortion 15 pecensrry fof sudh putootes o8

{43 Determins eligibillty for the s
{87 Deterpine the smoum of the gid;
€ Denctmine the conditons for e xid; o

Eir=icn

B

£ 1997 LRP Pudlications; si rdghts rosorwad,

1D Ernderer {ht torrny ond conditiont of B wid,
{3 As vsnd in paragraeh (930K of txde motos, “hrenml
m*am prymest of fands provided oo andieidusd {or 2 gs«r”“::;
i king af ruhie or m&ugﬁ%& sromerty 15 e individasty by &
condliioned on e mdivihusl’s attendands o 1= sduiatimy fsgsg:?
or jpshugion.

(Aadorioy SHUS T 1I2pN DY

530} The disclnsurs g 16 Slass and locs! affichls o
0 whom s mformasion is specifaiiye-

{4y Allowed 1o be veponsd or discloted meosuant o St i
sdnpiad bafore November 1%, 1574,3 the zziwe" repering or
s.;r* renosrns the juvanile lmetios systom and the sysien s aniliy
cifertvaly sarve the student w}wr- ey 320 wiensed o

183 Aliswed (o bs 12 o7 dhscioued prosumnt to Diae wanne
sitopred after Noverher 1%, E%’*-wx wbiagio :m oipsisernents o Ben
%%.38

{831} The disslosure b 1o orpanizations conduetiny studies fon,
or o behelf of, educadiond apencies of ingietone

{AS Develep, validses, or sdminizer predichve tesin:

£8) Admisister stodon) sid prograam; of

&U,, L% Teeove inshruction

£ The agsney &t Desttion may discloss firmmune mele
gz:ag*a;m LEMANE: of this seotion only if

{*s} The sy i cosducted B 5 mumpor tha doss nef primi
pertengl iemification of preenss pnd stedents By ind widhuss sthes
thay represansatives of the srgzaination; and

B The ixforration 1 deswoyed when 50 longar needad o the
purposes R whish the siudy v toaducted.

(553 I this Office dmtermines that s third party sutsice the 2.
yensl agency or institmsion to whom informstion Is disshored
this gerpraph (0M08) Yiokmes pangpaph ({OUNE) of bdx 3e
e dwmwwmmmy #et slinw that thied M.
antess © perstaslly femifidbie information from sdussiion sronsds
for m beast Hve yeusz,

%&}?’wﬁs pmpoves of paragniph (16! of S zection, G o

“wrperization® toluder, put s oot Hmited 0. F Fadergt, Sz, and tizl
agearies, andt independen aipsstuations.

{7 The dsslosury Iv Io scorediting opganiztions @ oiyy ont
sheir gacreditng functions.

8y ""z»c disclusnse 15 1o passnts of & dependont studens, 2 daliy
bo Bee. 132 of the Tntersst Beverss Code of 1854,

{*3}’?}%&4&@23 ie 1o comply with & Wﬁ& svder o fzwiul]
issued subpoenz,

{5 The sducations] agetcy of nsiiction mey disslow mionms
the m&rx prosgrahi {aMENE of the sestiom only ¥ the agpousy or
iashntion makes 5 rereonabls offor o sotify Yo prrent or wpc s
sraclant of the oxder or mbpm& in sgvasre of complisnce, @
the garen or dligible studen may sk promotive sstion, nniss O
Ma&:ﬁ 1 in compliznes m*h-—»
© A A& Federyl prand Sowy subpooms and e count has asdzisd
thet the sxisience or the comiets of the subpoens ot te mlanTanon
Famiched In rerponee © (e subpoess not be disclosmd of

{E] Any mier subpoene izsusd fiv s Bw enforcomens pu ;sc
and ths coun or olaer Myueg has oxdered thet the oxis
o the comons of de subpoenp o e mfmuc* furslined inyzs ;@
1o the sobposns s be disclosed.

(53 1 the ednosons] sgenoy or kutumion ialdees 3egal BoUSn
sgainr s peren or swident gnd has complied with parapeeph {R)FI{
of s section, it may distose the seafont’s efpastion seeonds Wi

argeeiovant wmmww%mmam prdsr oy subposes

{10 The disstosars b fn comentios with & health orsafay oo
gendy, under the conditives desonbed in Ez:; @3&

¥
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he dmsigours s nformauen e sBLaNGnat agency or
& “ErnTIeny i iormation,” uaer e SRt

123 ¢ the parsat of & shuien! whe &5 st in
elinvhis student o018 O Redent. :

{13 The distiosers §s 15 39 alleged viclim of noy onms of »is-
snib. 28 W e i dafined In Sex. 14 of thde 18, Unbed Siyiss
C:zzﬁ:. ‘bf {fi;cy oo §r: vy ;;_3? dzgy&r};ngﬁ e e 3 2o e !.Z!:F o
ingttintion of sranscondyry elncition apunst the aliaged per
of tha cnme Wwith mipe (o that evimse.

{3 This seoues Soes nox forsid an sdations! seeney o7 Institu-
nen i dacion, nerdoey #vegudre s educwione] Ssgruoy of instounien
w disgipsr, pemesally Mesulizble informadon fom the educadon
ooy of & sudont to any pertisy endyr prageaphs {8{0) dwough
€11 and (13 of tns ssetion,
oaberiey: B LRSS 150 s AL (o) (R0 TerieKBh ane 1,

{3 PR JIB4L &po U1, 19 50 PR 19361 Moy 37, 19UE. w8 ammndad o 52 PR 2188,
san T 1990 81 FR SU95 Hev. 21, 1996}

s o
SR Livi 4

Sar, §2.3% What recordieeping raguirements sxist
- concamning requesty xng dissionures?

{415 Ap efuranonal spency or instumion shall meisitin s record
of each recpeey: for atmest o snd sush disclonyre of presomally iontifi-
shie informmedon from the educttion tecmds of esch student,

3 The sgency o hostiwdon aball madeein te moord with the
saycasion resords of the student €8 lony 24 the tecords e suitidned,
{3} For each raguen of disclogtier the remard oo dnchide

{53 The partics who beye reguested or sosives persenadly identif.
gl informaties fowm the education records; and

4l The kidmate intenums Bre paosies had do mipeaing or Ob-
winiog the information.

) ¥ an siussiondd apency or institusion disehossy parsonally
jdennfisnie information from aoedusaton resusd with the tnderstand-
ing sutherised under Seg. 99.33(0; e resond of e discloturs e
qurred uoder tiis sestion must jocinde:

{13 The nemes of the addidons! paities 1o which the mssiving
parre yaay dlestoss che inforpudion oo behalf of the edocatdonsl sgency
of instinationy, and .

{23 The legtrmie luterests under Seo. 9931 which sack of the
addifonn! pardes has in reguesting of shisining he informaton.

{3 The foliowing porsies wry Inspett e reatnd faidting & sach
wodends

£1) The peront or elipible smdent.

7y T schovl official or his or by aysisveny whe oy repuagbls
for the sustondy of 1 recosds,. <«

£33 Thoee pardes suthorized in Sec POINHD and 13 forme
paposcs of suditng the recordisoping srvonderes of the sdusstiosal
agersy of mstnitos

7dy Passgeaph {£) of thix scstion docy pex apply ¥ he msauss:
way from. or e disclosere was o]

{1} The parsat or sligibie sudeat;

{2) A schos! official usder Seo, 99.3HA(

£33 A punty with wiiten consent fom the parent of cligibie
srdenl;
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Gifted Contact Person (2017 — 2018)
sherra McElroy
Ingomar Attendance Center
1384 County Road 101
New Albany, MS 38652
Telephone: 662-534-2680
Fax: 662-534-3624
Email: mcelroys@union.k12.ms.us
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Union County School District’s Professional Development Plan

OBJECTIVES;

The prisary professional development objectives are two-fold. The fisst objective s 1o improve
student achievemnent by providing Union County School District stakebolders with innovative
teaching strategies, technology uiilization and assessment (ools 1o enhance curriculum
implementation and incorporate other growth-promoting skills based in the annual needs

assessment survev(s). A seoond objective is to provide Umon County School District
stakehoiders with 2 greater awareness of current educational issues zad accountability as public

educators. Efforts to acheve these objectives mey include the following tvpes of

activities: conferences, workshops, classroom observetions, classes, training sessions, ete.

ACTIVITIES:
Professional Development Activities are planned for each year baged on the Needs Assessment
a@é&ﬁ&é in the spring.  As a result of this assessment the following activities were provided as
professional development activities for the siaff
1. Curriculum Development (Training provided by textbook company in New Math
textbooks, Traiming on Diggnostic Assessment instruments for K-2).

2. Teachers were encouraged 1o attend workshops and conferences on improving reading,

writing, and math =kills.

Lok
I
e

Integration of technology workshoeps was held for all subject mreas.

4. Dessions were held on Health Related Issues that included CPR Training, First Ald, etc.

5. Special Education Teachers were given training on the writing of Individual Education
Plan,
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VISION:

3 “ o . . 3

vision for the Union Coumty School District i3 1o provide

stakeholders with growth opportunities that will enhance the education of all students in the
district. These opportunities will be developed to glign with the district’'s Tech Prep Initiative

b s B e Phawppontiomt L3 w
and Thie | Five Year Pareaiel Plan,

PLANNING:

A multidiscipinary team will develop sotivities for ga¢ %ﬁasari on goals, objectives and

needs. Team meetings will be dootmented and maintained at the district level. In developing
activities, the committes will incorporate the following components:

e Has 2 shared vision with goals for improving student performance

+ Was school-initiated

¢  Was developed as 2 result of stakeholder input

k4

e Utilizad shered decision-making on three local levels within the

fr

. district (teachers, schoo

F

»

administration & district administration),
s Inclades g variety of growth options for the individual and organizatior
= Includes time for hends-on practice, networking and collemalin
« Focuses op core acedemic areas of the curriculum with emphasis on the incorporation of

technology

& Incorporates componenis for creating safe and orderly schools.

73



COLLABORATION:
Efforts will be made to utilize resources such as the Mississippi State Department of Education,
Morth Mississippl Education Consortium, local community college & umiversitics and other state

and federally funded agencies in providing such activities.

The stafi will use data from statewide assessment to assure that achievernent's improving in each

school. Analysis will include Tooking a1 student progress-swuident-by-student, teacher-by-teacher,

grade-by-grade and making comparisons within the district. Evaluation methods may include

surveys, interviews and observations. The district's professional development coordinator will

be responsible or gathering and maintaining evaluation data,
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ATTACHMENT B

INFORMATION RELATING TO THE LOCAL SURVEY COMMITTEE

Local Survey Committes Definition

A team invoived in determining a child's identification for an Ardistically Gified,
Creatively Gifted, Intellectually Gified, or Academically Gifted eligibility
determination.

Mambers of 5 Local Survey Commities

Members on the L8C include, but are not limited io;

1. administrators, such as superintendenis, assistani superiniendents,
principals and coordinators of gifted programs, and

2. gified educstion, spescial education or regular education ieachers,
guidance counselors, school psychologists or psychometrists.

Local Survey commitiee mambers, including a chairperson, are appointed by the
district superiniendent. The Local Survey Commitiee chairperson must have
knowledge of the gifted education process and have s degree in education or an
educationally related fisld. The chairperson and cone other member should be
permanent members of the commilies, Additional members should serve on the
commitiee when a child with whom they work is being considered for referral or
services. Parents may mest with the commitiee. when their child is being
discussed.

Tvpes of Local Survey Commitizes

There are three types of Local Survey Committees which are accepiabig:

1. the individual school LSC which is responsible for children enrolled in one
schooi,

N

the system-wide LSC which is responsible for children enrolled in an
entire school district, and

3. & combination of the individual school and system-wide LSC,
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Appendix: Forms & Publications
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Intellectually Gifted Referral Form

Intellectually Gifted

2006 Gifted Program Regulations MDE/Union County School District

Batisfied at least fwe of the following:
b Group 10 wests (lest 12 months)
2. Achievemens fests score {5) 98%tke or better
3, Bxisting individus! 10 wss (ast 12 months)
A Other meassures docamented in the research on identihcation of
mteliectunlly zifted students:
Crirerion Reference Test with scores of Advance
in Reading, Math, and Language

LSC Mesiing: Date
1 Student moves forward 1o assessment,
2. Addiutional data fo be collected.
b Wdentification process terminatad.

Powntially Disadvantage Checkiist Yeos No

Parental Pormission for testing and FERPA given. Date _

Phase 1 Asseasment Criterin

Stedent sdtisfied any firrve of the following:

L. Full seale score of 90™ percentile or above on a group 1O test,
2. Score at or above the 90 percentile on 2 normed measure of cognitive abilities.
3. Seore al or above the 9U™ percentile on 2 toial lenguage, total math, total reading, total
science, total social studies, or composite on & normed achiovoment test {May not use the MCT
SCOTes)

4. Seore a1 or above superior range oo & normed characieristic of giftedness checklist
o 5 Bpore 3t or above superior tange on 8 normed of creativity
B Score at or above superior fange op a normed measure of Jeadership
7. Other prior approval by the SBE.

e

Phase H Assessment Criteris

... Score at or above the 90™ percentile composite or full scale on an individual wst of
intelligence,

Disadvantaged criteria Appled:  _ ¥es  _ Ne
L. Score of 90% percentile or above on 2 test of cognitive abilizies.
sl Score ator above the 907 percentile on 3 group 1Q test.
3, Matrix fapproved by MDE)

Twice-Exceptional Criteria Applied: Yes o
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LSC Meeting for Review of Identification and Testing Criteria Form

A}Zu& e

Assersment Renor Page

Stadent s name

Name of at least three messures From Assessment Phass

Results of cach measure

Name of individoal who administered or completed cach measure and date

. Test behaviors for any mdbaduplly administersd tost{s}

&, Imerpretations for each individually administered vestls)

Name of the person who & risistered the intelbgence tost and

the name of the test

8. Qualifications of the individual who administerad the ndividual test
of mtellizence

9. Results of the individual test of intetlipence to include scoras on all
subtests and idemified strengths and weaknesses

o Mame of persop &gg&nsmk for wriung the Assessment Roport,

histher signature and position
e 11, Diate of the report

Heibiiny Determination by the LSO Dme



Gifted Pupil Personal Data Sheet (GPPDS)

_Gified Pupil Personal Data Sheet (GPPDS)

Dririer

Sabeest:

Gifed Contagt Person

. Drinwrie: phone #:

Student Identification

Mame: 5 i 4 Ager  Sew  Rawer
{ Date of bingy Studen: 1§

Narge of pareat o fegal geardian (Beingy

Phone sumberish ; ‘ e Carade plavement of student:

Address:

Parental Consent

I have been informed of the identification process for the gifted program. The Family Education Rights apd

Peivagy Act (FERPA) has been explained to ter and | heveby consent io baving my child tested in an effort
1o determine if & gifted eligibility can be satizfied according to criteds in the Gified Program Regulations.

Slenaore: , . Dae

LSC Determination

? Based upon the assessment dats, the Los) Survey Commines bas desermined tha this swdent is:
Jmslisctuatly Gifted — ﬁwadﬁrmﬁak; Gifted

Arniisticathe Gifted o, Creattvely Gified
... Tut eligible since the dats do not indicars that the minimal criteria were met for a gifted eligibilin,

Members Presem

Privt nemes Signature:
Print name: . Signaturs:
Prit name; e Spomnture
Print nung: , ‘ Hiengture:

- Diate of desision
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EBY Gifted Behavior Index General Checklist

EBY GIFTED BEHAVIOR INDEX

' GENERAL CHECKLIST
NAME | | v AGE LOATE
SCHOOL —. _TEACHER ‘ GRADEORYEAR
RATEDSBY TOTALBCORE

DIRECTIONS: Please rate this student in tenms of he following behavioral deschplors. Girdle the

number which indicates the level or degree of each behavior vou have pbserved.

5 = Evidence of this behavior is shown consistently in most activities
4 = Evidence of this behavior is shown offen in many activities

3 = Evidence of this behavior is shown occasionally in some activities
2= Evidence of this behavior is shown infrequently in activiies

1 = Evidence of this behavior is shown rarely or never

PERCEPTIVENESS

1. Distinguishes between imporiant and unimportant , ,
slements, issues and problams b 4 3 Z 1

2. Perceives and uses sublle and mature pattems, v
connections and relationships. B 4 3 2 1

ACT IVE INTERACTION WITH THE ERVIRONMENT

3. Is active rather than passive; Volunieers or chooses

10 work on seff-selected tasks 5 4 3 2 1
4. Energetically ssarches for information, ideas and :

solutions o problems <) 4 3 2 1
REFLECTIVENESS

5. Shows mature, in-depth undersianding of complex

ideas in self-seleciad topics or falent areas 5 4 i 2 1
8. Works for accuracy, Thinks out the best possibie

solutions or conclusions 5 4 3 2 1
PERSISTERCE
7. Displays foous, conceniration, and absorplion an

sell-ssiacied lasks 5 4 3 2 1
8  Overcomes problems and difficutiies to solve problems

and finizh products 5 4 3 2 i

PLEABE TURN TO OTHER SIDE

& 188S D.OK, Publisters, Epet fuemn, BY 14057
Reprodisned vdth pavmission



£BY GIFTED BEHAVIOR INDEX

GENERAL CHECKLIST

INDEPENDENCE

4. s a scif-starier; Works with little or no assistance
or suppori

10. Expresses strong preforences and ideas;
Redefines goals to fif own inferesis
GOAL ORIENTATION

11. Has high inlrinsic standards: Revises and improves
products o mest them

12. Can state and discuss goals and plans to achieve them

ORIGINALITY

13. Is arisk-taker; Is willing to experiment with nmtel ideas
and forms of exprassion

14. Synthosizes siements from many sources into fresh,
new ideas and products
PRODUCTIVITY

15. Shows fiuency of ideas andlor products: Makes many
resporises o & problem or challenges

16, Works efficiently; Finishes high quality products on or
before deadline
SELF EVALUATION

17.  Knows own strengths and weaknesses; Uses sﬁ“engfﬁg;
Selects appropriately chalienging tasks

18. Maonitors own progress; Knows when io revise and when
& product Is finished

EFFECTIVE COMMUNICATION OF IDEAS

18, ideas and purposes sre stated with clarity

20.  Uses appropriate methods and styies of communication
to match purpose (e.q. Hlustrations, models, graphs)

S8 DOK Fubiishors, East Aurorn, MY 14052
Heproducnd with parmission
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EBY GIFTED BEHAVIOR INDEX
MECHANICALITECHNICALARVENTIVENESS CHECKLIST

NAME e AGE _ DATE____
SCHOOL _ TEACHER GRADE OR YEAR _
RATED BY - - TOTALSCORE

Descriptions of Student's recent inventions, mechanical or technical products and processes ssen by
the rater: _ ,

DIRECTIONS: Please rate this student in terms of the Tollowing behavioral descriptors, Gircie the
number which indicates the level or degree of each behavior you have obsarved in his or her
MECHANICAL TECHNICAL AND INVENTIVE Activities.

5 = Evidence of this behavior is shown consistently in most art activities
4 = Bvidence of this behavior is shown often in many ari activities

3 = Evidence of this behavior is shown oscasionally in some art aclivities
2 = Bvidence of this behavior is shown Infrequently In art activities

1 = Evidence of this behavior is shown rarely or never in art activities

PERCEPTIVENESS

1. Bess ways o repair and improve objects, processes 5 4 3z 1
2. Understands the relationships of parts to the whols 5 4 3 E- 1
ACTIWVE INTERACTION WITH THE ENVIRONMENT

3. Aclively seeks oul mechanical, hands-on-tasks 5 4 3 4 :
4.  Seeks information fo solve fachnical problems 5 4 3 2 1
REFLECTIVENESS

8, Carefully considers or makes in-depth plans 5 4 3 2 1
6. Waorks for acouracy, precision and craftsmanship 8 4 3 2 1

PLEASE TURN TO OTHER SIDE

T 1888 DK Poblishere, Bast Ausoes, HY 18082
Faprotucen with pormission




EBY GIFTED BEMAVIOR IRDEX
MECHANICAL/TECHNICAL/NVENTIVENESS CHECKLIST

PERSISTENCE

7. Besomes absorbed in technical projects, processes |

8. Overcomes difficulties and cbstacles to define and
solve tachnical problems

INDEPENDENCE

8, inifigtes tesk o fix, improve or invent an object

10. Rejects 8.0.P.; redefines problems and solutions

GOAL ORIENTATION
11. States mechanical goal and plans for reaching it
12. Revises & improves products and or goals as needed

ORIGINALITY
13. Experiments with techrical obiects, processes

14. Synthesizes inventive solutions from many sources

PRODUCTIVITY
15. s fuent in number or complexity of projects atiempled

16, Compieles high qguality, usable products, processes

SELF-EVALUATION

17,  Allocates time and materials o ensure success
with inoreasingly compiex tachnical fasks

18. Values pracfical, workable solulions & products

EFFECTIVE COMMUNICATION OF IDEAS

18.  Uses appropriate terminology, drawings, plans,
and models fo discuss or sxplain technios! ideas

20.  Is able to describe purpose and value of prodicis

£ 18988 D.O K, Publishers, Eost Aurom, HY 14052
Reproduced with parmigion
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EBY GIFTED BEHAVIOR INDEX
SOCIALA EADERSHIP CHECKLIST

NAME . , AGE_ DATE ‘
SCHOOL _TEACHER ) GRADE OR YEAR
RATEDBY ___ ‘ ) TOTAL SCORE ,

Descriplions of Student's recent social or lsadership toles, activities and producis ssen by rater:

"DIRECTIONS: Ploase rate this student in terms of the following behavioral descriptors. Gircle the
number which indicates the level or degree of each behavior you have observed in his or her
SOCIALA EADERSHIP ACTIVITIES,

§ = Evidence of this behavior is shown consistenlly in most ma% :z»'*;‘wws
at Evidence of this behavior is shown oftenin many social activiies
= Evidence of this behavior is shown msmﬁaﬁy i some social acliviies
2 Evidenocs of this behavior is shown infreguently in social aclivities
1 = BEvidence of this behavior is shown rarely or never in social activities

PERCEPTIVENESS

1. Perceives and emphasizes significant social issuss 5 4 | 3 . 2 k
2. Recognizes & uses roles and reletionships in groups 5 4 3 2 1
ACTIVE INTERACTION WITH THE ERVIRONMENT

3. Actively seeks oul lepdership in social activities o 4. 3 2 1
4. Displays energy and enthusiasm during social tasks g 4 3 2 9
REFLECTIVENESS

5. Expresses mature, in-gdepth ideas on sooial issues 5 4 3 2 1
8. Works for authentic solutions fo complex problems & 4 & . 1

PLEASE TURN YO OTHER SIDE

& 1880 DO Publistiers, Enss Aurors 1Y 12087
Renrothuped with permission ,
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- EBY GIFTED BEHAVIOR INDEX

SOCIALILEADERSHIP CHECKLIST

?sasgmmg

?. ammiraies bmmas ah&m& in group acthities

8. Helps group overcome problems and obstacles

INDEPERDENCE
9. initiates ideas; readily iakes on leadership role

. Expresses strong ideas, prefersnces and opinions

GOAL ORIENTATION
11, States gosis and plans for reaching them
12.  is able to inspire growp 1o ;;;geet or aﬁé@eﬁ goals

ORIGINALITY
13. Generaies spontaneous interactions with others

14. Synthesizes ideas from group members %:32@3
unique solution or plan of action ‘

- PRODUCTIVITY

15. Encourages group to take on and complete tasks © .

16, Motivates group fo finish tasks by deadling

SELF-EVALUATION
17. Gauges progress and islents by their sodial effect

18. Monitors progress, fime and resources of group

EEFECTIVE COMMUNICATION OF IDEAS

8. Persuades group to adopt and use ideas, methods

20. s selected 1o be the spokesperson for the group

& 1088 D.OK. Publishers, East Awrors, WY 14052
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Letter to Parents for Placement
UNION COUNTY SCHOOL DISTRICT

{
Assistant Superintendent
Ronald Scoltt

Hoard of Trustees: Telephone; 662-534-1960
Gary Gray Foamsimile: 862-534-1951
Ferry Cook hitp: camionk12.msd
Buddy Dixon jwessdoniimde X1 '
Johnuy Rakestraw msoott@imda k12 me.us
e, James Bryson

Dear Parent{s}:

Your son/daughter has been referred as a possible

candidate for the Union County School District Gifted Program, LINK.

In order to process this referral further, vour permission is needed on the enclosed Gifted
Pupil Personal Data Sheet (GPPDS). Alse, included is the Summary of the Union
County School District Identification Process as well as a copy of the Family Educational
Rights and Privacy Act. If you have any questions concerns these rights please contact
me,

Please return the enclosed Gifted Pupil Personal Data Sheet (GPPDS} with vour
signature. If vou have any questions or concerns please contact me a1 662-534-1957

Sincerely,

Enclosures: 3

EAST UNION INGOMAR MYRTLE WEST UNION
250 CARTER AVENUE . POST OFFICE BOX 9359 . NEW ALBANY, MISSISSIPPI 38652




Consent for Placement

Union County School District Gifted
Consent for Placement for
Intellectually Gifted Students

has permission for placement info the LINK

Program of Unlon County School District.

ParentfGuardian

Date
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~ Dismissal Form

UNION COUNTY SCHOOL DISTRICT

OFFICE OF THE SUPERINTENDENT

Ken Basil
Assistant Superintendent
Ronald Scott
Board of Trustees: Telephone: 8£2-834-1980
Hickey Bash Fa&mﬁe &52««5:14»396!
Mike Browning &% o 5
Terry Cook
Wayne Mahon
Daphniabichitlen

L.ILN.K. Dismissal Form

To whom it may concern:

I reguest that my child, - , enrolled at
Student Name

school, be dismissed from the LINK
Sehool Name
Program for Intellectually Gifted students,

Parent/Guardian

Date

EAST UNION INGOMAR MYRTLE WEST UNION
250 CARTER AVENUE . POST OFFICE BOX 939 . NEW ALBANY, MISSISSIPPI 38652




Regulations & Standards for the Gifted Education Programs in Mississippi (2013)

i
.. iississippi Department of Education - Advanced Learning and Gifted Main Page
hitp://www.mde.k12.ms.us/ESE/ALGP

2013 Gifted Education Program Regulations can be found at:

hitps://districtaccess.mde k12.ms.us/curriculumandinstructionfAdvanced%20Learning%20and%20Gif
ted%20Programs/2013%20Regulations%20for%20the%20Gifted%20Education%20Programs%20in
%20Mississippi%20-%20Board%20Approved%202013.05.17.pdf

2013 Standards for Gifted Education in Mississippi
https://districtaccess.mde.k12.ms.us/curriculumandinstruction/Advanced %20Learning%20and%20Gif
ied%20Programs/2013-Gifted-Standards.pdf

2017 Outcomes for Intellectually Gifted Education Programs
http://ivww.mde.kK12.ms.us/docs/elementary-educstion-and-reading-library/outcomes-2017-
print.pdf?sfvrsn=2
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