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Short Fiction 

 

 

 

 
Mission Statement: 

The mission of the Wolcott Public Schools is to develop in each student the knowledge, skills, and 

attitudes necessary to become a productive member of the community and a contributing member 

of society. 

 

 

 

 

Departmental Philosophy: 

Quality language arts education must be part of the core curriculum for all Connecticut students. 

By the end of high school, all graduates should be able to develop and communicate ideas and 

opinions through reading, interpreting and evaluating texts in various content areas. Likewise, 

students should be able to recognize the influences of individual, social, cultural and historical 

contexts on readers and writers. To that end, students will be able to use language to think 

critically, solve problems in everyday life and prepare to enter a diverse, global workforce. 

(CSDE/CCSS Position Statement on English Language Arts Education) 

  

 

 

 

Course Description: 
Grade 12, .50 Unit  

 

Prerequisite: English 11 American Literature The purpose of this class is to introduce the student to the 

genre of short fiction. Students will read a wide variety of authors from different backgrounds who write 

about an extraordinary range of subjects. Throughout the semester, discussions will have a dual focus. 

Students will learn about the formal characteristics of the short story, such as character development, 

conflict, and point of view, and will also examine what these stories reflect about the cultures that produce 

them. By the end of the semester, the students will have a better understanding of the important 

characteristics of short fiction.   
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UNIT 1 ORGANIZATION - Self-Exploration and Identity   
 

 

Grade/Subject 12th - English 

Unit Title Self-Exploration and Identity Creation 

Overview of 
Unit 

Students explore their sense of self through literary and informational 
texts, culminating in a narrative essay about identity.  

Pacing/Duration 6-8 weeks 

 

Background Information for the Teacher 

Unit Rationale: 
Erik Erikson’s stages of psychosocial development point to the teenage years as a time when 
teens may struggle with identity, experiencing strong feelings of identity at times and role 
confusion at others.  In these formative years, students are exploring who they are, what 
place they have in the world, and who they wish to become. The goal of this unit on identity 
is to help students learn about themselves through reading, writing, observing (art, 
humanity), speaking, and listening. Not only can this unit prepare students to be college and 
career ready, but it may lead them down the path of self-actualization.   
 

Students will begin the unit by reading a variety of literary texts – these texts will give them 
insight into the exploration of identity and how identity is constructed. It is our hope that 
through analysis, evaluation, interpretation, speaking, and writing, students will appreciate 
the aesthetic value and rhetoric of a text and in turn produce their own aesthetically 
valuable, personal narrative and gain a greater understanding of themselves as writers and 
readers.  Knowing who you are and having a clearly defined sense of self affects how you see 
the world. As Thoreau says, “It’s not what you look at that matters, it’s what you see.” We 
are challenging students to see inside of themselves. By the end of this unit, the students will 
have a better understanding of the narrative form and how self and identity are expressed 
through different genres. 
 

In order to facilitate the study of identity, students will read for theme and central ideas, 
characterization, author’s craft and structure, and will then integrate their knowledge and 
ideas to analyze various texts and ultimately produce a narrative essay. Throughout the unit, 
the students might look at various narrative essays and analyze the idea of identity to later 
help them when writing their own narrative essay about identity. In the Performance Task, 
students will identify an artifact, for example, a pair of glasses or a cooking spoon, that 
symbolizes a transformative moment in their lives. They will move beyond merely looking at 
this artifact to seeing it as a symbol of their identity. After they’ve chosen their artifact, the 
students will compose two distinct pieces of writing – one will be a narrative essay to an 



Page 5 of 37 

audience of their choosing where they show how their artifact is linked to their identity, the 
other is a rationale where students explain and justify who their intended audience is and 
what their intended purpose is for their narrative essay. Finally, the students will create a 
short presentation to share their artifact and story with their peers.  
 

 Key Learning/Big Ideas: 
The Common Core State Standards expect seniors to refine skills and deepen understandings 
mastered in previous grades. They are expected to write and speak at the highest level of 
sophistication of high school and are expected to read and digest increasingly complex 
texts.  Whereas the grades 9-10 standards  focus on students’ understanding of the elements 
of a text, the grade 11-12 standards focus on the students’ ability to analyze author’s choices 
in structuring the text, as well as a text’s aesthetic value and rhetorical appeal. In grades 9-10 
students are expected to analyze an author’s ideas in informational texts, however, by grades 
11-12, they are expected to evaluate the effectiveness of an author’s craft.  
 

Why is this learning relevant/important (including connections to previous topics/units, 
etc.)? 

 

 Pre-Unit Connections: Prior to this final unit, students have focused on 
characterization, point of view, diction, syntax and tone in fiction.  This unit allows the 
students to no longer study others use of these literary elements, but apply them to 
their writing.  Considering the effect of their words and how they are organized, 
students will compose a response that is reflective of what they have studied the 
entire year.   

 

 

Essential Questions  

See excerpt: http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-
Question-Essential%A2.aspx  

 Who am I? 

 What are the forces that help shape identity?  
 How does an individual’s sense of self influence how he/she communicates with the 

world?  
 How can I best communicate with my intended audience using rhetorical and literary 

elements to my advantage? 
 

Applicable Content Standards: 

 RL.11-12.2, RL.11-12.3, RL.11-12.4, RL.11-12.5, RL.11-12.6 
 RI.11-12.2, RI.11-12.3, RI.11-12.5’ RI.11-12.6, RI.11-12.7 
 W.11-12.3, W.11-12.4, W.11-12.5, W.11-12.10 

http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-Question-Essential%A2.aspx
http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-Question-Essential%A2.aspx
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 SL.11-12.4, SL.11-12.6 
 L.11-12.1, L.11-12.2, L.11-12.3, L.11-12.5 

 

 

Academic Vocabulary 

 aesthetic value 

 effective rhetoric 

 rhetorical strategies (nice to know: ethos, pathos, logos) 
 narrative 

 narrative strategies and structure 

 intrinsic value 

 

 

21st Century Competencies 

 

 Critical Thinking 
 Analyzing Information 
 Communication 
 Creativity 
 Self-Direction and Accountability 
 Responsibility 

 

 

UNDERSTAND 

Big ideas, generalizations, principles, concepts, ideas that transfer across situations and 
throughout the unit 

 

Students will understand that: 
 there is a relationship between the art, the audience, and the artist  
 art may be a vehicle for both artists and audiences to explore identity  
 we attach intrinsic value to objects, people, and experiences that shape our identity  
 writers may shape their texts based on audience and purpose 

 figurative language can be a vehicle for authentic self-expression 

 authors sometimes use elements of a text to inspire a reader’s analysis of identity  
 the way we come to an answer is influenced by the multiple ways we investigate the 

question  
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Possible Student Misconceptions for this Unit - (If needed) 

Students may believe that: 

 they already know everything they need to know in life 

 who they are now is who they will be in ten, twenty, or thirty years 

 in a narrative, they can just talk about their feelings 

 objects don’t have more than material value 

 informal presentations can be done off the cuff 
 identity is only based on outward appearance and all the things you have 

 you can’t change who you are 

 a narrative is merely retelling or recalling a story 

 

Possible Lessons/Suggested Learning Activities 

Input at least three lessons/learning activities that are current and applicable to this unit 

In order to 
learn/understa
nd how to...: 
(Identified in 
previous 
section titled 
“Understand”) 

Students might: 
(List learning activities below) 

to analyze how 
the 
development of 
multiple 
themes and a 
complex set of 
ideas within a 
text contribute 
to our 
understanding 
of the text’s 
meaning  

 develop thematic statements in small groups and discuss and 
compare thematic statements; discuss overall impact of the 
collective themes on the text’s meaning 

 journal throughout reading of selected texts – analyze the concept 
of identity and the connection to self  

 create text-dependent questions to generate a theme  
 choose topics from a text and develop those topics into thematic 

statements  

to analyze and 
evaluate how 
authors use 
language and 
structure to 
create purpose 
and meaning  

 close reading of literary and informational texts (analyze diction, 
syntax, figurative language, plot, etc.) 

 choose passages from a text and write a response to the quotation 
(double entry journal: on the left, choose quotation, on the right, 
write your analysis/response) 

determine the 
aesthetic value 

 participate in a Socratic Seminar 
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and effective 
rhetoric of a 
text  
 

 SOAPS analysis of literary and informational texts (see: 
http://www.mrtadeja.com/SOAPSTONE_Description.pdf) 

 Determine rhetorical triangle (audience, purpose, and task) of a 
text and analyze rhetorical devices  

integrate and 
evaluate 
multiple 
sources of 
information 
presented in 
different media 
or formats 

 select an Existentialist philosopher and write a journal entry about 
their connection with the philosophy  

 view paintings on the web from The Museum of Modern Art (or 
other museum website) and write a response to a moving piece 
that focuses on identity 

 select a piece of writing from two different genres, for example, a 
poem, a fictional passage (passages from The Catcher in the Rye, 
The Bell Jar or Lord of the Flies work), a memoir, and evaluate how 
the authors present the concept of identity. Then, compare their 
analysis to their analysis of the painting (listed in above bullet). 

adapt spoken 
and written 
texts to a 
variety of 
contexts and 
tasks, using 
style and 
language 
conventions 
appropriate to 
the audience 
and purpose to 
convey a clear 
and distinct 
perspective  

 analyze a text, determine audience and purpose, and write 
rationale justifying author’s choices 

 rewrite a text for a new audience, for example, rewrite Martin 
Luther King Jr.’s “I Have a Dream” speech for a child or rewrite a 
children’s book (Stellaluna works well) for adults. 

produce a clear 
and coherent 
narrative essay 
that builds 
toward a 
particular tone 
and outcome  

 edit for clarity and understanding 

 add narrative techniques, for example, figurative language, to 
create a desired tone 

 read a text, determine tone, and rewrite the text to create a new 
tone (a poem would work well)  

participate in 
the writing 
process and 
prioritize 
what’s most 
significant for 
purpose and 

 participate in Writer’s Workshop – brainstorming, drafting, writing, 
peer editing, revision, publishing  

 look at structure of a narrative essay, step-by-step 

http://ngl.cengage.com/assets/downloads/greatwi_pro0000000335/gw4_
unit2.pdf 
 

http://www.mrtadeja.com/SOAPSTONE_Description.pdf
http://ngl.cengage.com/assets/downloads/greatwi_pro0000000335/gw4_unit2.pdf
http://ngl.cengage.com/assets/downloads/greatwi_pro0000000335/gw4_unit2.pdf
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audience in a 
narrative 

 

Interdisciplinary Connections 

 

Subject: 
 

Summary of the Connection: 

Art 
 

 There is a clear connection between the exploration of self in both art 
and literature; students could read a painting and analyze art as a 
vehicle for identity exploration.  This YouTube video focuses on identity 
in modern art. 

https://www.youtube.com/watch?v=NICodKeadp0 

 

Humanities   Humanities combines cultural influences and man’s search for himself 
over the centuries. “Textual Expressions of the Search for Cultural 
Identity” by Barbara Blair explores this concept. 

 

Psychology 

 

 People wrestle with the concept of self and identity their entire lives. 
Non-fiction article give a clinical look at this. 

https://www.psychologytoday.com/us/blog/hide-and-seek/201205/mans-
search-meaning 

 

 

Anchor Texts & Suggested Texts 

Text Title Author Brief Synopsis 

The Namesake Jhumpa Lahiri A Bengali family moves to America and the main 
character, Gogol, struggles to assimilate to American 
culture.  

The Awakening Kate Chopin A woman’s search for identity in turn-of-the-century 
America.  

Jane Eyre Charlotte 
Brontë 

Victorian, gothic, coming of age romance where the 
main character searches for identity. 

Eat, Pray, Love Elizabeth 
Gilbert 

A woman’s story of survival after divorce and finding 
value in herself.  

Siddartha  Herman Hesse  The story of Buddha’s journey to enlightenment.  

“The Negro 
Speaks of Rivers” 

Langston 
Hughes  

Poem explores the idea of how our identity is formed. 

“Ode to My Suit” Pablo Neruda Assigns value to an everyday object. 

https://www.youtube.com/watch?v=NICodKeadp0
https://rauli.cbs.dk/index.php/assc/article/download/1460/1472
https://rauli.cbs.dk/index.php/assc/article/download/1460/1472
https://www.psychologytoday.com/us/blog/hide-and-seek/201205/mans-search-meaning
https://www.psychologytoday.com/us/blog/hide-and-seek/201205/mans-search-meaning
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Invisible Man Ralph Ellison A man’s struggle to come to a conception of his own 
identity as a black man living in a racist society.  

Song of Myself Walt Whitman Whitman’s celebration of who he thinks he is.  

Hamlet William 
Shakespeare 

Shakespearean tragedy exploring psychological 
downfall of main character. 

 

Additional Resources & Supplemental Texts 

 

 Teen Ink – http://teenink.com 

 Metropolitan Museum of Art – www.metmuseum.org 

 Museum of Modern Art – http://Moma.org 

 Socratic Seminars – http://nwabr.org/sites/default/files/SocSem.pdf 

 This American Life – NPR Publication -  http://www.thisamericanlife.org/ 

 The Stanford Storytelling Project – http://www.stanford.edu/group.storytelling 

  

Unit Assessment(s): 

 

List and describe the ways in which you assess student understanding throughout the Unit: 
 Text analysis of tone using evidence to support (perhaps a writing assignment for quiz 

grade) 
 Double Journal Entries: text quotes and personal connection about concept of 

identity 
 Multi-genre comparison of identity representation 
 Rewrite a text for different audience and purpose 
 Analyze the power of figurative language in multiple texts 
 “Do Now” on difference between topic and theme 
 Read two sources, create text-generated questions about the big idea, and explore an 

answer 
 “Writing a Meal”: write a narrative piece after observing someone eating a meal using 

sensory details and figurative language  
 

 

 

 

 

http://teenink.com/
http://www.metmuseum.org/
http://moma.org/
http://nwabr.org/sites/default/files/SocSem.pdf
http://www.thisamericanlife.org/
http://www.stanford.edu/group.storytelling
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Performance Task: At least one Unit must contain a Performance Task Assessment 

 

Performance Task Overview: As the culminating assignment for this performance task, each 
student will choose a significant, personal artifact and compose a narrative essay explaining 
its transformative power in his/her life.  Although the task is defined for students, audience 
and purpose will be left up to writer’s discretion. The students will write, focusing on their 
own diction, syntax and point of view, a rationale explaining and defending their choice of 
audience and defined purpose for their essay. The narrative essay, along with a rationale for 
audience and purpose, will be the main focus of this performance task. Finally, students will 
share their thoughts during an informal oral presentation of their artifact and story, and 
teacher will encourage classmates to offer feedback  
 

Student Directions:  
You have spent several weeks exploring the idea of identity and today you will begin the 
culminating task where you will explore your own identity and sense of self. 
  
You will analyze several genres of written pieces today, written by various authors who felt 
compelled to share a transformative object in their lives. In your analysis, you should focus 
on what narrative techniques are most effective in how the author conveys meaning through 
word choice, syntax, and structure. 
  
As a graduating senior at this milestone moment, reflect upon your life experiences so far 
and select an artifact (e.g. song, painting, recipe, sculpture) that is meaningful to you and 
represents a transformative moment or time in your life.  This artifact might have been part 
of a defining moment, or it might have symbolized a transformation in your life. 
  
Then decide to whom you want to tell this story of your transformation. You need to 
consider your audience. Your audience can be anyone you wish understood you better, for 
example, readers of Seventeen magazine, a letter, New York Times readers, your best friend 
or worst enemy, or maybe readers of your blog.  
  
Write a narrative essay to your chosen audience in which you demonstrate why the artifact is 
significant, what it represents, and how it transformed your way of thinking about 
life.  Consider the fact that your essay might be a published piece. 
  
Preface your essay with an introduction describing your intended audience, your rationale 
for choosing that audience, and the essay’s overall purpose.  
  
After you have selected your artifact, composed your rationale and essay, you will then 
deliver a 3-5 minute presentation of your artifact and story to classmates and your teacher. 
Classmates will be encouraged to offer feedback after your presentation. 
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UNIT 2 ORGANIZATION – Tone and Imagery 
 

Grade/Subject   12th Grade - English 

Unit Title   Tone and Imagery 

Overview of 

Unit 

  This unit explores how and why the author develops tone and   

imagery.  Students will also recognize how they affect the reader’s 

understanding of the literature and the world around them. 

Pacing/Duration   10 weeks 

 

Background Information for the Teacher 

Unit Rationale: 
In this unit, students delve deeper into the author’s creation of literature by investigating tone 

and imagery.  Students may be familiar with the word tone having heard their parents say, “I 

don’t like your tone of voice!” but may be unable to transfer that knowledge to the written 

word. Similarly, students may know about viewing images on a computer screen, but they 

may not know how or why authors create images with words.  By focusing on these literary 

terms, students will see the parallels between the real world and literature and be able to 

transfer these skills themselves. 

Key Learning/Big Ideas: 

The Connecticut Core Standards expect 12th grade students to demonstrate an understanding 

of figurative language, word relationships, and interpret figures of speech.   Tone is the 

composite of diction and syntax.  Imagery is the use of diction to create pictures in the mind.  

By understanding these elements, students can then recognize the impact they have on the 

overall meaning of the text and use them effectively in their own writing. 

 

Why is this learning relevant/important (including connections to previous topics/units, 

etc.)? 
Previous units focusing on diction and syntax prepared the students to now interpret imagery 

and tone: Students who can explain the author's purpose in using a particular image or tone, 

the connotative meaning of the image or words, and how the image and tone relate to the 

overall theme of the literary work are using critical thinking skills.  These skills that can be 

applied outside of the classroom when they are constructing their own writing in a real-world 

setting. 

 

Pre-Unit Connections: 

In previous grades, students were taught the definition of  imagery and tone; it is the first 

rudimentary step necessary for mastery. Students were then encouraged to find examples of 

imagery. Most high school students know it when they see it. Simply identifying it, however, 

has no practical application outside of a classroom. It is not mastery.  When looking at tone, 

students may have used simplistic terms like “positive” and “sad” to describe it.  This unit 

moves them forward in the exploration of tone and imagery. 
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Essential Questions  

See excerpt: http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-

Question-Essential%A2.aspx  

 How does the reader analyze the tone of a news source or other piece of 

nonfiction? 

 How do artists create tone? 

 In communicating with others, how do we use figurative language such as 

imagery to write, 

speak, and present effectively? 

  How do tone and imagery affect the reader and his/her understanding of the 

story? 

 How does imagery contribute to the development of the text? 

 

Applicable Content Standards: 

 RL.11-12.1, RL.11-12.3, RL.11-12.5, RL.11-12.6, RL.11-12.10 

 W.11-12.2, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9, W.11-12.10 

 RI.11-12.1, RI.11-12.6 

 L.11-12.1, L.11-12.2, L.11-12.3, L.11-12.4, L.11-12.5, L.11-12.6 

 

Academic Vocabulary 

 Tone 

 Imagery 

 Mood 

 

21st Century Competencies 

 

 Critical Thinking 

 Analyzing Information 

 Communication and Collaboration 

 Accountability 

 Responsibility 

 

 

 

 

 

 

 

 

 

http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-Question-Essential%A2.aspx
http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-Question-Essential%A2.aspx
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UNDERSTAND 
Big ideas, generalizations, principles, concepts, ideas that transfer across situations and 

throughout the unit 

Students will understand that: 
 The author creates images to aid in the reader’s understanding of the text 

 Tone can change multiple times in one piece of literature 

 Authors write for different effects 

 Tone can be identified in other modalities such as in speaking or art 

 

Possible Student Misconceptions for this Unit - (If needed) 

Students may believe that: 
 Imagery does not enhance understanding. 

 Mood and tone are the same things. 

 Imagery deals only with things a person sees. 

 

Possible Lessons/Suggested Learning Activities 

Input at least three lessons/learning activities that are current and applicable to this unit 

In order to 

learn/understan

d how to...: 
(Identified in 

previous section 

titled 

“Understand”) 

Students might: 
(List learning activities below) 

Compare and 

contrast tone on 

the same subject 

View excerpts from Forrest Gump about the Vietnam War and read 

excerpts from The Things They Carried. Complete a T-Chart or other 

graphic organizer focusing on diction, syntax and imagery in both 

pieces.  Is the tone similar or different?  Why?  What is the author’s 

attitude towards the war? 

Analyze author’s 

use of imagery 

Draw images found in  the short story “The Secret Life of Walter 

Mitty.”  What images does James Thurber create for Mitty that makes the 

reader understand him more?  What do these images all have in common?  

Explain how tone 

shifts in a piece of 

literature 

Read “The Man Who Loved Flowers” by Stephen King. 

http://gwwest.pbworks.com/w/file/fetch/93103065/Stephen%20King%20

-%20Night%20Shift%20-

%20The%20Man%20Who%20Loved%20Flowers.pdf 

Read text, have students answer text- based questions, and identify 

relevant textual evidence relating to tone. 

Where does the tone shift?  What is the tone at the beginning?  What is 

the tone at the end? 

 

http://gwwest.pbworks.com/w/file/fetch/93103065/Stephen%20King%20-%20Night%20Shift%20-%20The%20Man%20Who%20Loved%20Flowers.pdf
http://gwwest.pbworks.com/w/file/fetch/93103065/Stephen%20King%20-%20Night%20Shift%20-%20The%20Man%20Who%20Loved%20Flowers.pdf
http://gwwest.pbworks.com/w/file/fetch/93103065/Stephen%20King%20-%20Night%20Shift%20-%20The%20Man%20Who%20Loved%20Flowers.pdf
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Cite strong and 

thorough textual 

evidence, as well 

as draw 

inferences 

 

Learn from teacher modeled think aloud for inferences, connections and 

analysis made about text. 

Use the QAR strategy - text implicit and explicit (right there, think and 

search, author and you, on my own) 

http://www.readingeducator.com/strategies/qar.htm 

Discuss and model what makes appropriate text strong.  

Analyze how 

artistic and 

literary 

representations of 

Ramses II (the 

pharaoh who 

reigned during the 

time of Moses) 

vary 

Based on what images are emphasized or absent in different treatments of 

the pharaoh in works of art (e.g., images in the British Museum) and in 

Percy Bysshe Shelley's poem "Ozymandias," students can present their 

findings orally to the class. 

 

Interdisciplinary Connections 

 

Subject: 

 

Summary of the Connection: 

 

Art 

View the painting, “The Great Figure” by Charles Demuth 

https://www.metmuseum.org/toah/works-of-art/49.59.1/ 

and consider how tone is revealed through art. 

Then read William Carlos Williams’ “The Great Figure” examining diction and 

syntax to figure out tone.  

 

Social 

Studies 

Compare a biography and an autobiography (or a shorter selection) on the same 

person.  Consider the tone for each.  How does this affect the reader’s 

understanding of the person?   

 

Anchor Texts & Suggested Texts 

Text Title Author Brief Synopsis 

“Catch the 

Moon"  

Judith Ortiz 

Cofer 

The narrator's description of the food his mother cooked 

before her death creates the sense of nostalgia. The image of 

the moon in the tree outside of Naomi's window is another 

important image worth discussing. 

Text Title Author Brief Synopsis 

The Catcher in 

the Rye 

J.D. Salinger Holden loves his red hat, his siblings and not much 

else.  This coming-of-age novel is rich in a consistent tone 

paralleling that of the modern- day teen. 

Text Title Author Brief Synopsis 

“Rime of the 

Ancient 

Mariner” 

Samuel 

Taylor 

Coleridge 

The Mariner’s changing attitude towards the creatures in the 

sea develop the tone of this narrative poem. The imagery 

reflects this change. 

Text Title Author Brief Synopsis 

The Awakening Kate Chopin 

This novella follows mom, wife and otherwise stressed 

Edna to the ocean leaving her kids, husband and lover 

behind. 

http://www.readingeducator.com/strategies/qar.htm
https://www.metmuseum.org/toah/works-of-art/49.59.1/
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Text Title Author Brief Synopsis 

“Eleven” 
Sandra 

Cisneros 

An eleven-year-old girl, wise beyond her years, feels like an 

onion on her birthday. 

 

Additional Resources & Supplemental Texts 

 “The Man Who Loved Flowers” short film - 

https://www.youtube.com/watch?v=9s0O30DFBWs 

 Rhetorical Triangle - https://clas-pages.uncc.edu/unccwrc/blog/2017/08/28/the-

rhetorical-triangle/ 

 12 Sentence Paragraph 

http://kendalynnsutton.weebly.com/uploads/1/4/7/0/14709396/quotationsandwichrecip

e.pdf 

  

Unit Assessment(s): 

 

List and describe the ways in which you assess student understanding throughout the 

Unit: 
 Tone and Imagery worksheets -small excerpts from Voice Lessons by Nancy Dean 

used to see if students can analyze tone and imagery.  

 Open ended questions- respond to open ended questions on key concepts and topics 

in the text 

 Reading checks- to gauge students understanding of key concepts in use  

 Entrance/Exit slips-used in the beginning of ending of class to gauge student 

understanding of key concepts.  

 Rhetorical Triangle - difference between tone and mood 

 Un-timed, in-class essay - “A&P” using 12 Sentence Paragraph. (Prompt: How does 

Updike’s use of imagery  impact the tone of “A &P?”)  

 

Performance Task: At least one Unit must contain a Performance Task Assessment 

 

Performance Task Overview: Completely understanding a text  requires careful attention to 

every choice an author makes; hence, it is called close reading. In an in-class essay, students 

will analyze how imagery and tone (the combination of diction and syntax) work together to 

create a comprehensive understanding of the text. 

Students will now get a choice of literature for this assignment.  Teachers can give a list of 

options or allow students to completely be on their own for this decision.  To differentiate, 

some students can select a piece of literature already discussed in a prior unit to focus solely 

on imagery and tone.  This allows students who struggle with comprehension to overcome that 

obstacle having already discussed the basics such as plot, characters and conflicts.    

 

Student Directions:  
The purpose of imagery is to engage the reader’s senses in creating tone.  The author might do 

this in one of two ways. First, he might provide descriptions of sights, sounds, tastes, smells, 

and feelings to help the reader to experience these sensations with him. Or, second, he might 

https://www.youtube.com/watch?v=9s0O30DFBWs
https://clas-pages.uncc.edu/unccwrc/blog/2017/08/28/the-rhetorical-triangle/
https://clas-pages.uncc.edu/unccwrc/blog/2017/08/28/the-rhetorical-triangle/
http://kendalynnsutton.weebly.com/uploads/1/4/7/0/14709396/quotationsandwichrecipe.pdf
http://kendalynnsutton.weebly.com/uploads/1/4/7/0/14709396/quotationsandwichrecipe.pdf
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use figures of speech or sound devices to create pleasant, harsh, or otherwise suggestive 

sensations in the reader’s mind.  

Tone refers to the attitude an author displays toward her subject or audience. Authors work 

hard to create specific tones in their writing, and the job of a careful reader is to “hear” the 

tone, not just to read the words on the page. Tone is often subtle. Since we can’t literally hear 

the author’s voice, we must infer her tone from evidence in her writing which includes 

imagery.  

Answer the following:  How does imagery and tone (the combination of diction and 

syntax) work together to create a comprehensive understanding of the text? 
 

When analyzing the purpose or effect of imagery, ask the following questions.  

1. If analyzing a description, ask:  

a. Is the description vivid and clear or vague and ambiguous? What makes it so?  

b. What implied associations (feelings, experiences) does the description conjure?  

c. How do the author’s choices (details and diction, for example) contribute to the overall 

effectiveness of the description?  

 

3. If analyzing a sound, ask:   

a. What sound is being emphasized? Is it a vowel, a consonant, or a whole syllable?  

b. What might this sound represent? An object? A process? A feeling?  

c. Is the sound harsh or melodic? Why would the author want it to be so? 

 

Source 

used:  https://www.dvusd.org/cms/lib/AZ01901092/Centricity/Domain/2891/Close%20Readin

g%20DIDLS%20Tone.pdf 

 

 MLA guidelines followed 

 Submitted on www.turnitin.com by:  ________________________ 

 

 

 

 

Revision History 

 

Revision Date 

 

Explanation of the change(s) made to the document 

  

  

  

 

https://www.dvusd.org/cms/lib/AZ01901092/Centricity/Domain/2891/Close%20Reading%20DIDLS%20Tone.pdf
https://www.dvusd.org/cms/lib/AZ01901092/Centricity/Domain/2891/Close%20Reading%20DIDLS%20Tone.pdf
http://www.turnitin.com/
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UNIT 3 ORGANIZATION – Characterization and Point of View 
 

Grade/Subject   12th Grade - English 

Unit Title   Characterization and Point of View 

Overview of 

Unit 

  This unit explores what is short fiction, the author’s choice of revealing 

characters and the perspective from which the story is told. Beginning with 

pieces of nonfiction, student first understand and define for themselves what 

short fiction is.  Students then read various short stories considering the 

author’s intent when developing characters and point of view.  At the end of 

this unit, students will be able to write an explanatory essay to examine the 

effects these choices have on their understanding of the literature.   

Pacing/Duration   8-10 weeks 

 

Background Information for the Teacher 

Unit Rationale: 
In this unit, students will begin to challenge their concept of literature by investigating very 

specific techniques the author uses when composing a piece of fiction.  The content of the 

literature is no longer as important as the intention put into creating it.  Students will first 

focus on how short fiction is similar and/or different than a novel or other piece of 

literature.  They will then delve into methods of characterization and point of view.  The skill 

of applying what they learned about why an author chose to expose the characters and plot in 

this way are just as, if not more, important than the content in this unit.  These skills can be 

applied to any piece of literature and add to a greater understanding of the text. 

Key Learning/Big Ideas: 

The Connecticut Core Standards expect 12th grade students to analyze the impact of  how an 

author’s choices regarding how the characters are developed and how point of view affects 

understanding.  They must analyze a case in which grasping point of view requires 

distinguishing what is directly stated in the text from what is really meant. 

 

Why is this learning relevant/important (including connections to previous topics/units, 

etc.)? 
Literary analysis, in it’s written form, is used for assessment at the college level.  Analytical 

and writing skills learned in this class can be used in all other disciplines as well. 

 

Pre-Unit Connections:   

Students in grades 9-11 have been working with and analyzing literary elements like theme, 

symbols, and characters.  Using the knowledge garnered in the previous grades, students can 

then integrate prior learning with the new concept of considering author’s craft.   
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Essential Questions 

See excerpt: http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-

Question-Essential%A2.aspx 

 How does the student extend the skills of expository writing and critical thinking 

established in grades 9-11 (including the use of textual evidence and analysis)? 

 How does a short story differ from a novel? 

  How do point of view and characterization affect the reader and his/her understanding 

of the story? 

 

Applicable Content Standards: 

 RL.11-12.1, RL.11-12.3, RL.11-12.5, RL.11-12.6, RL.11-12.10 

 W.11-12.2, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9, W.11-12.10 

 RI.11-12.1, RI.11-12.6 

 L.11-12.1, L.11-12.2, L.11-12.3, L.11-12.4, L.11-12.5, L.11-12.6 

 

Academic Vocabulary 

 Methods of Characterization (speech, thoughts, effects on others, actions, looks) 

 Points of View (1st, 2nd, 3rd limited, 3rd omniscient, 3rd objective) 

 Author’s Purpose 

 

21st Century Competencies 

 

 Critical Thinking 

 Analyzing Information 

 Communication and Collaboration 

 Accountability 

 Responsibility 

 

 

UNDERSTAND 
Big ideas, generalizations, principles, concepts, ideas that transfer across situations and 

throughout the unit 

 

Students will understand that: 
 The author makes many decisions when constructing a piece of literature.  His/her 

choices are deliberate and purposeful. 

 Short fiction is not just a concentrated form of the novel. 

 A narrator’s point of view is influential when understanding the story. 

 The reader only learns about the story what the author wants them to know. 

 

http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-Question-Essential%A2.aspx
http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-Question-Essential%A2.aspx
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Possible Student Misconceptions for this Unit - (If needed) 

Students may believe that: 
 Authors randomly choose point of view or methods of characterization 

 Point of view does not matter if the story is true 

 What a character looks like has no influence on a reader’s understanding of a story 

 

Possible Lessons/Suggested Learning Activities 

Input at least three lessons/learning activities that are current and applicable to this unit 

In order to 

learn/underst

and how to...: 
(Identified in 

previous 

section titled 

“Understand”) 

Students might: 
(List learning activities below) 

Compare 

authors’ 

philosophies 

about writing 

short fiction 

Create a graphic organizer such as a Venn Diagram or T-chart 

compare/contrast key concepts in Poe and Charters’ works. 

Analyze 

author’s 

methods of 

characterizati

on  

Read a short story and complete a STEAL (methods of characterization) 

chart.  Students then determine which elements are most important to 

revealing character.  Why did the author chose THIS particular method? 

Explain how 

point of view 

affects your 

understanding 

of a story 

Read “The Three Little Pigs” and “The True Story of the Three Little Pigs’s 

https://www.sps186.org/downloads/basic/610716/The_True_Story_of_the_T

hree_Little_Pigs1.pdf 

What effect do these points of view have on your understanding of this piece 

of literature?  Does your understanding change because of the point of view?  

Read text, have students answer text based questions, and identify relevant 

textual evidence.  

 

Cite strong 

and thorough 

textual 

evidence, as 

well as draw 

inferences 

 

Learn from teacher modeled think aloud for inferences, connections and 

analysis made about text. 

Use the QAR strategy - text implicit and explicit (right there, think and 

search, author and you, on my own) 

http://www.readingeducator.com/strategies/qar.htm 

Discuss and model what makes appropriate text strong.  Select 3 quotes for 

an argument 

Create an 

explanatory 

short response 

Use the writing process while focusing on a shorter text (like a fairy tale or 

children’s book) to address what is most significant to analyzing 

characterization or point of view. 

https://www.sps186.org/downloads/basic/610716/The_True_Story_of_the_Three_Little_Pigs1.pdf
https://www.sps186.org/downloads/basic/610716/The_True_Story_of_the_Three_Little_Pigs1.pdf
http://www.readingeducator.com/strategies/qar.htm
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Analyze a 

superhero 

Using a well-known character (superhero, Disney princess, etc.) students fill 

out a STEAL chart.  Students then can have class guess which character they 

are describing.  What attributes are most important?  Why did the author 

chose to reveal the character using only looks?  Only thoughts?   

 

Interdisciplinary Connections 

 

Subject: 

 

Summary of the Connection: 

 

Art 

Using a selected piece of art to spark creativity, students can compose a short story.  

The piece of art should be the basis of the story in which students will tell the same 

story through three different points of view.  This allows students to understand the 

effects of point of view by becoming the author. 

 

Music 

Students can listen to two versions of the same song (like “Hurt” by Nine Inch 

Nails and Johnny Cash) and consider how the artist (character) changes the 

meaning of the song even though the point of view stays the same.  Which one is 

more effective?  Why?  What words change their meaning depending on who says 

them? 

 

Anchor Texts & Suggested Texts 

Text Title Author Brief Synopsis 

“The Philosophy of 

Composition” 

Edgar Allan 

Poe 

Self-proclaimed master of the short story relates his 

definition of what makes a short piece of fiction. 

Text Title Author Brief Synopsis 

The Story and Its 

Writer 

Ann Charters Preface includes her take (referencing Poe) on what 

makes a short piece of fiction effective. 

Text Title Author Brief Synopsis 

The House on Mango 

Street 

Sandra 

Cisneros 

A series of first person vignettes detailing 

protagonist’s coming-of-age in the Latino section of 

Chicago. 

Text Title Author Brief Synopsis 

The Old Man and the 

Sea 

Ernest 

Hemingway 

Winning the Pulitzer Prize, this short novel 

chronicles an old man’s battle with a fish, the sea and 

life using third person omniscient narration. 

Text Title Author Brief Synopsis 

“The Story of an 

Hour” 
Kate Chopin 

Without much dialogue, Mrs. Mallard is revealed as 

woman who revels in her temporary freedom from 

society’s constraints. 

“The Celebrated 

Jumping Frog of 

Calaveras County” 

Mark Twain With everything to win and nothing to lose, the 

hustler Smiley bets on is brilliant frog, Daniel 

Webster and gains nothing but knowledge.  Good for 

point of view (frame narrative). 
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Additional Resources & Supplemental Texts 

 

 The House on Mango Street - audio version 

https://www.youtube.com/watch?v=5CV1jV4yDWA&index=1&list=PLtUh6fdfnA7LT_Gnjv

sOITWFIiBEH3YLM 

 The Old Man and the Sea - audio version 

https://www.youtube.com/watch?v=eB2l3DENCMQ 

 Higher-Order Thinking Questions for Point of View - 

https://www.teachingmadepractical.com/point-of-view-questions/ 

  

Unit Assessment(s): 

 

List and describe the ways in which you assess student understanding throughout the 

Unit: 
 Characterization and Point of View worksheets -graphic organizer used to see if 

students can determine methods of characterization and point of view.  

 Open ended questions- respond to open ended questions on key concepts and topics 

in the text 

 Reading checks- to gauge students understanding of key concepts in use  

 Entrance/Exit slips-used in the beginning of ending of class to gauge student 

understanding of key concepts.  

 Point of View Identification Quiz - short passages where students determine POV 

used. 

 

 

Performance Task: At least one Unit must contain a Performance Task Assessment 

Performance Task Overview: 
The students will choose one large work or two smaller works we have read in this unit, and, 

in a formal essay, discuss the ways in which the author uses the methods of characterization 

and point of view to create the desired effect on the reader.  These elements such as how the 

character looks, what they say, how they act or what others say about them are deliberately 

crafted to make readers understand what the the author wants them to understand.   Students 

will analyze the effects of point of view on the character’s thoughts, actions, and overall 

development throughout the work, using specific textual evidence to support their analysis. 

 

Student Directions for Essay:  

Explanatory Essay 
Choose one large work or two smaller works we have read in this unit, and think about the 

ways two characters are developed and how point of view is used to aid that understanding.   

https://www.youtube.com/watch?v=5CV1jV4yDWA&index=1&list=PLtUh6fdfnA7LT_GnjvsOITWFIiBEH3YLM
https://www.youtube.com/watch?v=5CV1jV4yDWA&index=1&list=PLtUh6fdfnA7LT_GnjvsOITWFIiBEH3YLM
https://www.youtube.com/watch?v=eB2l3DENCMQ
https://www.teachingmadepractical.com/point-of-view-questions/
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ANSWER THE FOLLOWING:  How does POV and characterization affect your 

understanding of the story? 
 

Questions to consider: 
 What does having the 1st person point of view (or 3rd omniscient) do to you as the 

reader?   

 How do you understand the character better (or worse) because of the point of view the 

author uses?   

 Why does the author go into such detail about the characters looks (eyes, hands, etc.) 

or thoughts?  

 In what areas are the characters developed?  What areas are not developed?  Why? 

 If the author changed the point of view of the story, what information would change? 

 

Structure: Your essay is essentially an analytical one. Although there are elements of other 

types in the following choices, you need to include: 

 A strong, clear thesis in your introduction 

 An organizational pattern that makes sense and is clear for explaining your analysis 

 Numerous details and evidence to support your thesis 

 Direct quotes from each novel / short story as part of your analysis 

 Analysis of how those quotes support your thesis 

 This is a formal essay, and as such, must follow MLA format, including a proper 

heading, spacing, margins, font (12 point Times New Roman), in-text citations, and a 

Works Cited page 

 2-3 pages in length 

 Submitted on www.turnitin.com by:  ________________________ 

 

 

 

Revision History 

 

Revision Date 

 

Explanation of the change(s) made to the document 

  

  

  

 

 

 

 

 

http://www.turnitin.com/
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UNIT 4 ORGANIZATION – Dictation and Syntax 
 

Grade/Subject 12th Grade - English 

Unit Title Diction and Syntax 

Overview of 
Unit 

This unit explores the author’s use of diction and syntax.  The goal of this 
unit is for students to recognize that they can use diction and syntax to 
their advantage in their own writing as well as analyze how others use it in 
their writings.  This unit encompasses the study of rhetoric using the writing 
process as well as the analysis of diction and syntax by using literature and 
nonfiction.  At the end of this unit, students will compose an essay in which 
they analyze an author’s use of diction and syntax and then consider their 
diction and syntax when writing for an intended audience. 

Pacing/Duration 10 -12 weeks 

 

Background Information for the Teacher 

Unit Rationale: The study of diction and syntax can be overlooked in literature or only used 
as a stepping stone to understand larger ideas.  While looking at bigger elements such as 
characterization, theme and symbols, the nuances of words and construction of the text 
oftentimes is glossed over.  Sometimes subtle and sometimes obvious, diction and syntax 
have more impact on our understanding of language than most other elements.  Diction and 
syntax transfer from literature to our everyday conversations with friends to our blogs and 
texts.  Teaching students to recognize that they can use diction and syntax to their advantage 
in their own writing as well as understand when they are being manipulated  by others is a 
life-long skill.  People often struggle to “find the right word” or question “how to phrase this 
correctly.”  This unit will teach them just that. 
 

Key Learning/Big Ideas: 
The Connecticut Core Standards expect 12th grade students to analyze the impact of  how an 
author’s choices regarding diction and syntax affect the reader.  Students are asked to 
determine the meaning of words and phrases as they are used in the text including figurative 
and connotative meanings.  This unit will further students’ analytical skills in reading both 
fiction and nonfiction by looking at more complex literary devices in order to analyze how an 
author’s choice of words and structure affects his or her message.  It is essential to recognize 
that writers must tailor their voices to best fit their respective purposes and audiences.  
Students will then apply these concepts in their own writing, focusing on using effective 
diction and syntactical strategies to effectively convey their own concepts. 
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Why is this learning relevant/important (including connections to previous topics/units, 
etc.)? Building on the skills learned in the prior unit, students now look at the word choice 
and organization used to convey characterization and point of view.  Analysis of any sort is 
used for assessment at the college level.  Analytical and writing skills learned in this class can 
be used in all other disciplines as well.  The effective use of diction and syntax on their part 
allows students to communicate better in life. 
 

 Pre-Unit Connections:  In grades 10-11, students wrote explanatory and 
argumentative essays which included clear and relevant evidence and fair and valid 
reasoning of their claims and counterclaims. Additionally, students were encouraged 
to consider their audience when composing an essay. This unit buill on those 
concepts and will encourage students to analyze more subtle techniques of 
rhetoric.  Syntax and diction are sometimes overlooked when more immediate needs 
like constructing a claim or finding evidence have to be focused on. This unit also 
builds on the prior characterization unit in which students can now see how an author 
develops a character by choosing the most appropriate diction to describe him/her. 
Students will also now understand how syntax can effectively enhance the point of 
view from which the story is told.  

 

 

Essential Questions  

See excerpt: http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-
Question-Essential%A2.aspx  

 What level of diction and syntax are most effective for the intended audience? 
 How can diction and syntax be used to my advantage? 
 How do diction and syntax affect the reader and his/her understanding of the 

story? 
 How does the student extend the skills of expository writing and critical thinking 

established in grades 9-11 (including the use of textual evidence and analysis)? 
 

 

Applicable Content Standards: 

 RL.11-12.1, RL.11-12.3, RL.11-12.5, RL.11-12.6, RL.11-12.10 
 W.11-12.2, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9, W.11-12.10 
 RI.11-12.1, RI.11-12.6 
 L.11-12.1, L.11-12.2, L.11-12.3, L.11-12.4, L.11-12.5, L.11-12.6 

 

 

 

http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-Question-Essential%A2.aspx
http://www.ascd.org/publications/books/109004/chapters/What-Makes-a-Question-Essential%A2.aspx
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Academic Vocabulary 

 Diction (including levels of diction:  formal, informal, colloquial and slang) 
 Syntax (including types of sentences:   declarative, imperative, interrogative and 

exclamatory) 
 Connotation and denotation 
 Author’s Purpose 

 

21st Century Competencies 

 

 Critical Thinking 
 Analyzing Information 
 Communication and Collaboration 
 Accountability 
 Responsibility 

 

 

UNDERSTAND 

Big ideas, generalizations, principles, concepts, ideas that transfer across situations and 
throughout the unit 

 

Students will understand that: 
 The author makes many decisions when constructing a piece of literature.  His/her 

choices in diction and syntax are deliberate and purposeful. 
 Using formal diction and sophisticated syntax in your own writing is not always the 

most effective choice. 
 A good writer considers what is most effective for an intended audience. 
 Authors use diction and syntax to persuade their audiences. 

 

 

 

 

Possible Student Misconceptions for this Unit - (If needed) 

Students may believe that: 

 Authors randomly choose words to create a story. 
 Sentence length/structure just happens;  there is no author intent. 
 Words have no other meaning than what is in the dictionary. 
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Possible Lessons/Suggested Learning Activities 

Input at least three lessons/learning activities that are current and applicable to this unit 

In order to 
learn/understand 
how to...: 
(Identified in previous 
section titled 
“Understand”) 

Students might: 
(List learning activities below) 

Understand the 
difference between 
connotation and 
denotation 

Draw or act out the various connotations of similar words such as 
father/dad/pop/daddy or skinny/thin/slender/slim.  When is it 
appropriate to use such words? 

Select words to create 
tone 

Mad-libs style passage which students fill in the blanks to create a 
tone. 
https://www.oregonsd.org/site/handlers/filedownload.ashx?modul
einstanceid=294&dataid=1364&FileName=thinking%20about%20dic
tion.pdf 
 

Analyze author’s use 
of diction to reveal 
character 

Read a short story like Cheever’s “Reunion” and circle words that 
describe Charlie or the father.  Students group words that have a 
similar connotation.  What is your interpretation of the way Charlie 
or his father is represented? 

Explain how diction 
and syntax affects 
your understanding of 
a story 

Write a short in-class essay  
What effect does the diction have on your understanding of this piece 
of literature?  Does your understanding change because of the 
short/long/declarative/interrogative sentences? Students must first 
read text, answer text- based questions, and identify relevant textual 
evidence.  
 

Cite strong and 
thorough textual 
evidence, as well as 
draw inferences 

 

Learn from teacher modeled think aloud for inferences, connections 
and analysis made about text. 
Use the QAR strategy - text implicit and explicit (right there, think 
and search, author and you, on my own) 
http://www.readingeducator.com/strategies/qar.htm 

Discuss and model what makes appropriate text strong.  Select 3 
quotes for support. 

Levels of diction Recreate a traditional song (Christmas or children’s song) either 
elevating or decreasing the diction. 

 

 

 

https://www.oregonsd.org/site/handlers/filedownload.ashx?moduleinstanceid=294&dataid=1364&FileName=thinking%20about%20diction.pdf
https://www.oregonsd.org/site/handlers/filedownload.ashx?moduleinstanceid=294&dataid=1364&FileName=thinking%20about%20diction.pdf
https://www.oregonsd.org/site/handlers/filedownload.ashx?moduleinstanceid=294&dataid=1364&FileName=thinking%20about%20diction.pdf
http://www.readingeducator.com/strategies/qar.htm
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Interdisciplinary Connections 

 

Subject: 
 

Summary of the Connection: 
 

Science 

Scholarly journals, magazine articles and online sources on similar scientific 
research/topics can be presented side-by-side so students can examine the most 
effective level of diction and syntax to use for the intended audience (e.g. 
researchers, teachers, students or children). 

Business Advertisements on television, print or multimedia can be examined for their use 
of diction.  What is the ad really selling?  How does the advertisement make you 
feel as a consumer?  What words are used to appeal to emotion or intelligence? 

 

Social 
Studies 

Teachers may opt to find either fiction or non fiction pieces on a similar topic 
such as civil disobedience or net neutrality and examine the diction used.  How 
does the diction and syntax affect the reader’s feelings toward the topic?  

 

Anchor Texts & Suggested Texts 

Text Title Author Brief Synopsis 

Lord of the 
Flies*  

Anchor Text 

William 
Golding 

A group of British boys stranded on an uninhabited island 
and their disastrous attempt to govern themselves. Rich in 
construction, the story allows readers to see the relationship 
between diction, syntax and characterization. 

Text Title Author Brief Synopsis 

Animal Farm George 
Orwell 

An allegorical novella which reflects events leading up to the 
Russian Revolution of 1917 and then on into the Stalinist era 
of the Soviet Union.    

Text Title Author Brief Synopsis 

“Birthday 
Party” 

Katherine 
Brush 

A story related in a tightly constructed paragraph about a 
couple who finds no reasons for celebrating at a restaurant. 

Text Title Author Brief Synopsis 

“Hills Like 
White 

Elephants” 

Ernest 
Hemingway 

The American and a girl discuss important matters with few 
words, short sentences and lots of drinks. 

Text Title Author Brief Synopsis 

“Reunion” 
John 

Cheever 
Charlie, the narrator, recalls a meeting his father while 
transferring trains at Grand Central Station. The boy expects 



Page 30 of 37 

his meeting with his father to be an opportunity to 
reconnect, yet the opposite occurs.  

“Girl” 
Jamaica 
Kincaid 

A mother teaches her daughter how to “smile at someone 
you don’t like very much.”  

 

Additional Resources & Supplemental Texts 

 

 Lord of the Flies audiobook:  https://www.youtube.com/watch?v=7Ik7h4wYBFs 
 “Birthday Party” with line 

numbers:  http://www.fergusonhs.org/ourpages/auto/2013/10/1/35502807/AP%20q
uestion%20_%202.pdf 

 Jamaica Kincaid reading “Girl”:  https://www.youtube.com/watch?v=AHr1HYW0mKE 

 

Unit Assessment(s): 

 

List and describe the ways in which you assess student understanding throughout the Unit: 
 Diction and Syntax worksheets -graphic organizer used to see if students can analyze 

and use diction and syntax effectively 

 Open ended questions- respond to open ended questions on key concepts and topics 
in the text 

 Reading checks- to gauge students understanding of key concepts in use  

 Entrance/Exit slips-used in the beginning of ending of class to gauge student 
understanding of key concepts.  

 Syntax (sentence type) Quiz - Students identify types of sentences 

 Physical Demonstrations - Students can demonstrate in artistic or kinesthetic fashion, 
the denotation or connotations of words.  

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=7Ik7h4wYBFs
http://www.fergusonhs.org/ourpages/auto/2013/10/1/35502807/AP%20question%20_%202.pdf
http://www.fergusonhs.org/ourpages/auto/2013/10/1/35502807/AP%20question%20_%202.pdf
https://www.youtube.com/watch?v=AHr1HYW0mKE
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Performance Task: At least one Unit must contain a Performance Task Assessment 

 

Performance Task Overview:  Close Reading of a Literary Passage 

    To do a close reading, students choose a specific passage (or use one of the suggested 
ones) and analyze it in fine detail, as if with a magnifying glass. They then comment on points 
of style and on his/her reactions as a reader. Close reading is important because it is the 
building block for larger analysis. Thoughts evolve not from someone else's truth about the 
reading, but from the student’s own observations. Students have been practicing this skill for 
four years in English, and particularly this year as part of reading check quizzes. The more 
closely a reader observes and contemplates what he/she is reading, the more original and 
exact his/her ideas will be. The following questions are not a formula, but a starting point for 
your the student’s thoughts.  

  
Student Directions:  

Lord of the Flies 

Diction and Syntax Analysis 

Assignment 

Your job is to create a 2-3 page essay analyzing a piece of literature focusing on diction and 
syntax.  

Guidelines for Close Reading: 

For your close reading assignment, select a passage (or use the one given from Chapter 8) 
from Lord of the Flies by William Golding, to analyze in a 2-3 page paper. You will be 
analyzing the significance of its diction and syntax as it relates to its symbolism, point of view, 
characterization, and theme. Your ideas should be organized and reflected in a thesis 
statement with supporting evidence throughout your essay.  

Your passage should be at least a quarter of a page, but no more than three-quarters of a 
page in length, and you will be expected to thoroughly analyze it.  You may use the one 
below if you struggle to find one on your own. 

Chapter 8:  “There were no shadows under the trees but everywhere a pearly stillness, so 
that what was real seemed illusive and without definition. The pile of guts was a black blob of 
flies that buzzed like a saw. After a while these flies found Simon. Gorged, they alighted by 
his runnels of sweat and drank. They tickled under his nostrils and played leapfrog on his 
thighs. They were black and iridescent green and without number; and in front of Simon, the 
Lord of the Flies hung on his stick and grinned. At last Simon gave up and looked back; saw 
the white teeth and dim eyes, the blood-and his gaze was held by that ancient, inescapable 
recognition. In Simon’s right temple, a pulse began to beat on the brain.”   



Page 32 of 37 

  

 Directions: 

Below you will find explanations detailing what a close reading writing assignment should 
cover.  To format your paper, directly underneath your title retype and cite your quote.  For 
the remainder of the paper, you do not need to “re-cite” the parts of your quote, but if you 
use other quotes from throughout the novel (this is likely but not required), those require 
correct in-text citations. 

 

 Questions to ask yourself about the passage (not all will be relevant, but many will be): 

I. Form: 

      Who speaks in the passage? To whom does he or she speak? Does the narrator have a 
limited or partial point of view? Or does the narrator appear to be omniscient, and he knows 
things the characters couldn't possibly know (for example, future historical events, events 
taking place "off stage," the thoughts and feelings of multiple characters, and so on). 

II. Discerning Patterns and Syntax: 

•    Does an image here remind you of an image elsewhere in the book? Where? What's the 
connection? 

•    How might this image fit into the pattern of the book as a whole? 

•    Could this passage symbolize the entire work? Could this passage serve as a microcosm--a 
little picture--of what's taking place in the whole work? 

•    What is the sentence rhythm like? Does it build on itself or stay at an even pace? What is 
the style like? 

•    Look at the punctuation. Is there anything unusual about it? 

•    How many types of writing are in the passage? (For example, narration, description, 
argument, dialogue, rhymed or alliterative poetry, etc.) 

•    Can you identify paradoxes in the author's thought or subject? 

•    What is left out or kept silent? What would you expect the author to talk about that the 
author avoided? 

III. Vocabulary and Diction: 

•    Which words do you notice first? Why? What is noteworthy about this diction? 

•    How do the important words relate to one another? 
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•    Do any words seem oddly used to you? Why? Look up any unfamiliar words. 

•    Do any words have double meanings? Do they have extra connotations? 

•    Are any words repeated?  Why might this be relevant? 

IV. Symbolism and Literary Devices: 

•    Are there metaphors? What kinds? 

•    Is there one controlling metaphor? If not, how many different metaphors are there, and 
in what order do they occur? How might that be significant? 

•    How might objects represent something else? 

•    Do any of the objects, colors, animals, or plants appearing in the passage have traditional 
connotations or meaning? What about religious or biblical significance? 

Requirements: 

 2-3 pages 
 MLA guidelines followed 
 Submitted on www.turnitin.com by:  ________________________ 
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Wolcott Public Schools ELA Curriculum, Grades 9-12, Unit Overview: Scope & Sequence 

 
The following scope and sequence is based on the units’ complexity in both conceptual terms and the academic 
demands of the performance task. The suggested unit length is an approximation and will depend on student needs 
such as reading and writing pace, length of texts, depth of study, and other elements of differentiated instruction. Units 
may be tailored to take less time if necessary as long as the KUDs are addressed.  

 

9th Grade 

UNIT TITLE SUGGESTED 
LENGTH 

UNIT PERFORMANCE TASK UNIT PRIMARY TEXT TYPES 

Who am I? 8-10 weeks Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: n/a  

 
A novel or memoir of 
significant length and short 
literary texts from multiple 
genres, including short stories, 
memoirs, essays, and non-
print texts 

 

☐  Argument  
☐  Research-

based Argument  
☐  Explanatory  
☐  Research-

based 
Explanatory 
☒  Narrative  

☒  Literary 

analysis 
☐  Rhetorical 

analysis 
☐  Comparative 

analysis  
☐  Synthesis 
 

☐  Speaking & 

listening 
☒  Processed 

writing 
☐  On-

demand 
writing  
 

Coming of Age 8-10 weeks Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: n/a 

 
Literary anchor text, 
supplemented with short 
stories, poems, essays, and 
non-print texts  

☐  Argument  
☐  Research-

based Argument  
☒  Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☒  Literary 

analysis 
☐  Rhetorical 

analysis 
☐  Comparative 

analysis  
☐  Synthesis 
 

☐  Speaking & 

listening 
☒  Processed 

writing 
☐  On-

demand 
writing  
 

Star Cross’d: 
Understanding 

Others  

8-10 weeks Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: Romeo & 
Juliet 

 
Supplemented with short 
stories, poems, argumentative 
essays, and letters 

 

☒  Argument  
☐  Research-

based Argument  
☐  Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☒  Literary 

analysis 
☐  Rhetorical 

analysis 
☐  Comparative 

analysis  
☐  Synthesis 
 

☐  Speaking & 

listening 
☒  Processed 

writing 
☐  On-

demand 
writing  
 

Social Justice 8-10 weeks  Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: To Kill a 
Mockingbird  

 
Supplemented with some 
literary, informative and non-
print texts, with many 
argumentative texts like 
speeches and essays 

 

☒  Argument  
☒  Research-

based Argument  
☐  Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☐  Literary 

analysis 
☒  Rhetorical 

analysis 
☐  Comparative 

analysis  
☒  Synthesis 
 

☒  Speaking & 

listening 
☐  Processed 

writing 
☒  On-

demand 
writing  
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10th Grade 

UNIT TITLE SUGGESTED 
LENGTH 

UNIT PERFORMANCE TASK UNIT PRIMARY TEXT TYPES 

Bearing Witness 
Using Your Voice 

8-10 weeks Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: Night  

 
Supplemented with literary, 
informative, and 
argumentative texts such as 
short stories, poems, essays, 
op-ed pieces, speeches, non-
print texts, etc. 

 

☒  Argument  
☒  Research-

based Argument  
☐  Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☐  Literary 

analysis 
☒  Rhetorical 

analysis 
☐  Comparative 

analysis  
☒  Synthesis 
 

☒  Speaking & 

listening 
☒  Processed 

writing 
☐  On-

demand 
writing  
 

Warning! 
Warning! The 
Future is Now 

8-10 weeks Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: n/a 

 
Literary anchor text, 
supplemented with another 
novel, short stories, poems, 
non-print texts and essays 

☐  Argument  
☐  Research-

based Argument  
☒  Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☒  Literary 

analysis 
☒  Rhetorical 

analysis 
☒  Comparative 

analysis  
☐  Synthesis 
 

☐  Speaking & 

listening 
☒  Processed 

writing 
☐  On-

demand 
writing  
 

Between a Rock 
and a Hard Place  

8-10 weeks Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: Julius 
Caesar  

 
Supplemented with fiction and 
nonfiction texts of multiple 
genres, including 
argumentative texts 

 

☒  Argument  
☐  Research-

based Argument  
☐  Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☒  Literary 

analysis 
☐  Rhetorical 

analysis 
☐  Comparative 

analysis  
☐  Synthesis 
 

☐  Speaking & 

listening 
☒  Processed 

writing 
☐  On-

demand 
writing  
 

Discrimination 
and Racism 

6-7 weeks   Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: n/a 
Strongly Suggested Reading: 
“Everyday Use” 

 
Literary anchor text and 
informative texts 
supplemented with texts of 
multiple genres  

  

☐  Argument  
☐  Research-

based Argument  
☒  Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☒  Literary 

analysis 
☐  Rhetorical 

analysis 
☐  Comparative 

analysis  
☐  Synthesis 
 

☒  Speaking & 

listening 
☐  Processed 

writing 
☒  On-

demand 
writing  
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11th Grade 

UNIT TITLE SUGGESTED 
LENGTH 

UNIT PERFORMANCE TASK UNIT PRIMARY TEXT TYPES 

Alienation 
and 

Integration 

8-10 weeks Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: The Crucible 

 
Literary anchor text, 
supplemented with short stories, 
poems, non-print texts, songs, 
videos, visual art, and essays 

☐  Argument  
☐  Research-

based Argument  
☒  Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☒  Literary 

analysis 
☐  Rhetorical 

analysis 
☐  Comparative 

analysis  
☐  Synthesis 
 

☐  Speaking & 

listening 
☒  Processed 

writing 
☐  On-

demand 
writing  
 

Breaking 
Boundaries 

8-10 weeks Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: n/a  

 
Supplemented with literary, 
informative, and argumentative 
texts such as novels, short stories, 
poems, essays, op-ed pieces, 
speeches, non-print texts, songs, 
visual art, etc. 

 

☒  Argument  
☒  Research-

based Argument  
☐  Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☐  Literary 

analysis 
☒  Rhetorical 

analysis 
☐  Comparative 

analysis  
☒  Synthesis 
 

☒  Speaking & 

listening 
☐  Processed 

writing 
☒  On-

demand 
writing  
 

American 
Dream  

8-10 weeks Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: The Great 
Gatsby 

 
Supplemented with fiction and 
nonfiction texts of multiple 
lengths, poems, films, paintings, 
songs, foundational American 
historical documents, etc. 

 

☒  Argument  
☐  Research-

based Argument  
☐  Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☒  Literary 

analysis 
☐  Rhetorical 

analysis 
☐  Comparative 

analysis  
☐  Synthesis 
 

☐  Speaking & 

listening 
☒  Processed 

writing 
☐  On-

demand 
writing  
 

Nature in 
American 
Literature 

8-10 weeks   Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: n/a 

 
Literary or nonfiction anchor texts 
supplemented with texts of 
multiple genres including fiction 
and nonfiction excerpts, essays, 
songs, poems, visual art, etc. 

  

☐  Argument  
☐  Research-

based Argument  
☒  Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☒  Literary 

analysis 
☒  Rhetorical 

analysis 
☒  Comparative 

analysis  
☐  Synthesis 
 

☒  Speaking & 

listening 
☐  Processed 

writing 
☒  On-

demand 
writing  
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12th Grade - Short Fiction 

UNIT TITLE SUGGESTED 
LENGTH 

UNIT PERFORMANCE TASK UNIT PRIMARY TEXT TYPES 

Characterization 
and Point of View  

8-10 weeks Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: None 

 
Short stories, academic non-
fiction, songs, videos, and 
visual art. 

☐  Argument  
☐  Research-

based Argument  
☒  Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☒  Literary 

analysis 
☐  Rhetorical 

analysis 
☐  Comparative 

analysis  
☐  Synthesis 
 

☐  Speaking & 

listening 
☒  Processed 

writing 
☐  On-

demand 
writing  
 

Diction and 
Syntax 

10-12 weeks Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: None  

 
Supplemented with literary 
and informative texts such as 
novels, short stories, poems, 
essays, speeches,  songs, 
visual art, etc. 

 

☐ Argument  
☐ Research-

based Argument  
☒  Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☐  Literary 

analysis 
☒  Rhetorical 

analysis 
☐  Comparative 

analysis  
☒  Synthesis 
 

☐ Speaking & 

listening 
☒  Processed 

writing 
☐ On-demand 

writing  
 

Tone and 
Imagery  

10 weeks Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: Lord of the 
Flies 

 
Supplemented with fiction and 
nonfiction texts of multiple 
lengths, poems, films, 
paintings, songs, etc. 

 

☐ Argument  
☐  Research-

based Argument  
☒ Explanatory  
☐  Research-

based 
Explanatory 
☐  Narrative  

☒  Literary 

analysis 
☐  Rhetorical 

analysis 
☐  Comparative 

analysis  
☐  Synthesis 
 

☐  Speaking & 

listening 
☒  Processed 

writing 
☐  On-

demand 
writing  
 

Self-Exploration 
and Identity 

Creation 

8-10 weeks   Mode of Writing Mode of 
Thinking 

Mode of 
Delivery 

Required Reading: n/a 

 
Literary texts from multiple 
genres including fiction, 
essays, songs, poems, visual 
art, etc. 

  

☐  Argument  
☐  Research-

based Argument  
☒  Explanatory  
☐  Research-

based 
Explanatory 
☒ Narrative  

☒  Literary 

analysis 
☒  Rhetorical 

analysis 
☒  Comparative 

analysis  
☐  Synthesis 
 

☒  Speaking & 

listening 
☒ Processed 

writing 
☐  On-

demand 
writing  
 

 


